
ADHD
Attention Deficit Hyperactivity Disorder (ADHD) is classed as 

a neurodevelopmental condition that causes delays in 
specific parts of the brain which is responsible for regulatory 

behaviours (Crowley, 2014 and parker 2005). Children 
affected by this Additional learning need have problems with 

regulating their behaviour (Parker, 2005)

Identification and diagnoses
A disability is a condition that needs to be identified, diagnosed and 

treated (Toro et al, 2020). ADHD is known as a common type of 

psychiatric disorder, children with ADHD tend to show 

characteristics such as having problems with impulsivity, 

hyperactivity, executive function and attention span (Parker, 2005). 

Mohr-Jensen et al (2019) states that Inattention symptoms consist 

of children being easily distracted, Symptoms of hyperactivity 

include issues with sitting still and Impulsivity results in children 

interrupting other individuals.

Greenway and Rees Edwards (2020) state that early 

year's practitioners work closely with children every day and are 

likely to be the first to identify traits of ADHD behaviours. Parker 

(2005) agrees with this and believes that early year's workers are 

known to have first-hand experiences of the challenges children 

with ADHD face on a day-to-day basis. However, Curran (2020) 

argues that there is a concern that identification and diagnoses can 

take longer in early years settings where children only attend part 

time resulting in missed opportunities for early intervention 

strategies.

Research has shown that educators in early years do little to 

educate other children on Additional learning needs, teachers need 

support in developing strategies to promote inclusion for all 

(Armstrong et al, 2017). Early years educators that have been in 

the role for a lengthy period of time sometimes miss out on newer 

training on things like identifying Additional learning needs and 

ADHD (Greenway and Rees Edwards, 2020). Inconsistencies in 

practice regarding knowledge and understanding towards ADHD 

can negatively impact on the child's overall development. (Curran et 

al, 2018).

Barriers
Children with disabilities are more likely to experience discrimination 

and prejudice due to stigma and lack of awareness, this can lead to 

individuals feeling lonely and isolated (Armstrong et al, 2017). 

Guevera (2021) believes that the medical model towards disabilities is 

based on the belief that a disability is a tragedy and focusses on the 

issue with the individual, this model results in stereotypes and stigmas 

being formed due to the perception that a person with a disability is 

damaged and needs to be fixed. This model limits the values of 

individuals experiencing ALN (Guevera, 2021).

Practitioners' knowledge and attitudes towards ADHD are important 

when making decisions on behavioural interventions (Blotnicky-

Gallant et al, 2015). children that access education should have their 

basic rights met, schools should accommodate all children and ensure 

children with disabilities have the same rights and be treated equally 

(Centre for Studies on Inclusive Education, 2018 and the United 

Nations, no date). United Nations (no date) states that Disabled 

individuals have a right to an education and should not be excluded 

from any part of their education. However, Barkley (2018), Nguyen & 

Hinshaw (2020) and Greenway and Rees Edwards (2021) discuss the 

stigmas and lack of understanding that early year's workers have and 

believe that teachers often view children with ADHD as the most 

challenging pupils in their class and this results in exclusion and low 

performance levels.

When practitioners show a lack of understanding, Labelling children 

as ADHD can lead to stigmatisation due to practitioners believing that 

children use their diagnoses as an excuse when refusing to engage 

with activities in class, this creates a barrier to build meaningful 

relationships and positive experiences for the child (Gwernan-Jones et 

al, 2016). Consequently, a lack of knowledge towards ADHD risks the 

chances of identifying the traits that go alongside ADHD leading to 

long term negative impacts on the child (Mulholland, Cumming, & 
Jung, 2015).

Strategies
A one to one's job is to understand and advocate the needs 

of the child they care for and adapt and implement 

strategies to raise children's self-esteem, independence 

and social inclusion (Cockroft & Atkinson, 2015, Moore et 

al, 2017) Greenway and Rees Edwards (2021) mention that 

one to one support in the early years understand the 

importance of building relationships, communicating and 

being patient with children experiencing ADHD, teaching 

assistants acknowledge that children with ADHD have 

different needs to other individuals. However, Greenway 

and Rees Edwards (2021) argue that children who access 

one to one support can sometimes face barriers such as 

exclusion to their surroundings and lack independence due 

to relying on the one to one regularly.

Blatchford and Russell (2020) believe that teachers struggle 

to provide support to the unique child, A strategy to improve 

this is one to one support with individual children that 

experience ADHD. In order for this to work effectively, 

teaching assistants need to show a sufficient level of 

knowledge on additional learning needs and the 

interventions in place to scaffold the unique child's learning 

(Cockroft and Atkinson, 2015). However, Unison Cymru 

(2019), Greenway and Rees Edwards (2020) and Groom 

(2006) states that although teaching assistants spend a 

significant amount of time working one to one with children 

experiencing ADHD, they are usually not offered inductions 

or training resulting in one to ones only having adequate 

knowledge on how to effectively support the unique child. 

Knowledge below excellent when considering ADHD, 

results in the wrong implementation of interventions 
(Cockroft and Atkinson 2015).

Attention deficit 
hyperactivity Disorder

Source: Freepik (2023)



Reference list
ADHD UK (no date) What is ADHD- about ADHD. Available at: What is ADHD - About ADHD (adhduk.co.uk) (Accessed on: 2nd May 2023).

APA (American Psychological Association) (2013) Publication Manual of the American Psychological Association (6th edn). Washington, DC: APA.

Armstrong, M. et al. (2017) ‘Interventions utilising contact with people with disabilities to improve children's attitudes towards disability: A systematic review and meta-
analysis.’ Science Direct, 10, 1, pp. 11-22.

Barkley, R. A. (2018) Attention-Deficit Hyperactivity Disorder: a handbook for diagnosis and treatment (4th edn). New York: Guilford

Blatchford, P. & Russell, A. (2020) Rethinking Class Size: the complex story of impact on teaching and learning. London: UCL Press.

Blotnicky-Gallant, P., Martin, C., McGonnell, M., & Corkum, P. (2015). Nova Scotia teachers’ ADHD knowledge, beliefs, and classroom management practices. Canadian Journal 
of School Psychology, 30, 3-21

Brown, H. R., & Harvey, E. A. (2019). Psychometric Properties of ADHD Symptoms in Toddlers. Journal of Clinical Child & Adolescent Psychology, 48(3), 423–439.

Centre for Studies on Inclusive Education (2018) The UNESCO Salamanca Statement. Available at: http://www.csie.org.uk/inclusion/unesco-salamanca.shtml (Accessed on: 5th 
May 2023).

Cockroft, C. & Atkinson, C. (2015) ‘Using the Wider Pedagogical Role model to establish learning support assistants’ views about facilitators and barriers to 
effective practice’, Support for Learning, 30, 88– 104

Crowley, K. (2014). Child Development: A Practical Introduction. London, UK: Sage Publications Ltd

Curran (2020) Identifying special educational needs in the early years. Available at:Identifying-special-educational-needs-in-the-early-years.pdf (nasen-prod-asset.s3.eu-west-
2.amazonaws.com) (Accessed on: 4th May 2023).

Curran, H., Moloney, H., Heavey, A. and Boddison, A. (2018) It’s about time: The impact of SENCO workload on the professional and the school. Available at:SENCO Workload –
Bath Spa University (Accessed on: 3rd May 2023).

Farrell, P., Alborz, A., Howes, A., & Pearson, D. (2010). The impact of teaching assistants on improving pupils’ academic achievement in mainstream schools: A review of the 
literature. Educational review, 62, 435-448.

Freepik (2023) Hand drawn flat design ADHD illistration. [image] Available at:https://www.freepik.com/free-vector/hand-drawn-flat-design-adhd-
illustration_25632550.htm#query=adhd%20illustration&position=4&from_view=keyword&track=ais (Accessed on 15th May 2023).

Greenway, C. and Edwards Rees, A. (2020) ‘Knowledge and attitudes towards attention deficit hyperactivity disorder (ADHD): A comparison of teachers and teaching assistants.

Greenway, C. and Rees Edwards, A. (2021) ‘Teaching assistants’ facilitators and barriers to effective practice working with children with ADHD: A qualitative study’.

Groom, B. (2006). Building relationships for learning: The developing role of the teaching assistant. Support for learning, 21, 199-203.

https://adhduk.co.uk/about-adhd/
http://www.csie.org.uk/inclusion/unesco-salamanca.shtml
https://nasen-prod-asset.s3.eu-west-2.amazonaws.com/s3fs-public/Identifying-special-educational-needs-in-the-early-years.pdf
https://nasen-prod-asset.s3.eu-west-2.amazonaws.com/s3fs-public/Identifying-special-educational-needs-in-the-early-years.pdf
https://www.bathspa.ac.uk/projects/senco-workload/
https://www.bathspa.ac.uk/projects/senco-workload/
http://htfrtps://www.freepik.com/free-vector/hand-drawn-flat-design-adhd-illustration_25632550.htm
http://htfrtps://www.freepik.com/free-vector/hand-drawn-flat-design-adhd-illustration_25632550.htm


Reference list
Guevera, A. (2021) ‘The need to reimagine disability rights law because the medical model of disability fails us all,’ Wisconsin Law Review.

Gurevitz, M., Geva, R., Varon, M., & Leitner, Y. (2014). Early Markers in Infants and Toddlers for Development of ADHD. Journal of Attention Disorders, 18(1), 14–
22.

Gwernan-Jones, R., Moore, D. A., Cooper, P., Russell, A. E., Richardson, M., Rogers, M., Thompson-Coon, J., Stein, K., Ford, T. J. & Garside, R. (2016) 
‘A systematic review and synthesis of qualitative research: the influence of school context on symptoms of attention deficit hyperactivity disorder’, Emotional 
and Behavioural Difficulties, 21, 83– 100.

Halperin JM, Bédard AC, Curchack-Lichtin JT. (2012) Preventive interventions for ADHD: a neurodevelopmental perspective. Neurotherapeutics.(3):531-41. doi: 
10.1007/s13311-012-0123-z. PMID: 22692794; PMCID: PMC3441940.

Littman (no date) Gender myths and ADHD. Available at: https://chadd.org/adhd-news/adhd-news-educators/gender-myths-adhd/ (accessed on: 13th May 2023).

Miller, M., Iosif, A.-M., Bell, L. J., Farquhar-Leicester, A., Hatch, B., Hill, A., Hill, M. M., Solis, E., Young, G. S., & Ozonoff, S. (2020). Can Familial Risk for ADHD 
Be Detected in the First Two Years of Life? Journal of Clinical Child & Adolescent Psychology, 0(0), 1–13.

Mohr-Jensen, C., Steen-Jensen, T., Bang-Schnack, M. & Thingvad, H. (2019) ‘What do primary and secondary school teachers know about ADHD in 
children? Findings from a systematic review and a representative, nationwide sample of Danish teachers’, Journal of Attention Disorders, 23, 206– 219.

Moore, D. A., Russell, A. E., Arnell, S. & Ford, T. J. (2017) ‘Educators’ experiences of managing students with ADHD: a qualitative study’, Child: Care, Health 
and Development, 43, 489– 498.

Mulholland, S. M., Cumming, T. M., & Jung, J. Y. (2015). Teacher attitudes towards students who exhibit ADHD-type behaviours. Australasian Journal of 
Special Education, 39, 15-36

Nguyen, P. T. & Hinshaw, S. P. (2020) ‘Understanding the stigma associated with ADHD: hope for the future?’, ADHD Report, 28, 1– 10.

Parker, H.C. (2005) The ADHD handbook for schools' effective strategies for identifying and teaching students with attention-deficit/hyperactivity disorder. 2nd 
ed. Plantation, Fla: Specialty Press.

Pinkert, A T. (2020) Early Preventive Interventions for Attention-Deficit/Hyperactivity Disorder: A Systematic Literature Review. Jönköping University, School of 
Education and Communication

https://chadd.org/adhd-news/adhd-news-educators/gender-myths-adhd/


Reference list
Shape Arts (no date) Social model of disability. Available at: Social Model of Disability Easy Read | Shape Arts (Accessed on: 3rd May 2023).

Stephenson, J. & Carter, M. (2014) ‘The work of teacher aides in Australia: an analysis of job advertisements’, International Journal of Special 
Education, 29, 145– 153.

Skogli EW, Teicher MH, Andersen PN, Hovik KT, Øie M. (2013) ADHD in girls and boys--gender differences in co-existing symptoms and executive 
function measures. BMC Psychiatry.. doi: 10.1186/1471-244X-13-298. PMID: 24206839; PMCID: PMC3827008.

Sonuga-Barke, & Halperin, J. M. (2010). Developmental phenotypes and causal pathways in attention deficit/hyperactivity disorder: Potential targets for 
early intervention?: Developmental phenotypes and causal pathways in ADHD. Journal of Child Psychology and Psychiatry, 51(4), 368–389.

Toro, J. et al. (2020) ‘The Ecological-Enactive Model of Disability: Why Disability Does Not Entail 
Pathological Embodiment’, Frontiers in Psychology.: https://doi.org/10.3389/fpsyg.2020.01162

Unison Cymru (2019) ‘UNISON Cymru Wales submission to Welsh Government consultation on the draft professional standards for assisting 
teaching’Available at: https://cymru-wales.unison.org.uk/content/uploads/sites/9/2019/03/Final-response-professional-standards-for-TAs.pdf]. 
(Accessed on: 5th May 2023).

United nations (no date) Committee on the rights of persons with disabilities. Available at: Committee on the Rights of Persons with Disabilities 
| OHCHR  (Accessed on: 2nd May 2023).

https://doi.org/10.3389/fpsyg.2020.01162
https://cymru-wales.unison.org.uk/content/uploads/sites/9/2019/03/Final-response-professional-standards-for-TAs.pdf
https://www.ohchr.org/en/treaty-bodies/crpd
https://www.ohchr.org/en/treaty-bodies/crpd

	Slide 1
	Slide 2: Reference list
	Slide 3: Reference list
	Slide 4: Reference list

