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[bookmark: _GoBack]Analyse the functions of supervision and how this knowledge has been used to supervise others.
This assignment will define supervision and its purpose. The focus will be to analyse the main three functions of supervision namely; educational, administrative and supportive. A consideration will be made of the theory relating to the functions and how they are applied within youth work practice.
Hess (1980, cited in Hawkins and Shohet, 2006) defines supervision as;
A quintessential interpersonal interaction with the general goal that one person, the supervisor, meets with another, the supervisee, in an effort to make the latter more effective in helping people.
 (Hess, 1980, cited in Hawkins and Shohet, 2006, p.57). 
Hawkins and Shohet (2006) state that regular meetings between the supervisor and supervisee are an opportunity to discuss issues which can occur within their daily profession. Counsellingconnection (n.d.) discuss the benefits of regular supervision in a professional role such as; counselling, youth work or social work. They continue to state that ‘a supervisor acts in a mentoring role, providing emotional support as well as information and guidance’ (Counsellingconnection, n.d, p. 10). 
[bookmark: _Hlk511564151]Sapin (2013) discusses the main function of youth work supervision and states;
Supervision is to focus on the core values of youth work in order to maintain, support and develop professional practice, some supervision arrangements may provide more focus on the related managerial and developmental functions. 
(Sapin, 2013, p.222)

[bookmark: _Hlk511564179][bookmark: _Hlk511564224]Sapin (2013) acknowledges the importance of supervision and why it is imperative to carry out this process as it can support and enable employees to fulfil their roles effectively. Kadushin (1992, cited in Hawkins and Shohet, 2006) refers to the three functions of supervision as educational, administrative and supportive. However, Proctor (1988, cited in Hawkins and Shohet, 2006) refers to them as formative, restorative and normative and Hawkins and Shohet (2006) refer to them as developmental, resourcing and qualitative. In professional practice these three definitions of supervision functions are named differently although they have the same meaning.
The writer will now discuss the main three functions of supervision as identified by Kadushin (1992) educational, administrative and supportive. 
Firstly, Kadushin (1992) states the educational function of supervision is to develop the information, skills and approaches which are required by professionals to enable them to be effective within their role. This process is undertaken through reflecting on practice. Kadushin (1992) continues to discuss that a suitable environment is essential for the supervisee to reflect on their work and improve their practice. Regular supervision should be provided for youth workers to enable them to discuss and reflect upon their practice. A suitable and private setting is imperative to allow the supervision to fulfil its requirements of anonymity and allows the process of supervision to provide an opportunity to discuss any concerns. 
Furthermore, Kadushin (1992) suggests that new skills can be developed and applied for future practice. The writer acknowledges the educational function through previous experiences of supervision and from their own experience they have been able to adapt this function when supervising a fellow student. The writer has been able to advise the student to explore more theoretical work to be included and when reflecting to utilise Kolb’s theory in reflection to achieve best practice. The writer presented the student with a copy of Kolb’s theory to support the student when writing a reflective account. Overleaf is Kolb’s cycle of reflective learning, which describes the processes relating to reflective practice. The writer believes this will assist the student to actively reflection upon their practice.
[image: Image result for kolb reflective cycle]
(Edshare, n.d.)

[bookmark: _Hlk511571719]Secondly, Kadushin (1992) discusses the administrative function of supervision. The focal area of this supervision function is to draw attention on the accurate, effective and appropriate use of the placements/agencies procedures and policies (Smyth, 1986). This will require the student or worker to explore their responsibility towards the placement/organisation for which they work for. Educational Training Standards Wales, (2012) discuss that employees are required to act professionally within the standards and guidelines of the organisation which employs them. Brown and Bourne (1995) state ‘both to ensure that agency policy is implemented, which implies a controlling function and a parallel responsibility to enable supervisees to work to the best of their ability’ (Brown and Bourne, 1995, p.10). This is reinforced further by Kadushin and Smith theories on the administrative function of supervision. They acknowledge the positive effects that administrative supervision for the supervisee, supervisor and the organisation. Learning and Skills Improvement Service (LSIS, 2012) provide outcomes for a trainee youth worker, one such example is; Safeguarding (YW19 and 20) ‘Work with young people to safeguard their own welfare and embed organisational policy for the protection and safeguarding of young people’ (LSIS, 2012). A young person could disclose information to a youth worker which would be considered a safeguarding issue and the youth worker should adhere to the organisation’s safeguarding policy to ensure the correct procedures are followed and implemented. This function manifested itself when discussing the organisations policies and procedures relating to safeguarding with the student they were supervising. This was to ensure the student was aware and acknowledged the importance of reporting any incidents which may occur. 
Finally, the writer will discuss the last function of supervision namely supportive. Kadushin (1992) describes this function as supporting the supervisee which should encourage job satisfaction and positive morale, acknowledging that the demands of the profession can lead to a feeling of ‘burn out’ which can have detrimental effects on both the worker and organisation. Kadushin (1992) continues to state the supervisor aims to prevent any developmental stresses relating to practice and can suggest coping strategies to the supervisee to allow them to work more effectively. The writer believes this is an essential function of supervision as the student is able to discuss their concerns relating to practice. The writer has experienced this function and was able to discuss their own concerns relating to practice, which was addressed in the correct manner. From the writer’s own experiences this supported their supervision practice and enabled them to support the student to develop their understanding of the demands of the role of the youth worker and understanding professional boundaries.
Kadushin (1992) ‘argues that the other two functions of supervision focus on the instrumental needs, whereas supportive supervision is concerned with expressive needs’ (Kadushin, 1992, p. 292). The writer agrees with Kadushin’s statement and has actively adhered to his comments, which has allowed the student to voice their opinions and suggestions however, this can be challenging as it requires the student to approach a situation from a different perspective. 
[bookmark: _Hlk511571996]Throughout this assignment the writer has discussed the three functions of supervision and considered their impact when delivering supervision to a student. Belton et al, (2011) state ‘Supervision seems to mean different things to different people and it might be argued that this diversity of opinions and approaches has its strengths’ (Belton, et al., 2011, p. viii). The writer believes from their own experiences that supervision is a fundamental procedure for the professional development of a student or youth worker in practice. Furthermore, the writer is of the opinion that youth work policies should include supervision strategies which would be encourage as a priority and prevent supervision being undervalued. 
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