

Jessica Sanchez-2317330-MA Professional Practice (Voice Pedagogy): Module 2/ BMPF7323

TITLE:
Critically evaluate a range of methodological approaches, research designs and research methods appropriate to gather data from complex work-based settings. Apply due consideration to research ethics and issues of insider research

Introduction 
In this assignment, my goal is to deepen my understanding of research design, methodology, and the ethics involved in insider research to increase my personal professional development as a vocal practitioner and critically evaluate and apply them to my own work. I also seek to understand myself better as a scholar, which requires an inward look into my own values, and by doing so increase my ability to create meaningful and appropriately directed studies to increase my scholarship in this field. 

I aim to research exploring singing lessons and the dyselxia students experience.This grown from my own experience as a singing teacher working with neurodiverse students for over ten years, and my own challenges operating as a practitioner with dyslexia. Dyslexia, affecting 10% of the UK population, it presents challenges with phonological awareness, verbal memory, and processing speed,  affecting individuals across a broad spectrum of intellectual abilities (Reid .G., 2016; British Dyslexic Association, 2024). These difficulties present barriers to learning and I believe there could have impact on singing lessons, in the 1:1 lesson setting. My aim is to explore this topic through my research  positively contribute to lifting the barriers of teaching singing to this community.

To achieve this I will investigate the paradigm in which I will base this research. By exploring and seeking to understand my own values, and how they will affect my research approach and conclusions . I will then move on to the possible research designs, critically evaluating their appropriateness. Consider what data I will collect and therefore use to find conclusions to the questions my research seeks to explore. Finally I will then take time to apply what considerations I must make in terms of research ethics and issues of taking on insider research and their effect upon research validity. 

Philosophical Approach to Research
The term "paradigm" encompasses the philosophical assumptions shaping a researcher's actions and worldview (Lincoln .Y.S., Lynham .S.A., Guba .E.G., 2011). It influences how variables are controlled and understood in research, highlighting strengths and limitations based on the chosen paradigm (Anderson, A. Pryce .J., Pable.A. 2021). Paradigms include Ontology, Epistemology, and Axiology:

Ontology: In philosophy, ontology addresses “what does it mean to exist?” (Miller, J.T.M., 2021). In social science, it involves assumptions about reality, impacting study approaches and data interpretation (Dawson .C., 2009). I adopt a relativist stance, believing multiple realities exist. This is crucial for exploring the experiences of neurodiverse students in singing lessons, contrasting with a realist approach that seeks objective measurements.

Epistemology: This concerns the relationship between the researcher and knowledge creation. Positions include objectivism, subjectivism, and constructionism (Rescher .N., 2003). As a singing teacher, I align with constructionism, which sees knowledge as dynamic and context-dependent (Mackenzie .N., Knipe .S., 2006). While this approach allows for rich, context-specific insights, it risks bias from my subjective experience. Objectivism could provide a more value-free approach, but aligning epistemology and ontology is crucial for consistency (Patterson .M., Williams .D., 1998). Reflexivity, as suggested by Clarke & Braun (2013), helps navigate these potential biases.

Axiology: Axiology examines values in research. Positivism emphasizes value-neutrality, while interpretivism acknowledges the role of values (Bleiker et al., 2019). Understanding these perspectives enriches the research by recognizing the value data holds for the researcher. Given that pedagogical research spans science, art, and craft (Nind .M., Curtin .A., Hall .K., 2016), a purely scientific approach may be limiting (Adams .P., 2011). As a practitioner, I aim to integrate multidisciplinary knowledge (Lester .S., Costley .C., 2007). Therefore, I adopt a pragmatic paradigm, balancing qualitative and quantitative data based on research objectives (Foster .C., 2023 ; Trifonas .P., 2009).

Data Requirements
Having evaluated my research philosophy I will move forward to further consider the data I will seek to collect , to this end I will consider the approach I will take. Inductive research will allow me to explore the observations I would seek to record within the dyslexic community within this context. This could allow me to seek themes, patterns, regularities, and relationships within the data. The root of the objectives is to use this research to establish a better understanding if there is a barrier to learning within the dyslexic community in one to one singing lessons. As I am not seeking to integrate and test preconceived ideas, inductive research would move to my goal to build understanding from the ground up. Therefore deductive research would not provide this solution. The disadvantage of inductive research is that I would be relying on my ability to recognise patterns and behaviours within the data collected (Gioia, D. A., Corley, K. G., Hamilton, A. L., 2013). 

(Eisenhardt .K.M.,1989; Bryant .A., 2017) support inductive approaches for research, emphasizing the value of qualitative data. Flick (2018) notes that qualitative research places the observer in real-world contexts to interpret phenomena based on the meanings people assign to them. With a relativist perspective, individual experiences are subjective, and there is a risk that subjects may struggle to fully communicate their experiences, relying on my interpretation (Hammond .M., Wellington J.J., 2021; Gioia D.A., Corley .K.G., Hamilton .A.L., 2013). Rigorous methodology can mitigate this risk and enhance objectivity. Despite this, qualitative data can reveal unexpected insights, adding depth to the research (Leavy .P., 2020).

Quantitative research focuses on measurement, relationships, generalization, and replication using statistics to extend findings from small samples to larger populations (Mungai .N.W. 2021 ,p. 221-221). However, it is criticized for treating social phenomena like natural phenomena, ignoring the meanings individuals attach to their experiences (Bryman .A., 2016). Given that pedagogical research must consider both individuals and their social contexts (Nind .M., Curtin .A., Hall .K., 2016, p.11)qualitative data is deemed more valuable for this field.

Collecting Data
I cannot obtain accurate statistics on the number of students in the UK currently taking 1:1 singing lessons, nor is there a regulated list indicating how many of these students are dyslexic. 10% of the UK population is said to be diagnosed as dyslexic (British dyslexic association), applying this percentage to the population of singing students is impractical due to resource constraints and lack of accurate records. Therefore, I must use a case study sample size that is manageable, acknowledging that while my research may have value, it cannot claim to be fully representative of the wider cohort without further research. This limitation rules out probability sampling, requiring me to consider available time, resources, and access to a large database of potential subjects.

 Gravetter .F., Forzano .L(2012) considers that convenience sampling is fast, cost-effective, and easy to implement and sample elements are based on their easy accessibility and proximity. This could bring about bias based on the targeted source It has been suggested that those who are willing to participate in research are those comfortable articulating experiences and therefore could risk not capturing information from those who weren’t (Farrokhi .F.,Asgar .M., 2021). This is also owing to self selecting nature of the sample selection. Moje .E.B. (2000) argues that students who have chosen to participate in out of school activities are more likely to be motivated learners. This could present bias that I would only be capturing subjects who are comfortable engaging in learning environments,(Novita, S. , 2016, p.279-288) concludes that dyslexic children in education are more likely to suffer anxiety in a setting of learning and therefore the representation of this phenom may not be it led me to consider if my subjects truly represent any possible barriers to learning I was seeking to identify if they were not seeking this opportunity in the first place. On the other hand, if dyslexic children are by general population not taking up 1:1 singing lessons, then they cease to be part of the cohort I am looking to study and I am engaging with the considered phenom as it currently stands. 

Moustakas .C. (1994) recommends collecting data in natural social settings, so I will observe subjects in their 1:1 singing lessons, utilizing singing teacher networks to access students already in this setting. Given the likely small sample size, ensuring high-value data is crucial. To reduce variables, I will establish clear eligibility criteria to target the desired population and create a baseline of educational experience (Appendix 1). Although using case studies from my own teaching pool could reduce variability, it would limit my sample geographically and may offer less value to the broader practitioner cohort. Conducting lessons myself isn't feasible due to time and resource constraints. Therefore, I adopt a pragmatic approach, balancing the benefits of the research with the practical limitations of my chosen method.

Data Collection Method 
Nind .M., Curtin .A., Hall .K. (2016, p.133-135) suggest using the phenomenological approach with observations and interviews to capture subjects' personal perspectives. Observing students in their natural setting could introduce bias due to the presence of a teacher, potentially reflecting the teacher-student relationship rather than the student's true learning experience. However, pedagogical research must account for the full social context (Lave .J.,1996).
To minimize geographical bias, I plan to film dyslexic students in 1:1 lessons, using a convenience sample from singing teacher networks. This approach provides two forms of primary data: observation and a "think aloud" method using video-stimulated reflection shortly after the lesson. While this method may alter the subject's perception due to higher thought processes, reflection is part of the learning experience (Holdo .M., 2023). This dual method could reveal insights not apparent in observation alone (Nind .M., Curtin .A., Hall .K., 2016 p.194). Although interviews without video could provide reflective insights, dyslexic students' challenges with memory and sequence recall (Duane .D.D., 2001) may hinder their ability to fully recount their experience.

Defining the setup of the recording of the lesson will be key to ensuring that each subject’s experience is captured in parity. Lotzkar .M., Bottorff .J.L. ( 2001), has advised that when using recording equipment for observational methods; to eliminate the distraction of the cameras by ensuring they do not need operating or adjusting throughout the experience. However, this article used remotely controlled cameras, this would not be available to me as a resource and by needing to provide equipment to teachers to record their sessions could decrease my available samples. Therefore I must reach the pragmatic approach to using recording equipment openly available to people through devices such as smartphones.

In support of the use of video supported recall, Rowe, V.C. (2009) Used this method within the context of one to one music lessons, which mirrors the environment I wish to work within. It highlighted the benefits of engaging your participant to feel in control of their contribution to the research during the semi structured interview. Reflecting to this point, it is possible that this could present a bias to the results as we may not be given a true reflection of their experience, however in balance to this the study highlighted that this sense of engagement and control offered to the study was seen as beneficial as this raised engagement levels and invited subjects to contribute ideas that were outside of the researchers own experience and unique perspectives proving vital contributions. Although Takeuchi, M. A., Bryan, V. (2018) concluded their research enhanced support for the use of video supported recall in a group setting it also balanced their conclusions that they found participants’ due to modern social media engagement had a heightened awareness of privacy and the need to ensure privacy and ethical use of video footage was considered but also led to more open responses. Rowe .V.C. (2009) also raised the ability of the researcher in the structured interview, and I should consider my own strengths in this activity if I were to engage with Interviews as a method data collection.  Rowe .V.C 2009, was used as a methodology to analyse the experience from the teacher’s point of view, however Clarke .D. (2002) used this tool to increase the Learner’s perspective which they believe invaluable to shaping educational policy. The study was led by practitioners in the field, although were open about their beliefs before engaging on the research that could have presented bias that may have shaped their conclusions. This collection of studies and further reading (Nind.M., Curtain.A., Hall.K., 2016; Calderhead .J., 1981) give support to this method use within the context of gaining the insight I am looking for. 

When deciding upon the number of subjects to include as case studies in this research, I reflected on the need for a population sample reflective of the phernomonom but in balance to this, I need to consider the time frame in which I have to produce, analyse and come to conclusion. The more participants, the longer the time frame needed due to the depth of analysis I would consider valuable to the topic, this brings my sample size lower. I Recalled the studies that used video based recall as a reflection on a suitable sample size. Takeuchi.M. A., Bryan.V. (2018) & Rowe.V.C. (2019) were both studies conducted within peer reviewed articles, and have been cited within other educational literature  giving weight to their conclusions, and validity. Although in the case of Rowe.V.C. (2019), it is notable that they do not declare their positionality and therefore it is hard for the reader to understand the context of their rationale and experience in the field. The studies used 8-11 subjects, alongside supporting academic research (Hennink.M., Kaiser.B.N., 2022 ) that 9-15 subjects gives the highest validity to results. This study was aimed at institutional funded research to achieve the gold standard, it would still be worthwhile to aim for the lower end of that sample size aiming for 8-10. 

To enhance the validity of the research, triangulation of methods by incorporating a literature review as a third element. This approach aims to cross-verify data from multiple sources. To minimize bias in selecting secondary data, with the intention to use a structured literature review method with a controlled vocabulary, inclusion, and exclusion criteria. This method would be designed to mitigate the influence of personal biases and ensure fairness across the selected literature. However, it should be acknowledged the risk of relying on prior knowledge, which might lead to missing relevant or multidisciplinary perspectives. The pragmatic paradigm offers balance by accepting the limitations of time and scope.

Analysis and Presentation of Data
My research aims to identify patterns and trends within the data, leading me to choose Interpretive Phenomenological Analysis (IPA) for its ability to identify key trends within a sample. I considered Grounded Theory for its potential to generate new theories, but its time-intensive, repetitive nature makes it impractical within my time constraints. Thematic analysis could also identify trends for future research but is similarly time-consuming and might require reanalysis if the research question evolves. IPA offers a balance, allowing me to explore lived experiences and present data aligned with the research question within the available timeframe. While Alase.A. (2017) supports IPA's ability to present participatory data without distortion, I acknowledge the risk of bias due to my personal experiences. Although IPA has strengths, its potential subjectivity should be considered
Presenting Data  
I have to take into consideration the limitations of my own abilities to articulate thoughts, which could impact the use of writing and to ensure the accessibility of my work to others. Therefore grounding my work with the use of quotation from transcripts gained from assisted technology within my interviews, does allow the reader to see an objective replication of the original data I would draw conclusion from. This does bring the disadvantage of possible distortion of the context. The use of quotation immerses the reader better into the research and allows a objective grounding from which subjective interpretation has grown from (Creswell.J.W., 2012). O’Sullivan.T.A., Curtis.G., Jefferson.A. (2020) comment on the need for clarity in the format of using quotation and to provide further clarity to the reader. This article was written in reflection of a thematic approach, rather than the IPA approach suggested this research will use. However, approaching this in pragmatic stance does allow me the flexibility to use the routes that will allow my data to have the most clarity and therefore increase its worth in its ability to me communicated in the most authentic way.

Ethical and Insider Research considerations 
Sanjari et al. (2014) emphasize that qualitative researchers bear significant responsibility when exploring personal experiences, which can pose emotional risks to both participants and themselves, necessitating clear protocols to manage distress. Hammersley .M. (2009) critiques rigid institutional ethics processes, arguing they hinder true global insights in social research, suggesting ethics should be a lived experience rather than a mere regulatory requirement. Iltis. A.S., MacKay.D., (2024) highlight the complexity of navigating overlapping ethical regulations, which vary by funding, jurisdiction, and research type, potentially reducing ethics to a form-filling task. However, I aim to make ethics central to my research process, beyond just regulatory compliance to enhance the validity of my conclusions through their improved ethical rigor. I have gone to explore different ethical framework approaches which are: principlist, on-consequentialist, consequentialist, ethics of care and virtue ethics. There basic principles are given in Appendix 2 and based on the definitions given in Wiles .R. (2013, p9-24).
I considered the consequentialist principle, which judges actions based on their outcomes, aiming for the greatest benefit to individuals or society (Wiles .R., 2013, p.9-24). However, this approach might introduce bias, as my goal to produce meaningful research could lead me to view any decisions as beneficial. Instead, I opted for the principlist view, which balances four ethical principles, promoting more objective decision-making and addressing ethical risks to both myself and participants. I dismissed other frameworks like the 'Ethics of Care' (Mauthner .M. et al., 2002) due to their lack of clear guidance for objective decision-making in this context.
In addition to the ethical dilemmas I will consider the further potential areas of impact on the validity of my research due to my research positionality are:
Bias and Objectivity: As a practitioner practicing within the field it is possible that my own personal experiences as a teacher and possible alliance felt with both fellow singing teacher peers but also neurodiverse students, as a diagnose dyslexic may affect my data interpretation. 
Role Conflict: Possible conflict risks could be seen through my conclusions.  As it is possible my conclusions would counter those opinions of my peers, or work against established views of those I wish to collaborate with in the field. There is possibility to maintain those relationships may affect my judgment to report as I can. 
Confidentiality and Privacy: As part of my research I may have access to sensitive information, added in to this the added data protection risks around working with children, it is vital I have stringent data protection vigor around my data collection. In addition to this ensuring that participants have faith in this will ensure they feel safe to share honest opinions without fear of repercussions.
Informed Consent: This is where I have considered the extent of my own researcher positionality and the use of a positionality statement. It is crucial in line with my ethical obligations that the participants have been given a full picture of my position to help inform their consent to take part in the study. I took into consideration the declaration of my own neurodiversity as to whether it would help openness in balance with my own bias as a part of the phenomenon I wish to study. The reason to bring this to light in this part of my considerations is to give thought to if being open about my disability would be integral to the informed consent of the subject. I decided that it could have an effect on the students' responses, and if not revealed and was to be exposed later in the study, could have an effect on the reputation of myself as a trustworthy practitioner when asking for participants to be open about their own disabilities, and risk the withdrawal from the study. As I am working with children, due to the laws of consent I would also seek consent from the parent or guardian. 
Power Dynamics: As I will be engaging with children for this study it is essential to understand that there will be a power imbalance as I am not only an adult but also a teacher, who by their social position could make participants obligated to provide certain responses or behave in a different manner.. 
Data Interpretation: As an Insider researcher I need to understand the extent of my own academic skills, and that it may impact the reliability and extent of the analysis I may be able to draw based on my limited experience in the field of research. Alongside this due to my everyday experiences in this practice, I should be aware that I may find it difficult to separate my subjective experiences from the objective analysis.
Further Ethical Dilemmas: As I am working as practitioner I may find it possible that I could encounter situations where it could question my loyalty to an organisation which could be in conflict with my ethical responsibilities to report my findings objectively. There is further possibility that from my observations that I could encounter teachers who conduct lessons in a manner that may require me to expose them to authorities for wrong doing or question their practices as a practitioner.

Addressing these issues will require full critical evaluation of my methodology which I have begun in this assignment, seek to show full transparency of my methods and decision making, and ongoing reflection to maintain ethical standards and the integrity of the research. The process of seeking ethics approval will also move me to address these issues by documenting the assessment of possible issues. 

Further to increase the validity of my work and work within the boundaries as research practitioner, I would look to make use of a reflexivity journals developing strategies to critically examine our own attitudes, thought processes, values, assumptions, prejudices, and habitual actions, in order to better understand my complex roles in relation to others.

Conclusion
I set out to evaluate the possible research from a complex work based setting, which looks to explore if there are barriers to learning experienced by dyslexic children within the one to one singing lesson. This developed from my own experiences as a teacher and the issues I faced as a student with dyslexia needs. As a practicing singing teacher, this places me in the position of conducting insider research utilising my experiences in the field when brought in alongside my studies as masters student. The issues faced by insider research come with balancing my philosophical approach to this research. I have gained an understanding of my ontological stance as a relativist, constructionism standing within my epistemological views and considered myself in axiological terms. This concluded in a conflicted view that I should sit in the interpretivist paradigm but on further reflection as a practitioner working in to seek knowledge from multidisciplinary sources, landed my evaluations to a Pragmatic paradigm in the context of this research. I then moved on to the approach that I would be taking an inductive approach to explore the possible issues faced by dyslexic children in the one to one singing lesson setting, which would hopefully lay the foundations for my scholarship for further research in this field which allow me to focus on possible identified issues. The case study approach to this research, where I would gather my data through a one to one lesson captured on video, could allow me to use this information to gather two forms of secondary data, one in the form of structured observations and then expand on the seen experience with a video stimulated semi structured interview with my participants. The possible impacts on my research have come from an evaluation of the possible issues that insider research could have on my validity of the results, and the possible bias that I could bring from my own subjective views as a practitioner in the field. Reflecting on this work, the areas of further development is my understanding of the possible interview techniques I would explore prior to engaging in this, as I  identify this as a possible gap within my knowledge owing to my lack of experience as a researcher.

 I have looked to balance my ethical obligations with the possible risks that insider research could bring. I feel the evaluation of my methodologies has brought to light the bias they could have on a study including personal values and the desire to find value in my data. I have recognised the impact variables could bring; which need to be balanced with not only my resource, the bias that comes from bounded ethicality and the practicalities of conducting the study within the parameters they set.  















Appendix 1
Example of Eligibility Criteria for Research sample selection
	Criteria 
	Reasoning 

	Singing Teacher networks approached must have a minimal joining criteria to be an accredited member 
	Although there is risk due to the unregulated practitioner status these networks have minimal criteria the teacher must meet in order to join 

	Student must be already engaging 1:1 Singing lessons 
	By ensuring that this is a natural environment to the subject to gain observations of a more accurate experience not biased by the a new learning setting 

	The lesson must be conducted by their usual teacher 
	I would define ‘normal’ as the teacher the attend lessons with for the majority of their lessons and therefore would be their natural environment and experience

	Student must be diagnosed as dyslexic by an accredited educational professional.
	This ensures I have the targeted cohort for the study population with the same characteristics which have been professionally observed and diagnosed. 

	Student must attend full time education 
	This ensures that I am targeting a small age, group eliminating the possible bias due to variables in age. By all students attending full time education, schools are regulated and therefor will fall within a standard of learning in which that student engages with, and will set a baseline for learning experiences.












Appendix 2
Table of Focus and Principles of Ethical Frameworks. Adapted from Wiles, R. (2013). Further reading and resources. In What are Qualitative Research Ethics? (pp. 93–96). London: Bloomsbury Academic.

	Ethical Framework
	Focus and principle

	Consequentialist Ethics:
	The morality of an action is determined by its outcomes or consequences


	Principlist Ethics
	Morality is guided by a set of established ethical principles. Autonomy , beneficence, non-maleficence , and justice 

	Non-Consequentialist (Deontological) Ethics
	The morality of an action is based on whether it adheres to a set of rules or duties, regardless of the consequences.

	Ethics of Care
	Morality is centred around the importance of relationships, care, and empathy in human interactions.

	Virtue Ethics
	Morality is about developing good character traits (virtues) and living a flourishing life.
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