	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	*  Proof read your work to ensure there are no simple grammatical  errors with writing.
	 I have proof read my assignment and asked my peers to proof read this to ensure there are no simple grammatical errors in my writing. 

	Targed/Target 2
	* Use your readings to develop further criticality.  Have a look at empirical studies from journal articles in the online library – these may provide additional materials to critique
	· I have used an empirical investigation of the implementation and impact of school
development plans in primary schools. I explored these in a critical manner.

	Targed/Target 3
	
	
















How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.


This report will discuss how the school has established and refined the school development plan (SDP) and how this is actioned and analysed. The priorities have developed from the recommendations in the school’s 2023 Estyn report. This report will then evidence the strategic monitoring and evaluation of the priorities in the SDP. The population of the school is 416 and the percentage of pupils eligible for free school meals over a three-year average is 40.9%. This is significantly higher with the national percentage of 23%. The percentage of pupils identified as having additional learning needs is 23.9% while the national percentage is 16.1%. The percentage of pupils with English as an additional language is 5% (Estyn 2023). This report will focus on Estyn recommendation 3 on the SDP  which  urges staff to  “ensure an appropriate level of challenge to support all pupils including the more able”. Actions for this recommendation include: create a tracking system of assessments completed throughout the school to capture the whole child, track the progress of different groups of learners, termly pupil overview, identify and target specific pupils and use the tracking system to evaluate intervention groups and finally, identifying more able and talented (MAT) pupils and ensuring an appropriate level of challenge. It is also important to note here that the recent PISA results for Wales should be considered by all schools alongside their SDP priorities. From emerging results in late 2023 it is evident that Wales did not meet the PISA standards and has scored lower than other UK countries, with a decrease in Mathematics scores (Welsh Government 2023). According to Donaldson (2015) a curriculum that provides high expectations for all can challenge the factors that negatively impact educational success. The priority that will be discussed links to this argument. 


The literature outlines significant changes of school development/ school improvement, inspection and inspection of the senior leadership teams (SLT) in recent years. As outlined by the Welsh Government (2018)  SDP is a strategic guidance framework for a school's improvement. The planning of the SDP is then reviewed termly according to Thompson (2018). The SDP outlines actions to enhance student outcomes, informed by self-evaluation and contextual data. Priorities include addressing national goals such as  literacy, numeracy, and reducing the impact of poverty on education. The plan offers a breakdown of  how targets will be achieved and how to effectively use resources to support the plan and staff development. This provides guidance over a three year span with yearly updates based on current data and analysis of the results. The SDP serves as a guide for all staff and governors, focusing on impact rather than detail volume. It also discusses methods of engaging with external stakeholders outside the school. 

Similarly, as described by (Mogren et al., 2018) the SDP is focused on enhancing the function and structure of a school. It is stated that the SDP is often a reflection of the school's resources and is dependent on the staff and pupils' needs. Finally, it is noted that the development plan must be student centred and promotes pupils learning. Despite the aims of school improvement guidance it is remarked by Daniel et al.,( 2013), that school improvement planning does not result in school success unless there is continuous, concise planning. School development plans should also concentrate on sustainable methods of consistently meeting the school’s priorities or objectives identified in the SDP.  

As Jeremy Miles (2023) described, the school improvement guidance published in June 2022 was produced to support schools to strive for improvement, build confidence in the system and to ensure a concise focus on progressing learning in the education system. The primary aim of this guidance was to improve learners progression and is underpinned by well - being. This was due to issues with assessment arrangement and school accountability. Following this, in July 2023 the Welsh Government published the curriculum evaluation scoping report which includes data and recommendations to evaluate the rollout of Curriculum for Wales (CfW). 
 
Estyn (2018), further describes the transformative changes the system has undergone in the last  twenty -five years. Historically  inspection of SLT was focused on management of the learning environment for students and staff. They then emphasise how the focus from SLT has shifted to driving change and improving both the standard and quality of education. It has been remarked that there has been a change in culture in schools for continuous improvement and to collaborate with communities, governors and parents involved. The quality of self-evaluation in primary schools was reported to have improved since 2005. Self-evaluation has now become more detailed and thorough. However, Association of School and College Leaders  (2018) found that SLT are often under pressure to make several decisions and there are limited opportunities to reflect in relation to leadership involvement in school improvement.

The outcomes of self-evaluation link better to school-improvement priorities and school-improvement planning. Self-evaluation processes are more embedded in the day-to-day work of the schools and there is a more open and self-critical ethos in schools that supports planning for improvement. The most successful leaders were noted for their thorough approach to gathering diverse, firsthand evidence, providing them with a clear understanding of both strengths and areas needing improvement. Through meticulous analysis, they identified key priorities for enhancing performance. These leaders demonstrated effective planning for improvement, efficiently utilising resources, including specific grants, and setting ambitious targets to elevate student standards. They structured improvement actions logically and sequentially, prioritising targeted staff development. Collaborating closely with governors, they ensured funding allocation aligned with improvement goals and engaged with various stakeholders, including agencies, parents, and caregivers. These leaders implemented robust monitoring mechanisms, such as establishing milestones to track progress along the school's improvement journey. Furthermore, they established rigorous accountability measures to evaluate the impact and quality of improvement efforts.

The priority that will be addressed is described as “ensure an appropriate level of challenge to support all pupils including the more able and talented. The Welsh Government and Assembly (2018) described the standards in education for more able and talented pupils. In this publication  Wales is a “learning country” where all learners are encouraged and given opportunities to reach their full potential. In the standards published, the term ‘more able and talented’ was adopted to  describe pupils who require opportunities for enrichment and extension that go beyond those provided for the general cohort of pupils. More able pupils, given extended opportunities, will not only discover but also develop their talents. The term ‘more able and talented’ encompasses pupils who are more able across the curriculum as well as those who show talent in one or more specific areas and strengths in leadership, team working and entrepreneurial skill. As described by Nottingham (2015) encouraging learners, providing effective feedback, and challenging them to navigate tasks independently builds resilience, encourages confidence and over all provides optimal academic success.  The following literature will review how this priority is being targeted and managed in the schools SDP and how self- evaluation can measure the impact of the processes used to address this priority. 

There is a strong argument in the literature that leadership is the main influence on school improvement. In an empirical study that explored the implementation of school development schools, the most effective schools were those whose school development plan was an on going  written by SLT (Mortimore et al., 1992). As Hannon and Geier (2017) found that school leadership contributes twenty-five per cent to pupils' performance in school. Similarly, this empirical study found leadership is the primary factor that influences teacher attainment. It is important to note that another recommendation in the SDP is to develop leadership and accountability at all levels in the school. It can be concluded perhaps that this area of focus has contributed to the overall school performance. 



Following inspection from Estyn in February 2023, the school has created an action plan which has outlined the ways in which they will meet the three recommendations. The school has worked with the local authority and school improvement advisor to bridge the gap in short falls from the report. In October, there was an INSET day where the school improvement advisor met with SLT and staff to discuss the progress of the school. The staff collaborated by sharing their individual progress and any limitations they are facing in order to reach the priorities. Chapman and Sammons (2013) describe self-evaluation as a process by which staff engage with reflective practice, with a focus on areas that have been identified as areas for improvement. There are a range of causes for self-evaluation in a school whether this be internally or externally driven. In this school the inspection can be identified as the main driver for self-evaluation.  

To address the priorities and analyse the data surrounding this priority the school has developed a data tracking system in the planning templates the staff use. All staff plan using the same format and input school codes (which mirror the progression steps/ (“what matter statements”)  that learners will engage with that week. This is then transferred to a spreadsheet by the AOLE (area of learning) lead. Finally, this is  explored in depth at additional staff meetings, where staff can identify what school codes they need to focus on going forward. This is effective practice as Gelderblom et al., (2016) describe, data analysis and decision making using data is beneficial to teaching practice.
According to the Welsh Government (2018) governing bodies are responsible for the management, organisation and promotion of high school standards outlined in the SDP.  Similarly to this Thompson (2018) states that in the United Kingdom, the involvement of all stakeholders is necessary. Despite this Gelderblom et al., (2016a) compared the involvement of stakeholders in school improvement planning and their results and concluded that schools who experience high stakeholder involvement in the stages of school improvement planning do not necessarily have more school success. In contrast to this, Education Scotland (2018) claims to achieve excellence it is critical that schools work with parents, carers, local community and cluster schools to develop and deliver the SDP. It can be concluded from the research that schools and its stakeholders obtain a depth and breadth of knowledge concerning children's abilities and school success. 

As depicted by Schildkamp (2019)  data is often derived from summative assessment. The research states that if an area is deemed as a shortfall or in this case a priority in the SDP it must be considered what are the causes and barriers to pupils meeting this outcome. As school improvement should start with clearly defined, specific and measurable goals, several models of data use emphasise the importance of goal setting. Schildkamp and Poortman (2016) conclude that improving curriculum, assessment and teaching methods is the root of successful data management. It was concluded that data must be utilised effectively once collected as often, when using data linked to the SDP this is often collected yet there is a shortfall with action plans after this step. 

There was frequent professional dialogue in the placement school surrounding the SDP. There were regular additional meetings which focused on specific priorities from the SDP. As described by Bubbs and Early (2008) strong leadership communication was a key component that improved students' learning and teaching quality. The school demonstrated this effectively. Following this Bubbs and Early (2008) then remarked that a crucial aspect of implementing the SDP relies on staff and this can only be achieved if staff believe the priorities and action plans to be purposeful and achievable. Suggestions made include, sharing data, meeting staff's individual needs and boosting staff morale. The school adopted this approach by creating a whole school tracking system to identify the school codes and progression steps the staff were targeting in their weekly planning. The SLT identified a MAT lead. This staff member was responsible for implementing and trialling the NACE scheme (National Association for Able Children in Education). The NACE (2023) Challenge Development Programme is designed to support school leaders who aim to offer challenges for more able and talented pupils in the context of challenge for all. The MAT lead demonstrated how the challenge cards can be used in class and differentiated to provide challenge for all ability levels. 

The next strategy to ensure an appropriate level of challenge for pupils was  “must, should could” (MSC) grids. These were developed in line with CfW AOLE’s. In an article published by TES (2021) the MSC provides success criteria ,scaffolding opportunities and differentiation. They promote ownership for pupils and more often than not they choose a level that challenges them.   These were trialled in both key stages by SLT members. The school encouraged staff to implement the grids in each AOLE weekly. This was reviewed in staff meetings in the following term. The general feedback was positive and staff remarked they had seen an increase in progression from pupils using the “must” grid and then moving on to the “should” as the term progressed. However, there are limitations to this as issues with emotional wellbeing and self-esteem can impact pupils' engagement with learning. Despite the research on the MSC strategy  saying that generally pupils select an appropriate level of challenge , Morrison and Vorhaus (2012) state that pupils with positive relationships and healthy emotional wellbeing experience higher academic success. Additionally, children who are eligible for FSM at primary school make slower progress. It can be concluded the teacher must influence and monitor progression regularly to enhance pupil progress, especially for those who have been identified as disadvantaged.
 
Tomilson et al (2008) state that we can categorise learners' traits into cognitive abilities, academic skills and knowledge, social and emotional needs, personal interests and preferred learning methods. Although implementing MSC and NACE challenge cards are a step to meet the needs of learners it does not consider the barriers that pupils may have accessing them. For example, a pupil with literacy difficulties MSC grid and NACE challenge problems would not suit their needs. Similarly a child with self-esteem issues may not select an appropriate level of challenge. Following this research, it can be suggested that pupils with ALN, social and emotional issues and disadvantaged pupils must be identified and targeted individually by the MAT lead and given manageable, achievable goals personalised to their traits. 



In conclusion, this essay has outlined the development of the SDP and the influences leaders and teachers have had on its success. Through reflection it can be seen the school is implementing strategies to ensure a suitable level of challenge for all pupils, including the more able and talented. As the SDP was developed in response to the 2023 Estyn report there are aims that the school hopes to achieve in the coming academic year. It can be said from being at this school for PTE1 there is a positive approach to the SDP that involves teaching staff and SLT. The school has embraced the changes needed to be made and there is ongoing discussion and suggestions on how this priority can be addressed. Although there are steps being made, it can be identified that there is a need for a more concise focus on individual learners. Particularly MAT pupils and pupils with social and emotional needs, and socio economically disadvantaged pupils. While it is important to ensure challenge for all learners it must be considered how this can suit the traits of the learners in the school. Going forward, the literature explored will inform future practice and in the next placement experience, I will ensure to access the schools SDP to gain a robust understanding of the needs of pupils and staff in the school. When planning and delivering future lessons there will be a focus on targeting the pupils as described above and providing learner specific challenges that best fit their traits. Finally, the SDP will be used as a guidance for future practice to enhance the learners and provide quality educational opportunities in school while exercising corporate responsibilities to the school. 
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