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	Module Learning Outcomes 
(from module syllabus)

	
LEARNING OUTCOMES 
 
Upon the successful completion of this module, the student should be able to: 
· Critically engage with a range of digital outputs and techniques 
· Consider the potential usefulness and limitations of such research outputs 









	
TASK DESCRIPTION





 
1. Produce a 2000-word evaluation considering the merits and potential limitations of one of the digital humanities projects discussed in class. (25%) 








































Alongside a comprehensive study of Medieval Britain (1066-1509), the development of Church, state and society within Britain and the politics and power of the British Empire, The National Curriculum for Key Stage 3 pupils outlines that students must study ‘a significant society […] and its interconnections with other world developments’.[footnoteRef:1] Thus, many schools may decide to offer a detailed exploration into Ancient Egypt and how its culture, architecture and politics shaped ancient and modern societies. This essay will evaluate the strengths and weaknesses of utilising digital humanities projects – and digital pedagogies in general – when meeting this criterion of the National Curriculum. The Giza Project based at Harvard University is, according to its website, a digital humanities project that aims to ‘assemble, curate, and present archaeological records about one of the most famous archaeological sites in the world, the Giza Pyramids and surrounding cemeteries and settlements’ though ‘digital archaeology’.[footnoteRef:2] As well as offering a digital repository of all archaeological information available about Giza, The Giza Project also features a Giza@School feature that has lesson resources to ‘help [students and teachers] explore the many facets of ancient Egypt and Giza’.[footnoteRef:3] According to Brett D Hirsch, we should be concerned with ‘the pervasiveness with which pedagogy is excluded from discussions of digital humanities entirely’, because this encourages an ‘antagonistic distinction between teaching and research’.[footnoteRef:4] In other words, the usefulness of digital humanities in teaching is often overlooked, forgotten or outright ignored despite the fact that it may provide new educational opportunities for students and even, in some cases, minimise resourcing and planning workload for teachers. This evaluation will focus on the use of The Giza Project’s archival material and 3D video content by students and teachers, noting any potential limitations or strengths in using this content within the secondary school classroom. 									Perhaps the most exciting opportunity that digital humanities projects provide within the classroom is the encouragement of ‘hands-on classroom practices’ that teach and support ‘interdisciplinary collaboration’.[footnoteRef:5] Benoit Tonnetti and Vanessa Lentillon-Kaestner state that encouraging, nurturing and strengthening interdisciplinary skills within the secondary school classroom is ‘not always addressed in traditional education’, and therefore using digital humanities tools can aid in the ‘development of values and skills such as creativity, critical thinking, collaboration, and communication’.[footnoteRef:6] It is clear that The Giza Project aims to assist educators in developing these skills within their students. For instance, the project provides ‘immersive 3D model reconstructions’ using data from their digital archive.[footnoteRef:7]  [1:  Department for Education, ‘History programmes of study: key stage 3’, National curriculum in England, (2013), pp. 1-5 (p. 5).]  [2:  Peter Der Manuelian, Nicholas Picardo and Luke Hollis, ‘Digital Giza’, Digital Giza, 2011 <http://giza.fas.harvard.edu/> [Accessed 12 March 2025].]  [3:  Peter Der Manuelian, Nicholas Picardo and Luke Hollis, ‘Giza@School’, Digital Giza, 2011 <http://giza.fas.harvard.edu/gizaatschool/> [Accessed 12 March 2025].]  [4:  Brett D. Hirsch, ‘</Parentheses>: Digital Humanities and the Place of Pedagogy’, Digital Humanities Pedagogy: Practices, Principles and Politics (2012), pp. 3-30 (p. 5).]  [5:  Joanne Bernardi, ‘Exploring Digital Humanities in the Classroom (Part 1)’, The Digital Orientalist, 2024 <https://digitalorientalist.com/2024/05/24/exploring-digital-humanities-in-the-classroom-part-1/> [Accessed 12 March 2025]. ]  [6:  Benoit Tonnetti and Vanessa Lentillion-Kaestner, ‘Teaching interdisciplinarity in secondary school: A systematic review’, Cogent Education, 10.1 (2023), pp. 1-17 (p. 2).]  [7:  Peter Der Manuelian, Nicholas Picardo and Luke Hollis, ‘Digital Giza’, Digital Giza, 2011 <http://giza.fas.harvard.edu/> [Accessed 12 March 2025].] 
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FIG. 1.1. Peter Der Manuelian, Nicholas Picardo & Luke Hollis, Giza Guided Tours, 3D model reconstruction of Giza, The Giza Project at Harvard University.
Each section of the digital tour has interactive labels that you can select to explore the digital archives for images, documents and other archived material relating to Giza and the surrounding monuments (the Sphynx, burial grounds etc. - see figures 1.2 and 1.3).
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FIG. 1.2. The Western Burial grounds featuring the interactive label that directs the user to archived material relating to the site.
[image: A screenshot of a computer

AI-generated content may be incorrect.]
FIG. 1.3. Item G 2100 that is featured within the Western Cemetery via interactive label.
Using archival material within the classroom – be it primary or secondary – takes a skills-based approach to learning that ‘allow[s] students to build a picture of the past’.[footnoteRef:8] There is also a vast number of studies that demonstrate using video or other visual media within the classroom builds background knowledge of a topic, enriches text or extracts and solidifies learning.[footnoteRef:9] One such study was conducted by Cynthia J Brame: citing cognitive load theory (where our working memory is limited so we become selective about what sensory information we pay attention to during the learning process, converting this into long-term memory), Brame suggests that videos/visual media provide ‘two channels for information acquisition and processing: a visual/pictorial channel and an auditory/verbal’ channel.[footnoteRef:10] Whilst students can become overwhelmed by a maximisation of their working memory, ‘the use of two channels can facilitate the integration of new information into existing cognitive structures’.[footnoteRef:11] The wide range of video provided by The Giza Project provides an accessible tool for students to visualise, conceptualise and consolidate their in-class learning whilst browsing the archives in a clear, interactive way. 						In addition to this, The Giza Project’s development of interactive and informative video and digital content allows learners to undertake independent study within a module of work about Ancient Egypt. In a study entitled What is independent learning and what are the benefits for students?, the authors note that successful independent learning relied on the ‘shift of responsibility for the learning process from the teacher to the student’.[footnoteRef:12] There are three main skill sets that students need to use during independent learning: cognitive skills, metacognitive skills and affective skills.[footnoteRef:13] The cognitive skills are any skills that allow students to solve problems, form a hypothesis or reason logically; metacognitive skills are those which students use to describe how they learn, recalling information and applying it to their current learning; affective skills are those that students use to motivate their learning.[footnoteRef:14] The 3D guided tours of Giza and the surrounding monuments stimulate all three skills: the tour feature allows for self-exploration of the monuments and sites (see figure 1.4) which stimulates cognitive skills. Metacognitive skills are developed and strengthened with the interactive labels linking archival material to the tour (see figure 1.3) as this supplements the student’s classroom learning by providing opportunities for recall. Finally, students develop their affective skills by being autonomous learners - the tour is self-led, and as a result students are held accountable for their own learning (see figure 1.4).[footnoteRef:15] The Giza Project offers educators and students exciting opportunities for multi-modal learning, and the project is still within its developmental stage. In the future, The Giza Project hope to introduce ‘3D virtual constructions of Giza monuments as they may have looked in ancient times’ that will ‘provide new ways to engage with Giza’, opening the door to more educational opportunities.[footnoteRef:16] [8:  Clare Horrie and Rachel Hillman, ‘Ideas and practical resources for History teachers’, The National Archives (2019) <https://blog.nationalarchives.gov.uk/ideas-practical-resources-history-teachers/> [Accessed 13 March 2025].]  [9:  Rebecca Alber, ‘Using Video Content to Amplify Learning’, Edutopia, 18 March 2019 <https://www.edutopia.org/article/using-video-content-amplify-learning> [Accessed 17 March 2025]; U.S. Department of Education, ‘Evaluation of Evidence-Based Practices in Online Learning’, Association for Learning Technology, 2009 <https://repository.alt.ac.uk/629/1/US_DepEdu_Final_report_2009.pdf> [Accessed 12 March 2025]; Richard F. Schmid and others, ‘The effects of technology use in postsecondary education: A meta-analysis of classroom applications’, Computers and Education, 72 (2014), pp. 271-291.]  [10:  Cynthia J Brame, ‘Effective Educational Videos: Principles and Guidelines for Maximizing Student Learning from Video Content’, CBE Life Scidences Education, 15.4 (2016), doi:10.1187/cbe.16-03-0125; Karl K. Szpunar, Helen G. Jing and Daniel L. Schacter, ‘Overcoming overconfidence in learning from video-recorded lectures: Implications of interpolated testing for online education’, Journal of Applied Research in Memory and Cognition, 3.3 (2014), pp.161-164.]  [11:  Cynthia J Brame, ‘Effective Educational Videos: Principles and Guidelines for Maximizing Student Learning from Video Content’, CBE Life Scidences Education, 15.4 (2016), doi:10.1187/cbe.16-03-0125.]  [12:  Bill Meyer and others, ‘What is independent learning and what are the benefits for students?’, Department for Children: Schools and Families Research Report, 2008 <http://www.curee.co.uk/files/publication/%5Bsite-timestamp%5D/Whatisindependentlearningandwhatarethebenefits.pdf> [Accessed 15 March 2025], p.2. ]  [13:  Ibid., p.3.]  [14:  Ibid., p.3. ]  [15:  Tiffany Sauber Millacci, ‘How to Motivate Students: 12 Classroom Tips and Examples’, Positive Education, 18 April 2022 < https://positivepsychology.com/how-to-motivate-students/> [Accessed 14 March 2025].]  [16:  Peter Der Manuelian, Nicholas Picardo and Luke Hollis, ‘Digital Giza’, Digital Giza, 2011 <http://giza.fas.harvard.edu/> [Accessed 12 March 2025].] 
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FIG. 1.4. A self-guided tour of the Great Pyramid.
Despite how useful and accessible the 3D tours and video content are, the archive itself appears less accessible and user-friendly. When considering how archives should be of use to the public, The National Archive determines that all archives should be inclusive, entrepreneurial and disruptive.[footnoteRef:17] From a user perspective The Giza Project’s archive is only two of these three essential things. The archive is disruptive and entrepreneurial: it 'is flexible and fearless, creating and realising value at home and across the globe’ whilst also ’chang[ing] everything, [...] rethink[ing] and reshap[ing] its practice to meet its contemporary and future challenges’.[footnoteRef:18] However, it is not inclusive. Although there is a range of archival material available through the virtual tours and 3D models of Giza, the archive itself is not clearly signposted on the homepage. There is a search bar for the archive, but new users (and especially students with very weak digital literacy skills) who are exclusively interested in the archive will struggle to see what the purpose of this search function is when tasked with independent research (see figure 1.5). [17:  Jeff James, ‘Why Archives are for Everyone’, The National Archives, 7 June 2019 <https://blog.nationalarchives.gov.uk/why-archives-are-for-everyone/> [Accessed 16 March 2025]. ]  [18:  Ibid. ] 
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FIG. 1.5. The Giza Project’s homepage showing the archive search bar.
These barriers are disappointing to see for an archive that reports to have over ‘150,00 files and records’.[footnoteRef:19] It also demonstrates wide-spread barriers to using archives as a teaching tool - the most common being searchability and accessibility causing the sheer volume of data available to be almost unusable and overwhelming.[footnoteRef:20] To navigate this, Julie Harper Pace writes that there must be a reciprocal relationship between students and archives for them to be used effectively.[footnoteRef:21] However, ‘archives have traditionally lagged behind other community spaces like museums and libraries in their public outreach’, meaning that schools are far more likely to allow students to interact with, visit and learn within these spaces.[footnoteRef:22] This means that students are more likely to have very little - if any - knowledge of how to use archives to locate primary sources, and whilst the video tours make the archive interactive for students, they are not building skills relevant to all archives. There also is an issue with the sheer volume of data presented to students: this could overwhelm the working-memory, preventing the movement of information into the long-term memory which will prevent future recall of the skills learned. To help navigate these issues The Giza Project must make their archive search function noticeable – and therefore, accessible – upon the homepage for all users.	The Giza Project also provides material directly aimed towards educators. Giza@School’s Lesson Topics feature provides the user with detailed introductory information about a wide range of topics associated with Giza. However, there is nothing included within each lesson topic that would minimise planning and workload for educators. There are no clear lesson themes or objectives, which are essential for sequencing lessons and ensuring strong outcomes for pupils.[footnoteRef:23] Primary sources linked to the learning materials are also non-existent: there are no hyperlinks to MyGiza archival collections in all but one lesson topic. It is unlikely that educators will have the time to browse the archives for this material, but even if they did have the time to spare, they would not be able to curate their own collection of digital archive material: this feature is currently unavailable. [19:  Peter Der Manuelian, Nicholas Picardo and Luke Hollis, ‘Digital Giza’, Digital Giza, 2011 <http://giza.fas.harvard.edu/> [Accessed 12 March 2025].]  [20:  ‘10 Common Challenges in Achieving and How to Overcome Them’, JiYu Archivist Digest, n.d. <https://jiyushe.com/archivist/10-common-challenges-in-archiving-and-how-to-overcome-them.html> [Accessed 14 Maech 2025].]  [21:  Julie Harper Pace, ‘Preserving the archives in the 21st century classroom: designing history classes around primary source research’, Georgie Educational Researcher, 16.1 (2019), pp. 64-73 (p. 65).]  [22:  Ibid.]  [23:  The Department of Education, ‘Eliminating unnecessary workload around planning and teaching resources’, 2016 <https://assets.publishing.service.gov.uk/media/5a7f1c3a40f0b6230268d7fa/Eliminating-unnecessary-workload-around-planning-and-teaching-resources.pdf> [Accessed 15 March 2015], p. 6.] 
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FIG. 1.6. The error message that shows the MyGiza archive as unavailable for use.
In addition to this, the MyGiza function has not been clearly featured, showing a lack of consideration for this feature and how it may affect use of the archive. Upon searching the word ‘tomb’ for instance, 17,774 results were found. If an educator were to browse through these results, they would have no way of creating a personalised gallery as there is no icon or function presented that would automatically add this material to their MyGiza collection (see figures 1.7 and 1.8).
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FIG. 1.7. The archive search page showing that there is no MyGiza icon available to add archived materials to a private collection. 
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FIG. 1.8. Another image of an archived source showing there is no MyGiza icon available.
It is understandable that a project still under development would have some areas that are incomplete. However, it is disappointing that a feature that is advertised within the masthead of the website and the homepage (see figure 1.5, the ‘Make it Yours’ section) does not work. If this was corrected then The Giza Project would become more user-friendly and less time consuming for educators, allowing them to strengthen their lessons and modules of learning using archived material. 					Overall, The Giza Project offers educators and students the opportunity to interact with, and immerse themselves within, the archaeological sites and monuments that are within and around the Great Pyramid. The development of 3D guided tours to these sites presents The Giza Project as ‘disruptive’: a cutting-edge and interactive way of engaging with archives that is accessible for all ages and skillsets. It also provides students with opportunities to develop their independent learning and research skills in an interactive and visually stimulating way; students can conceptualise their learning and consolidate what they have learned within the classroom by discovering and collecting primary source material. However, the archive search function juxtaposes the technology and effort placed into the video project. The search function is hidden, giving the user the impression that this feature has been overlooked in favour of producing 3D video content. The Giza Project needs to improve their access to the ‘basic’ archive so that all users – of all ages and skillsets - can benefit positively from the project.
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Use of Generative AI in Assessment
	(Lecturer to indicate Yes or Not against each element)
												

	RESEARCH
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials.
	Yes ☒

No  ☐

	STRUCTURE
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.
	Yes ☐

No  ☒

	PROOFREADING
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards.
	Yes ☒

No  ☐

	WRITING
	For this assessment, you can use Generative AI to create text for submission.
	Yes ☐

No  ☒

	CREATIVE
	For this assessment, you can use Generative AI to create creative materials, such as images.
	Yes ☒

No  ☐

	PROGRAMING
	For this assessment, you can use Generative AI to create and check code.
	Yes ☐

No  ☒

	NONE
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support.
	Yes ☐

No  ☒










































	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, as appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using correctly a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 


2. Knowledge and Understanding Skills
At level 7, you should be able to demonstrate a systematic understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of your academic discipline, field of study or area of professional practice, with a comprehensive understanding of techniques applicable to your own research or advanced scholarship. Your work must demonstrate your growing mastery of these concepts, principles, current challenges, innovation and insights associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the contemporary concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 


3. Cognitive and Intellectual Skills
You should be able to: evaluate critically current research and advanced scholarship in the discipline; evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses; deal with complex issues both systematically and creatively to make sound judgements in the absence of complete data. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of experts within the subject area is crucial to you providing a reasoned and informed debate within your work.  Your choice of methodologies to gather data and information must be rigorously defended. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid, persuasive conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 


4. Practical Skills
At level 7, you should be able to demonstrate originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline. This includes acting autonomously in planning and implementing tasks at a professional or equivalent level, originality in tackling and solving problems, and decision-making in complex and unpredictable contexts or situations.

You should be able to demonstrate mastery of the leading edge subject-related concepts and ideas as they relate to real world situations and/or particular contexts.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in those contexts or circumstances, to assess current situations, perhaps to formulate plans or plausible, justifiable recommendations to solve problems, or to propose new models, or to create artefacts, which may be innovative and creative, thereby demonstrating your understanding of how the boundaries of knowledge are advanced through research and/or application.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others.  

Guidance specific to this assessment: 


5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for postgraduate-level employment in circumstances requiring sound judgement, personal responsibility and initiative in complex and unpredictable professional environments.  This includes demonstrating: the independent learning ability for continuing professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks, projects and procedures, whether individually and/or collaboratively, to a professional level; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms for a variety of audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 






	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	
	

	4. Practical Application Skills

	
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (50% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 7

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 7 students should be able to demonstrate: a systematic understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of their academic discipline or area of professional practice; a comprehensive understanding of techniques applicable to their own research or advanced scholarship; originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline; conceptual understanding that enables the student to evaluate critically current research and advanced scholarship in  the discipline to evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses. They will be able to deal with complex issues both systematically and creatively, make sound judgements in the absence of complete data, and communicate their conclusions clearly to specialist and non-specialist audiences.  They will demonstrate self-direction and originality in tackling and solving problems, and act autonomously in planning and implementing tasks at a professional or equivalent level to continue to advance their knowledge and understanding, and to develop new skills to a high level. They the qualities and transferable skills necessary for employment requiring the exercise of initiative and personal responsibility; decision-making in complex and unpredictable situations/professional environments; and the independent learning ability required for continuing professional development.



	Level 7
	FAIL
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(Pass)
	GOOD to VERY GOOD
(Merit) 
	EXCELLENT
(Distinction)
	EXCEPTIONAL
(Distinction)

	Category
	0-29%
	30-44%
	45-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including current research, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a very limited range of relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (A systematic, conceptual understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of the discipline; a comprehensive understanding of techniques applicable to their own research)

	Major gaps in knowledge and understanding of the subject matter is not systematic. Substantial inaccuracies. No awareness of current problems, insights or the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No critical awareness of current problems, insights, or latest research within the discipline.
	Limited knowledge and systematic understanding of the concepts and principles within the subject area, which to some marginal extent, is informed by current research and scholarship. Some critical awareness of current problems and/or new insights, but often under-developed.
	Knowledge is accurate and reasonably detailed. A systematic understanding of the field of study informed by, to some extent, current research and scholarship, A critical awareness of current problems and/or new insights though this may be under-developed occasionally.  
	Knowledge has a well-defined focus, which is reasonably extensive, coherent and detailed, with a critical awareness of current problems and/or new insights.  Exhibits good understanding of the breadth and depth of contemporary and established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent mastery of a complex and specialised area of knowledge. A systematic, excellent understanding of the concepts of the subject informed by current research and scholarship. Highly critical awareness of current problems and/or new insights. A critical, awareness of how the boundaries of knowledge are advanced through research.

	Exceptional mastery of a complex and specialised area of knowledge. An exceptionally critical awareness of current problems and/or new insights. An outstanding understanding of the concepts of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of how the boundaries of knowledge are advanced through research.

	Cognitive and intellectual skills 
(Critical evaluation of current research and methodologies and develop critiques of them and, where appropriate, to propose new hypotheses; make sound judgements in the absence of complete data.) 
	Wholly or almost wholly descriptive work. Little or no evaluation or critique or attempt at a systematic approach.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of credible evidence.

	Largely descriptive work, with superficial use of critical evaluation of research and methodologies. Absent or weak development of hypotheses and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation/ critique of current research and methodologies, tending towards description.
Limited attempt to propose new hypotheses. Can deal with complex issues but not systematically or creatively. Some evidence to support emerging judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
May assert rather than argue a case.

	Some critical evaluation/ critique of current research and methodologies, though slightly underdeveloped in places, Proposes adequate but limited new hypotheses, where relevant. Can deal with complex issues but not fully systematically or creatively. Ability to make judgements based on data (that may be incomplete) but with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical evaluation/ critique of current research and methodologies, Proposes new hypotheses, where appropriate. Can deal with complex issues systematically and with some creativity. Ability to make sound judgements based on data (that may be incomplete) 


	Excellent critical evaluation/ critique of current research and methodologies, Proposes innovative hypotheses, where appropriate. Can synthesise complex issues systematically and creatively. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. 

	Exceptional critical evaluation/ critique of current research and methodologies, Proposes innovative hypotheses, where appropriate. Exemplary systematic and creative synthesis of complex issues.  
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Potential for journal publication or doctoral research.

	Practical skills
(Originality / creativity in the application of knowledge, tools and techniques and in tackling and solving problems in complex and unpredictable professional situations; practical use of established techniques of research and enquiry to create and interpret knowledge in the discipline.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques, with occasional errors.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions without fully appreciating the complexity of unpredictable contexts. 
	An appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts, with elements of originality.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of originality and creativity. 
	An advanced application of knowledge, methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Can identify complex problems and propose excellent solutions. An excellent grasp of techniques applicable to own research or advanced scholarship.
Shows originality in application of knowledge and techniques, and of how established techniques of enquiry create and interpret knowledge in the discipline.
	Exceptional application skills in complex, unpredictable, contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated, original solutions. 
An outstanding application of techniques applicable to own research or advanced scholarship.
Shows originality in application of knowledge and techniques, and of how established techniques of enquiry create and interpret knowledge in the discipline with assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of self-direction, autonomy and personal responsibility; plan and implement tasks at a professional level; independent learning; use appropriate media to communicate effectively and professionally to a variety of audiences; fluency of expression; systematic approach; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in professional, postgraduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in professional, postgraduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates some but not all of the basic skills required in professional, postgraduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in professional, postgraduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with a good contribution to group activities. 
Demonstrates comprehensive professional, postgraduate employment skills.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent professional, postgraduate employment skills and a strong appetite for further development.

	Can communicate with an exceptionally high level of professionalism. 
Work is remarkably coherent, very fluent and is presented professionally. Can work outstandingly well and professionally within a team, showing advanced leadership skills. Demonstrates exemplary professional, postgraduate employment skills and a strong appetite for further development.
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