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Name: Chelsey Jones-Burns 
Student number: 1600059
Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement. 
	
	Target
	What I have done in this assignment...

	Target 1
	Engage with the readings and avoid use of direct quotes where possible by paraphrasing.
	I have paraphrased instead of using direct quotes. 

	Target 2
	Although there were attempts at critical review please try to synthesise your readings and sustain persuasive arguments.
	I have tried to sustain arguments throughout critical discussion. 

	Target 3
	Try and expand your vocabulary and improve your essay writing skills. I have put a link in the text.
	I have attempted to use new vocabulary where appropriate. 




Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	We met on Teams with our Network Lead
We were provided with a number of different AfL strategies that we could carry out within our PTE1
I then researched a number of these AfL's further using a number Estyn (2019) reports on different schools in Wales using them and their benefits
Effective summative assessment gives learners a clear idea of what excellent work looks like and what is expected of them to reach this standard
John Hattie's (2013) argues that AfL helps in making understanding and knowledge 'more visible'	· ​​​​​​​I very much enjoyed learning about the different AfL strategies, and it benefitted me as I had learned about a variety of them that I was not familiar with
· It was also enjoyable to talk with our Network Lead about certain strategies they recommended and use in their classroom to give a bigger picture to what it might look like


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	· The two Assessment for Learning strategies I tried were:
· 2 stars and a wish
· Playing songs at snack time
	· I enjoyed doing the 2 stars and a wish, however, it was time consuming, and some children would not read over them which meant the whole assessment became rather pointless
· It would have benefitted more marking them, then telling the children in a conversation what you had marked them
· However, I was unsure whether or not that was particularly appropriate when all of the children would have had different comments and may discuss them afterwards
· My favourite of the two was the playing of educational songs at snack time as it really felt like two birds, one stone.
· The children enjoyed that the most also as they were involved physically and would sing along to the song whether it was on Phonics, Maths etc.
· This also allowed a lot of time for the teacher or teaching staff to identify children who were struggling with certain aspects, so they knew what to work on with that child
· This could also benefit when identifying any ALN through what they were struggling with



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	· We attended St Thomas Primary School to share ideas and our feedback after testing out the strategies
· We shared this with our Network Lead, University Tutor and two peers from the course
	· I found the input from the Network Lead and University Tutor very useful as they gave me information on how I could have used the AL strategies in a different way to benefit more
· They also made me consider how I had followed on of my PTE schools preferred strategy and what impact it actually had
· They also discussed how until you have your own class or apply for a job in a school, unfortunately you have very little impact on things like their AfL which made me consider what sort of strategies I would prefer to use in my career
· I also found listening to my peers beneficial too as one of them was in Key Stage 2 so had researched strategies for older children which was interesting to hear about as my strategies were Foundation Phase based
· Similarly, the other peer was also in Foundation Phase and had used different methods to myself which was also important to note if I ever found myself back in Foundation Phase in the future



DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? ☐
N/A 

Rhifedd / Numeracy
Evidenced by an asset? a
I really enjoyed creating this task for the children and it made me realise that Maths can be made interesting and engaging. I was also being mindful of not putting too many questions to put the children off completing it, especially during the blended learning period. It allowed me to look at the Numeracy Framework and study across KS2 exactly what they are expected to be learning at what point. I had to be mindful of the range of children that we had amongst the four classes and I didn't want to make it too easy, but I also didn't want to make it too complicated. I not only looked at the Numeracy Framework, but I also looked at the work that had been set previously by the class teachers, including my mentors, for those classes to get an idea and feel for what sort of work they had already been given.   I really enjoyed the differentiation aspect of it and it really helped me grow in confidence in differentiating work appropriately. Similarly, it allowed me to be confident in KS2 Maths which I had very little experience in previously. While on placement, I also became familiar with the White Rose Maths that the children were also given but to create and plan your own tasks allows a deeper understanding of the topic. I am glad I had the chance to create this Numeracy task and make it as engaging as I could considering the circumstances.    

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
I created a video and a quiz for Saint David's Day around some of the miracles that happened to our Patron Saint. I based it off the Hoirrble Histories book on Wales as I thought that would be fun and it offered lots of sketches about the stories which were hard to find on the internet. It included lots of Welsh phrases the children were familiar with and they usually enjoyed saying them in class. Dr Mordsley (2017) says that repetition when learning a new language is key, along with saying catchy songs and phrases. As the children may not be using as much Welsh at home that they would in school, my class mentor wanted to use as much Welsh as possible. I also created the video on Panopto which I had seen previously during asynchronous lectures but had never tried using it myself. Despite having to record the video about fifty times, the site was simple to use, and I added a PowerPoint of pictures to it too. I was able to time the PowerPoint to match up with certain points in the video which I personally feel made the video and gave the children visuals to link with the stories. I also created the quiz on Kahoot which was the first time I had used that myself too. I really enjoyed making the quiz and the website was very straightforward to use. I feel that given the blended learning period; I have had the confidence to try different websites that I previously would not have thought to try.   

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? a
 


Safonau/ Standards

Professional Experience Template 1: Magnetic Materials Task   
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
· I put together a magnetic materials box linking to our current theme, the Wild West, I did this because I thought it would be an exciting introduction to the task and engaged the children very well
· We had discussed in lectures ‘hooks’ for lessons to grab the children’s attention but after researching this in greater detail, I found that Best (2020) demonstrates great engagement strategies for a captivating classroom 
· I tried to emphasize discovery and inquiry by asking things like ‘What do you think is in the box?’ ‘Who do you think it could be from?’ 
· This engaged them further and got them more excited about what was in the box
·  I could see this by the way they were looking attentively at me and the box and they all wanted to be the first to try it out, some even asked to do the experiment with me multiple times
· I introduced the lesson to the whole of reception/year 1 and said that we had had a delivery and got the children to guess who from
· This activated children's prior knowledge of the theme in which their learning had been based around for a few weeks now
· Some of the suggestions were very interesting which is exactly the reason that I had asked it and it got the children's imaginations going
· Once we had come to the conclusion that it was definitely from the Wild West and that it may be from Jesse the Cowboy, we started to talk about what may be in the box
· One child suggested that it was a rattlesnake from the Wild West which I was very impressed and equally terrified at! 
· We had opened it and I included a letter setting out exactly what was expected of the children signed from Jesse the Cowboy, this was a simple yet effective way of setting out the success criteria of the topic
·  It was fun to read out and to see their little faces beam with excitement and it was a really lovely way of explaining what was going to happen
· The children were so excited to see and feel what was in the box, they started crowding around it and asking to be first
· I eventually told them to sit down, or they would not be picked first and tried to take control over the class by saying that I was going to pick the ones sitting smartly and quietly first
· I took the children in groups of 4-6 so that they could all have time testing each object and have plenty of thinking time to make predictions for themselves
· I lead the task by instructing the children how to fill out the worksheet as well as pulling each individual item out of the box to pass around
·  I wanted to ensure they all had a chance in testing out each item as they would learn far more by carrying it out and feelings the items by themselves
· I got the children to discuss things such as what material each item is, why would it be magnetic etc. 
· Some of the conversations that came from this was highly entertaining and very interesting
· One child claimed that he was unsure of whether or not it was from Jesse or his nemesis, Cactus Jack
What have you learned?
· This experience was relevant to the topic in which we were studying and learning about magnets is a basic yet fun and safe introduction to science within the classroom
· They all thoroughly enjoyed using the magnets and finding things around the classroom that were magnetic and talking about what makes things magnetic
· I taught them about making predictions in Science which they will use in science for the rest of their school life, especially when they get to Comprehensive School they will always be expected to make predictions
· It allowed the children to be ambitious in their learning and become capable within the task as we tested 10 different objects so by the end, they were very much capable of testing them independently 
· They were also thinking independently about other things that might be magnetic
· They learned about magnets and what materials are usually magnetic
· They also learned that not all metals are magnetic which came as a great shock to lots of them, but they still enjoyed learning about it 
What next?
· I wanted to get the older children to put all the findings within a pie chart to compare them against the predictions 
· I then wanted both classes to email the cowboy back, the older ones would be able to do this independently, but the younger ones could have an adult scribe for them 
· This would develop their digital competence and help them with their email writing language 
· In the future, I would probably try doing it with a different theme as the cowboy theme was quite difficult, but I managed it quite well so would be interesting to see it with a different theme 
· Also, next time I would perhaps get them to note down their findings digitally to develop their digital competence and not to waste so much paper also
· I intend to write out an email for each in order to round up the task which I will need the pupils and a computer to do so 


Professional Experience Template 2: Climate Change Timeline 
Pedagogy Standard: Influencing: Learners Leading Learning
What did you do and why?
Our topic was Climate Change and I thought it would be engaging and interesting to create a timeline of all the important things that has happened since the Industrial Revolution. I did this because it was different and also included the learning or relearning of what chronological time means. Also, it was a great visual for them to see how quickly the world has changed which has subsequently added to Climate Change. 
I was lucky enough to carry out this lesson face to face with a small group of key worker children, there were seven KS2 children ranging from Year 3 to Year 6. I had created a PowerPoint for those doing it online to look through with some facts about the event so that they had a bit of a background before doing their timeline but for the face to face I printed it out and got a long roll of paper to put them on across three tables. My opening task was to get one of the children to draw a line on the paper to represent our timeline and we talked about their previous knowledge of timelines, activating their prior knowledge. I then put the earliest event on one end and the most recent on the other. I then went through each event and got the children to read out the facts about them. I then got them to really lead the learning by deciding amongst themselves where each event would  go depending on the dates. All the children understood this concept and worked really well together to move things up and down the timeline where necessary. Also, the kids really enjoyed reading out the facts and all were very keen to get involved in in that task. Once we had completed it, I made the children look at all the events and got them to think about the impact of them on our world to give them some real life context. Some children commented it didn't seem like a lot, but others were shocked that a lot of those things had occurred. 
After we had finished working in a group, the pupils were given their own timelines to fill out. Although I had differentiated the work in my plan, I thought it would be nice for the children to do the easiest of the work and do a bit of cutting a sticking. It is a really bizarre time for the children and although the majority of them enjoy being in school, it isn't normal times to be in school so I thought an activity where they could do something fun, and calming would benefit. 
What have you learned?
This was the first KS2 lesson I planned that I delivered, and it went surprisingly well. The topic was very important and to look back at the history of it I felt was relevant as they could deepen their understanding of Climate Change. The children recognised that it had been building and building over a long period of time which is why it is important that we do things like recycle, reuse, reduce. As it is such a popular and well-spoken about topic, activating their prior knowledge was fairly easy in this regard. I would say a key word such as 'deforestation' and they would discuss how trees were being cut down to make things like paper which is why we have to recycle and reduce our paper waste. I enjoyed sparking conversation like this in the children and they were far more knowledgeable, due to their age, than the children in Foundation Phase. This allowed me to expand on allowing my learners to lead the way but in a different Key Stage so instead of guiding learning through play, as they usually did in FP, I guided it through their conversation and prior knowledge. 
 My aim was to inform them and create discussion about the History of climate change which they all participated in. They also completed the task of making their own timeline from memory a lot of them, but they also referred back to our bigger timeline. I gave an extension task of creating their own life timeline considering key events like perhaps having a sibling, however, none of them had gone onto it yet. However, I think that in the future that would be a great task for Well-being and is something I will consider. 
I think that it was a great way to engage the Key Stage 2 pupils having to do a physical activity and made me aware of the ways to engage older pupils. It also allowed me time to research different methods of engaging them as I had only had experience in FP and was unable to be in the classroom for KS2. 
I believe that this task was made easier by the fact that we went through it first and they were able to link the task to the group task. Also, I think they enjoyed leading the learning as they were very much in charge of what had happened. Of course, I guided it as the teacher and gave them the tools to complete the task.  However, I think they benefitted from taking the reins and going at their own pace once they had understood what was expected of them. Also, due to the calmness of the task, I didn't have to encourage them to finish, they all got on with it which was interesting for me to see. 
What next?
If I were to have had more time, I would have created a task that they would choose a period from the timeline and research it. It would be interesting to see the projects they come up with and would link well with the digital competence aspect of the curriculum. We could use online materials, books and articles in order to find more information about the period and put them onto a PowerPoint or make a poster on Word. 
I really enjoyed the physical aspect of the task and would definitely use those kinds of props for future lessons. Also, timelines can be applied to a number of different topics across the curriculum. 
I discussed what had happened and how it had gone with my class mentor and given the group of children I had; she wasn't surprised they had enjoyed it as much as they had. 




Professional Experience Template 3: Small Phonics Group 
Pedagogy Standard: Influencing: Learning outcomes and well-being
What did you do and why?
Context
· I had a small group of children to carry out Phonics 
· We would do Phonics after the morning register
· I lead the sessions helping the children to recognise the letters and then blend them
· We began with two letter words such as am, an, to, go etc but in the end we had moved on to three letter words where we looked at words including a, e and i
Activities 
· In the beginning when we were going through the two letter words I would go through the words with the children that I wanted to focus on, getting them to say the words and try to blend them
· Some of the children were practicing at home so knew all of the letters and most of the words, but some would mimic others or wouldn't recognise them
· Then, I would prop the words up on the wall in the yard and ask the children to run to the word I would ask
· I did this because the children were only in reception so a running game would be fun for them and engaging, it also helped them burn some energy too
· I found that some children understood this, but others would just run to the nearest word to them, so I didn't feel this was effective enough for all of them 
· The next day I split the children into two groups, three children in each, where they would each take it in turns which I noticed that most of the children were responding better to, however each group would lose interest waiting for their turn
· The next day, I then decided that the other group would hold the cards that they would run to in order for them to be more engaged which worked really well 
· All of the children were engaged and were getting the answers right too 
· I then watched one of my mentors carry out a Phonics session so decided to use some of her ideas and games too 
· So I then decided to carry out some of these methods 
· These included having the children sat in a circle and putting the words in the middle and going around and asking a child to choose a word, spell it and blend it 
· This meant that children were picking the words they were confident with not embarrassing them but also they were very engaged so they would listen to others in that group 
· I also got a penguin toy that they would pass around when I had my eyes closed and I would say 'stopio' and the person it landed on would have to choose a word 
· However, the children thoroughly enjoyed the 'running game' as they had dubbed it so if we had time and they had sat smartly, we would try and play a round with their three letter words also 
· We continued to do this with different words every few days and I decided to do a revision day 
· I did this by using Jenga blocks where I had put the words they had looked at over the last few days, got them to play the same as it were intended but they would have to sound out the words and match them with the cards we would usually use 
· The children had a lot of fun with this, they thoroughly enjoyed it and it they were all very engaged 
· They very much wanted to do well and could tell on that revision day how well they had remembered and were recognising their words
What have you learned?
· This experience was amazing practice as I got to test and try lots of different methods and ways of carrying out Phonics and those methods could be applied to almost all other things I will teach
· Overall, it has made me realise that children love a reward so at the end of every session I would give out stickers which overall increased the listening levels and acted as a behaviour strategy too 
· I greatly developed the skill of knowing when something wasn't working so changing it quickly, whether that be towards the end of the session or for the next one 
· I also learned a lot about tightening things up so that sessions run smoother, which was my consistent target set my mentor particularly at the beginning of placement
· These included things like getting the children to line up and wait for me to be ready, talking to them 'right, we're going to walk through the hall where other people are still learning we don't want to disrupt their learning do we? We are not going to walk through shouting or being silly are we? We are going to walk through sensibly. Barod?' 
· These also included times where they may have been getting fussy and running around, especially when we were in the yard 
· For this, I had the children make a circle to discuss the activity to begin with 
· Also, I would say things like 'Who has got the fluffiest beard? Who has got the bushiest eyebrows? Who has the floppiest ears?' where the children would act out actions and would engage them back into the session 
· These children did come on greatly, some you could tell had lots of help and encouragement at home, but others did not 
· Towards the end, all the children were aware of how the session would run and would listen and get involved 
· Children were recognising words and blending sounds they previously struggled with which was the whole aim of the Phonics group 
What next?
· I feel that I will take the advice from my mentor and the ways I changed these sessions to suit the children with me for the the rest of my professional career 
· I further developed the skill of being fast thinking while changing things to benefit the pupils 
· In the future, I would develop more games like the Jenga because they thoroughly enjoyed it 
· I would also just ensure that it is as fun and engaging as possible 
· I could also develop this further by using online learning and developing digital competence
· Unfortunately, in the first part of my PTE1, there was little option to do this
· I could create a quiz that children could interact with or a sorting activity which they thoroughly enjoy in other tasks 



Part 2: Critical Reflection
1987 words

Introduction
The student teacher has chosen to explore the real life authentic context aspect of the Professional Learning Passport, PLP. They have chosen this because they believe it is most impactful on pupils when considering research about experiential learning by Kolb (1984) and Dewey (1929). This aspect was also linked to three other assets within their PLP and is an enjoyable aspect to explore, especially given that they were in Foundation Phase, FP. There are lots of different ways in which you can draw children in with often simple but effective hooks which was a fun topic to experiment. Giving children physical and real life contexts can also engage them greatly within their learning and allows the teacher to have their full attention. The notion of giving children real life and authentic contexts can play a great part in creating a holistic approach to teaching. Donaldson (2015, p.82) says that previously, the curriculum became ‘unwidely, overcrowded and atomistic’ preventing opportunity to learn ore holistically within real life situations. Therefore, this aspect is intertwined throughout the whole new curriculum in all Areas of Learning and Experience (Welsh Government, 2020). 
Considering this professional experience, the student teacher aimed to introduce the children to Science within the classroom. They did this by carrying out a task to explore magnetic objects but within the theme of the Wild West. This was one of the first whole class introductions the researcher had undertaken, and it instantly got the children’s attention and drew them in. However, afterwards the task was carried out within smaller groups so that everyone could experience holding their own magnet and they could continue the task as a group rather than keeping children waiting. The student teacher felt that they would lose the children’s interest quickly had they shared the magnets. 
Critical Discussion of Chosen Aspect
Authentic learning is described as an educational technique which aims to connect what is learned with real world issues and problems (Education Glossary, 2013). Watagodakumbura (2012) argues that within an authentic education, pupils’ psychological and neurological characteristics are considered and accepted for what they are, promoting inclusive practice. An authentic learning approach considers all types of learners and their preferred style of learning as it combines a range of skills and aims to build upon them. Vygotsky (1978) also emphasizes the sociocultural perspective in which students use language and social discourse to make sense of the world. Vygotsky (1978) highlights that humans are social creatures and not only need one another but the world around us in order to develop and learn. The higher level of authentic learning focuses on higher levels of thinking, inquiry and connections to the real world equating to higher levels of pupil performance, regardless of achievement level or socio-economic background (Avery,1999). 
The new Welsh curriculum also aims to allow children to build a body of knowledge and have the skills to apply it within a range of contexts (Donaldson, 2015). This will prepare the children and young people of Wales better for jobs and general life skills which the previous curriculum did not focus on. The difference between a knowledge based and skills based curriculum is huge, however the new curriculum aims to find the balance between the two. Gorsky (2021) says that knowledge based is the learning refers to reading, listening and watching to acquire new information, but a skills based education aims to build upon knowledge by developing practical expertise. Dewey (1925) argues that it isn’t experience which is experienced but nature, opening up to the notion that a physical surrounding is very important within the context of learning. Kolb (1984) supports this through his Experiential Learning Reflective Model which goes through a cycle of concrete experiences, observations and reflections, formation of abstract concepts and testing implications in new situations. Students within the field of education will often use this cycle to reflect on their own work but it can also be applied to how children learn. Similarly, this model can also be linked to Vygotsky’s Scaffolding Learning Theory (Van Der Stuyf, 2002). Vygotsky (Raymond, 2000, p.176) says that the role of teacher is to support the learners development by providing support structures to get to the next stage of their learning. Supporting this, Lombardi (2007) states that educators evoke feelings and even the highest achiever pupils often find making good judgement difficult without ‘scaffolding’. 
When giving children real life contexts, essentially one is scaffolding their understanding of the topic and the world within it. For example, when learning about magnetic force, it would benefit the children to have magnets to be able to test different items rather than watching a video or just discussing it. The children can link the concrete experience, testing the magnets, and the formation of abstract concepts, the understanding of magnetic force (Kolb, 1984). Herrington (2007, p70) explains that activities should have real-world relevance and should occur over a sustained period of time rather than a series of shorter, disconnected tasks. This is to ensure that learning is meaningful and beneficial to the children, it isn’t the memory test that the curriculum once was. The student teacher ensured this during their lesson and linked it to their theme the Wild West also, which helped the children understand the aims of the lessons on a cross curricular basis also. 
Roamni (2021) informs that when students learn through a theme, they are learning in a context which helps them understand what and why they are learning it and allows them to attach ideas and skills to specific contexts. Giving real life contexts for children to learn from can be extremely fun and engaging for almost all learners, even those with Additional Learning Needs, ALN. Traditional pen and paper measures of the previous curriculum and low-inference observation tools are insufficient environments for diverse learners (Darling-Hammond et al, 1998). Fynn (2021) also argues that interesting themes encourage a love of learning and makes the learning meaningful. Making learning fun is vital as it engages the children and makes them feel that they are not necessarily learning, but having fun. Ironically, in theory, teachers facilitating an authentic and real life context for children to learn within has many benefits and positive outcomes. However, Darling-Hammond and Snyder (1999) considered the intense and interactive realities of classroom life which makes it difficult to apply theoretical knowledge to practice. A teacher may not always have time to create additional props or resources to facilitate the real context learning. Also, funding and supplies can also become an issue when creating these contexts within the classroom. Especially within a primary setting where classrooms often have vibrant and fun role-play areas within the context of the theme they will be studying (Goddard, 2019). Unfortunately, in Wales, not all schools have these luxuries to be able to change the classroom every term or topic change in order to create authentic contexts. Wightwick (2019) discusses how headteachers in Wales have been making decisions on how they can save money instead of how they can provide educational excellence. Relating to the school context, when children have these real life contexts within the classroom, some are too young or immature to use it correcetly to benefit learning. From experience, the student teacher created a Wild West corner on their first placement but the children would often miss the point of why it was decorated that way. They would just use it as a messing around corner or a competion to who could spend the most time in there. In order to solve this problem, the student teachers created flashcards with authentic storylines for the children to carry out. They would include directions such as ‘A cowboy has stopped at your ranch after days of travelling to the gold mines. Make him and his horse dinner to rebuild his energy.’ One child will become the cowboy and the other will be the ranch owner and so forth. This gave the corner a purpose and role-play helps build upon the skills authentic learning contexts aim to expand, such as problem solving skills, language and communication, and conflict resolution (Goddard, 2019).  
Jeciene (2020) argues that the traditional education system is the epitome of thinking inside the box and making learning fun gives children opportunity to take risks and allows children to seek what interests them. Thankfully, the new curriculum in Wales has become heavily focused on equipping children with the skills that will benefit them throughout their life. Moving the focus from the knowledge content curriculum Jeciene (2020) refers to. It puts emphasis on skills such as problem solving, communication, being creative and critical, just to name a few (Donaldson, 2015). The Welsh Government (2020) sets out its need to allow children and young people in Wales access to experiences, knowledge and skills they need for employment, lifelong learning and active citizenship. Setting these foundations early on in one’s education will benefit children and young people in Wales when it comes to GCSE’s and post sixteen education. The education system in Wales is drifting away from having to sit academic exams and more towards vocational courses, like BTEC’s, The Business and Technology Education Council qualification. Careers Wales (2021) explains that BTECs and other vocational courses tend to be coursework based and more career focused. Lewis (2019) informs that UK university entry for BTECs have become considerably more popular than BTEC and A-Level’s. Ian Price, the director of CBI Wales, warned against devaluing practical routes as they can often lead to better careers (Lewis, 2019). These qualifications create those real life and authentic work contexts and will greatly benefit those children who don’t do so well with examinations, creating an inclusive education. The Good Schools Guide (2021) inform that one million students in the United Kingdom sit BTEC’s each year and over two hundred and fifty thousand go on to Higher Education. Resnick (1987) puts forth an argument that bridging apprenticeships in the late twentieth century were one of the first to connect theoretical learning in the classroom to the application of knowledge in the work environment. Thus, the whole authentic learning concept derived from apprenticeships and a more inclusive education. This means that children who have previously been exiled from traditionally educational routes have access to that higher education through teachers giving real life and authentic contexts. 
Conclusion
In conclusion, the student teacher has recognized the importance real life and authentic context has on children and their learning within a classroom. For their own future practice, they believe it to be vital to ensure that they are providing these contexts within as many lessons and tasks they may set. 
The student teacher is aware of a range of ways to create real life authentic contexts and is interested in developing this further. They wish to learn new ways to create these contexts as they value their importance and diversity it creates. The student teacher also sees the vitality to scaffold learning where appropriate to support the authentic learning context. They understand the importance creating these contexts have in the long term for children, the statistics of how many people are now getting into university with BTEC’s instead of A-Levels is telling. These vocational courses are being recognised as far more important than they previously were because of the practice skills and familiarity that our young people will have in these settings. Gaining these skills from a young age will benefit greatly in the long term and will equip children with the confidence to develop these skills. 
The student teacher believes that in order to create these environments, it is vital for them to think outside the box and be imaginative with it. The student teacher sees it as a lucky time to be in education with the current reform in order to learn these new skills and different practices such as creating authentic learning contexts. They have observed lots of best practice already and is looking forward to seeing new, inspiring ideas in the next placement.  


Reference List
1. Avery, P. G., 1999. Authentic assessment and instruction. Social Education
2. Careers Wales., 2021. Choosing subjects and courses at 16. [online] Welsh Government. Available at https://careerswales.gov.wales/courses-and-training/choosing-subjects-and-courses-at-16 [Accessed March 5 2021] 
3. Darling-Hammond, L., and Snyder, J., 1999. Authentic assessment of teaching in context. [online] Teaching and Teacher Education. Available at https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.511.4676&rep=rep1&type=pdf [Accessed March 6 2021] 
4. Darling-Hammond, L., Wise, A. E., & Klein, S., 1998. A license to teach: Building a profession for 21st century schools. San Francisco: Jossey Bass. 
5. Dewey, J., 1925. Experience and Nature. [online] Open Court. Available at http://www.scienzepostmoderne.org/OpereComplete/Dewey.John..Experience%20and%20Nature%20(1925,%201929).pdf [Accessed March 6 2021] 
6. Dewey, J., 1929. Experience and Nature. [online] Open Court. Available at http://www.scienzepostmoderne.org/OpereComplete/Dewey.John..Experience%20and%20Nature%20(1925,%201929).pdf [Accessed March 1 2021] 
7. Donaldson, G., 2015. Successful Futures. [online] Crown Copyright. Available at https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf [Accessed March 1 2021] 
8. Donaldson, G., 2015. Successful Futures. [online] Crown Copyright. Available at https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf [Accessed March 5 2021] 
9. Education Glossary., 2013. Authentic Learning. [online] Great Schools Partnership. Available at https://www.edglossary.org/authentic-learning/ [Accessed March 2 2021] Raymond, E., 2000. Cognitive Characteristics. Learners with Mild Disabilities (pp. 169-201). Needham Heights, MA: Allyn & Bacon, A Pearson Education Company. 
10. Fynn., 2021. 5 Benefits of Theme-based Learning. [online] Wordpress. Available at https://happytotshelf.com/5-benefits-of-theme-based-learning/ [Accessed March 5 2021] 
11. Goddard, C., 2019. EYFS best practice in schools: Role play – Home and away. [online] MA Education. Available at https://www.nurseryworld.co.uk/features/article/eyfs-best-practice-in-schools-role-play-home-and-away [Accessed March 7 2021] 
12. Gorsky, E., 2021. What is the difference between skill and knowledge-based learning? [online] Open Colleges. Available at https://www.opencolleges.edu.au/blog/2020/04/27/what-is-the-difference-between-skill-and-knowledge-based-learning/?__cf_chl_captcha_tk__=f38a736f547d4bc9bfab260594d3bbd804af2234-1615189608-0-Ab8paHGntz4meOcGYdymug6sioSAS1muozwQwW-I_kA0rHsfHwNfSQehHznG2aUHslKUvQI3d6uKOugD6F_WvVRWOM5Kovz0s-l5mQ0S80x3jXBL7r7tE9x0llCnxIGt_G4_x5RWl63RKA9BYGzDN6XBcBTMRZBChSLFwbXmOvKEteoK9CpOmFZlVdrZ71HcDr1rNXH-8cgcuI-NYI7wAX-xpvordU4KRzOK2vWEa23vRX4f3hfadHTOpgPceV1h18V4Nb0Tp7OJZfw6drRTyLZvUaPw6lF6_2p0-5hqFEaggVzZ9rHA1N4rihJXX-Xj6DHVtvYC5605Wc9DWHFd3eX9Hs25nuV-dyQoirVMgq1Q8z07HpZrvztdWIDOHwikxlVbzBBU6KYtha6rBEzj75OaUjyBabgT6EO_9YaFemzkySwXSwciWFL00Y86ckAUv1TrI-KTFpfZ0__iZIwSks3g5n9Ye0rttOtwhKIJp3De0GyITxueTKT9_mfJc6G9vFfDVVEwdEkmrpt7LkGvIk6yFrPUmLzgbp1HvsP4JWO0c6U8q_F7v-PecLSmVfi48MOdob87GL34CPqwhIr53bf8t48rzPgDX6F4FNnIs0n6L5sijb2tcBE4h9RqLN7d59hQAy_PjfVeL2ryVzGYkOf9_hM0nIRkU46WOAjrUwDNV8Fbv6rQ9KouiAOUfBUMcJ0aEy6jCaCY-RApT8-pugc [Accessed March 7 2021] 
13. Herrington, A.J., 2007. What is an authentic learning environment? [online] IGI Global. Available at https://ro.uow.edu.au/cgi/viewcontent.cgi?referer=https%253A%252F%252Fscholar.google.co.uk%252Fscholar%253Fq%253Dauthentic%2520learning%2520theory&=&hl=en&=&as_sdt=0&=&as_vis=1&=&oi=scholart&=&httpsredir=1&=&article=2212&=&context=edupapers&=&sei-redir=1#search=%22authentic%20learning%20theory%22 [Accessed March 5 2021] 
14. Jeciene, V., 2020. Making Learning Fun: an Easy Challenge to Overcome. [online] BitDegree. Available at https://www.bitdegree.org/guides/making-learning-fun [Accessed March 5 2021] 
15. Kolb, D.A., 1984. Experiential learning: experience as the source of learning and development. Prentice Hall 
16. Lewis, B., 2019. BTec results: CBI Wales urges more vocational focus. [online] BBC News. Available at https://www.bbc.co.uk/news/uk-wales-49331907 [Accessed March 6 2021] 
17. Lombardi, M.M., 2007. Authentic Learning for the 21st Century: An overview. [online] Educause. Available at https://www.researchgate.net/profile/Marilyn-Lombardi/publication/220040581_Authentic_Learning_for_the_21st_Century_An_Overview/links/0f317531744eedf4d1000000/Authentic-Learning-for-the-21st-Century-An-Overview.pdf [Accessed March 7 2021] 
18. Resnick, L. B., 1987. Learning in school and out. Educational Researcher
19. Roamni, P., 2021. What is Theme Based Curriculum? [online] Pear Tree Elementary. Available at https://peartree.school/2019/03/25/theme-based-curriculum/ [Accessed March 5 2021] 
20. The Good Schools Guide., 2021. BTEC Nationals. [online] Available at https://www.goodschoolsguide.co.uk/careers/further-education/btec-nationals-btec-highers [Accessed March 7 2021] 
21. The Welsh Government., 2015. Foundation Phase Framework. [online] Crown Copyright. Available at https://hwb.gov.wales/api/storage/d5d8e39c-b534-40cb-a3f5-7e2e126d8077/foundation-phase-framework.pdf [Accessed March 7 2021] 
22. The Welsh Government., 2020. Curriculum for Wales: overview. [online] Welsh Government. Available at https://gov.wales/curriculum-wales-overview [Accessed March 6 2021] 
23. The Welsh Government., 2020. Curriculum for Wales. [online] Crown Copyright. Available at https://hwb.gov.wales/curriculum-for-wales/?_ga=2.236724481.1003772288.1614697172-1777919936.1614697172 [Accessed March 1 2021] 
24. Van Der Stuyf, R.R., 2002. Scaffolding as a Teaching Strategy. [online] Available at https://d1wqtxts1xzle7.cloudfront.net/58867028/Scaffolding_as_a_Teaching_Strategy20190411-39375-kajifs.pdf?1555011218=&response-content-disposition=inline%3B+filename%3DScaffolding_as_a_Teaching_Strategy.pdf&Expires=1615127510&Signature=IC5FRCFKc6hFxzWwuDkE9h2WtQsWsBiwX01cwoGu2d~8-LvGgpQ4FxR0vLGM1m0~ypXXpWCH2zqSg8e~RV1rae0B5l0KAfjQOG1USSO5Uta79d~WiNOmcHdTzF9lZRmGIrCb8NkOyVW8KgRwByJ0MccRqin8X5dT0EnGq1i7h1BJHswFFoHRFspHBVTIfd7C2xnI0rKnIhKebewrUbAjVRoHHwDL6yRqGSrNzY9mmMKTGB3rzrHReOjgooCVGyQhfViT7JtyuRA4OW3nsEIIB~cfRjpBa50tiXNZ7hDaikGr7~IdI00gbhAk7NPzjE2PFkjEPoCJKSqhouOdsVm0Bw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA [Accessed March 4 2021] 
25. Vygotsky, L. S., 1978. Mind in society: The development of higher physiological processes. Cambridge, MA: Harvard University Press. 
26. Watagodakumbura, C., 2013. Authentic Learning Experience: Subtle But Useful Ways To Provide It In Practice. [online] RMIT. Available at https://core.ac.uk/download/pdf/268108628.pdf [Accessed March 6 2021] 
27. Wightwick, A., 2019. The damaging indictment of school funding in Wales from four headteachers. [online] Wales Online. Available at https://www.walesonline.co.uk/news/education/damning-indictment-school-funding-wales-17058792 [Accessed March 7 2021] 

2

