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Professional Observation Report
Introduction
This report will reflect on the observations of two experienced teaching professionals within the post-16 sector. This report will reflect on the learning I have gained from the experience and how it can be applied to my own future professional practice and developmental needs. This report will include an action plan that will demonstrate areas of development for my own future teaching practice and the action steps required to meet my development needs that are aligned to Professional Standards (Advance HE, 2023). Teacher observation forms are included in the appendices. 

Observation one
I have undertaken three hours of observation on lecturer A, who taught online via Microsoft Teams. The cohort was level five Education Studies and consisted of eight students for the module session of ‘The Three Rs’. Lecturer A used the following resources to carry out the online session, PowerPoint, breakout rooms and a website link. It is important to note that one student's microphone did not work, and no students used the camera feature during the session. 
To begin the online session, lecturer A informed the students that they would first continue with the previous session content as they had fallen behind, and then they would proceed to the current session content for that day. I feel that this demonstrates the importance of preparing and using a lesson plan to ensure effective practice with a structured approach, that would allow time for discussion and activities whilst retaining the flow of learning (Kreph and Konig, 2022). In my own future practice, I would prepare and follow a lesson plan that would act as guide to ensure that the lesson content is being covered within a particular timeframe and minimise the risk of falling behind on the delivery of the content. This would demonstrate effective practice in planning a lesson that would also adhere to Professional Standards for designing and planning (Advance HE, 2023)
The aims and outcomes were directed at the module as a whole and not of the individual session, but lecturer A did reiterate these via the PowerPoint at the beginning of the session. In my own future practice, I think that I would include a lesson aim and learning outcomes for each individual lesson so that students have an expectation of what they will be learning and what they should have learnt by the end of the lesson (Race, 2020). There are many different ways that learning outcomes can be used effectively in practice, for the benefit of both the teacher and learner; I would use learning outcomes each lesson as a way of formatively assessing the learning that has taken place within a lesson (Advance He, 2023). I would use Bloom’s Taxonomy as a framework for creating learning outcomes as students will first need to remember and recall facts so that they can go through the stages to be able to demonstrate their acquired knowledge (Adams, 2015). 
Upon returning from a 20-minute break lecturer A asked if everyone was back but did not get a reply from every student which proved difficult to know if all students were back in the virtual learning environment. I feel that using a collaborative Mentimeter word cloud or a quiz after an online break in my future professional practice, could be effective practice in regaining the engagement of the students (Hollister et al., 2022). Using a word cloud or quiz could also be used as a tool to recap on the learning that has taken place so far in the session and to make links of the newly acquired knowledge to existing knowledge. Additionally, it would give the students that may not be engaged or have not interacted yet, an opportunity to do so (Advance HE, 2023). 
Lecturer A used different questioning strategies during the online session. Lecturer A used Pose, Pause, Pounce (P.P.P.), direct questioning, and open and closed end questioning (Reece and Walker, 2007). The P.P.P strategy demonstrated that silence is important as students need to be given time to process the question or information and form their own ideas (Race, 2014: Tofade, Elsner and Haines, 2013). Initially, I felt the awkwardness of the silence, however, I identified that when students did not respond to the question, and after there was around 10-15 seconds silence given, lecturer A would reframe the question or break it down into parts. Reece and Walker (2007) agree with Tofade, Elsner and Haines (2013), suggesting that if a student does not reply or answer a question, they may not fully understand, so reframing a question can help students to make sense of what is being asked. I found this to be successful on many occasions in the session and I would work on developing this technique for my own future practice.
When students did not reply, lecturer A would direct the question to a particular student and gave them the opportunity to pass it along to another student if they could not answer it. At this point I feel that it would be effective practice to identify if students are not answering because they do not feel confident enough or if it is because they still do not understand what is being asked, or if it is due to technical issues (Reece and Walker, 2007: Hollister et al., 2022). According to Reece and Walker (2007), questioning techniques takes practice, and this is an area where I feel I need to work on to develop my own teaching practice for questioning in a virtual learning environment (VLE).
When a student offered their ideas lecturer A would try to develop their understanding further by asking open ended questions like ‘why?’. This strategy was used when lecturer A would ask if they agreed with an idea or concept, he would ask them why they agreed with this or why they did not. Questioning students’ ideas and concepts can develop their critical thinking skills and this can relate to Blooms Taxonomy as students are taken through the required stages in order to analyse and evaluate their thoughts (Tofade, Elsner and Haines, 2013). According to Tofade, Elsner and Haines (2013) students that can analyse and evaluate information, demonstrate high cognitive levels within learning. Challenging students' answers, if done correctly, is an example of effective practice, and I found this worked well within the session because students' answers were positively challenged, which encouraged them to critically think about their thoughts and ideas. I would use this strategy to develop students own learning by critically thinking, and to form discussions between the students similar or different perspectives. 

Observation two 
For my second observation, I observed lecturer B in a face-to-face setting on a university campus for a three-hour session. The cohort was level four Health and Social Care students, and the session I observed was on the topic of communicable diseases and epidemiology. Eight students attended the third session of the module. Lecturer B used a variety of resources during the lesson, which included PowerPoint, YouTube video, pen and paper, digital devices, and handouts.
I found that lecturer B would teach some content and then set a short task, giving students 10-15 minutes to complete, with the expectation that they feedback their findings to the rest of the group; this was repeated three times within the first part of the lesson. I observed that this technique in this setting worked well at keeping the students engaged in their learning as they were contributing to what they were learning and learning from each other, rather than the content being dictated to them (Scager et al., 2016). It is believed that effective practice sees a small amount of teaching and then a task given that allows for the students to put the newly acquired learning into practice, with the teaching professional able to formatively assess the learning at various stages (Rosenshine, 2012: Advance HE, 2023). I would use this way of teaching in my future practice as I feel that it is an effective way of guiding the learning and supporting the learners to think independently whilst also keeping engagement levels up and formatively assessing learning (Advance HE, 2023).
When students were giving their feedback, lecture B would nod enthusiastically and give them positive feedback such as saying, “most definitely” or “good,” this was also mirrored in her body language. I found that this gave students motivation and encouraged them to continue voicing their answers and ideas (Kucuk, 2023). At one point, lecturer B stated that there was no wrong answer, I felt that this gave students the confidence to give it a go. To provide students with praise for their efforts in class discussions, independent tasks, group tasks, and question and answering can encourage engagement and motivation in learning (Liu, 2021). I think it is effective practice that praise should not only be given when a student gives a correct answer, the effort that a student puts into trying to complete a task or to answer a question, even if they are not there just yet, should be recognised and praised. I would like to adopt this approach in my own practice which would help to create a welcoming environment that would give students encouragement in t heir own learning. 
During the session, lecturer B used a five-minute video that was relevant to the topic and asked students to take notes; I feel this helped to further knowledge and considered the different styles of learners within the classroom, whilst meeting the Professional Standards of the use of digital technology (Advance HE, 2023: Haleem et al., 2022). I would use video content in my own future session if it was relevant to the teaching, I would consider the style of the video content and determine if it would enhance the pedagogy (Haleem et al., 2022). In addition to YouTube videos, I would use Box of Broadcasts to search for relevant digital resources that would enhance the learning of a session and engage the students (Learning on Screen, 2023). 
During the session, lecturer B established the entry behaviour on a particular area within the topic. Asking an open-ended question to the group, lecturer B identified that there was limited knowledge of the topic amongst the group. By establishing the entry behaviour of students, this allowed for lecturer B to continue her teaching at a level that would be suitable for the students; whilst also stretching their knowledge by setting a task for them to independently research the topic further, based on the content that she had taught them (Rosenshine, 2012: Avis, Fisher and Thompson, 2019). Establishing entry behaviour is effective practice so that the teaching professional can gain an idea of students existing knowledge of the topic so that teaching can be adapted based on the knowledge level of the students (Avis, Fisher and Thompson, 2019). In my future practice I would establish entry behaviour by incorporating a digital resource such as an anonymous Mentimeter word cloud that would meet the professional standards of appropriate digital resources (Advance HE, 2023: Haleem et al., 2022). The use of a planned digital learning activity within the session would also provide students the opportunity to engage equally and provide further opportunities such as discussion from the collaborative answers (Avis, Fisher and Thompson, 2019: Advance HE, 2023: Haleem et al., 2022).
I found at the beginning of the session, lecturer B would pose a question and not get a reply from the students. Similar to lecturer A, lecturer B would reframe the question and wait for a reply. This worked well within the session and gradually I could see the confidence and willingness of the students in voicing their thoughts and ideas, grow throughout the session. Questioning is a skill and being able to adapt questions if a learner does not understand part or all of what is being asked, is an area that I want to develop for my future practice so that I can support students to make sense out of their learning (Reece and Walker, 2007: Hollister et al., 2022).
Within the observation of lecturer B, I recognised that students did not get addressed by their names. I would address students by their names in my future practice because by using a person's name it gives the student a sense of belonging and offers an inclusive environment (Advance HE, 2023). It is believed by Allen et al., (2021) that when a student has a sense of belonging it can be linked to higher levels of academic achievement. 

Conclusion
This report offered a reflective account of observation on lecturer A and lecturer B. The report considered the effective practices that I have gained from the observations and identified how I would apply this newly acquired knowledge within my own future professional practice. I have identified that lesson plans are an important factor in ensuring that the lesson has a structure and that the learning retains its flow. I have also gained an insight from both lecturer A and lecturer B of questioning techniques; I know this is an area that I need to develop further for my own practice. During my observation of lecturer, A, I have recognised the importance of engaging students in their own learning within a virtual learning environment, as there are additional challenges with online teaching that you would not experience during face-to-face teaching. Overall, the observations that I undertook have given me newly acquired knowledge for my own future practice for teaching within the post-16 sector, and highlighted areas that I will work on to continue my professional development. An action plan for areas of development within my own future teaching practice follows this conclusion, below. 










Action plan

	Specific
	Measurable
	Achievable
	Realistic
	Timebound
	Professional Standards

	Incorporate digital tools/resources in my teaching
	Using digital technology to present content, assess learning and feedback to students.
	Undertake further digital skills courses/training.
Keep up to date with new digital technologies and resources.

Use digital tools to search for relevant videos to show in lessons that will enhance pedagogy. 

Practice using a range of different digital tools such as PowerPoint, Mentimeter, Kahoot, Microsoft Teams etc.

	To be able to deliver online teaching and to keep up with innovative digital technology that is shifting education. 
	March 2024.
	Enhance practice through own continuing professional development.

Appropriate use of digital tools and technologies as resources for learning. 


	Develop questioning techniques
	When I am better able to support learning and provide opportunities for learners to critically think.
	Practice different styles of questioning (open, closed, P.P.P, directed)

Research how and why questioning techniques are important to develop learning.

Reflect on what works well and what does not work well
	I will have to use different questioning technique within my teaching to develop and guide the learning of students, whilst  also assessing their progress.
	March 2024.
	Approaches to teaching and supporting learning, appropriate for subjects and level of study.

Supports and guide learners.

Assess and give feedback for learning 

	Encourage engagement within online sessions
	Students are actively participating and progressing within their own learning.
	Observe teaching professionals and how they encourage engagement. 

Reflection.

Incorporate digital tools such as Mentimeter quizzes and word clouds to engage students.



	I will be delivering online teaching sessions and need to encourage the engagement of all learners. 
	February 2024.
	Enhance practice through own continuing professional development.

Promote engagement in learning and equity of opportunity for all to reach their full potential. 
Teach and support learning through appropriate approaches and environment

	Structure lesson and learning outcomes
	Produce lesson plans for each lesson I am leading with justification of effective practice.
	Create a lesson plan that introduces, develops, and concludes the lesson.

Practice creating learning outcomes using Blooms Taxonomy 

Try out different strategies that will develop the students’ critical thinking.
	To ensure lessons have structure and relevant learning content and strategies. 
	March 2024.
	The designing of learning activities including the lesson plan itself

	To assess formatively within lessons
	When learners can demonstrate verbally or physically that their learning is progressing.
	To incorporate formative assessment within the lesson plan, to recap on learning and progress, and to give
feedback to students’. 
	To keep track of learners understanding and progress and future learning.
	June 2024.
	Assess and give feedback for learning

	Learn students’ names
	To be able to address students individually using their chosen names.
	Make a note of names against the seating plan.

Use name badges at the start of a new module. 

	To personalise the learning experience for my learners
	December 2024.
	Respect individual learners
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Appendices

Appendix one – Teacher Observation Form (Lecturer A)

[bookmark: _Toc48127143]Teacher Observation Form
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	Teacher
	Lecturer A

	Date
	05/10/2023

	Group
	Level Five – Education Studies (eight students)

	Topic/Context
	The Three Rs

	Notes on the lesson: Teams lesson

	· Students joined slowly, lecturer A welcomed each student by name and stated he would wait a few minutes to allow everyone the opportunity to join. Lecturer A checked with students who were missing from the session.
· My Teams had connection issues and had kicked out of session. (Emailed lecturer A to explain this)
· Upon regaining entry to the session, the students were put into two breakout rooms for a group task. 
· When the students entered back into the main session, they were asked by lecturer A what had they found out. One student from each group voiced the feedback and lecturer A asked if anyone else wanted to add to this. When both groups’ feedback was received, this then led to a wider group discussion of the task. 
· After students returned from a 20-minute break, lecturer A asked if everyone had returned. Did not get a response from all eight students but continued with PowerPoint. 
· Lecturer A would ask if anyone had any questions and if they agreed with what he said. If they replied he would ask an open-ended question, why? 
· Lecturer A set a group task and provided a website link in the chat feature of Teams. He directed everyone to the link and asked them to independently look at the content and see what they could find out. 
· Following this task, he asked the students to give feedback with what they had found out. No one replied. He left it a little longer and then a student spoke up. 
· He asked a question to establish the knowledge gained from the task, no one replied. Lecturer A reworded the question slightly which proved successful as the students then developed a further understanding of the question. Following a student’s answer, lecturer A asked if anyone else wanted to add to this. 
· Following another question posed by lecturer A, no student replied. Lecturer A directed the question to a student but gave them the opportunity to pass it along to another student in the group if they were unsure. Following this the student that was asked the question replied via the chat feature due to his microphone not working. 
· The group were instructed to go back to the content that was shared via the chat feature and a discussion was formed around this between the group and lecturer A. 
· A short task was then set based off the content on the PowerPoint slide, which saw students interact with their ideas and concepts, using both the chat feature and microphones. 
· During the conclusion of the lesson, lecturer A presented a PowerPoint slide that had further website links and digital resources that he suggested could be useful for their assignment. 
· Lecturer A asked if there were any questions, to which some students replied no they were happy with the session content. 
· The lesson concluded with lecturer A saying that he would see the class on campus on Thursday of that week. Proceeded to say goodbye to all students.
· The student whose microphone was not working, remained in the lesson when the other students had left. Lecturer A asked if he was ok to which he replied via the chat feature. Lecturer A suggested that he check with the university’s IT department about fixing his microphone. 
· The lesson came to an end.


	What I have learned:

	· Having a lesson plan can be an effective practice that allows learning to flow and maintain structure.
· Technology can cause challenges such as connection issues and features not working, for both students and teaching professionals.
· Breakout rooms encouraged engagement.
· Interacting with digital content as a group and independently encouraged engagement and discussion that developed learning and collaboration.
· Using open-ended questions to develop students’ ideas and concepts further, can strengthen their understanding. 
· Silence is an effective practice, allowing time for students to process the question and formulate their own ideas and concepts. 
· If a student(s) does not reply, reframing the question or breaking it down can be successful for students to make sense of what is being asked.
· Asking for feedback from group tasks can allow students to demonstrate their understanding of what is being learnt.
· When not everyone responded to confirm they were back after the break, the lesson had to commence with the assumption that everyone was back. 

	Targets to improve my own practice (mapped to professional standards):

	· I will ensure I have prepared a lesson plan that incorporates digital resources that will engage the learners in an online session. 
· I will continue to develop my questioning techniques that can promote engagement and the opportunity for students to reach their full potential.
· I will set lesson aim and learning outcomes to assess the learning that has taken place during a session and if it meets the intended outcomes.
· I will respect individual learners’ choice to not use the camera feature during an online session and treat all students with equity by giving all students the opportunity of engagement through the use of camera, microphone, or chat.
· I will work on strengthening my own digital skills and use of digital resources that will enhance my own professional development.



Appendix two – Teacher Observation Form (Lecturer B)

Teacher Observation Form
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	Teacher
	Lecturer B

	Date
	26/10/2023

	Group
	Level Four – Health and Social Care (Eight students)

	Topic/Context
	Discussing communicable diseases and epidemiology

	Notes on the lesson: Face to face lesson 

	· Eight students
· Worked off PowerPoint to give/irritate information. 
· Directed students who were not in last session, to slides to look at to catch up.
· Used tasked (offered to work independently/groups)
· Asked questions on slide, gave students 10/15 minutes to do some research to answer the question set, and make notes. Feedback was expected following the task, then lecturer B would recap using next slide.
· Reword/breakdown question if no one answered (this did not happen often)
· Informed that tasks could help towards assignment.
· [bookmark: _Int_qh9hEc4J]Particular slide had a small print size, apologised to students. 
· Long word on PowerPoint, lecturer B playfully asked if any students wanted to help her pronounce it.
· Showed 5:20 YouTube video relevant to topic with visuals and audio of information. Asked students to make notes and feedback.
· Class engaged more as the lesson developed – volunteering more ideas and answers.
· Lecturer B left the room briefly during a task, student behaviour remained the same which implied that engagement levels were high.
· Checked entry behaviour about key words and various parts of the topic throughout session, to check understanding (identified minimal knowledge)
· Discussion formed between lecturer B and students following a question.
· Asked a student how they were getting on, student did not reply and carried on writing. Lecturer B waited a short while and then went to the front of the room and reiterated what the task was and let the room go silent.
· To conclude the session, lecturer B informed students what they would be doing in their next session. Students were asked if they had any questions, and then lecturer B went on to briefly discuss assignment. Directed students to MOODLE where some content is to help towards assignment. 

	What I have learned:

	· Using tasks after teaching a small amount of content can be useful for engagement levels.
· Encouraging independent learning is effective for engaging students in their own learning.
· PowerPoint is useful for relaying/presenting topic content.
· Not using students’ names can reduce the personalised learning experiences.
· Using digital resources can be effective to explain the topic content further.
· Asking students to make notes and feedback can be used to measure the learning that is taking place, the student’s understanding of the topic and what sense they make of it.
· Getting students to feedback what they have found whilst undertaking independent learning allows for the students to learn from one another.
· Checking entry behaviour throughout the lesson allows for the teaching professional to gain an understanding of what the students may already know and build on their existing knowledge. On the other hand, it can identify if there is limited to no knowledge on the topic, allowing for adaptive teaching to take place. 
· It can take time for students to engage and join in with discussions and question and answering within a session, encouraging equal engagement from the beginning of the session can reduce the time that students take to join in. 
· Rewording questions if students do not answer is useful to help them to gain a better understanding of what is being asked. 

	Targets to improve my own practice (mapped to professional standards):

	· Learn students’ names so that I can address them personally, in order to respect each learner individually.
· Collaborate with more knowledgeable others in terms of strengthening my skills in digital technology to enhance my practice, whilst also using digital technologies and resources appropriately for the learning.
· Continue to research and trial different teaching strategies so that I can apply my knowledge to supporting learning that is appropriate to specific subjects and level of study.
· Demonstrate design and planning through preparing lesson plans.
· Provide opportunities for assessment and feedback for learning within future sessions, including the use of digital tools to carry this out. 
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