	Targets
	What I have done to improve

	Aim to read more widely. This will allow you to link your ideas to appropriate literature.
	I have tried to read more widely and take more care when choosing literature to make sure it is relevant to the point I am making.

	Proofread all written expression with care.
	I have proofread my work to ensure it flows and is correct.

	When perspectives from the literature are juxtaposed, it is important to explain how those ideas relate.
	I have attempted to go into more detail about a point and explain the purpose of what is said.

	
	



Demonstrate how cross-curricular teaching and learning can influence in-depth skills and understanding. Underpin this with reference to relevant research, a detailed lessons plan and an enhanced provision material.

Cross-curricular learning recognises that the world can be observed through multiple perspectives, and values that everybody perceives scenarios and situations differently, some may think mathematically, whereas others may think literal or geographical. Cross-curricular learning aims to enhance deeper knowledge and enhance the relevance of what the children learn to create lasting, memorable understandings of the world around them (Barnes,2015, p. 261). Since 2015, teachers have collaborated on a framework for education that challenges and strays from the archaic, narrow-minded curriculum first introduced in 1988 (Welsh Government,2019). The curriculum states that it is compulsory for practitioners across all areas of education to provide lessons which will encourage children to progress in their literacy, language, and digital competence skills. These skills are mandatory cross-curricular skills, and the teacher will be responsible for incorporating these skills into lessons. To ensure that practitioners are providing children with plentiful opportunities to progress, and broaden their abilities as well as applying these skills, the Literacy and Numeracy Framework (LNF) and the Digital Competence Framework (DCF) have been kept updated to support practitioners in creating relevant cross-curricular learning plans (Welsh Government, 2019). During my bridging experience, I observed the children’s cross-curricular learning experiences. The children would be constantly engaging with a topic whilst incorporating it with another topic without realising. The children were learning about Chinese New Year which gave them the opportunity to enhance their language skills because they were learning new vocabulary. One activity was for the children to order the animals in the way they placed in the race. This incorporated their numeracy skills. By creating cross curricular links, the children were able to build on previous skills by associating with their own knowledge.
Cross-curricular learning can be motivational to children. If children show an interest in a particular topic, cross-curricular learning offers opportunities to integrate multiple subjects into this topic which can make children enjoy their learning experience and motivate them to enhance their abilities. Cross-curricular learning allows children to become independent and involved in their own learning experiences by teaching them how to learn so they can continue to learn in their future lives. Instead of learning through separate lessons which include topics unrelated to one another, cross-curricular learning allows children to practice and develop most skills through one lesson such as a problem-solving activity. Children learn to think for themselves, creating their own individual links and are encouraged to explore their curiosities (PlanBee, 2019). This can link to one of The Four Purposes in the Curriculum for Wales, which is to be “ambitious, capable learners, ready to learn throughout their lives” (Welsh Government, 2017). On the other hand, many people believe strictly defined subjects provide a more accurate representation of the complications of the world around us (Earley, 2019, p. 4035). Kerry Dalton (2023) would disagree with this statement; he expresses how in our daily lives we are consistently learning new things in a holistic way. He believes that it is an unrealistic approach, to teach subjects in isolation because it does not depict ‘real life learning.’

[bookmark: _Int_ughRHo29]The Literacy and Numeracy Framework and the Digital Competence Framework both make up the Cross- Curricular Framework for Wales. The Literacy and Numeracy framework is subcategorised into different areas of Literacy for example, listening, reading, speaking, and writing, as well as numeracy skills such as: developing mathematical proficiency, the number system, relationships between numbers and quantities and learning geometry to understand shapes and measurement. Within these subcategories there are progression steps. These progression steps allow educators to assess a child’s ability and where they are aiming to be next (Welsh Government, 2024).  These progression steps can be associated with the ‘stage not age’ approach. This approach is the concept of having a curriculum that identifies children learn at their own pace. Dr. Gesell acknowledges that children learn and develop in a comparable, chronological sequence however, they manoeuvre through this sequence at their own rate (Gesell at Yale,2024).
The Digital Competence Framework (DCF) was introduced in September 2016. The aim for this framework is for children aged three to sixteen to become confident digitally and use digital applications to collaborate, interact and enhance their computational thinking (Welsh Government, 2018). Like the Literacy and Numeracy Framework, the Digital Competence Framework also is categorised into key skills such as citizenship, interacting and collaborating, producing and data and computational thinking. Within these skills there are progression steps similarly to the Learning and Numeracy Framework (Welsh Government, 2024). The Digital Competence Framework is designed to acknowledge not all children progress the same way. The progression steps provide clarity to the practitioners about their children’s progress (Welsh Government, 2018). 

[bookmark: _Int_ZmTbgqSK][bookmark: _Int_Evywvwxy][bookmark: _Int_DuM3ENi6][bookmark: _Int_5NtlhWce]The cross- curricular framework proves compatible with the early years foundation learning as there is a heavy emphasis on the importance of play to children in the foundation learning stage. Play can aid the development of children when they are given high quality experiences that allow them to use their own initiative and build independence and curiosity (Early Years Matters, 2023). Cross-curricular learning is used majority of the time in an early year's classroom because it creates opportunities for the practitioners to be flexible with their pupil’s learning. Children are able to interpret tasks to their own interests and practitioners are able to adapt and navigate students to make productive steps to deepen their knowledge and understanding (Ashbrook, 2019). The Curriculum for Wales contains six areas of learning, these include: Expressive arts, Humanities, Health and wellbeing, Science and technology, Mathematics and numeracy, and Languages, literacy, and communication. These areas of learning are used to create a holistic and cross-curricular approach to learning (The School Run, 2019). Practitioners can create opportunities for children to develop in all areas of learning, for example, children could use a sandpit as a role-playing tool with friends by imagining they are ‘cooking’ this will develop their communication and language skills by interacting with each other and learning new vocabulary. The teacher could then facilitate in developing on their numeracy skills by encouraging the children to count their ‘sand cakes’ or measure ‘ingredients.’ Throughout this activity the children have been developing their physical motor skills by manipulating sand using tools and their hands (St Nicolas and St Mary Primary School, 2015).

My enhanced provision I have created has plentiful links with the cross-curricular framework. The enhanced provision’s learning intentions is for the children to identify animals share similar features, and to group these animals based on their features. The enhanced provision material cooperates successfully in parallel to the Literacy and Numeracy Framework. As seen in Appendix one, the task is based on progression step one. The link to the curriculum is for the children to use context or pictures to help come to an understanding of the task. The task also aims for children to respond to what they see (Welsh Government, 2020).
 The provision can also develop numerical skills such as representing data. The enhanced provision links directly to the statement found in the representing data element of the Numeracy Framework. The statement acknowledges children can sort objects or pictures identifying similarities and explain their reasoning behind their choice. This is evident in progression step one. The children may also learn to calculate the total of animals there are which would relate to the calculation element in the framework where children aim to combine groups of objects or pictures and count how many there is altogether (Welsh Government, 2020).
[bookmark: _Int_OaSnxy26]The enhanced provision offers prosperous opportunities for the Digital Competence Framework to be incorporated. The children could develop their digital skills further by researching the different animals and find out where they live and what they eat. The children could also take a digital picture collaboratively of their work which integrates with the collaboration element of the Digital Competence Framework. The statement is in progression step one and identifies children can work together to produce digital evidence. The provision allows children the opportunity to store their digital work which is another element of the Digital Competence Framework where in progression step one of storing and sharing, they are able to save and retrieve digital work within applications. Throughout this task the children would aim to create their own simplistic digital work, a photo of their grouping activity. This is progression step one of the creating digital content element in the Digital Competence Framework (Welsh Government, 2020) 
Sphero (2023) state cross-curricular learning is a forward-think approach to learning which should support a cross-functional and critical thinking lesson which allows learners to dictate their own experiences based on their curiosity. The lesson should aim to equip students with a variety of skills they require in their future lives. The cross-curricular lesson should have a sole theme and then expand to different concepts and elements such as the Numeracy and Literacy Framework as well as the Digital Competence Framework which allows pupils to further their research and knowledge based on abilities and their own curiosity. This concept would allow them to make personal and relevant connections to knowledge they already have and get the most out of their learning experience (Mind in the Making, 2023).

[bookmark: _Int_yEvyNFtk][bookmark: _Int_FCBixi7V]Sphero (2023) declares cross-curricular learning has its challenges. The framework creates a more resource intensive approach to learning more so than other traditional approaches. In order for Cross-curricular learning to be effective, teachers must collaborate on what they teach in order for the curriculum to become unified and successful for learners to develop further on skills as they progress throughout school. A challenge Cross-curricular learning faces is the difficulty to track progression when multiple subjects merge into one lesson. The children may use multiple skills in one lesson and as there are many children in a class all developing their own individual skills and taking initiative in their own learning experience, the practitioners may find it challenging to track what skills are being used and how the children are progressing (Barnes, 2012, p. 3-14). However, EIE (2023) would contradict this challenge saying that practitioners will save time through cross-curricular learning and have more time to assess the development of their pupils. The idea of integrating two or more lessons into one allows for more time to discuss ideas and opinions as well as allowing opportunities for practitioners to revisit passed topics to ensure the children understand and are creating their own links to skills. The approach also motivates students to excel in their development as they want to push to their ability.
[bookmark: _Int_WyUdFdfT][bookmark: _Int_y7xwFO9p]Overall, cross-curricular learning proves to be an effective approach to learning. The cross-curricular framework is a mandatory framework which applies to everyone however it can be applied to lessons in various ways depending on the school (Welsh Government, 2019). I will take a great influence to the Cross-Curricular Framework as I believe it allows for the classroom to be more progressive and productive and allows teachers to expand their learner’s knowledge using time more effectively. Cross-curricular learning also works in parallel to the five professional learning standards for teachers. The teacher must employ an innovative approach by controlling the techniques and approaches used in a classroom to improve the pedagogic outcomes. The teacher must also take opportunities to productively collaborate with others to expand on their professional effectiveness. Teachers must consistently extend knowledge and understanding for pupils to have a rich understanding of topics. The teacher must also reflect and assess challenges and offer support to be a professional learner (Welsh Government,2024). I will take into account of these approaches and standards when in my future employment.
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