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[bookmark: _Toc191062807]Reflection of the professional learning gained as a result of being asked to design a curriculum.
In order to reflect on the professional learning, I have gained as a result of designing a curriculum I will utilise the Gibbs (1988) Reflective Cycle. 
[bookmark: _Toc191062808]Description
For this assignment, I redesigned the Academic Skills module to better engage widening access students, who often struggle with traditional methods (Kara et al., 2019). Many of our students are practical/kinaesthetic learners, making the standard lecture format less effective. To address this, I incorporated Role Playing Game (RPG) elements, gamification, and interactive learning while ensuring academic skill development.
Key considerations during the design process included:
· Existing programme structure and required learning outcomes.
· Teaching hours and time management.
· Student needs, accessibility, and inclusivity.
· The module's academic level.
· Resource use to enhance engagement and effectiveness.
[bookmark: _Toc191062809]Feelings
At the start, I felt excited about the opportunity to revamp a module I care deeply about. However, I also felt overwhelmed by the depth of detail required in curriculum design. Balancing engagement with academic rigour was challenging, and I worried that if the module was too "game-like," students might not take it seriously.  At one stage, I found myself questioning both my own approach and the overall effectiveness of the curriculum design. Additionally, I was uncertain about how to measure learning effectively within an RPG framework. However, after discussing my concerns with a colleague who had previously implemented a similar approach on a smaller scale, my confidence was restored. Their insights and experiences reassured me that our approach was both feasible and pedagogically sound, reinforcing my belief that we could successfully develop an effective and engaging curriculum. 
I was motivated to make the curriculum work because I believe it will engage students, this is supported by Sanker et al (2024), who found that students learn best when they are actively engaged. I was also curious to see how well an RPG-based approach would translate into structured learning experiences.
[bookmark: _Toc191062810]Evaluation
This process presented both positive aspects and challenges. 
Aligning the RPG framework with learning outcomes was more complex than anticipated. Using Bloom’s (1956) Taxonomy helped structure learning outcomes, supporting step-by-step academic skill development.
I was concerned that, while engaging, using an RPG might not effectively develop students' academic skills. Time management also posed challenges, as balancing content delivery with interactive elements required careful structuring to avoid overwhelming or underloading students. Additionally, ensuring accessibility and inclusivity demanded extra consideration to accommodate diverse learning needs and potential barriers.
I addressed these challenges by purposefully linking each RPG element to learning outcomes and incorporating formative assessments, which Race (2020) highlights as effective for measuring student progression and understanding.
[bookmark: _Toc191062811]Analysis
This experience reinforced my understanding of the complexities and planning required in curriculum design. It was a highly positive and rewarding process, offering the chance to try something new with valuable guidance and constructive feedback. Exploring curriculum development practically helped to deepen my understanding of educational design. Feedback provided fresh perspectives, challenged my thinking, and boosted my confidence to experiment and refine my approach.
The challenges I faced reflect those highlighted by Cheung and Wong (2012), who note that heavy workloads and limited understanding of reforms can hinder effective curriculum design. My struggle with time constraints echoed these findings, highlighting how practical barriers can limit the quality of development, even for motivated educators. This emphasised the need for adequate time and resources, especially when introducing innovative changes.
Meeting professional standards was both essential and challenging. While I had a clear vision for the content, aligning them with required benchmarks added complexity. This pushed me to critically evaluate and adjust my ideas to ensure the curriculum was engaging, relevant, and compliant with recognised standards.
[bookmark: _Toc191062812]Conclusion
I have implemented this module this term January to March and given this experience, there are a few areas I will improve upon for next term, such as.
· Plan time management more effectively, ensuring RPG elements fit within the session structure without overshadowing the core academic content.
· Map out learning objectives more clearly before incorporating interactive elements.
· Gather more feedback from students and colleagues to test engagement and effectiveness earlier in the design process.
Despite the challenges, this experience was invaluable. It solidified my understanding of curriculum development, gamification, and assessment strategies. It also reinforced my confidence in designing engaging, interactive learning experiences tailored to diverse learners.
[bookmark: _Toc191062813]Action Plan
Going forward, I plan to:
· Apply what I learned in the upcoming curriculum review process.
· Continue researching RPG-based learning and gamification strategies.
· Seek peer and student feedback earlier in the design process to refine engagement and effectiveness.
This experience has not only deepened my understanding of curriculum design but has also provided a framework for developing engaging, inclusive, and academically rigorous modules in the future.



[bookmark: _Toc191062814]Reflections on the feedback obtained as part of the peer review process.
The peer feedback I received on my curriculum design offered valuable insights, highlighting both strengths and areas for improvement. Reviewers consistently praised the clear justification for targeting widening access students such as mature learners, NEET individuals, and those with limited academic qualifications supported by relevant research. This reinforced my belief in using active and engaging strategies to build confidence and academic skills.
A key strength noted was the alignment of learning outcomes with Bloom’s Taxonomy (1956), supporting progression from foundational knowledge to higher-order thinking. The use of formative and summative assessments was also well-received. However, one reviewer recommended refining learning outcomes to enhance measurability by avoiding vague terms like "understand," prompting me to ensure stronger alignment with higher-order skills.
The 10-week structure was praised for balancing guided instruction with independent learning. The detective-themed role-playing approach was recognised as innovative, with potential to reduce academic anxiety. However, reviewers suggested clearer integration of storytelling and practical applications into the scheme of work. This feedback has emphasised the importance of clarity in designing a scheme of work that other people can interpret, motivating me to revise the scheme to fully embed interactive elements.
Additionally, incorporating structured peer-support mechanisms was suggested to enhance engagement, aligning with Constructivist Learning Theory (Piaget, 1964), this theory posits that learners actively construct knowledge through experience and reflection. Peer-support mechanisms provide opportunities for students to share ideas, challenge each other’s thinking, and co-construct knowledge in a social environment, fostering active engagement and critical thinking. Embedding collaborative activities and peer support mechanisms will likely improve both engagement and knowledge retention.
Professional standards were noted as a strong element, with alignment to QAA Subject Benchmark Statements, the Advance HE Professional Standards Framework, and OfS Access and Participation Plans. However, a recommendation to integrate industry evidence, such as government policies on digital literacy and employability trends, as it will help strengthen the practical relevance of the module.
Practical refinements were also advised, such as clarifying submission dates, avoiding unexplained acronyms, and diversifying assessment methods to better reflect the interactive nature of the module. While traditional assessments remain necessary in a university context, incorporating more creative and practical assessments could enhance experiential learning.
Moving forward, key adjustments I will make include:
· Refining learning outcomes for clarity and measurability.
· Strengthening storytelling and practical applications within the scheme of work.
· Embedding structured peer-support activities to boost engagement.
· Integrating industry evidence to align with current educational and employment trends.
· Diversifying assessment methods while maintaining academic rigor.
· Addressing practical issues such as clear documentation and accurate timelines.
Overall, peer feedback validated my curriculum design while offering practical, insightful recommendations. This process reinforced my confidence in student-centred, experiential learning while highlighting areas for improvement in clarity, inclusivity, and real-world relevance.
Additionally, reviewing three diverse curricula covering Urdu language skills, foundational chemistry for OME apprentices, and paediatric life support was an enriching experience. The thoughtfulness of each design made providing feedback challenging due to their high quality. However, this process sharpened my critical thinking, encouraging me to consider enhancements such as integrating digital tools, providing additional beginner support, and balancing content with learner needs.
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[bookmark: _Toc191062816]Appendixes
I was provided with 3 curriculums to review – Project 6, 9 and 10.

[bookmark: _Toc191062817][bookmark: _MON_1801504835]Project 6 Peer Review Feedback

[bookmark: _Toc191062818]Project 9 Peer Review Feedback


[bookmark: _Toc191062820]Project 10 Peer Review Feedback


Project 6 Peer Review.docx
Peer Review Feedback



Curriculum number: 6  



A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		The curriculum provides a strong justification for teaching Paediatric Basic Life Support (PBLS), targeting parents, grandparents, and caregivers. It identifies the critical need for emergency response skills in scenarios like drowning and choking, particularly for caregivers involved in water-related activities. The program is well-aligned with its audience, providing accessible training in a familiar environment and convenient timing during children’s swimming lessons.









The aims and objectives for the curriculum are appropriate for the topic and learning group

		The aims and objectives are highly appropriate. They focus on equipping caregivers with practical, life-saving skills, such as CPR, choking management, and defibrillator use. Objectives like building confidence and enabling effective emergency responses are well-suited to the target group and the high-stakes nature of the content.









The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		The structure is clear and logical, divided into four 30-minute weekly sessions. This progression, from foundational concepts like drowning prevention to practical CPR and AED use, is effective for adult learners. The format ensures retention through regular practice and culminates in a scenario-based assessment, which is suitable for ensuring practical application of skills.







Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		The curriculum aligns with the Professional Standards for Further Education Teachers in Wales, emphasizing inclusivity, safety, and effective learning. It also integrates best practices from authoritative sources like the Resuscitation Council UK and the British Red Cross. Suggestions for bilingual resources and cultural considerations further demonstrate attention to inclusivity and local relevance.







Comments on the scheme of work that was designed.

		The scheme of work is well-designed, featuring clear objectives, detailed lesson plans, and practical activities. Its key strengths include the use of interactive methods such as Q&A, simulations, and practical demonstrations, along with the alignment of each session to specific learning outcomes and professional standards. Additionally, the integration of assessment tools, including pre- and post-course questionnaires and hands-on evaluations, effectively supports learner progress. However, challenges such as varying levels of prior knowledge and the limited session duration may impact the consistency of learner outcomes.









Anything else that you would like to comment on?

		In terms of engagement strategies, while the curriculum includes interactive elements, it could incorporate more peer-to-peer learning, such as group discussions or role-play.

While the course is currently offered as part of membership, introducing a nominal fee or partnerships with local health authorities could ensure long-term viability.
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Project 9 Peer Review.docx
Peer Review Feedback



Curriculum number: 9



A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		The curriculum effectively justifies the development of a Level 4 Chemistry module tailored to apprentices in the Ordnance, Munitions, and Explosives (OME) industry. It addresses a clear industry demand for foundational chemistry knowledge to ensure safety and competence in handling explosive materials. The justification highlights the target audience's needs, including apprentices with diverse educational backgrounds and practical experience in the field, making the program highly relevant and targeted.







The aims and objectives for the curriculum are appropriate for the topic and learning group

		The aims and objectives are well-suited to the module's focus, which emphasizes foundational chemistry knowledge, practical skills, and critical thinking. They include specific, achievable goals like understanding chemical principles relevant to OME, applying theoretical knowledge to practical problems, and developing transferable skills such as teamwork and communication, making them appropriate for the learning group.







The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		The curriculum is structured into two intensive two-week blocks, combining theoretical pre-class preparation with practical in-person activities. This flipped learning approach ensures that learners can engage with foundational concepts at their own pace before applying them in hands-on scenarios, aligning well with the needs of OME apprentices. The inclusion of lab sessions, field trips, and guest lectures ensures a balance of theoretical and real-world applications.







Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		The curriculum aligns with multiple professional and academic standards, including the QAA Subject Benchmark Statements for Chemistry and Engineering, which ensure academic rigor and practical applicability, and the IfATE Standards, which emphasize the knowledge, skills, and behaviors essential for OME professionals. Furthermore, accreditation by the Institute of Explosives Engineers (IExpE) validates the curriculum's focus on industry-specific safety and ethical practices. The inclusion of sustainability principles under the Well-being of Future Generations Act further demonstrates a commitment to addressing broader societal and environmental goals.







Comments on the scheme of work that was designed.

		The scheme of work is comprehensive and well-aligned with the curriculum's aims and objectives, featuring a flipped classroom model that combines pre-class preparation with interactive, practical sessions. It employs diverse teaching strategies, such as case studies, simulations, and collaborative activities, to effectively engage learners and enhance their skills. Real-world applications, including field trips to OME facilities and guest lectures, strengthen the connection between academic theory and industry practices. However, the intensive timetable may pose challenges for some learners in managing the balance between pre-class preparation and in-person engagement.







Anything else that you would like to comment on?

		The reliance on a flipped classroom model places significant emphasis on learners' ability to independently engage with pre-class materials, such as videos, readings, and quizzes, before attending interactive, practical sessions. This approach fosters active learning but it also demands a high level of self-motivation and time-management skills. For less confident apprentices or those with limited prior knowledge, this could present challenges, potentially leading to gaps in understanding or reduced participation in in-class activities. 
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Curriculum number: 10



A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		Yes, the curriculum clearly justifies its focus on British-born Pakistani young adults and non-Urdu speaking partners in the UK. It highlights the cultural, social, and professional benefits of learning Urdu, such as fostering cultural identity, improving communication within communities, and creating professional opportunities. The rationale is well-grounded in addressing the needs of this target audience.









The aims and objectives for the curriculum are appropriate for the topic and learning group

		The aims and objectives align with the curriculum's focus on fostering communication skills in Urdu, cultural appreciation, and proficiency in reading, writing, and speaking. They cater well to the learners' backgrounds, addressing both linguistic and cultural needs, and include practical outcomes such as conversational skills and an understanding of Urdu literature.









The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		The curriculum is well-structured, with a progression from foundational language skills to cultural discussions and project presentations. The 36-week timetable is divided into logical phases, each focusing on specific aspects of language acquisition, such as phonetics, vocabulary, grammar, and cultural context. The inclusion of assessments and diverse learning modes (in-person and online) further supports its suitability.









Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		The curriculum incorporates the Walsh Professional Standards, CEFR levels, and British Council Standards to ensure high-quality teaching and learning practices. These include inclusivity, integrated skill development, formative and summative assessments, and culturally responsive teaching, which align with recognised benchmarks.









Comments on the scheme of work that was designed.

		The scheme of work is detailed and comprehensive, providing a clear pathway for learners. It emphasizes gradual learning, with each phase building on the previous one. Activities such as mock tests, group presentations, and cultural discussions ensure engagement and skill development. However, more emphasis on differentiation for varied learner levels could further enhance the curriculum.









Anything else that you would like to comment on?

		

Additional support for learners with no prior exposure to Urdu could be explicitly mentioned, such as remedial resources or additional practice sessions.

The 54 hours of instructional time over 36 weeks may not be sufficient for learners to achieve meaningful proficiency in a new language, especially if they start as absolute beginners. Offering additional resources for self-study, or optional intensive sessions, could address this limitation.



Although technology is mentioned (apps, online platforms), there is no detailed explanation of how digital tools will be incorporated into the curriculum. Providing examples of specific tools or platforms (e.g., Duolingo for Urdu or specific apps for Urdu script practice) could strengthen this section.
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