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Choose a group/individual within Society and Education being at risk of exclusion. Use the literature and theory to critically analyse whether policy translates into good/best practise in education.

In today’s climate, there is a real push towards inclusion and ensuring that all people have access to the same opportunities as everyone else.  Providing strategies to access those opportunities regardless of any difficulties or barriers.  However, there will always be conflicting factors that will attempt to disadvantage certain individuals, whose own circumstances do not conform to what is normal.  What is normal? Who is to say what is normal? Is it fair to assume that we live in a society that is fairer for some that it is for others? A question raised in the Equality and Human Rights Commission (2015). It is my belief that this is very much the case, although the statement itself, contradicts.  The meaning of the word fair is, ‘the equal treatment of people without favouritism or discrimination’.  Whilst, as a society, we are moving in the right direction, we still have a considerable way to go. 
In the case of our education system, there are many reasons our children and young people are not achieving their full potential, strong examples of this are children within our care system, Looked after children (LAC).  Children within the care system, can be the victims of abuse and neglect and indeed each and every child has suffered a varied degree of trauma, dependent on their individual circumstances and history.  Each of these areas of trauma, contribute to the child becoming a victim of discrimination mainly in two specific areas, Education and Health.  It would seem, through personal experience, that the people who work within the ‘system’ are far better at allocating health care towards LAC than they are at combatting the factors that allow a child to be identified as ‘different’ and therefore a victim of discrimination and exclusion.  Discrimination, when referred to, is an existence where an individual is treated unfairly and with inequality.  As a result of these factors, the child’s education and schooling can be greatly affected and they are often in need of specialist individualistic support, to help them to access their education appropriately and enable them to develop academically to the best of their ability.
Our local authorities retain the responsibility to secure a suitable care placement for the looked after children in their area, the first and probably the most important step on the road to rebuilding the child’s future. The process of placement is a very delicate and stringently planned out operation.  A team of experts, who know the child well and are able to match their social requirements with a socially compatible, home setting that will provide the child with the essential support and nurturing environment, which is imperative to their health and well-being.  The Mockingbird Programme originally developed by the Mockingbird Society in America in 2004 have produced an invaluable network of support within the foster care community.  
The Fostering Network’s Mockingbird programme is an innovative method of delivering foster care using an extended family model which provides respite care, peer support, regular joint planning and training, and social activities.
The programme improves the stability of fostering placements and strengthens the relationships between carers, children and young people, fostering services and birth families.
                                                                                       The Fostering Network.
This kind of support in providing a safe, supported and well-placed home environment
will in some way start the process of providing the answer to the child’s initial basic needs.  
Maslow (1943, 1954) stated that people are motivated to achieve certain needs and that some needs take precedence over others. Our most basic need is for physical survival, and this will be the first thing that motivates our behavior. Once that level is fulfilled the next level up is what motivates us, and so on.
						            Simplepsychology.org (2018) 

It is the job of the child’s or young person’s social worker to ensure that every effort is made to minimise disruption to the child’s education. This means that, where possible, the Local Authority would arrange a care placement which enables the child to continue in their existing educational placement. This is contained within the care planning, placement and case review regulations. Although even with the best will in the world, this is not always a simple process and inevitably there are obstacles that need to be addressed.  One such obstacle that can occur from accurate care placement is the simple geographical location in relation to the child’s place of education.  In ensuring that the placement meets the needs of the child, this can unfortunately be in a location further from their school and can result in a lengthy journey to travel to and from school.  Causing difficulties for the child or young person and excluding them from valuable family time, the ability to attend after school clubs/sporting activities or social interactions with school friends.  There is a very fine line in the decision-making process, and the local authority have a duty of care to make decisions with the best of intention towards facilitating every need of the child or young person, in a model that is as close to a perfect fit as is humanly possible.  
In the case of the child becoming educationally disadvantaged, a team of professionals work closely together with the child, school, care placement and birth family to provide the best care package available to ensure the child has optimum access to the type of education they deserve, to enable them to reach their full potential. As outlined by Wyn Harries, Pembrokeshire County Council.
‘When a child becomes Looked After a Personal Education Plan is written to clarify what is needed to make school as smooth as possible for the child and to ensure maximum support for the child to achieve his or her educational potential.
Pembrokeshire also tracks the progress of all of our Looked After children in all schools. Two educational support mentors work with the young people, their families, their carers, and their social workers to make sure that their schooling matches their needs and that they do as well as possible through the LAC virtual school.
				        Pembrokeshire County Council (2017).

The team come together to collectively write a Personal Education Plan (PEP) and along with the school, they would then compile an Individual Development Plan (IDP) which will follow the child throughout their educational journey and into young adulthood.  
‘A unified plan:  The Act creates a single statutory plan (the individual 
development plan (IDP)) to replace the existing variety of statutory and nonstatutory SEN and LDD plans for learners in schools and FE - including 
statements of SEN, individual education plans for learners supported through 
school/early years action or school/early years action plus, and learning and 
skills plans carried out via assessments under section 140 of the Learning 
and Skills Act 2000.  This will ensure greater consistency and continuity and,
unlike the current system, ensure that provision and rights are protected 
regardless of the severity or complexity of needs. For most children with ALN 
who are looked after, the Act will require their IDP to be incorporated into the 
personal education plans (PEPs) made for these learners as part of their care 
and support plans (CSP). This will eliminate duplication of effort and ensure 
that the educational needs of a child who is looked after are considered in a 
holistic way.’
				                                            Beta.gov.wales (2018).
Within today’s society, it is still sadly evident that stigma and stereotypes are factors that can create social barriers in the path of the looked after child. A feeling that they are somehow only second-class citizens, who’s lives fail to meet the ‘normal’ standards of some people who lack knowledge, understanding and empathy towards individuals who are the victims of extreme personal and physical upheaval, through no fault of their own.  The stigma towards looked after children is ever-present, adding to their already low self-esteem and low emotional well-being. The child can often be made to feel ashamed of the fact that they are in care, deep rooted feelings of anger, shame and frustration that can fester into negative behaviour	 both inside and out of the school environment.  Only fuelling the misconception that the children in the care system are delinquents and thugs.  We have a duty of care to help dispel these stigma’s by educating not only the children that share the same environment but also to educate the wider circle.  The parents and families of those children who are passing on a negative message to their offspring and fertilising the growth of short-sighted misconceptions.  	
‘All too often, children in care are seen as dangerous, delinquent or damaged goods. The circumstances of their early life, which are likely to include trauma, abuse and neglect, are commonly forgotten. Instead, we see communities protesting against residential care homes being built in their neighbourhood. We think children in care are there because they have somehow played a part in their fate. They’ve become a number, a case, a file.
Being in care often intensifies, instead of soothing, early trauma. The stigma of having been in care adds to this burden.		
						Jimmy Paul, The Guardian (2017).
Research shows that looked after children are more likely to be excluded from school as a result of negative behaviour than all other children, although the figure is reducing, it is still a factor.  
In 2016, 0.10% of looked after children were permanently excluded from school, compared to 0.08% of all children. The percentage of looked after children permanently excluded has decreased from 0.14% in 2016 to 0.10% in 2016, this is the lowest it has been in the five year period 2012 to 2016.
                                                                          Department of Education (2018)                                                                           
                                                                                             
We as education providers must bridge the gap towards our looked after children to endeavour to understand the difficulties presented that lead them towards negative behaviour.  If we can start to understand the triggers, we can help provide solutions to alleviate the contentious issues and therefore reduce the amount of school exclusions for looked after children 

Having endured their own personal trauma, looked after children, even the strongest of mind and most self-assured individuals all face an uphill struggle to find their place within this world.  Although stigma’s and stereotypes are an issue, the care providers, and education providers are working tirelessly to ensure a firm support system is in place for the child or young person.  Providing them with a voice, the right to express themselves without fear of prejudice and discrimination. The very first declaration of the rights of a child were written by ‘Save the Children’ founder, Eglantyne Jebb, in 1923. Today, all but 2 countries internationally, have subscribed to the United Nations Convention on the Rights of the Child (UNCRC).  
‘The United Nations Convention on the Rights of the Child (UNCRC) is a legally-binding international agreement setting out the civil, political, economic, social and cultural rights of every child, regardless of their race, religion or abilities.’
Continues with..
‘Under the terms of the convention, governments are required to meet children’s basic needs and help them reach their full potential. Central to this is the acknowledgment that every child has basic fundamental rights. These include the right to:
· Life, survival and development
· Protection from violence, abuse or neglect
· An education that enables children to fulfil their potential
· Be raised by, or have a relationship with, their parents
· Express their opinions and be listened to.
In 2000, two optional protocols were added to the UNCRC. One asks governments to ensure children under the age of 18 are not forcibly recruited into their armed forces. The second calls on states to prohibit child prostitution, child pornography and the sale of children into slavery. These have now been ratified by more than 120 states.
A third optional protocol was added in 2011. This enables children whose rights have been violated to complain directly to the UN Committee on the Rights of the Child.

In line with the rights of the child to have a voice and be able to use it, each looked after child is allocated an advocate, who meets with the child or young person on a regular basis to listen and record the needs, thoughts, wants and requests of the child.  Regardless of the request, question or issue, the advocate has a duty of care to the child or young person to voice these appropriately on behalf of the child or young person and also to ensure that the appropriate people are listening to them.  This works in tandem with the allocation of a Personal Advisor (PA), this person is responsible for sourcing information that the child may wish to know, assistance with the next steps of ‘When I’m Ready’, the process that extends the pathway of support when a young person considers moving on into adulthood and an appropriately supported independent life. A PA ensures the young person acquires the essential life skills for semi-independent living, i.e. cooking, housekeeping and financial budgeting and independence.  Skills that a child living in the family home would normally acquire and learn from their birth parents.  The relationship exists on a more informal, friend-based level, developing a trusting relationship, so that the care-leaver is able to build on their confidence and move towards a positive, independent future.
Within our education setting, in line with our policies and procedures, looked after children and young carers are invited to regular get togethers, where they are able to exchange feelings, common issues and offer support to each other within an empathic environment, where they feel safe and able to communicate their feelings without judgment or discrimination.  The children feel valued and also feel a sense of respect and responsibility in sharing each other’s pain and understanding.  It also helps the children to dispel the feeling that they are alone.  A shared understanding is powerful and encourages confidence across all age ranges, whilst promoting an inclusive attitude and building a school based supporting community.  
Coupled with the support and the teamwork around successful, well balanced placement of a home environment, provides our looked after children with the firm foundations that will enable them to enjoy feelings of security and acceptance. This in turn has a huge impact on their general outlook and way that they conduct themselves.  Having realised a sense of belonging, there becomes a necessity to behave in a certain way or to tailor behaviour in order to ensure their security of placement, we know this as Operant Conditioning, Skinner’s theory of Operant Conditioning tells us:
Operant conditioning is a method of learning that occurs through rewards and punishments for behavior. Through operant conditioning, an individual makes an association between a particular behavior and a consequence. 
                                                                                                   Skinner (1938).
By identifying that our looked after children display behaviour that can be seen as negative, however, is attempting to communicate feelings and emotions that they are unable to show, fearing rejection and neglect.  By ensuring the accurate placing of the child in a complimentary environment that fulfils their emotional needs and establishes them a place, an existence that is considered acceptable in society and more ‘normal’.  There becomes an incentive to change behaviours, to tailor them to enable the child to stay and feel secure within their trusted environment, home and a sense of where they belong.  Understanding that all behaviour is communication and listening to what the child is trying to communicate is the key to successfully supporting positive changes, changes that create opportunities for inclusion rather than exclusion.
The work of Skinner was rooted in a view that classical conditioning was far too simplistic to be a complete explanation of complex human behavior. He believed that the best way to understand behavior is to look at the causes of an action and its consequences. He called this approach operant conditioning.
                                                       McLeod, Simply Psycology (updated 2018).
It is my view that within education, it is essential to attempt to educate the wider circle, the doubters on the peripheral that choose to exclude, metaphorically and socially, through ignorance or lack of understanding.  Educating children across all learning establishments to encourage and embrace difference and promote supportive behaviour towards others who are less fortunate.  This will produce a ripple effect that will enable us as a society to make a difference, bridge the gap and move forwards into a more accepting and inclusive way of living.
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