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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	[bookmark: cysill]Targed/Target 1
	Make sure you support your claims with references. 

	Targed/Target 2
	Revise your use of the Harvard referencing system. 

	Targed/Target 3
	Make sure you are tentative with your language.



Component 2
How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base
Introduction
The focus of this report is to look at one aspect of the Professional Teaching Experience (PTE3) school’s School Development Plan (SDP). A school development plan is where a school sets out targets for areas of improvement, providing actions on how these targets can be met through strategic planning (School Development Plans, 2014). The school being discussed in this report will be referred to as School X to maintain anonymity. School X is a community school which is situated in a more affluent area of South Wales. The average of pupils in School X who are eligible for free school meals is 5%, which sits below the national average of 19.9% (Welsh Government, 2020). School X has a learning support centre which provides education for pupils with additional learning needs within Key Stage 2. However, these pupils are from outside School X’s catchment area, meaning that the pupils are placed into the learning support centre by the local authority. The percentage of pupils identified as having additional learning needs in School X is 17% and a very few pupils speak English as an additional language. Through this report, there will be a level of criticality of reflecting on the actions, impacts and evidence base on one chosen aspect of the SDP. The target that has been chosen to discuss from the SDP is ‘To improve the standards of pupils’ Welsh oracy skills.’ 
Literature review 
School Development Plans (SDPs) are now well-established as an approach to overseeing change and acquiring improvement within schools (Cuckle and Broadhead, 2003). SDPs are the duty of the governing body of schools, ensuring that they promote high standards of educational achievement (School Governors’ Guide to the Law, 2016), as highlighted by the Education (School Development Plans) (Wales) Regulations 2014. SDPs are an important aspect of education as it allows schools to develop aspects in which they may be struggling with, sometimes with plans on how the school might also aim to improve their staff to be beneficial to the school’s targets (School Development Plans, 2014). 
The process of an SDP is laid out in the School Development Plans (2014) document. The document itself lays out the process of the School development planning cycle, highlighting four key stages to raising standards and improving learner outcomes. The process of developing an SDP begins with identifying a clear vision of what the school identifies as something it strives to achieve (School Development Plans, 2014). Without a clear vision, a school will not be able to appropriately plan for school development. The first stage highlighted is that of ‘Self-evaluation.’ In this stage, it is important for schools to reflect on their overall performance, ensuring that they can identify both areas of strengths and weaknesses. From this, they are able to move forward to the second stage of ‘Strategic Planning’ where the school will identify all partners and stakeholders who can contribute to the planning of meeting the targets of the SDP. The third stage involves ‘Making improvement/action’ which highlights both the actions and strategies that will be put in place to help meet the targets of the SDP. The final stage is ‘Reviewing impact.’ This is where the SDP should review the impact in which the actions and strategies are having on the overall development of the school (School Development Plans, 2014). 
However, despite the fact that SDPs can be identified as a school improvement strategy, not all SDPs can result in school improvement (MacGilchrist and Mortimore, 1995). It is possible that lack of knowledge on the actions and strategies and involvement from stakeholders in the implementation of SDPs, in addition to insufficient educational funding, can act as limitations to SDPs as a school improvement strategy (Mesele, 2011). This is further supported by Frew (2010) who also argues that lack of school facilities amongst other factors, can have significant consequences on the implementation of SDPs. 
The chosen SDP priority of improving the standards of pupils’ Welsh oracy skills is relevant to the current Government initiative of a million Welsh speakers by 2050. According to the initiative of Cymraeg 2050: A million Welsh speakers (2018), in order to reach a million Welsh speakers by 2050, approximately 438,000 new Welsh speakers are needed. One vision which is highlighted in this initiative is that of increasing the use of Welsh (Cymraeg 2050: A million Welsh speakers (2018), p.4), which can be linked to the use of Welsh in primary schools. In relation to meeting this long-term initiative, it sets out that they want to increase the number of primary school teachers who can teach in Welsh from 2,900 to 5,200 by 2050 (Cymraeg 2050: A million Welsh speakers (2018), p.12). However, for this initiative to be successful, it cannot be dependent on the Government alone, it should be the responsibility of all citizens within Wales to support the success achieving the goals (Cymraeg 2050: A million Welsh speakers (2018), p.79). 
The new Curriculum for Wales (2022) features the Six Areas of Learning Experience, one of which is Languages, Literacy and Communication. This aim of this particular Area is to support learners’ development in the use of the English, Welsh, and other international languages (Draft Curriculum for Wales, 2022). It is important that the Welsh language is acknowledged and used by pupils within English-medium primary schools in Wales. The Welsh in Education: Action Plan 2017-21 (2018) sets out the direction for developing Welsh language within education, alongside the Government initiative of Cymraeg 2050: A million Welsh speakers. It hopes that the Welsh language is at “the heart of developments” through the reform of the education system (Welsh in Education Action Plan 2017-21 (2018), p.5). Both initiatives can be used as support for the SDP target as the school would be contributing to the development of the Welsh language in Wales as whole. 
Developing an action point
School X’s SDP priority of improving the standards of pupils’ Welsh oracy skills highlights the plans and actions it will need to take to meet this target. Stage 1 of the School development planning cycle highlights the implementation of self-evaluation as the starting point for developing the SDP (School Development Plans, 2014). The first thing School X’s SDP looks at is ‘what does self-evaluation tell us that we need to improve?’ Dunford (2005) explains that if a school has self-evaluation immersed into their school improvement planning process, it will allow them to identify how effective the school improvement measures have already been, as well as what the next steps of improvement measures will be. The school reflected upon their performance and found that throughout School X, pupils were enthusiastic about the prospect of speaking Welsh and understood the importance of learning the language associated with Wales. However, it was found that in the Foundation Phase, pupils would only respond to questions with one-word answers or short phrase answers. Furthermore, it was found that the majority of Key Stage 2 pupils use a limited vocabulary and limited language patterns. This led to School X creating their vision for meeting this target. The School Development Plans (2014) document states that schools should agree on a clear vision that is motivational and achievable (School Development Plans, 2014, p.7). School X set the vision that the pupils of their school will be able to communicate in Welsh and English competently. 
Data analysis is an important aspect of SDPs and is also reviewed in Stage 1 of the School development planning cycle. Schools have access to a range of data which can underpin and inform their school development process (School Development Plans, 2014). Data could be collected through qualitative and quantitative approaches. For example, qualitative data can involve inspection reports and information obtained from consultation with learners and parents to name a few (School Development Plans, 2014). In addition to this, quantitative data can be gathered through tracking information on learners’ progress and PISA (School Development Plans, 2014). In relation to School X, they have used qualitative data to inform their SDP through consultations with learners and staff on how they implement Welsh oracy in the classroom. However, it could be argued that qualitative data may not be a statistically representative form of data collection as it is data that is taken from perspectives only (Gaille, 2021) which could act as a limitation to informing the SDP. 
Stage 2 of the School development planning cycle is the use of strategic planning. Strategic planning tells people what the school aims to achieve and how the school plans to get there (Department for Education and Early Childhood Development, 2010). In a case study, it was found that strategic planning had a number of impacts on the provision and standards of the specific school (Estyn, 2016). An example of this was that it was identified that there was “improved pupil involvement in decisions about their learning” (Estyn, 2016, p.65). However, poor planning has been said to often times be worse than not having a plan in place at all (Chukwumah, 2015). 
School X identified what success would look like through strategic planning in their SDP. For Foundation Phase, it states that success of the SDP would be through pupils showing a stronger understanding of words and phrases that are spoken to them. They should then be able to respond using short oral phrases with confidence. Furthermore, the standards of success in Key Stage 2 will be through pupils’ strength in ability to ask and answer questions in Welsh, along with the ability to communicate information clearly. School X aim to achieve this success through all staff ensuring that they implement daily Welsh Drillio in their teaching as the method for improving oracy, whilst also ensuring that all classrooms have language patterns on display. Black and Wiliam (1998) emphasises the way in which teachers view their role and make changes in their daily practices in the classroom. This can support the aims of the SDP by having full commitment to the priorities of the SDP by all members of staff. 
Both Stages 2 and 3 of the School development planning cycle highlight the importance of involving stakeholders. Involving stakeholders within the SDPs can act as a positive aid in supporting the targets of the school. The SDP should involve all school partners, including school staff, learners, governing body, and parents/carers (School Development Plans, 2014). Davies (2006) suggests that stakeholders are involved in the process of SDPs at three levels which include information; consultation; and participation. This can ensure that all stakeholders involved in the SDP process are aware of the aim and targets. It is argued that it is crucial that critical dialogue is made between all stakeholders involved in the SDP process (Park et al., 2013). School X aims to involve all staff, the Language and Literacy Leader for Welsh and the school’s Welsh Governor. They also aim to involve parents/carers by ensuring they are fully informed about the Government initiative of Cymraeg 2050: A million Welsh speakers (2018). Parents/carers will also need to develop a level of awareness of how Welsh is changing within the new curriculum, which can be supported through designated parent/school meetings. School X also require parents/carers to have a vocabulary bank in order to help their children at home. By involving parents/carers as stakeholders in the SDP, it allows for positive relationships to be built between the school and parents/carers which will have a positive impact on the child (Bronfenbrenner, 1977). 
Through the process of SDPs, it is valuable to the success of the targets to measure the impact they are having. Stage 4 of the School development planning cycle as highlighted in the School Development Plans (2014) document, reviews the impact of the SDP. SDPs should be monitored regularly throughout the development cycle and should be formally reviewed and revised each year (School Development Plans, 2014). School X aims to measure the impact of their SDP by listening to learners’ activities with members of the schools’ Governing body to evaluate against the SDP. They also aim for the schools’ Criw Cymraeg to carry out learning walks to ensure that daily Drillio is taking place within the school. Both the Governors and Criw Cymraeg will then be expected to feedback what they found out through meetings and assemblies. The How good is OUR school? document states that “pupil participation is a strong feature of our approach to self-evaluation and continuous improvement” (p.5). Involving pupils in the process of SDPs can ensure that pupils feel a part of the success of the school.
Reflection and evaluation 
School X’s SDP target of improving the standards of pupils’ Welsh oracy skills and the actions they laid out to achieve this target have been going well. In order to achieve their target, School X has ensured that it has fully immersed its pupils in the Welsh language, both in the classroom and through extra-curricular activities. The implementation of daily Welsh Drillio sessions within each classroom throughout the school has proved to further support the pupils’ Welsh oracy skills. Estyn (2013) states that “children make the best progress in speaking and listening to Welsh” (Welsh Language Development in the Foundation Phase, 2013, p.8). Therefore, it could be suggested that daily Welsh Drillio sessions are beneficial to developing pupils’ Welsh oracy skills as it involves a 10-minute session of listening and answering different Welsh sentence patterns. Through personal practice on PTE3, I implemented the use of daily Welsh Drillio within my classroom. I put aside 10 minutes each day to develop the pupils’ Welsh oracy skills through asking a variety of different sentence patterns. 
School X found that by implementing daily Welsh Drillio within the classroom, the attitudes to the Welsh language had changed drastically throughout the whole school. Pupils were more confident in answering questions with full sentence responses, along with extending their sentences in Key Stage 2. Pupils in Foundation Phase were found to use more incidental Welsh within the classroom. They were also able to respond to questions in further detail, for example, discussing the weather using ‘Mae hi’n gymylog’ as opposed to ‘gymylog.’ These outcomes were discovered and evaluated by both the Criw Cymraeg and the Governing body of the school through learning walks and listening to learners’ activities. 
School X has ensured that it has been engaging with its stakeholders involved in the SDP process. Brighouse and Woods (1999) highlight the importance of including pupils as stakeholders, emphasising that it is key for pupils to make decisions on the running of their school. The pupils in the school have taken a lead role in the evaluation of the SDP through learning walks and listening to learners, along with the Criw Cymraeg having a significant responsibility for ensuring staff are engaging in daily Welsh Drillio. Through involving the pupils as stakeholders to the SDP process, it can give the pupils a sense of achievement. 
The SDP target of improving the standards of pupils’ Welsh oracy skills could potentially be further developed by implementing a Welsh language after-school club. The after-school club could involve all year groups and have different Welsh language-based activities to develop Welsh language skills as a whole. For example, reading, oracy, writing and listening activities. This would not only support the development of pupils’ Welsh oracy skills but would develop pupils’ Welsh language skills all round. This would also support the Welsh Governments initiative of Cymraeg 2050: A million Welsh speakers. 
Conclusion
This assignment has supported the knowledge and understanding of the process of SDPs and the value that they have to school’s and their development. It is important to remember that the process of SDPs is to create a plan to support where the school decides it wants to go, what it recognises it needs to get there, and how to it is going to measure if it got there or not (McNamara, 2003). 
Understanding the process of SDPs is vital to teacher training as schools are required by the Education (School Development Plans) (Wales) Regulations 2014 to implement SDPs in their practice, meaning that no doubt, we will be part of developing the success of schools throughout our career. Having a sound knowledge and understanding of SDPs can also ensure that it further supports our practice to influence our pedagogical skills professionally in the future. The knowledge gained through this assignment will be of benefit to my future practice. 
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