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Social Research for professional practice ECYW5001
Part one

The author will evaluate Engels et al (2021) research article on the importance of affective-student relationships in adolescent school engagement and accomplishments. I will first examine the article's goal and the research that has been conducted, after which I will analyse and weigh the article's advantages and disadvantages and comprehend the study's methodology, approach, and ethics. Using a quantitative longitudinal research strategy, the researcher examined developmental and educational psychology, timeframes, academic and engagement achievement developmental trajectories, and the potential impact of student-teacher relationships. The researcher employed structural equation modelling and latent growth modelling with an emphasis on quantitative methods. Attachment theory and motivational theories served as the foundation for the study's framework. The research data was gathered from KU Leuven in Belgium and the University of Groningen in the Netherlands during a three-year period, and it was released in October 2021. To understand the positive and negative relationships with teachers at the start of secondary school, to differentiate between engagement dimensions such as behavioural and emotional engagement and disaffection, to test predictive relationships and to determine whether the relationship between the both would improve or decline in engagement performance, and to inform educational practice, the researchers' goal in this article was to investigate how closeness and conflict between teachers and students shape adolescents' school engagement and academic achievement trajectories from grades 7 to 9 as this time in an adolescent life is crucial with the social and emotional development they are undergoing and increased academic demands. I will now look at how the teacher and student relationship affect and influence engagement and outcomes from students within grade 7 to 9 and how can this relationship impact academic achievement over time. 

I'll now discuss about the data collection techniques utilized in the article and why. The data came from student self-reports on school involvement every year from grade 7 to grade 9, using questionnaires that measured behavioural and emotional engagement as well as disaffection. Regarding the degree of tension and closeness in the relationship, teacher reports of the relationship quality were conducted. Every year, mathematical assessments were conducted to gauge students' academic achievement as well as their level of involvement and teacher-student interaction. 

Following that, the data would be analysed using latent growth modelling within a structural equation modelling framework. This would enable them to investigate the early shifts in the two parties' relationship as well as the anticipated shifts in the engagement and results. Examine how various aspects of involvement interact and how this affects academic performance. 

Teacher reports can offer other viewpoints and demonstrate how this approach improves relationships while lowering shared method bias. By using student self-reports, it will be possible to view the students own motivation and involvement over time and gain firsthand into their feelings and experiences. Including the viewpoints of both teachers and students is an excellent practice that will improve the findings' dependability. To quantify academic achievement among students and enable longitudinal comparison, mathematical examinations will be used. Investigating systematic change, growth, and inter-individual variability in this change can be greatly aided using longitudinal design in conjunction with latent growth modelling. (Wikipedia, 2025)

Since the primary goal of the longitudinal design is to monitor development changes over time and forecast any changes that may occur within the relationship changes, I do think the methodologies utilized in the article were adequate for the research goals. I believe that using two viewpoints from each side produces a non-biased method and depends on people's self-reports. The LGM and SEM models show us individual differences in each person's performance and engagement and forecast relationships and results, while the use of mathematics tests guarantees that we have consistent data to compare. 

Given the number of students participating and the teachers' reports providing standard rating scales for the relationship, as well as the objective nature of math tests and the numerical scores for statistical analysis, the article's methodology was quantitative. Students' reports included a numerical scale that measured engagement and disaffection. Numerical data was also analysed by latent growth modelling.

Of the 5,382 students that participated in the study, around 49.6% were male. According to the report, it was taken from a bigger study conducted in a Belgian high school. In accordance with ethical guidelines for school research, parents were notified and given the choice to opt their children out, and students were chosen from participating schools. In addition to having available teacher and student data, students must be in grade 7. 
(department of education)

The research's participant count is suitable because of the techniques employed, such as structural equation modelling and latent growth modelling, which need a lot of data to get accurate findings that are generalizable. Longitudinal studies have the potential to lose participants over time, but given the volume of participants, this could continue even in the case of dropouts. 

The participants were students in grades 7 through 9, and their teachers were primarily math teachers. I believe that this would be an important time to measure because it is a critical developmental period in their lives, when adolescence changes and motivational and teacher-student relationships become significant. Feedback would benefit greatly from teachers' perspectives on interpersonal dynamics. 

To measure student engagement and teacher relationship quality, as well as to measure the results of math tests for achievement, the combination of students and teachers as participants was a suitable, valid, and effective methodology for addressing the research questions. Given that this is a time of transition, the pupils' age group was crucial for the research at hand. 

The study by Engels et al. (2021) involved research with adolescent students and therefore had to address several important ethical considerations. Given the participants were around 13 years old. The researched used a passive parental consent procedure informing parents about the study and giving them the opportunity to opt out their children out of the research. While it did not mention it is assumed that student consent was obtained, as this is ethical practice when with minors. The study likely received institutional ethical approval, which would have ensured the participant rights, safety and data handling were thoroughly reviewed. To protect confidentiality, individual responses were anonymized and securely stored. Moreover, because the study dealt with potentially sensitive topics such as teacher- student conflict and emotional disengagement, care would have been taken to ensure that no psychological harm came to the participants. These measures align with established research ethics standards for conducting longitudinal, school-based research with young people. 

The ethical conduct of the study by Engels et al (2021) can be aligned with the British educational research association (BERA) ethical guidelines (2018). The researchers followed consent through a passive parental procedure and likely secured student assent, making sure participation was voluntary and informed. The study-maintained anonymity and confidentiality, consistent with BERA’s standards for data protection, especially under GDPR. Given the emotional sensitivity of the data collected, the researchers also held the value of avoiding harm as outlined in BERA. Although not obviously detailed, institutional ethical approval was likely obtained, aligning with BERA’s requirement for ethical oversight. These practices suggest the study was ethically robust and in line with best practice in the research.


The study's ethical considerations are in line with the fundamental principles and purposes of youth work, especially those relating to involvement, empowerment, and safeguarding. The study demonstrated a dedication to voluntary involvement and respect for the autonomy values that are essential to youth work by getting informed consent and probably student assent. The confidentiality and well-being of the participants were likewise safeguarded by the researchers, reflecting the youth work's emphasis on secure, trustworthy settings. Furthermore, just as youth work seeks to enhance young people's experiences in programs that impact them, the study provided young people a direct voice in forming understandings of engagement and learning by gathering self-reported data from students. The rights, dignity, and agency of young people are prioritised in both research and youth work, as evidenced by these shared ethical commitments.

The study by Engels et al. (2021) can be compared to community participatory ethical principles even though it appears to have not followed a participatory research paradigm. The study's findings provide potential advantages for school communities, and the sizable diverse student sample demonstrates a dedication to inclusivity. However, the study's alignment with participatory principles like co-design, shared ownership, and community empowerment was limited because it was planned and directed by academic researchers without the input of the children or teachers. Students were not actively involved as study partners, even though self-report measures gave them a voice. As a result, even if the study complies with ethical guidelines for traditional research, it does not completely embrace the ethical principles of community participation.

The researcher’s ethical actions were obviously suitable given the study's scope and nature. Given the low risk and sizable sample size that ensured widespread participation free from coercion, the use of passive parental consent was warranted. Given the sensitive nature of the data, the study's adherence to ethical review and data protection rules like GDPR, and the likely students' consent, young people's autonomy and secrecy were crucial. gave a solid ethical basis. These actions were in line with professional safety standards as well as regulatory requirements. This seemed to be a respectful study conducted in educational settings with adolescents.
After reading the article by Engels et al. (2021), I began to consider how, in my opinion as a researcher, it could have been better. One such way would have been to use a participatory approach, empowering the youth by allowing them to express their opinions and design the research using values from youth work principles. The researcher may have encouraged openness and reciprocity by sharing the results with the participants. More diversity and inclusion would have strengthened the alignment with the ethical and participatory values that support both youth work and educational research. They could have also employed qualitative methods to enhance the findings and further valued the perspectives of the young people.

Conclusion
In conclusion, the Engels et al. (2021) study offers insightful information about how affective teacher-student relationships impact adolescents' academic performance and engagement over the first few years of secondary school. By using a quantitative longitudinal methodology and tracking over 5,000 young people over four years with standardised test scores and survey data, the researcher was able to find significant trends and correlations that provided solid support for educational interventions. Although statistical validity and scope were guaranteed by the use of achievement data and self-report measures, the lack of qualitative input limited the depth of student voice in the findings. furthermore, employing passive parental consent, maintaining secrecy, and most likely gaining student assent, the researchers acted ethically.

Increased participant participation and post-study feedback would have further aligned with participatory and youth-centred ethics, demonstrating a commitment to ethical research with minors. The study highlights areas for more inclusive, participatory practice in future research while still exhibiting methodological rigour and ethical responsibility overall.
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Part two 

I will now consider on how to carry out a successful small-scale research project involving young people which I will name “we need a place to call home” peoples voice on homelessness and housing. 

In my position within the youth service, I am engaged daily in preventing homelessness, managing family conflicts, encouraging independent living, and helping young individuals access education and employment. I apply youth work principles and purposes in my role and aim for positive outcomes. Consequently, I believe that for my small research project, I should concentrate on the experiences and perceptions of housing insecurity from the viewpoint of young people, as well as the obstacles they face in obtaining housing, since this is crucial in contemporary society. Working in the youth service, I feel it would be beneficial for my practice to understand the perspectives of young individuals regarding their housing experiences. I feel this research would be impactful and empower young people to share their voices.

In order to gather information and experiences, I would incorporate a small group of young people, perhaps as many as ten between the ages of 16-15 years old. I would ensure that there was a private room in a youth club or another calm area where the young people could talk about their experiences. In order to make it inclusive of them and tailored to their needs—which is what we instil in professional practice—I would also ask the young people if they would prefer to share their experiences in a group setting or one-on-one. This would give them a choice and enable them to express their desires.

Sharing their experiences and motivations pertaining to their personal, social, and systemic issues is the goal of completing a project such as this. This would draw attention to hidden difficulties and disclose the psychological and emotional effects on the youth. Additionally, it would highlight structural inequalities in social services, employment, education, and housing policies. Age discrimination and obstacles to obtaining affordable housing. Young people are at risk and what barrier’s they would face in getting housed if they were high risk which may include trauma from the past. It will help humanize the issue and help shift public attitudes from outside perspectives of youth homelessness.

Additionally, it may assist companies prioritise prevention, enhance better working practices, and influence skills like budgeting, tenancy rights, and mental wellbeing. Through this project, they will gain resilience, confidence, and a sense of belonging to others who have gone through similar things and who can inspire change. It will generate feedback to hold the services responsible and enhance them. All things considered, this will improve knowledge about the actual nature of homelessness, confront unfairness, and create more inclusive support networks. Delivering a project like this is done to share all different perspectives and empower change. 

I will engage with a participatory approach imbedding the principles and purposes of youth work (CWVYS,2018) and NOS (2019). Such as getting the young people to engage in designing the research tools, leading focus group agendas or leading peer interviews. We could also analyse findings together and create charts or reports together. This would include informal and formal education and empower the young people and respect the young people’s rights and promote equality and inclusion. 

I would engage the NOS (2019) units to the research such as YW01 work with young people in a way that values and respects them, YW05 engage young people to express their views and make informed choices, YW06 enable young people develop decision making sills, YW12 work with young people to manage resources for youth work activities, YW13 support young people in evaluating youth worker activities and impact of youth work. 
Touching upon West (2010) chapter within ethical issues in youthwork we would implement ongoing moral decision making and link our work the same as we would to the principles and purposes of youth work such as building trusting relationships and advocating on their behalf and setting boundaries to manage behaviour. As west states in his chapter these roles often clash with the perspective of respecting confidentiality or duty to report and supporting autonomy and enforcing rules. Furthermore, west touches upon mutual respect, voluntary participation and trust and consistency which all link to the NOS and youth work principle and purposes. These theories all promote the youth voice, ethics and participatory practice.

The benefits of the small-scale research in this topic makes it more relevant and grounded and encourages youth ownership and it becomes a learning and development experience and provides practical evidence. 

The development of trusting relationships, which takes time, the possibility of superficial participation and young people disengaging because they believe they have no influence, and the lack of digital and communication tools or private spaces for participation in feedback-gathering methods, like workshops or interviews, are some of the obstacles that may prevent young people from participating in this research. Another obstacle can be that the young people who may be homeless, who are suffering with mental health and survival skills. They may find it difficult to attend sessions and may undergo traumatization when discussing their experiences. A Lack of follow-up and language hurdles can also be a barrier. Although participatory research is crucial, it is not always morally or inclusive; it requires reflection, power dynamics, and customisation to youth-centred values. Youth workers must address these obstacles.


The study is on examining individual obstacles to obtaining secure and affordable housing, the effects of housing instability on mental health, education, and employment, the efficiency and accessibility of existing support networks, and methods to improve pathways. It will consider the actual issues that young people face, including the five pillars of youth work, and produce useful insights for services. supporting evidence for the significance of youth involvement, such as Hart's ladder of participation Lundy model. “According to Hart (1992), authentic participation goes beyond consultation to involve shared power and decision making.”

Three questions I will explore within the research is:

What are the causes for young people becoming homeless?

What challenges do young people face when trying to find and maintain stable housing?

How do services currently support or fail to support these needs?

Method’s I would use within the research I would get the young people’s decision making in this a shared focus group sessions we decided upon depending on the individual we would adapt. To introduce ourselves and build on relationships we would make it more active and pass a ball around and whoever had the ball would have to say introduce themselves and tell us one truth two lies and we would have to guess which one was the truth. we would maybe do a story board such as draw your ideal home and tell me about a time you felt safe or unsafe where you lived, with the focus group’s we would use digital whiteboards such as padlet for them to discuss their views without talking if needed. 

Since "BERA states researchers must protect the anonymity and privacy of participants and ensure confidentiality," confidentiality and how their voices are shared are ethical issues that we had to take into account because young people would be sharing personal experiences (BERA, 2018, p.13). Because of the sensitivity of the experiences, youth workers must prioritise a trauma-informed approach. This is also evident in BERA, where we must take into account the possible effects of the research on participants' welfare and prevent harm. (BERA, 2018, p. 11) Since it's voluntary and should be founded on legitimate informed consent with consideration for vulnerable groups, young people need to understand what they are doing, the risks, the benefits, and how their data will be used. (BERA, 2018, p. 9) I am fully aware of the University ethical approval form and process. 
Limitations of this research project is because it is a small research project this may reflect finding that are local rather than national trends and they could lack in peoples view if attendance or engagement is sporadic. This could also mean surface level participation and time limited. Power imbalances, ethical and emotional challenges as can trigger emotional distress discussion sensitive topics, youth led research requires time, training and materials and this is not always accessible within small scale settings. 
We may perform a thematic analysis of the data from a little study project, familiarise ourselves with all the notes and drawings, and ask the young people whether they feel that the work is accurate and relevant. The five pillars of youth work are ingrained when you consider the actual experiences and co-analyse them with the young people to make them feel included and involved. Drawings can also be visually analysed by asking questions like what is described, what emotions are being conveyed, and what did the young person say in the drawing. Data analysis made sure that young people's opinions were heard, valued, and presented in a way that was youth friendly.

We would summarise the information in a youth-friendly report, letting the young people know how it will be used and what they would like to happen next. We could use bold headings and drawings to make it clear, as well as quotes from the young people's viewpoints and what they felt should change. To help them comprehend from the perspectives of young people, we might provide a presentation of the material to organisations including housing teams, youth service, and schools. To help them comprehend from the perspectives of young people, we might provide a presentation of the material to organisations including housing teams, youth service, and schools. Young people will benefit from receiving feedback because it makes them feel heard and that their opinions count. It may also boost their self-esteem, give them the confidence to believe that they can change the world, and motivate them to assist others. Additionally, it can help children develop their communication skills, think more deeply about complicated situations, and feel less alone. We might present the findings to organisations that work with homeless people, like housing, social services, youth services, and educational institutions.

In conclusion to this small research project set out to explore the lived experiences of young people today facing housing instability, homelessness and the challenges of living independently. Using a participatory approach in youth work principles respect, empowerment and participation makes the young people feel at the centre of the process. Despite limitations such as small sample and time limits. The research is meaningful and young people got to speak powerfully about their experiences and systemic barriers they face in accessing housing, stigma and gaps that need filling and the pressure to feel independent too soon. Their voices showed resilience and vulnerability at the same time. Feedback from the young people confirmed they felt the research was a valuable experience and felt validated and got them to self-reflection and informal learning which coincide strongly with youth work information education and social justice. The findings will be shared with the appropriate services for scope for change and will highlight the importance of listening to the young people.
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