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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).







SECTION ONE:

	NAME
	
Redhwan Al-amri

	INSTITUTE/CENTRE/UNIT

	
University of Wales Trinity Saint David

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	
[bookmark: OLE_LINK1]Lecturer 

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Lecturer

	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	2024-2025

	Mentor
	Marie Pitson






Context statement: 


	Write your Context statement here (up to 300 words)

I am a Lecturer in the Department of Applied Computing within the Wales Institute of Science and Art at the University of Wales Trinity Saint David (UWTSD), Swansea, UK. My teaching and professional responsibilities span across diverse student groups. 
I have experience teaching a broad range of computing modules, including but not limited to Introduction to Computer Systems, Fundamentals of Computer Systems, Problem-Solving Techniques, Cybersecurity Essentials, Analysing Problem Solving, and Group Projects. My role involves developing curricula, designing assessments, and delivering engaging lectures to ensure that students gain both theoretical understanding and practical skills in computing. My teaching experience encompasses both face-to-face and online modes of delivery, enabling me to adapt to different learning environments effectively.
Currently, my teaching focuses on two undergraduate modules and two certificate-level courses. These modules provide foundational knowledge and advanced skills, tailored to meet the diverse learning needs of my students. I lecture weekly to groups of students and actively engage with them in practical workshops and group discussions.
I bring a student-centred approach to teaching, aiming to create an inclusive and supportive learning environment. This involves adapting my teaching style to accommodate a wide range of learning abilities and fostering critical thinking and problem-solving skills among my students. 
In addition to my teaching responsibilities, I contribute to curriculum development. I also take part in designing innovative learning experiences that prepare students for the evolving demands of the computing industry. 
By leveraging my experience and expertise, I aim to make a positive contribution to the academic and professional success of my students, while supporting the strategic goals of UWTSD in delivering high-quality education.





[bookmark: OLE_LINK2]Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 

	As a Lecturer in the Department of Applied Computing at the University of Wales Trinity Saint David (UWTSD), I have been deeply engaged in the design and planning of learning activities across a range of computing modules. My approach is guided by a student-cantered philosophy, with a focus on creating learning experiences that are inclusive, engaging, and aligned with both institutional goals and industry expectations.
My teaching responsibilities encompass diverse student groups, including undergraduate and certificate-level courses. A notable example of my work in curriculum design is the redesign of the "Problem-Solving Techniques" module, a foundational course aimed at introducing students to computational thinking and algorithmic problem-solving. This redesign was prompted by student feedback and performance data, which highlighted challenges in understanding abstract problem-solving concepts and applying them to practical scenarios (Islam, 2019). Additionally, my experience teaching related modules such as "Analysing Problem Solving" and "Group Projects" further reinforced the need for a more structured and interactive approach to learning.
To address these challenges, I implemented a problem-based learning (PBL) approach, where students engage with real-world computing problems that demand analytical thinking and collaboration (Ni’mah et al., 2024). Each week, students worked on progressively complex challenges, beginning with structured exercises and progressing to open-ended problems that encouraged independent thinking. This approach was informed by recent studies in computing education that emphasise the role of active learning in fostering problem-solving skills (Wang et al., 2021).
In planning the module, I collaborated with colleagues within the department to align the module structure with curriculum requirements and sought student input on their learning preferences. To enhance accessibility, I integrated both synchronous and asynchronous components into the learning design. For example, weekly live sessions were complemented by recorded tutorials and interactive coding exercises, providing flexibility for students engaged in online learning (Fadhilah et al., 2021).
My experience in both face-to-face and online teaching environments allowed me to design learning activities that accommodate diverse learning styles. I incorporated digital tools such as coding simulators and collaborative platforms like GitHub Classroom to facilitate hands-on learning and foster collaboration. This integration enabled students to develop both theoretical knowledge and practical computing skills, meeting industry expectations. Additionally, I ensured that the module redesign adhered to institutional guidelines for quality assurance and curriculum development, ensuring academic rigor and an engaging learning experience (Priyanto et al., 2024). 
To assess the effectiveness of the redesigned module, I adopted a comprehensive formative and summative evaluation strategy. Student feedback was gathered through mid-module surveys and informal discussions, enabling me to identify areas for improvement. I also analysed assessment performance trends, which revealed a notable improvement in students’ problem-solving abilities and engagement, demonstrating the success of the PBL approach (Ni’mah et al., 2024).
Building on these insights, I plan to introduce peer-led learning activities, where students collaborate on problem-solving tasks and provide constructive feedback to their peers. Furthermore, I aim to incorporate industry case studies and guest lectures to connect academic learning with professional practice, inspired by the research I read (Ha, 2022). Through my continued dedication to designing and refining learning activities, I strive to foster an inclusive and stimulating learning environment that supports students’ academic and professional development while aligning with UWTSD’s broader goals.


[bookmark: _Int_f5VKueqd]Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments

	
As a Lecturer in the Department of Applied Computing at the University of Wales Trinity Saint David (UWTSD), I teach a diverse range of computing modules across multiple levels, from introductory courses to advanced undergraduate topics. My teaching responsibilities span various student cohorts, including foundation year student, undergraduates’ students, and certificate-level learners. This requires me to adapt my pedagogical approaches to meet the different learning needs, academic backgrounds, and professional aspirations of my students.
I structure my teaching to ensure that students at different levels receive appropriate depth and complexity in their learning experiences (K2). For instance, my Introduction to Computer Systems module for foundation year students focuses on fundamental computing concepts and aims to build confidence in programming and system architecture. In contrast, my Cybersecurity Essentials module, designed for more advanced students, incorporates problem-based learning (PBL) and case studies to develop critical analysis and technical expertise (K2, V4).
One of the key challenges I encountered was engaging large groups of certificate-level learners in Fundamentals of Computer Systems in online lectures. Initially, traditional online lecture methods resulted in passive learning, with students struggling to apply theoretical concepts. To address this, I adopted an interactive lecture approach, integrating live coding demonstrations, in-class problem-solving exercises, and real-time quizzes using digital tools like Kahoot and Poll Everywhere (K4). This method, inspired by research on active learning in computer science education, significantly improved engagement and knowledge retention (V3, K2) (Martin-Sómer et al., 2021).
Additionally, I developed short video tutorials on key computing concepts, allowing students to access learning materials at their own pace (Noetel et al., 2021). Feedback from students indicated that these videos were particularly beneficial for reinforcing complex topics before lectures (K1, K4). To ensure inclusivity, I consulted the university’s disability services to enhance the accessibility of these resources, including the use of captions and alternative text formats (V2).
For my undergraduate and certificate-level students, I implement workshop-style sessions that emphasise real-world problem-solving. For example, in Analysing Problem Solving, I integrate industry case studies and project-based tasks that mirror challenges encountered in professional computing environments (K2, V4). My experience supervising Group Projects has further reinforced the importance of collaborative learning, as students develop both technical and soft skills through teamwork and peer evaluation.
Drawing from my research interests in machine learning and data stream clustering, I incorporate current developments in the field to keep content relevant and forward-thinking. Additionally, I collaborate with industry professionals to bring practical insights into the classroom, ensuring that students can contextualise their learning within real-world applications (V4, V5).
Given the diverse backgrounds of my students, I actively design learning activities that cater to different learning styles and prior knowledge levels (V1). In my Human-Computer Interaction module, for instance, I use hands-on design challenges where students prototype user interfaces based on accessibility principles. This allows students with varying technical expertise to contribute meaningfully while fostering an inclusive classroom environment (Yeganeh et al., 2025).
Additionally, I integrate flipped classroom techniques in modules like Introduction to Information Technology, where students engage with preparatory materials before attending interactive sessions. This approach enables learners to develop foundational knowledge independently and apply it in collaborative settings (K4, V3).
To assess the impact of my teaching strategies, I conduct regular student feedback surveys and analyse performance data to identify areas for enhancement (K3). Based on student responses, I have refined my approach by increasing opportunities for peer collaboration and integrating more formative assessments to provide timely feedback. My aim is to create a dynamic and responsive learning environment that supports student success across all levels. Through these varied teaching approaches, I strive to foster an engaging and inclusive learning experience that prepares students for academic and professional growth while aligning with the strategic goals of UWTSD.



Evidencing Area of Activity 3 (A3): Assess and give feedback for learning

	As a Lecturer in the Department of Applied Computing at UWTSD, I employ a range of assessment and feedback strategies to support student learning across various computing modules. My approach is designed to ensure that students not only grasp theoretical concepts but also develop practical skills necessary for success in the computing industry.
I incorporate a diverse range of assessment methods tailored to the specific learning outcomes of each module. For instance, in technical modules such as Introduction to Computer Systems and Cybersecurity Essentials, I use a combination of coursework, practical lab-based assessments, and summative examinations inspired by an article I read (Daka et al., 2021). These assessments evaluate students’ problem-solving skills, coding proficiency, and theoretical knowledge (K1, K2).
For modules like Group Projects and Analysing Problem Solving, I employ project-based assessments where students collaborate on real-world challenges, which I found very effective as evidenced by this research (Gratchev, 2023). These assessments allow students to demonstrate teamwork, critical thinking, and the ability to apply theoretical concepts in practical scenarios. I design rubrics that provide clear assessment criteria, ensuring transparency and consistency in grading (K6).
Providing timely and constructive feedback is a key component of my teaching approach. I use a combination of formative and summative feedback methods to help students identify areas for improvement and build their confidence in applying computational concepts (K3), inspired by the research of (Zhang et al., 2023).
1. Formative Feedback:
· I incorporate in-class coding challenges and quizzes to provide immediate feedback on student understanding.
· I conduct one-on-one or small group feedback sessions, particularly for complex topics in modules such as Software Engineering and Human-Computer Interaction.
· I use peer review techniques in Group Projects to encourage collaborative learning and self-reflection (V1, K4).
2. Summative Feedback:
· For coursework and programming assignments, I provide detailed written feedback highlighting strengths and areas for improvement.
· I leverage the university’s Virtual Learning Environment (VLE) to share model answers, discussion forums, and recorded feedback sessions for students to revisit key concepts (K4, V2).
Recognising the diverse learning needs of students, I design assessments that are inclusive and accessible. For example, I offer alternative assessment formats, such as narrated presentations instead of written reports, to support students with specific learning needs (V2). Additionally, I collaborate with university support services to ensure that assessments accommodate students with disabilities by implementing measures such as extended deadlines and assistive technologies.
To assess the effectiveness of my feedback methods, I collect student feedback through module evaluations and reflection surveys as suggested by (Rajabalee & Santally, 2021). I also analyse performance trends to identify gaps and refine my assessment strategies, ensuring continuous improvement. Furthermore, I engage in discussions with colleagues and attend professional development workshops to enhance my approach to assessment and feedback, staying informed about best practices and emerging pedagogical strategies (V3, K5).
My approach to assessment and feedback is designed to be fair, transparent, and conducive to learning. By aligning my strategies with best practices in computing education and continuously reflecting on their effectiveness, I aim to enhance student learning outcomes while fostering a supportive and engaging learning environment (V4, K6).



Evidencing Area of Activity 4 (A4): Support and guide learners

	
As a Lecturer in the Department of Applied Computing, I prioritise creating an inclusive and supportive learning environment that extends beyond formal teaching. Recognising the diverse backgrounds and aspirations of my students, I actively support and guide them in both their academic and professional development. This is particularly important in computing, where practical experience, collaborative learning, and career readiness are crucial (V3, V4).
One of the ways I provide support is through structured guidance in module projects as recommended by (Arifin, 2022). For example, in Group Project, I mentor students through the entire development lifecycle of a computing project, helping them apply theoretical knowledge in a real-world setting. I guide students in team management, problem-solving strategies, and technical decision-making, ensuring that they develop both technical expertise and essential employability skills (K2, V4). To make this learning experience more impactful, I draw from research on collaborative learning and problem-based learning approaches (V3), aligning my guidance with best practices in computing education.
Beyond structured coursework, I also facilitate extracurricular opportunities that enhance student learning as I found in (Griffiths et al., 2021). I have collaborated with colleagues to organise industry guest lectures and technical workshops where students engage with professionals from the computing field. These events provide insights into industry expectations, emerging technologies, and career pathways (K2, V4). Additionally, I ensure that students can access relevant resources after these events by making them available on the university’s Virtual Learning Environment (VLE), supporting independent learning and career planning (K4, V5).
Another key aspect of my role is providing personalised academic and career guidance. I actively encourage students to seek support when needed, whether for technical challenges in their coursework or career-related concerns. I work closely with the university’s career services to provide students with tailored advice on CV building, interview preparation, and industry certifications that align with their career goals (V4, V5). This guidance has proven beneficial, with many students securing internships or progressing to graduate roles in the computing industry.
I continuously evaluate the impact of my support on student learning and engagement. I gather feedback from students through informal discussions and module evaluations to understand their needs better as suggested by (Rajabalee & Santally, 2021). In response to student feedback, I have refined my approach to guidance, including scheduling additional drop-in support sessions for students who require extra assistance with project work. Additionally, I reflect on my own experiences and seek professional development opportunities to enhance my effectiveness in guiding students (K3, A5). For example, after noticing that some students struggled with understanding complex programming concepts, I attended an online workshop on innovative teaching strategies in computer science. I then incorporated interactive coding exercises and real-world examples into my lessons, which significantly improved student engagement and comprehension.	Comment by Marie Pitson: Include an example of this
By fostering a learning environment that extends beyond traditional lectures, I aim to equip students with the technical skills, problem-solving abilities, and professional confidence necessary for success in the computing industry. My approach to student support is rooted in inclusivity, adaptability, and a commitment to lifelong learning, ensuring that every student can fully engage with their academic journey and future career aspirations.


[bookmark: _Int_GMU7shk2]
Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 

	
As a Lecturer in the Department of Applied Computing, I am committed to continuous professional development (CPD) to enhance my teaching practice and improve student learning outcomes. Given the dynamic nature of computing, it is essential to stay updated with emerging technologies, pedagogical innovations, and assessment strategies to ensure my teaching remains relevant and effective (V3, K1, K2).
One way I engage in CPD is by attending workshops and training sessions focused on teaching methodologies and digital tools as recommended by (Sifawa & Mukasa, 2024). For example, I participated in a university-led workshop on effective online assessment and feedback strategies (K4). This was particularly beneficial as it introduced me to alternative feedback methods, including audio and video feedback, which I have since integrated into my teaching practice to provide more personalised and engaging feedback to students (V1). Student responses to this approach have been positive, as they find the detailed, multimodal feedback more accessible and easier to understand compared to traditional written feedback.
I also engage in self-directed learning and research to enhance my assessment strategies. After reviewing literature on formative assessment in computing education (V3), I introduced anonymised sample assignments with detailed feedback in my Problem-Solving Techniques module. By allowing students to analyse and critique sample submissions, they develop a better understanding of assessment criteria and expectations (K4). This method has helped students improve their own work and has been well-received in module evaluations as evidenced by (Chau et al., 2021).
Beyond assessment practices, I attend the UK Cyber Week 2024 which was held between the 17 – 18 April 2024 in London. (V4). I also, published an article in conferences focusing on cybersecurity education and software engineering best practices, which have informed updates to my teaching materials in Cybersecurity Essentials and Software Engineering. By cyber security entitled: Analyzing Threats and Attacks in Edge Data Analytics within IoT Environments. Such achievement adds a great value into my lectures, where I ensure that students are exposed to the latest developments in the field, preparing them for professional roles in computing (K2, V4).	Comment by Marie Pitson: You could make specific reference to one of the conferences that you have attended
I regularly reflect on my professional development activities and their impact on my teaching. Through student feedback, performance trends, and personal reflection, I assess the effectiveness of new strategies and make necessary adjustments. My commitment to CPD ensures that I continuously enhance my practice, aligning my teaching with both pedagogical advancements and industry trends, ultimately benefiting my students’ learning experiences and future career prospects.


[bookmark: _Int_4QuNaHnV]
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).
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