The role of power and authority within modern formal education settings.

Introduction
Power can be defined as ‘the ability or capacity to do something or act in a particular way’ (Oxford, 2018), or ‘the capacity to or ability to direct or influence the behaviour of others or the course of events (Oxford, 2018).
Authority is described as ‘the power or right to give orders, make decisions and enforce obedience’ (Oxford, 2018).
Hoyle (1982) notes that there is some distinction between the aspects of power. Authority is a coercive and legal form of power used to make decisions and is upheld by set sanctions. Another aspect of power is influence which is essentially authority without the legal backing. Though it is important to note these differences it is ‘difficult to sustain empirically’ (Hoyle, 1982) because of the possibility of latent authority. 
Foucaultian theory suggests children are a social group that needs control with ‘institutionalised education’ (Hillier & Hillier, 2012. P 49) being a disciplinary process that’s aim is to create docile bodies through non-physical acts of power (Hillier & Hillier, 2012).
Who has the power/authority?
When looking at an educational setting there are varying sources of power. Authority within an educational setting would normally come from the Headteacher (in terms of an average Primary/Secondary school). The perceived authority that comes from lower level staff within an education setting can be better suited under influence.
It can be argued that both power and authority within an educational setting would come from the UK Government as they decide what is taught, how it is taught and what targets the educational setting must achieve. In a case study by Gold et al (2003), ten headteachers who were described as having leadership skills based on values were found to be ‘mediating government policy through their own value system’. It seems from this case study that the government have the power as they are creating the policies that will be in place, therefore directing the behaviours of the school, though the headteacher has the authority as they are able to implement these as they see fit, therefore making decisions and enforcing obedience.
Any educational setting is also a place of work for the teaching staff. There are levels of power and authority between anyone who regularly attends the setting. Students would generally fall at the bottom of the list with the headteacher at the top and the other staff members in between. 
Authority and power within education settings seems to be best explained within a chain of command style outlook. Generally, at the bottom of the list are the students followed by non-teaching staff, teachers are further up the chain but under the heads of departments then the headteacher. At this point you branch into governing boards and local authority and ultimately end up with politicians and the government.
Power comes in many forms within an educational context. These include positional power, expert authority, personal power, reward power and coercive power (Bolman & Deal, 2008).
Positional Power
As its name suggests, Positional Power is power based on one’s position within the organisation in question.  Relating this to an educational setting would show a hierarchy with the headteacher on top.  There would be some positional power shared out between other members of staff that are heads of departments, heads of year and any other role that involves having some charge over other staff members. People will generally know who is in charge based on their title within the organization. Positional power is essentially using one’s own position to make things get done (Hartzell, No Date). Teachers can exhibit positional power over students by enforcing classroom rules. It is generally expected within a school that if the teacher is talking the student does not. This unconscious adherence to rules allows the teacher to generally control the discussion within the class and keep control of the students.
Expert Authority
When a staff member is considered an expert in their field they tend to hold some power over others who are not experts. This can, at times, cross the positional power borders as a teacher or head of department would naturally hold more subject knowledge than the headmaster meaning they have a more informed opinion. This can lead to them using that expertise to get things done a certain way (Hartzell, No Date). This also works when looking at the teacher/student relationship. In order for someone to have such knowledge in a subject they would need to have a passion for it, which would come across within a teaching environment. It would, in theory, be easier to engage a class in something that the teacher is passionate about in comparison with something that the teacher has little to no interest in (Day, 2004).
Personal Power
‘Individuals with charisma, political skills, verbal facility or the capacity to articulate vision are powerful by virtue of their personal characteristics, in addition to whatever other power they may have’ (Bolman and Deal, 2008, P. 19). These people can be seen as the person to go to for advice for both personal and professional issues. This can lead to that power being used to shape the way others view certain things. This is also applicable to the teacher/student relationship when thinking about how a student can be attracted to a teacher’s personality allowing them to become more influenced by that teacher, and less likely to be uninterested in the class (ASEBT, 2018).
Reward Power
Reward power entails rewarding someone for doing something you want them to do. This can be anything from praise and thanks to special treatment and physical rewards. As humans we are conditioned to notice patterns, and when one is continually rewarded for doing something, the likelihood is that one continues doing said thing (McLeod, 2007). This type of conditioning is called Operant conditioning (Skinner, 1938, cited in McLeod, 2007). This also links in with the theory of the Rule of Reciprocation, also known as Positive Reinforcement. Reciprocity is being ‘able to quickly decide whether to do something for someone based solely on our prior experience with that person’ (Rieck, 1997). In theory, if the teacher acts positively to a student, there is a strong possibility that they will feel compelled to act in the same manner, therefore, reciprocating the kindness. This evokes power within the relationship as the impulse to reciprocate kindness is present in the vast majority of society (Gouldner, No Date, cited in Rieck, 1997).
Coercive Power
Coercive power opposes Reward power in the sense that instead of influencing behaviour through reward, the wanted response is coerced through fear of punishment (Cummins, 2009). This type of power is temporary when used constantly, but works best when used sparingly (Cummins, 2009). Punishments used in most modern schools range from writing lines to after school detention and even exclusion, yet students who are punished are more likely to continue being disruptive in response to receiving the punishment. This type of power can be effective when used in a subtler manner, such as if the student has not finished their work they must remain in the classroom through their break times to finish it. Generally, students will learn that if they do not finish their work they will miss their break so, in theory, they will aim to get the work done so they do not miss out on something. This type of punishment can garner a better response than providing the student with modern disciplinary methods as these can limit the student’s academic progress (Smith, Fisher & Frey, 2015). Taking a child out of the class as a punishment will only make them fall behind on work, and when the cause of the mis-behaviour is due to the student having issues with the academia then the right way to handle this would be amending the approach to the information being provided.
Abuse of power
There are some people who take advantage of the power afforded to them within the education sector. One of the biggest factors effecting misuse of power is sexual misconduct. As of July 2017, there have been two hundred and fifty-six teachers banned from teaching for sexual misconduct or breach of boundaries since 2012 (NSPCC, 2017 cited in Sharman, 2017). Within this same timeframe, there were twenty-five teachers banned for alcohol and/or drugs, fourteen banned for violence and eleven banned for indecent images (NSPCC, 2017, cited in Sharman, 2017). Students are taught to respect teachers and that as adults they are responsible and possibly a confidant in times of distress which builds trust. When this trust is abused through the misuse of power this can cause a lot of damage to a child’s mental health (NSPCC, 2017, cited in Sharman, 2017). 
There is, of course, the complete reverse of the prior point. Students have an ability to misuse their power as young, innocent children when making false accusations of misconduct against a teacher or other staff member. The National Union of Teachers (NUT) advises that each year around two hundred and fifty NUT members approach them for help with accusations, with only a small number of these resulting in conviction (Brown, 2017, cited in Sharman, 2017). Research (Gov, 2011) found that teachers are at the most risk of being falsely accused of misconduct. The research found that through 2009/2010 there were two thousand and twenty-seven allegations of misconduct were made against school teachers, with over half these being found to be false accusations (Gov, 2011). This resulted in four hundred and fifty-nine teachers being suspended pending an investigation, and in the aforementioned figures relating to the number of teachers banned from teaching, only an average of fifty teachers per year are found to be guilty meaning that an average four hundred and nine of the suspended teachers were found to be innocent (Gov, 2011).
The Local Authority (LA) can also prove to be a misuser of power regarding education. The Government provide three separate annual budgets to the LA for schools, high needs and early years (Gov, 2016). The LA can then redistribute those funds as they see fit, which is where their power comes in. This power can be classified under positional power, reward power and coercive power. The LA has the ability to increase or decrease the funding for schools within their authority. There is every possibility that they could reduce the funding available to schools whose results are below average whilst increasing the budgets of the schools that are higher performing. This would be considered a misuse of positional power as they are misusing their position as the main monetary provider for the school and essentially basing their budgeting decisions of LA league tables. This is also considered a misuse of reward power for the same reasons. Coercive power also comes into play as the knowledge of this process may encourage schools to push students to do better in a fast-food type theory where the schools only goal is to produce better results which can lead to a reduction in school morale along with student’s mental health.
Authority
Education settings have certain authorities afforded to them by the government under laws. These authorities include sanctions including verbal warnings, detentions and exclusion (Child Law Advice, 2018). In more serious cases, the education setting has the option to place the student in isolation though certain health and safety measures must be in place for this to occur (Child Law Advise, 2018). Schools have the ability to perform searches and screenings on children and to confiscate any contraband from them and retain this without needing to produce a warrant as the police would (Child Law Advice, 2018). Under section 93 of the Education and Inspections Act 2006 teachers or anyone put in charge of students by a headteacher are legally allowed to use reasonable force when absolutely necessary in certain circumstances (Child Law Advice, 2018). Ultimately the headteacher decides the behaviours policies for the school, but they hold the power to place individuals in charge of groups of students and provide them with the authority they may need to use over said students. Careful consideration has to be used in certain circumstances such as the age of the child, disability and any religious requirements affecting the students (Child Law Advice, 2018).
Conclusion
Power and authority are very important within modern formal education. When used correctly there is the ability to inherently influence students to have a more positive outlook on their time in education. Though there is potential for power to be abused within this context it is not necessarily something that happens often but never the less should not be overlooked as room for improvement.  Power and authority relationships between staff and headteachers seem to have little to no difference than that of any other profession, therefore suggesting that power and authority in both positive and negative outlooks is something that is a social context that we are conditioned to adhere to. The role of power and authority within modern education settings can be considered to have the sole purpose of creating what the power holder deems to be the perfect outcome, in either positive or negative means. Power and authority are very important within education, more so schooling, as you are dealing with young and impressionable people who ultimately require guidance. The use of power from government and local authority provides schools with uneasy options regarding how they deal with the pressures applied by this power, which ultimately impacts the students through the power yielding decisions then made by the headteachers and teaching staff within the education setting. 
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