[image: ]

MODULE CODE: ECPT6007 

ASSESSMENT COMPONENT: A2 Written Reflection & Peer Review

STUDENT NAME: Ash James

STUDENT NUMBER: 1904631







Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒












Reflective Report

The process of designing a football performance analysis curriculum based around the use of VEO Technologies provided significant professional learning opportunities across curriculum planning, pedagogy, assessment design, and industry awareness. Developing this module required consideration of educational theory, learner needs, professional standards, and the evolving technological demands of modern football environments. Furthermore, the process highlighted the importance of reflective practice, collaboration, and responding constructively to peer feedback during curriculum development. 
This reflective report evaluates the professional learning gained throughout the design process and critically reflects on the peer review feedback received. It will also justify several initial curriculum decisions while considering how feedback contributed towards further refinement and development of the proposal. 

Developing understanding of curriculum design
One of the most significant areas of professional learning involved developing a deeper understanding of curriculum design within further education. Prior to this assignment, my understanding of curriculum planning was primarily focussed on lesson delivery rather than long-term programme development this meant designing a full 12-week curriculum required consideration of sequencing, progression, assessment, differentiation, and employability outcomes that was all unfamiliar to me however I enjoyed the logical planning that a curriculum requires. 
Through this process, I gained a greater appreciation of how curriculum structure directly influences leaner development. The curriculum was intentionally scaffolded so that students progressed from foundational technical skills, such as operating VEO systems, towards higher-order analytical tasks, including tactical evaluation and performance reporting. This reflected Vygotsky’s (1978) theory of scaffolding and zone of proximal development, where learners gradually develop independence through structured support. 
I also developed an increased awareness of the importance of alignment between curriculum aims, learning outcomes, teaching strategies, and assessment methods. Initially, I focussed heavily on content delivery however, the design process highlighted that effective curricula must ensure all components work cohesively to support learning progression. Bloom’s Taxonomy (1956) influenced the sequencing of outcomes, ensuring students progressed from understanding and application towards analysis and evaluation. 

Professional Learning relating pedagogy
Designing the module also enhanced my understanding of pedagogical approaches which are appropriate for vocational and sport-based education. Due to the practical nature of football performance analysis, I recognised the importance of experiential learning and active participation. Kolb’s (1984) experiential learning cycle became particularly influential within the curriculum structure, especially during the practical sessions involving recording matches, analysing footage, and applying findings to coaching scenarios. 
Furthermore, I gained a stronger understanding of problem-based learning and how it can develop analytical thinking within sport education. By integrating realistic football scenarios, such as opposition analysis and tactical evaluation, leaners were encouraged to interpret complex information and propose solutions independently. This approach aligned with Savery’s (2006) argument that problem-based learning develops deeper understanding and transferable problem-solving skills. 
The curriculum design process also reinforced the importance of blended learning approaches. Combining classroom teaching, it based analysis sessions and practical pitch-based activities created varied learning experiences that catered for different learning styles. Reflecting on this process highlighted how modern educational delivery increasingly relies upon flexible and technology-enhanced teaching environments. 

Increased industry awareness
Another key area of professional learning involved developing a deeper understanding of football industry and the growing role of technology within coaching and performance analysis. Researching current practices demonstrated how video analysis has become integrated throughout professional and grassroots football environments (Wright et al., 2014). 
I became increasingly aware that performance analysts are now expected to possess a combination of tactical understanding, digital literacy, communication skills, and technological competence. This reinforced the importance of ensuring the curriculum reflected real-world industry demands rather than purely academic knowledge. 
Researching universities such as Cardiff Metropolitan University, Loughborough University and University Campus of Football Business also enhanced my understanding of existing educational provision relating specifically to accessible technologies such as VEO, particularly at Level 3. Consequently, this strengthened the rationale and justification for the proposed curriculum. 
Reflection on Peer Feedback
Positive feedback and validation of initial decisions 
The peer feedback I received was largely positive and reinforced several of the initial curriculum decisions that were made throughout the design process. This is because multiple reviewers highlighted the clarity of the rationale and the strong justification for why the curriculum should exist. One reviewer stated that the proposal clearly explained the need for technology-enabled performance analysis support curriculum and recognised the growing importance of evidence-based feedback within football/. 
This feedback validated the decision to focus heavily on employability and industry relevance throughout the curriculum. From beginning of the design process, I believed that the strongest justification for the module was the growing technological demands within football environments. The positive peer responses suggested that this rationale was communicated effectively and supported by relevant research. 
Another recurring strength identified by reviewers related to the logical sequencing and structure of the curriculum. Feedback highlighted that the curriculum demonstrated clear progression from foundational skills towards independent analytical application. One reviewer noted that the lessons are arranged in a logical order and that the combination of classroom, IT, and practical delivery environments was appropriate for skill development. 
This reinforced my original decision to adopt a scaffolding curriculum structure. I intentionally designed the programme so learners first developed confidence operating the technology before progressing into tactical analysis and coaching application. Reflecting on this feedback confirmed the importance of sequencing within curriculum planning and demonstrated that learners would likely experience a coherent developmental journey throughout the module. 
Reviewers also positively commented on the inclusion of differentiation strategies and formative assessment methods. This feedback reinforced the value of embedding inclusive teaching approaches and continuous feedback opportunities throughout vocational education programmes. 
Reflection of constructive criticism 
Presentation and structure 
Although the feedback was predominantly positive, there were several constructive points highlighted that could be potential areas for improvement within the curriculum proposal. 


Presentation and structure
One repeated suggestion involved presenting the scheme of work in a table format to improve accessibility and legibility. Initially, I chose a paragraph-based structure because I believed it would allow greater depth and support the overall structure of the proposal. However, upon reflection, the reviewers made a valid point regarding readability and professional presentation. 
This feedback highlighted that the curriculum documentation must not only contain strong content but also be presented in a clear and user-friendly format. If redesigning the proposal, I would likely combine both approaches by including a concise overview table alongside detailed explanatory paragraph.
Safeguarding and ethical considerations
One particularly valuable piece of feedback questioned whether the curriculum should include greater consideration of safeguarding and responsible use of video footage, especially when working with younger players. 
This was an area that I had not initially considered in sufficient depth. This is because my primary focus was on the technical and analytical skill development rather than ethical implications. Reflecting on this feedback it highlighted an important oversight within curriculum design. Although all players being recorded would be over 16 years old it would be appropriate for me as the lecturer to remind the students about consent and recording procedures as well as GDPR and data protection as matches or highlights should not be sent out to unnecessary people. This is an important factor to think about as a safeguarding responsibly within football analysis. I think this would strengthen the professional relevance of the curriculum and better prepare students for real-world practice.
Embedding Equality, Diversity and Inclusion
Another reviewer suggested that embedding equality, diversity and inclusion (EDI) more explicitly within the curriculum. 
Although differentiation strategies were included, I recognise that broader EDI considerations were underdeveloped. Reflecting on this feedback helped me understand that inclusive curriculum design extends beyond academic support and should also consider representation, accessibility and participation opportunities for all learners. if revising the curriculum, I would adapt practical tasks for different leaner needs and explicitly reference equality and inclusion within teaching strategies. This would better align the curriculum with wider educational values and professional teaching standards. 

Clarifying professional standards
Feedback also suggested making more explicit links to professional standards and frameworks established by organisations such as The Football Association and UEFA. While these organisations were referenced, reviewers felt more detailed explanations of specific frameworks could strengthen the curriculum. 
Reflecting on this, I recognise that stronger integration of professional standards would enhance both credibility and industry alignment. In future, I would reference specific FA coaching competencies and UEFA coaching principles more explicitly throughout the scheme of work. 
Development of reflective practice
This assignment also significantly developed my reflective practice as an educator. Schon (1983) argues that reflective practitioners continuously evaluate and adapt their approaches in response to experience and feedback. Engaging with peer review reinforced the importance of viewing curriculum design as an evolving process rather than a finished product. 
Initially, I viewed feedback primarily as evaluation however, through this process, I recognised its role in collaborative professional development. The peer review process encouraged critical self-reflection and challenged me to justify my curriculum decisions more clearly. 
Importantly, the assignment reinforced that effective curriculum design requires flexibility and willingness to adapt. Several aspects of the proposal that I initially considered strengths were identified as areas for improvement once viewed from alternative perspectives. 
Conclusion 
Overall, the process of designing this football performance analysis curriculum provided extensive professional learning across curriculum planning, pedagogy, industry awareness, and reflective practice. It enhanced my understanding of how educational theory can inform practical curriculum development while also increasing my awareness of the technological and employability demands within modern football.
The peer feedback process was particularly valuable in validating many of the curriculum’s strengths while also identifying areas for refinement, including safeguarding, inclusivity, and presentation. Reflecting critically upon this feedback enabled me to recognise the importance of adaptability and continuous improvement within professional practice. 
Ultimately, this experience has strengthened both my confidence and competence in curriculum design and has provided valuable insight into how educational programmes can be developed to meet the evolving needs of learners and industry alike. 
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Part A
Peer Review Feedback

Curriculum number: Curriculum 3

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 The proposal provides a clear and well-developed justification for introducing a Neurodiversity Awareness module into the level 2 Health and Social care curriculum. The argument for inclusion is convincing, particularly in highlighting gaps in current provision and the need for more explicit neurodiversity-informed practice. From my perspective as someone new to the topic, the rationale is assessable and clearly explains why this area is increasingly relevant in modern care settings.

The target audience is appropriate and well defined as post-16 level 2 health and social care learners. this is suitable because the content is directly linked to future employment roles in health and social care, where learners will likely encounter neurodivergent individuals. The connection between curriculum content and workplace readiness is well made and strengthens the justification. 




The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and learning outcomes are appropriate for topic and the learner group. They are clearly written and focus on foundational understanding such as defining neurodiversity, identifying types of neurodivergence as well as applied skills such as demonstrating active listening and person-centred approaches. 

The outcomes feel realistic for level 2 learners and are pitched at an appropriate level. The progression from knowledge-based outcomes to more applied understanding is clear and logical. However, some outcomes such as showing respect to neurodivergent individuals may benefit from being made more measurable to support clearer assessment.




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The curriculum is coherent and well organised. The sequencing of topics moves logically from introduction to specific conditions like ADHD and Autism, which is then followed by strengths-based approaches and practical support strategies. This helps scaffold learning in way that would be manageable for learners who may be encountering these concepts for the first time.

The 14-week delivery model is appropriate for the depth covered. The inclusion of both classroom-based learning and placement experience is a strong feature, as it allows learners to connect theory to practice. The balance between theoretical understanding and applied learning appears suitable for the cohort.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	There is clear evidence that relevant professional standards and benchmarking expectations have been considered in the design of the curriculum. The proposal makes appropriate references to FE professional standards, Estyn expectations, and City & Guilds requirements. 

Inclusive practice is well embedded throughout, particularly in relation to ALN support, bilingual delivery (Welsh/English) and reasonable adjustments in assessment. This shows alignment with current expectations in education and care training environments. The emphasis on equality, diversity, and inclusion is also well integrated rather than being treated as an add-on.




Comments on the scheme of work that was designed.
	The scheme of work is detailed and well structured. Each week has clear content coverage, and there is a good mix of teaching strategies and assessment opportunities. The inclusion of formative assessment activities such as discussions, quizzes, presentations and reflective tasks supports ongoing learner engagement and progression. 

The use of digital tools such as Padlet, Mentimeter and Kahoot is a strong feature and reflects modern teaching practices. These approaches would likely support engagement, particularly for level 2 learners who may benefit from interactive and varied delivery methods. 

One minor point is that some weeks show inconsistency in detail as some placement weeks are not fully developed in terms of learning outcomes or activities. Adding clearer guidance for these weeks would strengthen the overall scheme of work. 




Anything else that you would like to comment on?
	Overall, this is a strong and well-considered curriculum proposal that demonstrates clear educational intent and relevance to current practice in health and social care. The content is ambitious but accessible and the teaching strategies are well suited to supporting learner engagement.

A key strength is the consistent focus on inclusion and strengths-based practice, which aligns well with modern care values. The integration of theory, practical application and reflective practice is particularly effective.

To further strengthen the proposal, attention could be given to improving clarity and conciseness in written sections, as some areas are overly dense or repetitive. In addition, ensuring all learning outcomes are clearly measurable would support assessment design and consistency. 

Overall, the curriculum is well structured, relevant and appropriately justified for its intended audience.
























Peer Review Feedback

Curriculum number: 7

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 The proposal provides a clear and well-structured justification for the introduction of a specialist curriculum. The rationale seemed easy to follow and clearly explains the need for industry-focussed character creation skills within modern games education. 

The proposal effectively identifies a gap within the existing programme and provides the curriculum with a purpose and clear education needs for this module. 

The target audience is clearly identified and preparing students for future employment within the gaming industry. The proposal is appropriate with final year undergraduate expectations and also demonstrates awareness of varying learner abilities and appropriately includes differentiated support within workshop sessions.




The aims and objectives for the curriculum are appropriate for the topic and learning group
	The curriculum aims and learning outcomes are appropriate for both the topic area and the learner group. They are clearly written and strongly linked to industry practice, focussing on both technical skills and professional development.

The aims successfully cover key areas such as advanced workflows, industry-standard tools, portfolio development and reflective practice. The learning outcomes are realistic for level 6 learners and demonstrate progression. 

The outcomes are straightforward and understandable despite the specialist subject matter. The curriculum balances practical production skills with transferable graduate skills. 

One area for improvement would be some learning outcomes could be slightly more measurable such as “critically reflect” could be potentially linked to assessment criteria to strengthen constructive alignment. 




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The curriculum structure is one of the strongest aspects of the proposal. The sequencing of the module follows a clear and logical production pathway starting with concept development and finishing with a portfolio presentation. 

The workflow is easy to follow and each stage naturally builds upon the previous one. The scaffolding approach supports progression and reflects realistic industry processes. 

The inclusion of iterative feedback sessions throughout the curriculum is particularly strong. The proposal successfully explains how critique and revision reflects real environments and help students develop reflective and professional skills.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The curriculum acknowledges learner diversity, differentiated support, bilingual delivery and respectful collaborative learning environment. This demonstrates a good awareness of wider educational responsibilities beyond technical delivery. 

The curriculum aligns well with employability and professional practice expectations with the use of industry standard software. 



Comments on the scheme of work that was designed.
	The scheme of work is detailed, coherent, and professionally presented. Each week clearly identifies learning aims, teaching activities, resources and assessment opportunities making the curriculum easy to follow. 

The variety of teaching methods is thoughtful resulting in learning to remain engaged and support practical skill development. The reading week placement is also sensible because it gives learners time to consolidate learning and continue independent project work. 

Some sessions do seem to be heavily content loaded for the duration and task expectation. Some students may require additional time when introduced to technically difficult processes. 




Anything else that you would like to comment on?
	Overall, this is a highly effective and professional curriculum proposal that demonstrates strong understanding of both higher education and contemporary industry practice.  

The lesson plans are particularly detailed and demonstrate thoughtful planning especially in relation to practical delivery, feedback opportunities and learner support. The emphasis on reflective practice and iterative improvement is also very effective. 









Peer Review Feedback

Curriculum number: 5

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 The proposal provides a strong and detailed justification for introducing the “crisis management and organisational resilience” module within the programmes. From the perspective of someone with limited background knowledge, the rationale clearly explains why crisis management is becoming increasingly important in modern organisations. The proposal effectively links contemporary global issues such as geopolitical instability, supply-chain disruption, COVID-19 and technological uncertainty to need for leaders who can operate effectively under pressure.

The target audience is clearly identified as Level 7 postgraduate learners with varied academic and professional experience. This is appropriate because the curriculum content is advanced, strategic, and professionally focussed. The proposal also acknowledges the diversity of the cohort, including international students and learners with differing levels of managerial experience which demonstrates good awareness of learner needs.

One of the strongest aspects of the rationale is the consistent use of contemporary examples and academic literature to support the argument for the module. The proposal successfully demonstrates that crisis management is no longer a niche topic but a necessary leadership competency in today’s business environment. 




The aims and objectives for the curriculum are appropriate for the topic and learning group
	The curriculum aims are ambitious and appropriate for level 7 postgraduate module. The aim of developing “dynamic capabilities and epistemic agility” reflects the advanced expectations of MBA level study and aligns well with the complex nature of crisis management. 

The learning outcomes are detailed, academically rigorous, and clearly linked to critical thinking, strategic analysis, leadership, and practical application. They encourage learners to evaluate, analyse, apply, and justify decisions which is appropriate for postgraduate study.

From a trainee lecturers’ perspective, the outcomes clearly reflect level 7 expectations and encourage higher-order thinking skills. The outcomes also align effectively with the assessment methods proposed later in the curriculum. 

However, some learning outcomes are very long and academically dense. For some learners who are unfamiliar with specialist terminology such as “epistemic agility,” “stakeholder salience,” and “contradictory interplay between efficiency-driven methodologies and strategic redundancy” may be difficult to interpret initially. Simplifying some wording could improve understanding and accessibility without reducing academic quality. 





The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The curriculum structure is logical, progressive and well organised. The weekly sequencing moves effectively from introductory concepts into more advanced themes. The scaffolding approach would support learners in gradually building confidence and understanding throughout the module. 

The duration of the lessons and structure appears suitable for postgraduate leaners. The blend of lectures, workshops, simulations, discussions and case studies is a major strength as it supports active learning and reflects the practical nature of crisis management. 

From my perspective, the curriculum successfully balances theory with practical application, which is important for management education. The inclusion of simulations and scenario-based learning is especially positive because these methods are likely to develop real-world decision-making skills. 




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The proposal demonstrates strong engagement with professional standards and benchmarking frameworks. The references to the correct organisations clearly show that the curriculum has been designed with postgraduate academic standards in mind.

Links the curriculum to Welsh government professional standards which strengthens the credibility and academic alignment of the curriculum. 

This section demonstrates a clear understanding of how curriculum design should align with both academic frameworks and professional expectations. The proposal also shows good awareness of employability and transferable skills. 




Comments on the scheme of work that was designed.
	The progression between topics is very effective and there is strong constructive alignment between learning outcomes, teaching activities and assessments. The teaching methods are varied and engaging due to the use of simulations, workshops, group analysis and strategic exercises. 

The scheme of work also reflects current and relevant business concerns which would likely increase learner engagement. The use of formative feedback opportunities throughout the module is another strength because it supports learner development before summative assessment. 

An area for development is that some sessions appear very content-heavy for a single three-hour class. Topics such as governance, ethics and crisis communication are complex topics that may require more time for discussion.




Anything else that you would like to comment on?
	Overall, this is a highly detailed and professional curriculum proposal. The proposal is informative, well researched and structured well. 

The assessment strategy is effective because it balances collaborative and independent learning through presentations and critical reports. This reflects authentic leadership and management practice. 

Some academic language could be simplified slightly to improve accessibility and readability for learners who may not have a strong prior background in the topic. 

























Part B
Peer Review Feedback

Curriculum number: 6

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 Your rational clearly explains the need for technology-enabled performance and support curriculum and appropriate for students and intellectual and vocational challenges thereof. You also rightly point out judgement and evidence based feedback whilst education around it is lacking – which is a clear rationale for this curriculum development.




The aims and objectives for the curriculum are appropriate for the topic and learning group.
	Aims and objectives written are logical and pathways ie. curriculum shown for this and measurable.  Topic is excellent with video analysis as its fundamental to the modern football industry. It is appropriate for the learning groups who’d need technical skills, tacit knowledge in the vocation and soft communication skill for any work prospects. Just check  ‘understand’ used in your lesson plan. 




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Spread across 12 weeks, and tasks and assessment plan is good. Use of scaffolding and support is good. Introduction of formative is a good educational aid.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	True, this has been considered in relation to FA and UEFA. 




Comments on the scheme of work that was designed.
	Detailed and clear scheme of work, Perhaps a table for delivery of curriculum would have been better. The contents are explained well and progress over the weeks. Supplementary information/resources can also be added.






Anything else that you would like to comment on?
	· Overall, this is a realistic and quality curriculum.
· You could write full name of acronyms when using for the first time eg. CIMSPA.
· Curriculum plans are better presented in tables – to improve upon.
· Perhaps you could think of embedding equality, diversity, inclusion to further strengthen your curriculum. 



























Peer Review Feedback

Curriculum number: 6

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
You have provided a clear and easy to follow justification for your curriculum, you have clearly researched your area and make a strong case for why performance analysis skills are becoming more important in football and why a curriculum is needed to address the gap created by the increased use in technology. 

I think the fact that you have acknowledged the limitations of your curriculum is a strength here and shows that you have thought ahead and acknowledge that focusing on one platform alone may limit learners’ employability, would this be something worth addressing in the curriculum design, although you do make a good point about time constraint which may not make this practical 




The aims and objectives for the curriculum are appropriate for the topic and learning group
	You have designed learning outcomes which appear to be appropriate for the level 3 group you are aiming your curriculum at. The outcomes also appear to develop skills in an order that makes sense to me from operating the equipment through to analysing the footage it captures. 

One question that popped up for me when looking through your proposal was you mentioning that some local clubs have access to this technology, it may not be relevant, but would it have been beneficial to have included something around the responsible use of the technology and its footage, especially if using it with clubs and younger players and the safeguarding implications of that?




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Your proposed structure feels logical throughout, with learners being supported in building foundational skills, through to more independent application skills as they move towards the final assessment. I think you have used a good blend of teaching environments to vary learner experiences through the curriculum. 

The independent project development week is a good idea and gives learners time to prepare, it might be worth outlining what the tutors role looks like during that time, you have mentioned tutors provide support and feedback, are there drop in sessions available to make sure learners have any guidance they need at the business end of the module





Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
You have referred to relevant professional bodies for your subject area, and you mention in your weekly breakdown about parts of lessons aligning with frameworks from the FA and UEFA, it might have been beneficial to link in more specific there what those frameworks are and what links are made 




Comments on the scheme of work that was designed.
	
The scheme of work is well designed and reads well, it is clear that you have thought about and considered how you are going to build and develop learners’ skills and knowledge, and the week-by-week breakdown of what that looks like is helpful and gives extra clarity to what you are trying to achieve each week. 

I did notice that your lesson aim was the same on both lessons although the content of the lesson looks different enough that it may not fit for both, that might be something to consider. It might be right but it wasn’t clear to me 






Anything else that you would like to comment on?
	
I like how you have considered differentiation of your learners and acknowledging that they are all coming from different levels of ability and experience, considering how you can support these learners as well as how you can stretch and challenge your more able learners. That is well thought out













Peer Review Feedback

Curriculum number: 6

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 Looking through the rationale, it is made clear to me that learning about video analysis tools will enable learners to become more developed in areas of using evidence, improving performance, decision making, engagement and match preparation. Note is given on the shortcomings of the current courses and there is notice given to what transferable skills will be developed.

 A clear audience has been defined but more importantly justified. It is clear to me why this  course should exist.




The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aim is succinct and clear; it is appropriate for the cohort that this curriculum is developed for.

The objectives show a clear progression in the knowledge and skills that these learners will gain, and the objectives are clearly designed in line with blooms taxonomy of learning. I believe these objectives are also appropriate for the cohort and will help achieve the overall aim of the curriculum. Well done




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The structure is absolutely suitable for the needs of the topic and cohort – the lessons are arranged in a logical order when looking at the module objectives and the use of Classroom, practical teaching and It classroom lessons is definitely necessary in developing the skills this curriculum intends to set out.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Clear consideration and explanation have been given to how this curriculum is in line with the professional standards of sporting bodies.  There are standards within this curriculum design that also meet educational professional standards as well which could have been mentioned but it is not a necessity, good work.



Comments on the scheme of work that was designed.
	The purpose and content of the lesson is easy to follow, and it is clear how students are being assessed. I think it would been better to lay this out as a table format because that way it would be more accessible due to better legibility, the content within the scheme of work itself however is great.


Anything else that you would like to comment on?
	
I was impressed by your analysis of the shortcomings of the curriculum, you made it abundantly clear throughout what good this curriculum will be for students, but it is important to recognise that it has flaws, it shows clear analysis and evaluation on your part. 

This curriculum overall is well designed, realistic and appears to me that it would further the ability of the students on this course if they were to undertake it.
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