The first World Happiness Report was published in April, 2012, in support of the UN High Level Meeting on happiness and well-being. Since then the world has come a long way. Increasingly, happiness is considered to be the proper measure of social progress and the goal of public policy. In June 2016 the OECD committed itself “to redefine the growth narrative to put people’s well-being at the center of governments’ efforts”. In February 2017, the United Arab Emirates held a full-day World Happiness meeting, as part of the World Government Summit. Now on World Happiness Day, March 20th, we launch the World Happiness Report 2017, once again back at the United Nations, again published by the Sustainable Development Solutions Network, and now supported by a generous three-year grant from the Ernesto Illy Foundation. Some highlights are as follows.
Norway tops the global happiness rankings for 2017
Norway has jumped from 4th place in 2016 to 1st place this year, followed by Denmark, Iceland and Switzerland in a tightly packed bunch. All of the top four countries rank highly on all the main factors found to support happiness: caring, freedom, generosity, honesty, health, income and good governance. Their averages are so close that small changes can re-order the rankings from year to year. Norway moves to the top of the ranking despite weaker oil prices. It is sometimes said that Norway achieves and maintains its high happiness not because of its oil wealth, but in spite of it. By choosing to produce its oil slowly, and investing the proceeds for the future rather than spending them in the present, Norway has insulated itself from the boom and bust cycle of many other resource-rich economies. To do this successfully requires high levels of mutual trust, shared purpose, generosity and good governance, all factors that help to keep Norway and other top countries where they are in the happiness rankings.
All of the other countries in the top ten also have high values in all six of the key variables used to explain happiness differences among countries and through time – income, healthy life expectancy, having someone to count on in times of trouble, generosity, freedom and trust, with the latter measured by the absence of corruption in business and government. Here too there has been some shuffling of ranks among closely grouped countries, with this year’s rankings placing Finland in 5thplace, followed by the Netherlands, Canada, New Zealand, and Australia and Sweden tied for the 9th position, having the same 2014-2016 score to three decimals.
Happiness is both social and personal
This year’s report emphasizes the importance of the social foundations of happiness (see Chapter 2). This can be seen by comparing the life experiences between the top and bottom ten countries in this year’s happiness rankings. There is a four-point happiness gap between the two groups of countries, of which three-quarters is explained by the six variables, half due to differences in having someone to count on, generosity, a sense of freedom, and freedom from corruption. The other half of the explained difference is attributed to GDP per capita and healthy life expectancy, both of which, as the report explains, also depend importantly on the social context.
However 80% of the variance of happiness across the world occurs within countries. In richer countries the within-country differences are not mainly explained by income inequality, but by differences in mental health, physical health and personal relationships: the biggest single source of misery is mental illness (see Chapter 5). Income differences matter more in poorer countries, but even their mental illness is a major source of misery.
Work is also a major factor affecting happiness (see Chapter 6). Unemployment causes a major fall in happiness, and even for those in work the quality of work can cause major variations in happiness.
People in China are no happier than 25 years ago
Our China chapter is led by Richard A. Easterlin, who pioneered the economics of happiness more than 40 years ago. It contrasts the sharply growing per capita income in China over the past 25 years with life evaluations that fell steadily from 1990 till about 2005, recovering since then to about the 1990 levels. They attribute the dropping happiness in the first part of the period to rising unemployment and fraying social safety nets, with recoveries since in both (see Chapter 3).
Much of Africa is struggling
The Africa chapter, led by Valerie Møller, tells a much more diverse story, as fits the African reality with its great number and vast range of experiences. But these are often marked by delayed and disappointed hopes for happier lives (see Chapter 4).
Happiness has fallen in America
The USA is a story of reduced happiness. In 2007 the USA ranked 3rd among the OECD countries; in 2016 it came 19th. The reasons are declining social support and increased corruption (see Chapter 7) and it is these same factors that explain why the Nordic countries do so much better.
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Developing distinctive purposes of the curriculum for Wales 
The views gathered during the Review’s extensive discussions with school leaders, 
teachers and other stakeholders help to begin to shape purposes for the curriculum 
in Wales. For example, responses to the question in the call for evidence ‘What are 
the three best things about education in Wales?’ 
14 
highlighted support for: 


the principles enshrined in the UNCRC 


an inclusive approach to education, including the commitment to the 
comprehensive school system 


the Welsh language and culture 


the community and civic role of schools in Wales’ society 


the health and well-being of our children and young people. 
Nuffield Primary History
Directors: Jon Nichol, John Fines, Jacqui Dean and Ray Verrier
The Nuffield Primary History principle is that everything published has been taught by teachers or the team. Lessons take the form of a narrative based on work with children. Many lessons were produced by teachers on professional development courses.
Resources include notes on teaching approaches exemplified by over a hundred lessons and short lessons. There is also advice on leading history in primary schools.
[image: http://www.nuffieldfoundation.org/sites/default/files/images/primary%20history%20logo2.jpg]
Nuffield Primary History principles
Pupils study a few well-chosen authentic materials in depth. Learning is made accessible to all children by starting with what they know and can do, something they can identify with, and building on that.
Questions challenge pupils to tackle real issues and important questions – to speculate, debate, and make connections. They have plenty of opportunity to practise communication skills, speaking and listening, reading and writing.
[image: http://www.nuffieldfoundation.org/sites/default/files/images/NPH%20Tell%20his%20mum.jpg]Gunpowder plot – year 2 discussion about how to deal with King James.
Resources and outcomes
Teaching Primary History published by a commercial publisher was very influential, especially in initial teacher training.
However the project was better served by non-commercial publishing through the Nuffield Primary History website, with over 150,000 unique visitors a year most of them from Britain. Thinking about teaching and learning in primary history continues to be dominated by the work of the Nuffield Primary History project.
All the resources continue to be freely available to all on the Historical Association website [1], and work continues via the Primary History journal. 
See also
Nuffield Primary History resources on the Historical Association website [1]
 


Source URL: http://www.nuffieldfoundation.org/nuffield-primary-history-0
Links:
[1] http://www.history.org.uk/resources/primary_resources_129.html


https://www.teachprimary.com/learning_resources/view/teaching-emotional-subject-in-history

There is nothing historians like more than a good controversy. Regular viewers of Channel 4’s Time Team see the historians and archaeologists revel in their disagreements about where to dig next, or the meaning and significance of a small piece of mud-caked pot.
Having a variety of views on something is the very thing that makes history interesting. And in the TEACH report – commissioned by the History Association - a group of teachers and academics consider how emotive and controversial history can be approached in schools. They examine the opportunities and constraints upon teaching elements of the past which are likely to cause debate in the classroom, and make suggestions on how teachers can broach these sometimes sensitive subjects.
The report begins with the following definition of what constitutes emotional or controversial history:
“The study of History can be emotive and controversial where there is actual or perceived unfairness to people by another individual or group in the past. This may also be the case where there are disparities between what is taught in school history family/community histories and other histories. Such issues and disparities create a strong resonance with students in particular educational settings.”
What are the opportunities?
[image: https://www.teachprimary.com/resource_uploads/sword.jpg]The report identified a number of reasons why primary teachers might want to teach emotive and controversial topics in history, and why it might support good quality history teaching:
The primary curriculum, especially at KS1, is flexible enough to allow teachers to choose their own topics to some extent. Often, teachers enjoy teaching things they have selected themselves more than something which is prescribed for them. This works especially well with local history studies, where teachers can follow their own and pupils’ interests through learning about the history on their doorstep in the places and the buildings and the people in the local community.
Good quality history teaching has a strong focus on enquiry skills and cross curricular work, both of these are supported by emotive and controversial history when pupils discuss, debate and form their own opinions.
By definition, emotive and controversial history teaching requires both teachers and pupils to engage in an emotional way with the subject matter. Everyone in the classroom needs to feel comfortable about this, and able to say whether something they are learning about makes them feel angry or sad. Emotionally secure classrooms where this can happen are good places to learn and promote pupils’ personal, social and emotional development.
There are some good quality and interesting resources, especially books, which teachers can use as a basis for their teaching. Teachers should consider using both stories themselves and the pictures on their own to promote debate.
What are the constraints?
[image: https://www.teachprimary.com/resource_uploads/chained-statues.jpg]The report also identified problems and constraints of taking this approach to history teaching:
• History is sometimes a ‘bit part player’ in a curriculum where literacy and numeracy dominate. Some teachers may not be able to allocate enough time to history to teach it in such an innovative way.
• It is sometimes worrying to teach so called ‘tricky’ topics which address issues such as immigration or war. It is easier to play safe by glossing over difficult aspects of topics and concentrating on less controversial topics. This is evident at KS2, where World War 2 is often taught through the topic of evacuees. Some materials present the evacuation as something akin to a nice holiday in the country for children, whereas the reality that being moved away from home to a strange place leaving Mum and Dad facing bombs aily in the city must have been a very traumatic experience for children. This is not to say that the teachers should not try to avoid aspects of history which may be too distressing for their pupils, but rather teachers should make sure the picture painted is as realistic as possible. Most children will identify with history which is about other children, and empathise readily.
• Schools understandably tend to select topics for which they can get good quality resources, it is very time consuming to find and prepare new resources. This sometimes leads teachers to have to teach the same subjects year after year because the books are available. This has certainly happened in the case of Florence Nightingale, who has become popular in schools in a way that is disproportionate to her actual historical importance!
What can I do?
This is the big question for you as a teacher: is it worth tackling the constraints in order to take the opportunity to teach in this way? I would argue that it is. For me, the best thing about history is that it provokes debate and makes teachers and pupils reflect. Really authentic learning experiences are often those which promote emotional and personal engagement with a topic. In addition, where pupils feel their teacher is enthusiastic and really wants to hear their views, however diverse, on a topic, they tend to engage more readily in the learning. In short, where good history teaching is emotive and controversial, it is absorbing and stimulating for learners.
Activities for KS1
Stories are central to children’s developing understanding of the world around them and its history. They also introduce pupils to a range of emotions in a way which enables them to talk about feelings without it being too threatening. Teachers might use traditional and familiar tales to explore this with young children. For example, how did the bears feel when Goldilocks stole their porridge? Were the pigs frightened by the big bad wolf? And did he deserve what he got? Once children are used to discussing characters and stories in this way and have built up their thinking skills, they could move on to story and picture books which link to their history topics. For example, during the KS1 topic of Toys, children could look at books their parents might have read and children. This could include classics such as The Very Hungry Caterpillar, Each Peach Pear Plum and Dogger. All of these books are good to inspire debate amongst children and memories of family history from parents.
Activities for KS2
KS2 books can again be useful starting points for considering emotional and controversial history topics. During a World War 2 project, Michael Foreman’s book War Boy provides some useful images and stories about life for a child during the war. It might also be useful to look at other children’s perspectives on the war, using Ian McEwan’s book Rose Blanche or Ruth Vander Zee’s Erica’s Story. In addition, at KS2, strong links with citizenship can be made. As well as providing a context for discussion, aspects of the curriculum that look at British history, such as the Invaders and Settlers topics, can be a starting point for understanding the range and diversity of all pupils’ backgrounds. Looking at how the country grew from its tribal roots through successive invasion and settlement by the Romans, Anglo Saxons and then Vikings is a good way to help pupils consider the history of Britain in the context of its ever changing population. Influences on British culture can also be examined through topic on the Tudors and Victorians, where travel, exploration, trade, cultural exchange and Empire are all important themes.
Teaching emotive and controversial history is not the easy option but it can be thought provoking and motivating for pupils and teachers.

For more on this subject, including subject knowledge, case studies and further reading, download the whole report at the Historical Association’s website (history.org.uk/resources/resource_780.html)
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History is an irreplaceable resource for critically examining the human condition and the ways in which societies work. Through history, you can lead children to understand why people act as they do, and to appreciate and respect those who lived in the different, foreign country of the past. As such, history makes a crucial contribution to citizenship education, in that it can help pupils to understand and respect our common humanity and diversity, and can provide the conceptual means to make sense of their lives.
History provides the imaginative teacher with many opportunities for fostering citizenship. The skills, concepts and processes involved in learning history can help to develop thoughtful, principled and confident citizens
Citizenship opportunities
Good history teaching will offer many opportunities for young children to start developing the knowledge, understandings, attitudes and values essential for citizenship.
Specifically, learning history can result in children developing a sense of:
· identity - through developing knowledge and understanding of self and others and their place in the community
· security - through understanding change over time
· tolerance - through a respect for, and acceptance of, difference
· discrimination/judgement - through developing a critical attitude to opinion and a respect for evidence.
(With thanks to Peter MacNamara).
Medium and message
Teachers have a powerful role in ensuring that all children feel included, that they feel that they, their beliefs and their culture, are respected. Such respect is a crucial component of their development as people and as citizens. In other words, telling children what democratic citizenship is will not help produce good citizens on its own.
The teaching must be underpinned by democratic principles, that is, an ethos based on the principles of respect for pupils, of their autonomy and of justice.
The most powerful learning combines experience (doing) with cognitive challenge that encourages children actively to question, to speculate, to debate and to listen (thinking), within a secure, safe and fair environment. Within such an ethos citizenship values can be practised.
Societies different from their own
Children will be much better helped to develop as citizens with a respect for diversity, and tolerance for others' attitudes and beliefs, if they are also encouraged to understand and respect societies different from their own in time as well as place. Such understanding needs to be from the perspective of those past people (that is, understanding from the inside) as well as from our perspective now.
Key moral concepts
At primary school, what are the key moral concepts that children need to grasp in order to develop into good citizens? They need:
· to understand that 'different' does not mean 'inferior'
· to appreciate that we are all worthy of being valued
· an understanding that we have shared human needs.

Gun powder plot
https://www.history.org.uk/resource/3675
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