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Sharing is caring!

A significant feature of assessment for leun;i i .'

. ng is the: sharin
with pupils of both the leaming objectives and the e'xrm:lucl9
leaming outcomes in a clear and explicit way.
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Using Learning Outcomes and Success Criteria
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Sharing is caring!
: ‘ What de we thare with our fearners?
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Sharing is caring!

A significant feature of assessment for learning is the sharing
with pupils of both the learning objectives and the expected
learning outcomes in a clear and explicit way.

Other Answers (7)

Vile salad answered 7 years ago

{

. Hmm it sounds like you're doing a teaching qualification. Good luck - | learned diddly-squat on my PGCE
course, and only learned anything at all about teaching once | started my job. | don't envy you all that
rubbish about learning objectives and stuff. My tip: a good desired "learning” outcome is for the children to
work in silence for an hour.
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Writing 3552 learning objectives

What the learners will know, be able to do
Slmple concise and explicit and understand by the end of the lesson

T T

SPECIFC _’ States exactly what learner is to achieve.
: "; HEA S U k)ﬁ B ’C —) What level of learning is considered successful?

. M TA‘ NA BL€ weellp  Challenging, but realistic - a chance for success.
%a Focus on content that is interesting and necessary

*-c._-\

TTME "BOU}‘;D —} A specific ending point for assessment
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Non-specific example

Children will make notes
about the stock market
crash of 1929.

Specific example

By the end of the lesson,
children will be able to
complete Multi-flow
thinking map showing the
causes and effects of the
stock market crash of
1929.




Writing B35 learning objectives

What the learners will know, be able to do
Slmple concise and expl|C|t and understand by the end of the lesson

LT A, Pl A I A L o T L A 1 S T

SPE(1F[(( ey States exactly what learner is to achieve.
S ’ HEASU [\)ﬁ[/‘ E sl What level of learning is considered successful?

. A ‘ TAl NA BL€ wmsllp Challenging, but realistic - a chance for success.
4 : ocus on content that is interesting and necessa
ELEVANT F hatis [pte e 2
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Tl M {: -BOOND wllp A specific ending point for assessment




Z-"; MEASURABLE  Hoyvitsheleaming

b

Quantifiable, concrete criteria for assessment

Non-measurable example Measurable example

Children will discover After a field trip, children wil be

diversity in a meadow by able to describe at least 6 plant

coming face to face with it. species and b animal species found
in a meadow.

Unclear as to what children are to learn...so much diversity in meadow




Writing E learning objectives

What the learners will know, be able to do
Slmple conc|se and EXPIICIt and understand by the end of tﬁe lesson

R ——— T

STE(IF[(( ewmmmmely States exactly what learner is to achieve.
S ’ MEASUR&F E What level of learning is considered successful?
g

. Al TAINABLE . wellp Challenging, but realistic - a chance for success.
RE LE VAN T wmllp FOCUs ON content that is interesting and necessary

-

TIM C'BC‘U }‘¢D =l A specific ending point for assessment




- | Writt A 1
ATTAINABLE  aviomend

children's success

Think, pair, share...

Can you think of an example of a learning
outcome that is not attainable?




Writing E learning objectives

What the learners will know, be able to do
Slmple concise and explu:lt and understand by the end of the lesson

i T

E SPE(IF|(( sy States exactly what learner is to achieve.
N —; ‘: M EA SU F’\)ﬁ B! £ sl What level of learning is con5|dered successful?

. A | 1TAI NA BLE =l Challenging, but realistic - a chance for success.
RE LE VA N T el FOCUS ON content that is interesting and necessary
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Tl {u ] C "BGU}%:D =l A specific ending point for assessment




RELEVANT

Think, pair; share...

How do you make sure that your learning

outcomes are ALWAYS relevant?




Writing E&3=5a learning objectives

What the learners will know, be able to do

S|mp[e concise and eXPIICIt and understand by the end of the lesson
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E SPE(IF ([ sy States exactly what learner is to achieve.
S ‘: HEASU RF“BLE sl What level of learning is considered successful?

. A l TA‘ NA BLEA =l Challenging, but realistic - a chance for success.
E L€ VA N T f Focus on content that is interesting and necessary
g
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TIM C'BC‘U}‘JD wll A specific ending point for assessment




So that what the learners will know, be

. o ™ YAL R
q_._»_ | T ‘ M t o BC‘U } "}D able to.do and understand can be

formatively assessed.

.

Non-Time-bound example Time-bound example?

Children will evaluate the
impact humans have on

the local coastline .
Working on your own, can you

change this to a time-bound
example?




Writing learning objectives

Is this a good example of a SMART learning objective for a year 3 History lesson?

N

e O ug TiME-BOUND IR MEASURABLE
a I ECTFC By the end of the lesson, you should be able to discuss Hhreg possible
o MEASURABLE  improvements to Tudor waste management, [ «Tawacee

crzciric [l RELEVANT s
.AlTAINABLg ol & <recrc
RELEVANT - Can you write one?

—~y

g TiME-BOOND Apply your knowledge and evaluate




r mlearning objectives

By the end of the lesson, you should be able to discuss three possible

lmprovemcn’rs to Tudor waste managcmcn’r
Y/

The nature of the objectives will determme what teachlng approach (or model)
you use, and the strategies and techniques you will employ to ensure that the
learning is effective and efficient.




Writing B&%4 = 7 mlearning objectives

Let’s take this to the next levell .
\ Where is the verb?

Sy By the end of the lesson, you should be able to discuss three possible
improvements to Tudor waste management.

Did your learning outcome involve higher order thinking?




EVALUATING ANALYZING

CRITICALLY EXAMINE INFO & TAKE INFO APART &
MAKE JUDGEMENTS EXPLORE RELATIONSHIPS

Judrz, Test, Critique, Categorize, Examine,

Defend, riticize Compare/Contrast, Organize




EVALUATING

CRITICALLY EXAMINE INFO &
MAKE JUDGEMENTS

Judnez, Test, Critique,
Defend, Triticize

ANALYZING

TAKE INFO APART &
EXPLORE RELATIONSHIPS

Categorize, Examine,

Compare/Contrast, Organize

Can you...
.rewrite it so it does?

assess

Tostity prioritize
recommend
decide rate
compare chooge
explain

examine

Tdentity categorize
confragt write  pind
nvestigate show tel

explain
complete
classiey use compare  discuss
examine  regtate  Predict
Tlustrate fransiate
solve outline

Did your learning outcome involve higher order thinking?




Weasel words!

Some Bloom’s words are too
generdl, lack specificity and
cannot be measured.

Can you find any?




EVALUATING

CRITICALLY EXAMINE INFO &
MAKE JUDGEMENTS

Judnez, Test, Critique,
Defend, Triticize

ANALYZING

TAKE INFO APART &
EXPLORE RELATIONSHIPS

Categorize, Examine,

Compare/Contrast, Organize

Can you...
.rewrite it so it does?

assess

Tostity prioritize
recommend
decide rate
compare chooge
explain

examine

Tdentity categorize
confragt write  pind
nvestigate show tel

explain
complete
classiey use compare  discuss
examine  regtate  Predict
Tlustrate fransiate
solve outline

Did your learning outcome involve higher order thinking?
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After sharing with students what they are going to learn, it makes sense fo give them a reason for Iéarning it.
That is, teachers answer the question, "Why are we learning this?** -

Broadly speaking, there are two possible answers:

Teachers will probably need to expldin the academic importance of what they want their students to learn, but
students will often be able to tell the teacher why the 'life skills’ are important to learn.




Develop understanding of how this learning...

_ ‘

.links to theme/topic/ larger area of learning



You have | min to draw a house.




Talk partners

) What is successful about your partners house?
2) What could be done to improve your house?

’ e

NOY/( R O




Mark you partner’s house

= Door ramp for wheelchair access 30
= Disabled parking space by gate 20
= All rooms on ground floor 10

= Shrubs and flowers in garden 10
= Intercom on door 20
= Flat path leading to garden shed 10




What point am | trying to make?

MR. IMPOSg,

Gy Foger Hargreaues
-




How do the learners know how to be successful with the learning objective?

' A P
Background - i"
! .‘ 2R N

Royce Sadler (1998), an Australian educationalist who has long been working
in the field of formative assessment, says it this way:

g HOW? —,
"We need o let s’rudcn’rs into the secret, allowing them to become insiders
of the assessment process. We need to make provision for them to-become
members of the guild of people who can make consistently sound
judgments and know why those judgments are justifiable.”

Sadler, R 1998, Letting students into the secret: Further steps in making criteria and standards work to improve learning.
Paper presented at the Annual Conference for State Review Panels and District Review Panel Chairs, July 1998.
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D e
Royce Sadler (1998), an Australian educati
in the field of formative assessment, say
"We need to let students into the secret,
of the assessment process. We need to m
members of the quild of people who can n
udgments and know why those judgment



Success Criteria... ZRAYH

What are they?

- The ingredients of our learning objectives
- Can simply be a list or rubric of how to be successful

- The tools for equipping the learners to self and peer assess

- Suggestions to achieve learning objective _«um

- A list of 'remember to' prompts




Success Criteria...

Principles of use ' AR L =S

They need to:

- Be written in a language that learners understand

- Be limited in number (so not overwhelmed by scope of task)

- Focus on the learning not aspects of behaviour

- Be supported by exemplars of work (makes their meaning clear)

- Ideally created with input from students (greater understanding
| and ownership)




Success Criteria.. '//,

Known by teachers first?

Same for all?

Constantly referred fo?

Thoughts on any of the above?




Excellence Model

Show and elicit
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‘It's bright”
‘The Christmas trees are nice’
‘The letters are a bit funny sometimes’




‘The reindeer is nice.’
‘Yellow drawings don't stand out.’




%r\?.sul‘ STREET .INFANT SCHOOL !;

v
P cHrI1STHAS.  FATR Q ' v

. g £_.
fz TuuRSDAY  NowEMBER % % |
)/

P e gt

"This is the easiest to read.”




Success criteria generated by children

make all your letters the same size
use dark colours
don't use yellow

put pictures round the edge, not in the
middle

check that you have copied all words &
numbers
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make all your letters the same size
use dark colours
don't use yellow

»  put pictures round the edge, not in the
middle

check that you have copied all words &
numbers

nounT  STHEET “Tow i
QN Mt.:N > DECE ﬂBEJ It ot |45 ;@

bon

2 «
TussDay DECEMBER | of |45 ng

ve?* ‘Il

g -
' pep WEDHE DAY DEEMBER 2™ at lpoo
7 PLEASE coME !




Model of Excellence

London, in the Year of 1666. It was the middle of the summer and
not a single drop of rain had fallen from the warm sky. At Pudding
Lane in a small baker’s factory, an exhausted baker called Thomas

Farvnor, totally forgot to put his oven out and little sparks began to

jump out of the hearth. Nobody noticed, they just kept on
snoozing in their cosy beds on the hottest, driest night of the year.

Flames started to grow, naughty sparks joined them and the
hungry fire grew and grew and spread very quickly through
streets, eating its way from house to house until it was out of
control.




Generation of success criteria

iwith pupils

= Interesting start to hook reader in

= Retell events in order
=« Factual information

Descriptive detail to engage reader

Include specific names
Past tense

Sentence starts

L]

"

= [ime connectives
= Non negotiables




Generating success criteria with learners

Skills posters
Comparison of two examples -

Sloppy SC

Bad example! Sl

Teacher demonstration

Retrospective generating



Once you've got them..then what? 8

Results table checklisg

Tick off the things you have included in your results table:

Things | should include in my results table....
A title for the first the column
e.g. name, boy/girl
A label on the title of what you were measuring /recording
e.g. lung capacity
Unitson the title of what you were measuring/recording
eg Litresorl
A place to record more than one test for each person
: A column to record the mean (average)
Rate your table out of 10 for neatness
| 8. 1 =very messy inpen 10 = neatin pencil with a ruler.
To improve my table next time | will.......




What are the benefits for children?

Students can achieve.

Appreciation that learning requires the application of
specific skills.

An unders’randmg ’rha’r there are various skills that
have progression and need repetition.

Used as AfL to know how to improve

Real Time improvements to work




Time for a secret mission!




The multiplier effect in lessons ( Michael Ross 201l)

What AFL strategies would you use when a child says this?

\cher wont ask me to answer a
on't think up my own answer.

3) | never have to explain my answers to anyone else.



o ThTMUrTpner errecT mnessony

What AFL strategies would you

1) | know the teacher wont ask me to answer a
question, so | don't think up my own answer.

l what | have to do fo improve



2) | don’t listen to what other pupils say, as there's
no point.



3) I never have to explain my answers to anyone else.



i) I've no idea what will make my work good.



o) How a teacher judges my work is a complete mystery to me.



b) | have no idea what | have to do to improve



1) | never get any advice about how to improve my work - I'm always told
"well done” or "good work™ MAT



8) The teacher gives me marks and levels, but
nothing about what | can actually do to improve my
work.



9 | get advice from the teacher after I've finished about what to do
next time, but | often forget by the next lesson.



10) The teacher doesn’t like me so there is no point trying!



II) The teacher is responsible for my progress.
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