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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)




Considering my experience through my first year in practice, I feel that I have gained many different skills and knowledge. Within my first year of practice I was in a generic children’s team and have since moved to a Children Looked After Team. Thinking about my future development within the profession I feel that there are certain areas I need to focus on a part of my learning needs which have been identified through self-assessment and discussions held with both my manger and mentor.

The Local Authority have recently adopted the Sign of Safety Framework (Signs of Safety. 2020) as their practice model. This is a more collaborative approach with service users and carers through regular open communication. I would like to improve my practice using the Signs of Safety Framework to include the service users and carers into formulating their own Care and Support Plans with setting their own goals. I will achieve this through attending training regarding Signs of Safety and use the tools available. Supervisions, both formal and informal, will also give me the opportunity to discuss and reflect with my manager how my practice needs to adjust to fully embed the Signs of Safety and collaborative working with families. As Voice and Control is one of the main principals and at the heart of the Social Services and Wellbeing (Wales) Act 2014. Also, it is important to work with the family as they are part of the child’s social network ‘and promoting their best interests involves working with their social networks’ (Wilson et al, 2011, p.462)

While using the Signs of Safety Framework this will enable me to build on my application of analysis in assessment to inform and recommend the right level of intervention that families are in need of. Ensuring that the intervention is proportionate to the presenting need and the goals are measurable and realistic for the family to achieve. This can be achieved with embedding the Strengths Based Approach with families. The analysis should identify a problem along with the effect and cause of the problem as this will inform the plan that addresses the cause and reduce its effects (Dyke, 2016, p105). It is also using the existing strengths of the family to build on for them to become there our problem solvers.

As a Social Worker working with older children I feel that I need to improve my knowledge on the Mental Capacity Act (MCA) 2005, as this does apply to 16 and 17 year olds. Being able to work with young people and advocate on their behalf is an important balance. Through my first year in practice this has become an issue, as there are often different views from other professionals wanting to be more risk adverse. Gaining more knowledge about the MCA will give me more confidence in my decision making which will be in collaboration with the young person. My learning goals are to attend training on the Mental Capacity Act 2005 and how to put my new gained knowledge into practice.

[505 words]
Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  _ _ 22nd July 2020_ _ _ _ _ _ _ _ _ _ _ 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)




I am currently a Social Worker within a Looked After Children’s Team within a rurally based Local Authority in Wales. As a Local Authority we have shared Parental Responsibility (PR) with the birth parents to any child who is subject to a Care Order under section 31 of the Children Act 1989. The Local Authority is required through the Social Services and Well-being (Wales) Act 2014 (SSWBA) to provide Looked After Children a Life Story Book to ‘help children in care begin to understand and accept their personal history’ (NSPCC, 2020). Under the Local Authority’s Signs of Safety Practice Framework it is important that this story is in the words of their parents if possible, as this part of collaborative working with the birth parents under the one of the main principles of SSWBA 2014.

I arranged to meet with the birth mother (which I will refer to as the parent) which was local to her as she cannot drive. Due to Coronavirus 19 there were a number of restrictions of where and how many people you can meet, therefore we met within the local park to maintain the 2 meter social distancing rule under The Health Protection (Coronavirus Restrictions) (Wales) Regulations 2020.

The objective was to discuss through the family story regarding her children along with the events leading to them going into Foster Carer. This was to allow the mother’s voice to be heard within the children’s life story book in her words. This is an overly sensitive conversation with the parent as there have been difficult relationships between her and the carers. The children are currently attending First Language Welsh and identify themselves as First Language Welsh, although their mother is not a Welsh speaker and therefore consideration has to be given to how the book is presented.

[301 words]






	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)




Prior to my direct observation I discussed this with the birth mother about being observed by a work colleague and explained the purpose of the observation. I asked how she would feel about our meeting being an observation, she agreed and consented. I also reminded her that she can change her mind and withdraw her consent at any time. On the day I introduced my colleague. For my critical reflection I will be using The Big Six Reflective Model by Siobhan Maclean (2016). This is made up of; 1. Rethinking power; 2. Awareness of values; 3. Exploring emotions; 4. Knowledge; 5. Self-Awareness and 6. Uncertainty.

Being aware of the power imbalance before meeting with mother was at the back of my mind as I already have the perceived upper power. Birth parents of Looked After Children often feel powerless through the ‘Coercive Power’ (Raven, 1993) they see the Social Worker to have over them and their children. I was already aware that the mother had been left powerless with little say over her children’s lives since living in their current placement. So, this was important for me to acknowledge and try to ensure that she felt that her voice was heard in her children’s life story book. She needed to feel important and I needed to ensure that she was. Giving the mother control over when and where to meet was my first step in trying to address some of the power imbalance, through asking what suits her and offering to work around her.

My personal and professional values have a continued impact on my practice, some are at the core of my practice and others I may not be so aware of. The Codes of Professional Practice (Social Care Wales, 2017) is the basis of professional values, particularly section 1 and 2 with regards to my communication skills with the birth parents, where I undertake regular phone calls and listening to their wishes and feelings. Maintaining her trust and confidence in me as a practitioner and to ensure that her voice is heard within the Life Story Book. It was difficult as she has experienced so many different Social Workers who she felt did not listen to her. She was already mistrusting of the Local Authority and other professionals. I had spent time before this meeting building up her trust in me through keeping her informed about her children and returning her phone calls when I could, as this values her as a person and her individual needs as stated within Person-Centred Practice (Davies, p.457, 2016). 

This meeting was quite emotional to the parent and I also found it personally emotional. I was aware before the meeting that it was going to be difficult emotionally to her as this was going over an extremely sensitive part of her past that she is still trying to come to terms with. Showing and feeling empathy towards her is important as this shows understanding. This is where the non-verbal communication is key as ‘the overall communication is made up of body language (55%)’ (Hargie and Dickson, 2004, p.45-7). Giving her time to talk and show her emotions, using silences to ensure she knew that I was listening to her and that I understood her emotional pain. Through listening to her and giving her time to speak helps gives me an understanding how these experiences have an ongoing impact of her life (Trevithick, 2012, p.171). I also used Motivational Interviewing listening approaches of using open questioning, affirmations to acknowledge what was important to her, reflective listening and summarising to check what I was hearing and that my understanding is correct (Hardy, 2018). There was a limit to the types of body language I could show towards her, I was not able to use the sense of touch due to the Coronavirus Restrictions of 2 meters. I wanted to offer her a tissue and a soft touch on her hand, however this could be overstepping my professional barriers. 

I drew on my current knowledge through my preparation for this meeting. I gathered information about the Signs of Safety Life story template so I could explain this to the parent. My knowledge of her and her children’s situation was important to inform me how I would ask certain questions and to know that there were certain issues that are still difficult for the parent to discuss positively. I was able to explain the importance of having both the child and the parent’s voice within the child’s life story. I also used my knowledge of the Local Authority’s responsibility to Children who Looked After to understand my obligations to involve the birth parent in the Life Story work.

I also have to take into consideration the parents and children’s languages and how this will be delivered in the Life Story Book. With the Active Offer and having the knowledge of the children learning through the medium of Welsh, their understanding of emotions is through both Welsh and English. However, the parents first language is English. We discussed about a bilingual book as part of the book will be about their lives in the present. Some careful consideration with the parent we decided that her story would remain in English. This was to ensure that her words and her emotion in those words were not lost through translation, as described by Wyn Gruffydd in ‘More than just words’ (Welsh Government, 2012). Wyn explains about his Welsh speaking father struggling to answer a Mental Test through his second language of English, however he understood the questions during the second test as this was delivered in the Welsh language. This shows the power of being able to use your own language to express your feelings. 

My self-awareness and how myself impacts my practice is deeper than just my personal and professional value base. It is about how people’s situations and emotions have impact on me emotionally and how I choose to communicate with that person and others. I must be aware of myself and emotions in these situations. 
This meeting did become difficult for me as I felt what the parent had been through was unfair. She talked through certain decisions that had been made against her wishes by the Local Authority. I am very aware that I myself disagree with these past decisions, but at the same time I need to keep my professionalism towards the Local Authority as I represent that same Local Authority. I see my role as an advocate between birth parents, Foster Carers, Looked after Children and the Local Authority in trying to achieve the right balance and ensuring their voices are considered. I used this meeting to communicate this balance but reminding the parent that her children are and should be at the centre of all decisions as to Section 1 under the Children Act 1989 The Welfare Checklist.

There is always uncertainty when meeting with anyone, as you cannot plan or predict for all potential outcomes. It was a new meeting place which was the most uncertainty part, as this was in a very public space due to the Coronavirus restrictions of not being able to meet indoors. This left us trying to find the most private of spaces in a very public area. I found myself not being able to give the parent my full attention throughout our meeting, as I was at the same time looking out for other members of the public as I did not want her confidentiality in jeopardy.

The meeting came to an end where the mother and I agreed an action plan, I checked again with her if she understood what she needed to complete through summarising what we had discussed. I reminder her to please contact me if she started to struggling. She later emailed me a narrative of her children’s early life. This was her narrative which included the good memories she had with her children along with the separation with their father. This was her and her children’s life, I could read her emotions of her love for her children in her story. This has enabled the mother to “describe [her] own life in [her] own words … [and her] own identity” (Maclean and Harrison, 2011, p.199)



[1,396 words]

Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
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Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)




I completed a Child Protection Investigation Assessment following concerns regarding a 17 year old young male (1) in relation to Child Exploitation. Concerns were raised through other professionals with his links to possible substance misuse and his relationship with an older male who had a history of dealing. Child 1 was a 17 year old subject to a Care Order under section 31 of the Children’s Act 1989 (CA89). Under section 31 of the CA89 the Local Authority has shared Parental Responsibility with 1’s parents. A Child Protection Investigations was completed under section 47 of the CA89 while using section 130 of the Social Services and Wellbeing Act (Wales) 2014 (SSWBA) and the Wales Safeguarding Procedures 2019 (WSP). 
Concerns were raised regarding 1 who was living independently with the support of the Local Authority under section 104 of the SSWBA. As the child 1 at the age of 17 year old is still considered a child under the CA89 the “local authority has a duty to investigate if it appears to them that a child in its area is suffering or is at risk of suffering significant harm” (Cardiff University, 2014). In order to determine whether 1 was at risk or suffering significant harm the Regional Safeguarding Children’s Boards’ Thresholds & Eligibility for Support Document was used. It was decided that 1 did meet the threshold for support and a Child Protection Strategy Discussion was held between the police and the Children’s Team Manager to determine whether there was a criminal offence being committed against 1 (Social Care Wales, 2018). In this particular case a single agency approach with the Local Authority was found to be appropriate with no evidence criminality. So, an investigation under section 47 of CA89 from the Local Authority was undertaken with myself as the lead practitioner. 
The Child Protection Investigation is a multi-agency assessment, where all agencies involved with 1 are asked for their contribution and are required to share information. Under section 47 of CA89, it is advisable to gain consent from 1 and their parents as stated within the Working Together to Safeguard People: Information sharing to Safeguard Children guidance under Part 7 of SSWBA, this is to “promote an effective working partnership with the family” for a child-centred outcome (Wales Safeguarding Procedures, 2019). There are circumstances where parental consent is not required, such as if the child was to be at further risk. This is different to Care and Support Assessments under section 21 of SSWBA as they can only be under taken if full parental consent is gained.
A Child Protection Strategy Meeting was held with all agencies involved with 1 and asked to share information regarding 1. During this meeting the information was discussed and a safety plan agreed in order to safeguard 1 from possible criminal exploitation and to undertake a risk assessment. There were a number of different agencies involved; Education, Children’s Services, Housing, Voluntary Sector, Team Manager and Personal Advisor. As 1 is a Looked After Child under section 104 of the SSWBA, he is entitled to a Personal Advisor as he is over the age of 16 years old. Multi-agency working is key for the protection of children as Safeguarding children is everyone’s business (Haveron, 2020). It was agreed at the Strategy meeting to arrange further meetings under the local authority’s Child Exploitation policy and procedures to review the safety plan.

I will be using Siobhan Maclean’s Weather Reflective (2016) model to discuss through the Child Protection assessment and safety plan undertaken by myself regarding 1. I will be using Sunshine to discuss what went will during the information gathering and assessment; Rain to discuss what did not go so well; Fog to discuss where things were unclear; and Storms where there have been conflicts.
On reflection there was a number of different aspects that did go well through the assessment and working with 1 which was engagement of the agencies and 1. The working relationship with 1 was at the centre of the assessment as listening to the voice of the child and family is at the centre of SSWBA with ‘Voice and Control’ (Social Care Wales, 2014) and under article 12 of United Nations Convention on the Rights of the Child (Children’s Commissioner for Wales, 2020). It was important from the beginning to listen to 1’s wishes and feelings otherwise they would not engage and therefore the safety plan would fail. Working within the Signs of Safety Framework gives us a strong emphasis and focus back on the child and their engagement in the assessment process (Signs of Safety, 2020). Respecting his wishes and what was important to him (Wilson et al, p.461), which was his independence. I worked closely with him and other agencies to help build up his independent living skills to ensure these were adequate for his physical and mental health. There were concerns about his whereabouts with the possibility of substance misuse, so part of the safety plan was to ensure he was in contact with a professional every day while keeping his independence.
Communication is at the centre of any assessment and plan. I recognise that the Active Offer is a part of this communication to ensure that 1 and his family are receiving a good service in their chosen language, as language is the most important part of communication. Clear and continued communication with all parties has been the key throughout this assessment and continued plans for 1. It is not just about talking with people, there is so much more. As part of any assessment it is about collecting information about the family situation not just from other agencies but from the family themselves. Being open and honest with 1 of the concerns and why the local authority is worried is part of partnership working as promoted through the Signs of Safety Framework through placing the child and everyone connected to the child at the centre (Signs of Safety, 2020). Also, being clear to 1 about confidentiality and information sharing while giving him a certain degree of control, I was clear that there is certain information that I do need to pass on if he or others are at risk, as this part of building a trusting relationship (Cocker and Allain, 2013, p.73). Spending time with 1 to be able to build that trusting relationship as research has stated that “Having a supportive adult in their lives had the most positive impact for young people” (Hallett, 2019) for children who at risk of Sexual or Criminal Exploitation. My verbal skills and choice of language is important to ensure 1 understands. The words I chose to use was important as child 1 also had learning difficulties so I made sure that I did not use ‘social worker speak’ and used clear words that he understood, as confusion can be caused through language highlighted in Getting the Message Across a report by Social Services Inspectorate in 1991 (Trevithick, 2012, p. 164). It is also being able to listen to child 1, otherwise we would not know what his wishes are, what is important to him and his understanding, as stated within the Codes of Professional Practice 2017 (CoPP) from Social Care Wales. I respected his decisions, even though I felt that it may have not been in his best interest. Supporting him with his decision by ensuring he had all the information available to him so he can make an informed decision as stated in section 3 of CoPP, “You must promote the well-being, voice and control of individuals” (Social Care Wales, 2017).
I feel that Listening to others is an important as part of the assessment in order to gather information for a fuller picture of 1’s life and current circumstances. I noticed that keeping this communication open throughout the assessment allowed other professionals to become part of the Safety Plan after the assessment was completed. I used many different methods of communication with other professionals, which included regular telephone meeting that were arranged for the continued review of the Safety Plan. This also gave the opportunity to share any new information regarding further concerns and what was going well. I used the Strengths Based Approach to acknowledge 1’s existing strengths of overcoming difficult situations, as these can be developed into stronger coping strategies for the current situation (Davies, 2013, p.484). I realised that this helped to increase his own safety network which will assist for the future, as promoted within the Signs of Safety Framework. 
I felt that the regular meetings were also a good way of ensuring everyone was clear of their roles and responsibility within the safety plan. I used a clear format in chairing the meetings, that were held in-between the Child Exploitation meetings, with outlining the purpose of the meeting followed by the discussion and rounded up at the end with the action plan. Following each meeting I would sent out the minutes with the actions and who was responsible sent via the secure email system. A secure email system was used to ensure the safety of personal and sensitive information being sent was encrypted to avoid it being hacked as to The General Data Protection Regulation (GDPR) 2018, as the person holding the information it is my reasonability to ensure it is kept secure which includes digital. I realised that if I kept a continued communication dialog with other professionals this would allow we to knew their daily contact with 1 and furthermore help to ensure that he was in contact with someone every day, additionally this evident that he was still willing to engage with professionals. This created a good partnership working on a multi-agency for the best of 1, as it gave the opportunity to share information quicker and directly. In order for this to happen I felt it was important that all professionals had all my contact details such as email address, office telephone and mobile number, along with keeping in contact with them every week. Working together with others is what helped inform my assessment and create a more successful safety plan with 1 by using the other professionals he already had a good relationship with. I used the Ecological prospective as part of the assessment to gain to knowledge of who was part of 1’s network and how they support him. I felt that his support network was the key to his engagement with me and give him safety for now and in the future, as “individuals do not operate in isolation but are influenced by their physical and social environments in which they live and interact” (Teater, 2014).

There are also certain plans that did not go so well. As part of the 1’s long term plan was reunification to live back with his parents and to revoke the Care Order, under section 31 of the CA89. Revoking the Care Order would give full Parental Responsibility back to his parents, as under section 31 it is shared with the Local Authority. However, the reunification was unsuccessful and 1 was asked to leave the family home following a relationship breakdown with his parents. Attempts were made to re-engage the family with the use of The Integrated Family Support Teams (Family Support Functions) (Wales) Regulations 2012. I used Motivational Interviewing to assess the parent’s motivation to change through a few home visits and discussions. Giving her the chance to talk through some of the struggles that she was experiencing and validating her struggle through my expression of empathy (Davies, 2011, p.451). However there appeared to be little evidence of wanting to change as she was more focused on that her son needed to change to fit into their family life style. I used Prochaska and DiClemente’s Cycle of Change (1992) to assess where she was on the cycle and recognised that 1’s mother was in the Contemplation stage as she did acknowledge there was a problem, however she had no intention (Teater, 2013, p.451) to change due to her seeing the problem with 1 not her.
With little engagement of his parents and not wanting him to return home, it is the Local Authority’s responsibility to ensure that 1 is appropriately accommodated with support. There were a number of challenges in finding a placement that would meet his needs within the local area, as set out in section 75 of the SSWBA. It was important to 1 to stay within the local area for him to continue attending the same school, to give some stability, and to stay close to his family for a chance to re-build the relationship with his family. As part of the Sign of Safety the family’s support network is key for the continued protection and wellbeing of the child as ‘it takes a village to raise a child’ (Smart Parent Advice, 2020). 
[bookmark: _Hlk61273007]Finding a local fostering placement was part of the desired outcome of the assessment as it was felt this would meet his care and support needs. However, this was unsuccessful and 1 had stated that he was not willing to move out of the local area. Due to living within rural county this could mean moving to a different town or to a different county. With the limited transport links available in-between certain towns, this could cut him off from most of his support network which could have further negative impacts on his wellbeing. I used the systems theory when balancing the decision of looking for a placement outside on the area, all of his network that impacted on him and his wellbeing was based in the local area. Also using the system theory to understand that this area is important to his identity as this is “societal blueprint” (Bronfenbrenner, 1994). I felt that removing him from this would leave him feeling isolated as he would be in a different area with different cultures and different social norms from what he knew. He was staying at a friends’ house and there were concerns regarding his friend. As he was over the age of 16 year old this allowed us to look at the Local Authority’s Supported Accommodation options under Section 182 of the Housing Act 1996. While waiting for accommodation availability, 1’s friend had asked him to leave. The risk of 1 being roofless was a high possibility and a decision was made for him to be placed in a Bed and Breakfast. We as the Local Authority has done everything to avoid placing 1 in a Bed and Breakfast as stated under section 584 of Part 6 Code of Practice (Looked After and Accommodated Children) guidance that supports part 6 of the SSWBA. With management agreement it was decided at this particular time it was the safer option compared to either being ‘roofless’ or staying with other concerning people, where criminal exploitation was suspected. This was not the best outcome for 1, but it was the better option available at the time of emergency need. This was a short-term solution until a permanent vacancy within supported accommodation was ready for him to move into. This option allowed him to stay within the local area close to his family and support network, which was extremely important to him. I arranged between myself and his Personal Advisor to keep in daily contact with 1 with phone calls and visits. 
I felt stuck in a dilemma between doing want was best for 1 and what legislation stated. There was a number of discussions held with my manager about this decision, what it would mean for 1 and what it would mean for the Local Authority. I felt there was a lot of pressure from the Local Authority culture to leave him staying with friends as it would look worse for the Local Authority if 1 was placed in a B&B. Through these discussions with my manager, weighing up all the options, we agreed that we need to consider what is best for 1 over performance statistics.

There were some unclear issues to deal with which was 1’s age of 17 years old and some conflicting pieces of legislation such as the Mental Capacity Act 2005 (MCA) being applicable to anyone aged 16 years and over and the Local Authority’s duty to protect children, under the age of 18 years old. Under the MCA 1 has the right to make his own decisions which includes ‘unwise decisions’ (Social Care Institute for Excellence, 2020) if they understand the possible consequences. There is also the Human Rights Act 1998 that protects everyone’s rights to make their own decisions and a right to a private life. Along with the United Nations Convention on the Rights of the Child (UNCRC) that protects the right of children to be heard and at the same time have to right to be protected from harm (Children’s Commissioner for Wales, 2020). However, the duty to protect a child who is at risk of significant harm is paramount as the child’s refusal to share information can be overridden if it is in the best interest of the child (Care Quality Commission, 2020). 
The assessment had to determine the level of risk 1 was exposed to and what his understanding of the risk. Under principle 1 of the MCA you assume that 1 has capacity to decide, then following onto principle 2 where I supported 1 to understand the decision he was making. Principle 3 is clear that just because 1 has made what other professionals may consider to be an unwise decision, this does not mean he lacks capacity (Social Care Institute for Excellence, 2020). 
Even though 1 was subject to a section 31 Care Order, he still has the right to express his wishes and feelings on decisions about his life as part of empowerment and participation. As part of the Pathway Plan under section 107 of the SSWBA it is about encouraging children to think for themselves (Cocker, 2013, p.75) and to support them to make decisions about their future. As he is over the age of 16 years old he can choose to live independently with the support of the Local Authority. This is where I found the balance of power is not as clear. I have the power to make decision in 1’s best interests, however 1 has the right to make decisions for himself and therefore can refuse to move into foster care which he did. As mentioned early the Local Authority has a duty to protect, but as Social Workers we have a duty to respect service users’ wishes and feelings under section 3 of the Codes of Professional Practice. I felt as his Social Worker that it would be better for his wellbeing if he was living within a more supportive environment, such a foster family to ensure that his health and emotional needs are fully met. I had assessed that his independent living skills and felt that there needed improvement before he was ready, however when discussing these with 1 he was clear that he will not go back to foster care. It was a very difficult balance between child 1’s best interests for his health and wellbeing verses his right to be heard and be in control of his own decisions. I made the decision to listen to his wishes as he refused foster care and he did not meet the criteria for Secure Accommodation under section 119 of the SSWBA.
I found that using supervision was a good way of discussing through these complexities and how different pieces of legislation crosses over and have different focuses. More importantly being able to discuss the balance between the risk of harm and the right to make their own decisions. I felt strongly that we need to empower young people so they can learn about taking risks before the full transition into adulthood. Empowerment is about “acknowledging and managing risk” while allowing “the service user … control in their own life” (Maclean and Harrison, 2011).

There were some conflicts mainly between different professional judgements and the interpretation of legislation. As 1 is subject to a section 31 Care Order he has an Independent Reviewing Officer (IRO) allocated who chairs his Looked After Reviews and Pathway Plan Reviews up to the age of 18 years old under sections 99 to 102 of the SSWBA. The IRO ensures that the Local Authority are acting within the best interest of the child and are independent to Children’s Services. The IRO did raise concerns regarding the appropriateness of the 1’s current accommodation in supported housing and the choices he was currently making. As part of the assessment I needed to balance the ability of 1 to make his own decisions to his understanding of his decisions, as stated within the MCA. The IRO felt that 1 was not able to make his own decisions about his accommodation, as they felt he did not understand the consequences due to the number of ‘unwise’ choices he was making. The IRO had interpreted the MCA that due to 1 having learning difficulties he therefore lacked capacity and is unable to understand the decisions he was making. However, the MCA is clear that neither physical, mental and learning disabilities should not be the reason for a person to lack capacity (Social Care for Excellence, 2020). The disability may impair someone’s capacity to fully understand the certain decisions, but it is down to the professionals to ensure it is explained in a way the person can understand. I had held a number of discussions with 1 about accommodation choices and he was clear about his choice to live independently and not wanting to go to a foster placement. As his Social Worker I respected and supported his decision even though this was against the IRO’s professional judgement that 1 should be in a foster placement. In my assessment of his Mental Capacity I did not find any evidence that he lacked capacity so therefore he has the right to make ‘unwise decisions’. The Local Authority could have the power to override child 1’s decision to live independently if there was strong evidence to support that he was in immediate or at risk of significant harm, however these were suspected and not substantiated. 1 was engaging with professionals and keeping in regular contact, I feel that this is due to him feeling that he is being listened to and having some control over his life. 
There were many discussions held with my manager about this conflict between myself and the IRO. We discussed the differences in professional opinions and how these relate to pieces of legislation that we felt was relevant which was mainly the SSWBA, MCA and UNCRC. Both myself and my manager weighed up all the facts and felt there was not enough to say that 1 lacked capacity and risk management was in 1’s best interest. I felt that we followed to the main principle of the SSWBA of ‘working with’ rather than ‘doing to’.

I have learnt a lot about my own values which impact on practice. My core values is to listen and support young people in making decisions compared to making decisions for children and young people. I feel better making decisions with young people and giving them all of the information so they have some control over their lives, which sits alongside the section 3 of the Codes of Professional Practice, respecting services users and their wishes. I may not always agree with their decisions, but I will stand by them and still be there if things do not go quite right. I am strong in my thinking about support young people to take some risks as that is how they will learn about their own strengths.
I have learnt that my professional judgement is enough and that I do have a wide range a knowledge to draw upon. I have learnt to be assertive with my professional judgement and recommendation even when other professionals have different opinions. Other professionals do respect my recommendation when I am clear with my decision and the reasons using research. For me it was about looking at how the possible implications of the intervention and how this would impact on 1’s life as sated by Dyke (2018). You cannot remove all risk and it is about balancing the risk. 
This has really tested my powers to protect under the Local Authority’s duties and the rights of young peoples’ rights to make their own decisions. Instead of using the Local Authority and legislative powers of protection for 16 and 17 year olds, it is more a supportive and advocacy role. I found myself becoming an advocate to 1 and supporting his decisions even though professionally I felt they were not in his best interests. It was more about the building a trusting relationship with 1 than enforcement. This allowed him to feel supported by me and he could contact me when things became difficult for him with no judgement. 
Partnership with children, families and other professionals is what makes a good safety plan. Child protection is the responsibility of everyone not just the Local Authority. it is about child-centred working which includes the people who are important to that child, but also acknowledging that these people do have an impact on the child’s overall health and wellbeing. It is about listening to the child and building that relationship, as they could make or break a safety plan. The child needs to be engaged and have some control over the decisions.
[4,256 words]


Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)




As a Social Worker working within Children’s I will be explaining my knowledge of Adult Safeguarding. Adult Safeguarding is covered by the Social Services and Wellbeing (Wales) Act 2014 (SSWBA), Violence against Women, Domestic Abuse and Sexual Violence (Wales) Act 2015 (VAWDASV) and regulated under the Wales Safeguarding Procedures 2018. Section 126 of the SSWBA sets out the definition of an ‘adult at risk’ which is; ‘experiencing or is at risk of abuse or neglect; has needs for care and support; and is unable to protect themselves’ because of those needs. Adults have the right to be assessed for Care and Support under section 19 of the SSWBA. 
Under the Wales Safeguarding procedures it states that ‘any person [who] has knowledge, concerns or suspicions … it is their responsibility to … refer to social services or the police’ as the Local Authority and the police have the powers to investigate and intervene under section 126 of the SSWBA. Practitioners are encouraged to gain consent for any safeguarding referral they make from the adult concerned as this will ‘promote an effective working partnership’ (Wales Safeguarding Procedures, 2018), however consideration must be given to the best interest of the adult at risk such as if they would be put at further risk. This should be discussed with the agency’s Designated Safeguarding Person. The General Data Protection Regulation 2018 (GDPR) does offer individuals protection and control regarding their person data, although this does not prevent agencies sharing information about their concerns regarding an adult at risk. The adults’ ability to consent under the Mental Capacity Act 2005 (MCA) has to be given consideration, are they able to understand, retain and weigh up the information to decide.
Once a referral has been made to the Local Authority regarding a adult at risk, they have a duty to respond, where they have to look at all the information given to ‘determine if there is reasonable cause to suspect an adult is at risk’. The Local Authority will use the Regional Adult Safeguarding Threshold Guidance (July 2018). They also have to consider whether the adult at risk is unable to protect themselves due to their Care and Support needs, that have been assessed under section 19 of SSWBA. If reasonable cause has been determined then a Strategy Discussion or Meeting with agencies involved is arranged to ensure the safety of the adult at risk. A Lead Co-Ordinator is identified from the Local Authority to chair the strategy meetings, monitor the progress of the protection plan and to decide when the Safeguarding conditions have been met. Partnership working, engagement and multi-agency working are at heart of Adult Safeguarding as stated within the main principles of the SSWBA. It is important to keep engaged with the adult at risk though partnership working.
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	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)




Adult and Children’s Safeguarding have a lot of similarities, but there are some differences in legislation. The Human Rights Act 1998 protects everyone’s right to life, privacy, family life, freedom of religion and belief. Children also have The United Nations Convention on the Rights of the Child which gives them extra protection of their childhood. For the purpose of Safeguarding between Adult and Children the main difference is consent. Adults have to be able to consent to being part of a Protection Plan unless they are considered not having capacity to consent under the Mental Capacity Act 2005 (MCA). Whereas for under Children’s Safeguarding, children and family are encouraged to engage with the Protection Plan however it does not stop the Local Authority becoming involved. The Local Authority have the power to remove children from their parents if they are at immediate risk of harm and this is whether the child agrees or not. In Adult Safeguarding anyone over the age of 16 has the right to make unwise decisions under MCA. Even though the MCA is relevant to children aged 16 and 17 years old, section 47 of The Children Act 1989 has more power if a child is deemed to be at risk of significant harm. Partnership working is important when working with both Adults and Children in regards to Safeguarding. It is the key for the engagement of the adult at risk an if the adult does not engage, that is their choice as to section 129 of the SSWB which abolished section 47 of the National Assistance Act 1948 that gave the Local Authority the power to remove a person in need of Care and Attention. 

The balance of power is different when working with children and families compared to working with adults. There is a more of a Coercive Power within children’s services, where many families feel the power is ‘based on the ability to apply punishment or sanctions’ (Raven, 1993). Some families may feel powerless within a Child Protection Plan as refusal to engage shifts the control to the Social Worker (Maclean & Harrison, 2011, p.33). Whereas within adult services practitioners are seen as hold Legitimate Power, as it is often ‘a social worker [to] decide if a person is eligible for a service’ (Raven, 1993).

[382 words]




Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)



I will be using Borton (1970) Reflective Model of What? So What? And What Now? To reflect on my development plan in section 2 and what I have achieved since.

What have I achieved from development plan? I completed training on the Mental Capacity Act (MCA) 2005 where I gained the knowledge of legislation, case law, regulations and Government guidance. This learning has had an impact on my practice and communication approach towards 16+ year olds, as I have become more supportive in making their own decisions. This has helped with my changing approach with communication, to be more open and contactable to both the children and young people that I support along with the people who are part of their support network. Being more available to young people and who is important to them as it is part of building a trusting relationship. The Signs of Safety Framework and the MCA has allowed me to share my power of decision making with the young people. I have become more confident in using my Professional Judgement even when other professionals have disagreed and have been able to use my knowledge to support my judgement. I have completed child protection assessment of young people who were at risk of criminal exploitation with considering the balance of risk. I have also changed my role to a Child and Adolescent Mental Health Practitioner within the Local Health Board as part of my professional development. I felt that I needed to improve my knowledge and practice regarding young people’s mental health as this was a key issue for many of the young people I supported.

So what does this mean to my professional practice? I have learnt that we as professionals have to earn people’s respect and confidence, we don’t have it just because we have a qualification. It is how we communicate with them will determine our relationship with them, if we are open and get to know who they are it is a start. Also, partnership working is not just about working with other agencies, it is about working with the children and families with the same respect. Giving children and young people full participation is empowerment, they will make mistakes however it is allowing them in a safe way. I have taken on the feedback from the young people that I have supported, most stated they felt listened to and felt fully supported in the decisions they wanted to make for themselves as supported within section 3 of the Codes of Professional Practice (Social Care Wales, 2017). This feedback has given me the confidence and strength in my core values of sharing power and empowering young people, as they are the future. The knowledge of the Strengths Based approach and MCA has given the confidence to support their decisions. This has helped build their respect and confidence in me and that I am there for them, not to make decisions for them. Since I started with the Local Health Board I feel much more supported with my professional development and my wellbeing with regular caseload and clinical supervision. This has been such a difference from caseload supervision in the Local Authority, where the focus was on actions. I now have a safe place to discuss how I am and my own emotional wellbeing.

Now what do I need to do? I continue to build up my knowledge and practice within children’s mental health and how to support them. The Adverse Childhood Experiences report by Public Health Wales (2016) stated that there is a higher risk of children developing mental issues depending on the number of adversities they have been exposed to. With this knowledge part of my development plan is to become a Trauma Informed Practitioner which has been discussed within my supervisions. Scottish Government are committed to implementing Trauma-Informed approach to all children and young people as they acknowledge “that children and young people need safe, stable, trusting relationships in order to heal and recover from trauma, and lay the foundations for positive mental health and wellbeing” (Barnardo’s, 2019).
My line manager and I have also agreed to build my knowledge and practice in Mindfulness, as part of looking after myself and to support others with their own wellbeing. During my clinical supervisions we discuss how I am in myself and how this impacts the people I support. The NICE guidance on Mental wellbeing at work “refers to mindfulness training as an example of a health risk reduction” (NICE, 2020). This will give me strategies of managing my own wellbeing while supporting children and young people with their own mental health difficulties. As a service we have seen an increase of children and young people struggling with their emotional wellbeing since the Coronavirus pandemic in 2020, this is where my increased in mindfulness knowledge can help them build their resilience in these evermore challenging times.

[815 words]



















[bookmark: _GoBack]Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1. Workshop 1
	12/11/2019

	2. Workshop 2
	12/02/2020

	3. Workshop 3
	15/07/2020

	4. Workshop 4
	07/10/2020





	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.




It has been a pleasure to support the learner as their mentor since they became a Newly Qualified Social Worker.  I have been able to view their developmental journey throughout their First Year in Practice and whilst studying for their Porth Agored Award.  The learner has experienced significant change throughout this time due to local authority structure changes, significant changes of interim management and more recently a change in employment from the local authority to the local Health Board.  This move was in part due to the learner understanding their own emotional well-being and the impact their work was having on them alongside wanting to undertake more direct work with individuals.  Recent conversations with the learner has allowed them to reflect on these changes and the significant changes they have experienced in regards to their supervision throughout this journey.  This has allowed the learner to appreciate and welcome supervision again as a developmental opportunity vs a checklist of the tasks that they have completed and what they still need to do.

The learner has managed their studies well given the challenges of the changes and the impact of Covid-19.  The learner has continued to learn and develop, I believe that this is evidenced within their portfolio.  The learner evidences integrating their learning into practice, such as in regards to their understanding around mental capacity.  The learner shows that they have the knowledge and confidence to appropriately challenge other professionals where needed.  

I did not observe the observation detailed within this portfolio, however it shows positive feedback from the individual.  The individual speaks of being understood, by the learner, this relates to their reflections in Section 6 of the portfolio where the learner refers to giving individuals time and ensuring that she listens to them.  It is clear from reading the portfolio that the learner has faced increased complexity within her work and has managed these situations well.

The learner clearly identifies future learning needs within Section 6 and these will assist both their own wellbeing and that of others they work with and alongside.  I would like to take the opportunity to wish the learner all the best in their future social work career, and confirm that I believe they are an asset to the profession.
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Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Emma Lewis

2. Learner’s University Number: 1911458

Address for Correspondence:
5 Glandwr Park
Builth Wells
Powys 
LD2 3DF

Telephone: 07939 226 442

E-mail: emma.lewis15@wales.nhs.uk

Date of Professional Qualification: 31.10.2018

Date of registration with Social Care Wales: 13.11.2018



[bookmark: _Hlk61258803]3. Name of Learner’s Agency: Powys County Council

Agency Contact details:

Name: Claire Williams

Address:
Powys County Council
The Old College,
Station Road, 
Newtown,
Powys SY16 1BE

Telephone Number: 01686 614043

E-Mail address: Claire.williams@powys.gov.uk



4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only 


Mentor’s details

5. Mentor’s details: 

Name: Claire Williams

Address:
Powys County Council
The Old College,
Station Road, 
Newtown,
Powys SY16 1BE

Telephone Number: 01686 614043

E-Mail address: Claire.williams@powys.gov.uk



	6. Observer details 

Name: Allyn Wood

Work Address: 
Powys County Council, 
The Gwalia, 
Ithon Road, 
Llandrindod Wells, 
Powys LD1 6AA

Professional Qualification and date of qualification: 
BA (Hons) in Social Work gained on the 30/09/2015

Email and telephone number: 01597 827 325








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)

Date: _ _ _ _ _ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ CERIAN PATON _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Emma Lewis

	
Name of Team/Agency 
	Through Care Team South, Children’s Services, Powys County Council

	
Name of Mentor 
	Claire Williams

	
Name of Line Manager 
	Cerian Paton



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 
(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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