What is Quality?
Young children must receive high quality care in their formative years for their development to be successful (Sylva et al., 2004, Siraj-Blatchford et al., 2002, Welsh Government, 2013). In order to give children the best start in life, it is essential to understand what factors into a high quality service.

Early years settings with high quality programs have a beneficial and long-lasting impact on child outcomes, including attainment in language, communication, and cognitive skills (Welsh Government, 2014b, Foundation Years, No. Date). According to the Welsh Government report for 2013, "Building a Brighter Future", high quality childcare settings have a significant impact on children's development and are good for their future experiences. Several Munton et al (2001) also found that children's social, linguistic and cognitive development benefits from being in high quality early years settings.

However, a longitudinal study called the EPPE Project - Effective Provision of Pre-School Education (Sylva et al., 2004) found a link between quality settings and better self-regulation, social communication, and lower levels of hyperactivity as well as a long-term effect on outcomes academic.

As well as improving children's language, math and reading abilities and preparing them for future academic challenges, the project links quality early childhood care to a reduction in aggressive and uncooperative behaviour. (Sylva et al., 2004). In order to provide the best start in life for children, it is essential that practitioners and early years settings strive to provide high quality care, as Welsh Government (2015a) has endorsed.

However, quality assurance in the early years presents difficulties. For example, Cottle and Alexandre (2012) note that due to the variety of stakes involved in early years settings, including parents, practitioners, children's policy makers, and managers, views of quality practice are subjective. For example, research by Howard et al. (2018) although policy makers put more emphasis on the potential to help parents' employment, parents and carers place a high value on their children's happiness. (West et al. 2010). Definitions of quality, according to Cottle and Alexander (2012) are different, depending on the context and practitioner experiences.

Therefore, it is essential to strike a balance between offering rich, stimulating play-based experiences to children and the requirements and standards of curricular targets and accountability. (Cottle and Alexandre, 2012). Similarly, Ishimine (2011) argues that "quality" is a nebulous idea that is challenging to define. However, Ishimine (2011) identifies two categories of characterizing quality: structural quality, which refers to measurable characteristics such as the physical environment, qualifications, ratios, policies, and program content; and the quality of the process, which refers to characteristics such as interaction between children and staff, clear communication, and positive peer interaction, and which reflects the findings of the Research into Effective Pedagogy in the Early Years (REPEY) report. (Siraj-Blatchford et al., 2002). According to Anders (2015), process quality can have a direct impact on a child's learning and development, while structural quality has an indirect impact on a child's perceptions of process quality. Ishimine (2011) emphasizes the necessity of striking a balance between government support and practitioner capabilities and attributes in order to offer high quality childcare to children, much like Cottle and Alexandre (2012).

However, a conflicting study by Blanden et al. (2017) found little correlation between outcomes for children and quality or "good" nursery facilities. Sammons et al. (2017), who highlight a number of major flaws in the design and research methods used in the study, refuting the conclusions made in the paper by Blandon et al. (2017). carefully drawing attention to the final policy outcomes. A child's access to a graduate practitioner as a member of the placement workforce as well as Ofsted inspection grades are considered as indicators of quality in the Blanden et al. (2017) paper. However, Sammons et al. (2017) argue that this assessment of quality is incorrect as a number of variables and influences affect how well settings provide for quality. (Welsh Government, 2011). As other contributing factors should be considered in addition to inspection reports, research by Mathers et al. (2012) show that statutory inspection scores in relation to quality measures are weakly correlated. However, staff qualifications are a structural measure and should not be considered in isolation from other measures such as interaction with staff, ongoing shared thinking, stimulating environments, and effective leadership skills. This is true even though staff qualifications are important in contributing to effective quality provision and children's outcomes (Nutbrown, 2012; Sylva et al., 2004). (Sammons et al., 2017, Siraj- Blatchford et al. 2002). As other contributing factors should be considered in addition to inspection reports, research by Mathers et al. (2012) show that statutory inspection scores in relation to quality measures are weakly correlated. However, staff qualifications are a structural measure and should not be considered in isolation from other measures such as interaction with staff, ongoing shared thinking, stimulating environments, and effective leadership skills. This is true even though staff qualifications are important in contributing to effective quality provision and children's outcomes (Nutbrown, 2012; Sylva et al., 2004). (Sammons et al., 2017, Siraj- Blatchford et al. 2002). However, Mercher (2000) argues that early childhood educators are already subject to rigorous government audits and official inspections and may consider additional quality assurance programs to be a burden. According to Mercher (2000), employing several techniques and various quality assurance plans from a variety of different partnerships will lead to confusion and a lack of consistency when it comes to defining quality.

However, the REPEY report - Researching Effective Pedagogy in the Early Years (Siraj - Blatchford et al. 2002) found that effective and high quality settings, rather than less effective centres, have a stronger impact on a child's holistic development. The REPEY experiment found that the best environments were those that valued cognitive and social development as complementary and promoted "continuous shared thinking" in order to develop social thinking and abilities. The study also emphasized the importance of adult role modeling and open-ended questioning during child-initiated interactions to foster higher-order thinking and problem-solving abilities. (Siraj-Blatchford, 2002). Tanner et al. (2006) argue that the conflicting views on whether quality can be characterized as objective and static or subjective and dynamic make measuring quality challenging. In trying to define and measure quality provision within the early years, Tanner et al. (2006) state that the understanding of quality measurement raises concerns. However, the Welsh Government (2014b) uses the Care Wales inspectorate to observe and carefully inspect to measure the success of quality in Flying Start settings by combining a high quality environment with high quality practitioners, resulting in high quality experiences for children . (AWG). However, the Welsh Government policy statement (2011) "Raising Children, Supporting Families", states that there are a range of useful factors that improve the quality of childcare rather than a single factor that can be used to assess quality. In order to support the holistic development and emotional well-being of a child, the Welsh Government (2011) places a strong emphasis on appropriate educational content in development, a safe and nurturing environment, appropriate ratios and supervision, highly trained staff who are responsive and loving. Consequently, this paper will examine the effectiveness and benefits of quality assurance methods used to promote quality above the requirements of the law, as a study shows how important it is to provide high quality provision in the early years.

Quality assurance
Building a Brighter Future (Welsh Government, 2013) recognizes that there are four important areas that must be considered in order to improve the quality of early years education and care, including children's experiences, leadership, the workforce, and the environment learn. According to Estyn (2019), one of the main topics of a joint inspection framework is the importance of the environment, which relates to issues such as safety, suitability, and the quality of the resources offered. A high quality learning setting is important, and the Welsh Government (2014b) emphasizes that environments and equipment used in them should be first class to ensure that children's experiences are not limited.

Early Childhood Environment Rating Scales. (ECERS)
The Early Childhood Environment Rating Scale (ECERS) is an environment rating scale led by the Effective Preschool, Primary and Secondary Education (EPPSE) project (Ecersuk, no date). The scale offers a structural approach to raising the standard of early childhood education and care in order to improve promising outcomes in the future. The scale has been applied globally and is a common tool for evaluating the quality of settings (Brunsek et al., 2017). The ECERS has been used for important early childhood research projects such as "The National Childcare Staffing Study" and "The Cost, Quality and Child Outcomes Study," as well as more recently in "The Head Start Family and Child Experiences Survey (FACES)" in 2003. This demonstrates the importance and validity of the ECERS within substantial early childhood research. (Clifford et al., 2010). In order to provide more depth and incorporate elements relating to the curriculum, the ECERS was further developed as part of the EPPE project. (Esercuk, no date). The ECERS and ECERS-R are intended to evaluate the quality of early childhood settings by integrating structural and procedural elements. (Brunsek et al., 2017). The ECERS focuses on four important areas: interaction, environment, supervision, and curriculum, and claims to be valid and reliable, making it effective in analyzing quality and improvements. (UNC, no date). Although Munton et al. (1997) state that the ECERS ratings are selected based on a selection period of approximately two to three hours by an observer with approximately four hours of training, the study reveals that reliability is adequate and the ECERS is an instrument useful research for analyzing specific aspects of early years quality provision. However, this research is outdated; more recent research by Brunsek et al. (2017) note that, in education and care settings, quality assurance tools such as the ECERS often focus heavily on one aspect, leading to limited evaluation of quality provision. In the ECERS, for example, the learning environment is the main focus; The views and opinions of the children regarding the standard of provision they receive or the outcome of the assessment are not taken into account. However, all children have the right to voice their views and opinions and to have those views and judgments seriously considered in relation to any matters that may affect them, as set out in article 12 of the UNCRC ( UNICEF, 1992).

Continuous collective thinking
The REPEY project (Siraj-Blatchford et al., 2002) found that interaction, such as ongoing shared thinking where adults demonstrate warm, encouraging, and responsive relationships, has a significant impact on improving the overall quality of a setting. Siraj-Blatchford et al. (2002) and Howard et al. (2018) emphasize the value of ongoing shared thinking in fostering a child's successful development of language, learning, and thinking abilities. When people collaborate intellectually to deepen the understanding and cognitive development of advanced children, this is called sustained shared thinking (Howard et al. (2018). Although sustained shared thinking is important, Howard et al. (2018) found that exercises associated with it in early years practice are usually sub-par (Siraj-Blatchford et al. 2002). This suggests that there is a need for support and clarification of practitioners' understanding in relation to promoting sustained shared thinking and effective practice. Therefore, the Sustained Shared Thinking and Emotional Well-being (SSTEW) scale, based on the ECERS, was introduced as a quality assurance model, focusing more on the role of the adult and the pedagogy within settings to support learning and development; is the basis of the REPEY project research. This was done in response to the inconsistencies between research and everyday practice. (Melhuish, 2015). The SSTEW scale places an emphasis on children's mental health as well as on fostering good relationships and promoting abilities communicate through continuous shared thought. The Social Service and Well-being (Wales) Act 2014 (Welsh Government, 2014a), which emphasizes the importance of well-being, supports this. Both the Joint Inspection Framework and the NHS Care Quality Review place a strong emphasis on the value of well-being. (Extension, 2019). Supporting children's holistic well-being is essential for their healthy growth and academic success. (Lewis, 2016).

Conclusion
Melhuish (2015) acknowledges that not all practitioners can have the resources to deal with the demands of the subscales of the SSTEW scale, such as items 4 and 5, which deal with critical thinking and learning assessment. Consequently, Siraj-Blatchford et al. (2002) recommend the inclusion of trained teachers on the staff of early years settings and that all workers working in the early years hold recognized early years qualifications. e The SSTEW scale must be used by a professional who has sufficient and detailed knowledge of child development and suitable practice, according to Melhuish (2015). According to Nutbrown (2012), early years specialists have the greatest impact on learning and developmental outcomes. Staff with higher qualifications who are impressed with the development and welfare of children will improve the quality of placements. In conclusion, having access to high quality services is essential for the development of social skills, emotional stability, scholastic success, and the freedom to play and explore. (Welsh Government, 2014b). Children have a right to play and high quality educational opportunities that will allow them to grow and thrive. (Welsh Government, 2015a). In addition, despite difficulties, quality assurance programs such as the ECERS and SSTEW scales have been shown to be efficient ways of improving the quality of children's encounters and their favorable outcomes.

