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1.0 Introduction 
The learner: Who am I teaching? 
In this assignment it will outline the importance of a critical incident whether in a positive action or a negative action, along with the critical incident this will be underpinned by some key theory practices for reflective teaching practice, some will include some key theories to understand the importance of reflective practice such as a humanistic approach in a classroom-based lesson. To draw out this for an In-depth analysis I will be attending five live lessons within school X In adherence with BERA guidelines (British educational research association , 2018)  on Wednesday 22nd of September 2021. 
This assignment will go on to explore different theories to help conduct a critical analysis of each critical incident within those five live lessons. This assignment will include the role of critical reflection and how vital it is to the teaching profession for understanding and development to help progress the ways of teaching. Each form will outline the critical incident when and where did this occur, there will be also extra notes for external factors to include in such as was it after lunch? Did they come straight from another lesson? There will be a detailed description of who, what, where and why did this lead to a critical incident. This will also be linked to Donaldson’s four purposes of being ethical, ambitious healthy and enterprising to see if there is similarity or what could be worked on. 
The assignment will then lead on to the literature review by focusing on several critical incidents that was noted within the live lessons to research, identify and synthesises 



2.0 The role of critical reflection  
What is the purpose of the role of critical reflection in the education sector?
The role of critical reliction is crucial for new ways to teach and develop from an individual and a peer reviewed assessment. The role of a teacher in the education sector is vital for progressive learning but could also be a downfall with bad habits used to deliver a session or not looking for new challenges for the students to take part in. How can you evaluate a critical reflection as an individual or group? Many articles and books have been published with the niche of critical reflection and further development have been used, with the teachers reflective practice handbook this can be used a springboard to understand how to produce a critical reflection by using the dimensions of reflective practice (Zwozdiak-Myers, 2012).  
The developing role as a teacher is always progressive with new ways to teach and understand how your students are reacting and participating in your method of teaching, this could be a constructivist way of teaching where the main contributors are Pigat and Vygotsky or a behaviourist approach where E.L Thorndike and Skinner have introduced a reward system for progressive learning, or finally it could be a humanistic approach where the teacher is taking care of the emotional needs of their students as priority, this is new the newest research developed by John Holt 1964,  These are all different ways a teacher could use these methods to help their students get the most potential and development. This way of reflective practice can help with adding new ways to meet the criteria of the new Welsh curriculum (Donaldson, 2015).  Although these critical incidents sound extreme and have a negative effect, these incidents can be minor details while observing a class, “these incidents appear to be ‘typical’ rather than ‘critical’ at first sight but are rendered critical through analysis” (Tripp, 2012). With all of these variations and reviews, it does not mean that only one of these methods can be used at any given time, as teaching and the education sector is a complex situation giving the needs for all theorist’s reviews to be input into a classroom context and student development. These methods can be used throughout each stage of a student’s life within their at school and outside. 

3.0 Observation 
For my observation I was set within A school environment, I have not named the school or classroom as part of adherence to BERA guidelines (British educational research association , 2018). Throughout the day I was given as number of lessons to follow in a mixed setting. With the background of school X, it is a community school within the Swansea region its up to date research on  (Welsh Government , 2014) shows that school X has above average on school meal. This is one factor that could indicate of the socio-economic background within the region of Swansea. This school is not used for placement school within my PTE, upon arrival all students were greeted by SLT members to ensure safety and uniform was applicable for school to begin. With that there was a sense of positive reinforcement within staff talking to students, I saw this as a great example for how the school staff build those relationships with pupils at the gate as before school starts, which could lead to breaking down barriers for student engagement (John Hattie, 2007). As I was given as timetable on what lessons I would be in, all classrooms referred to positive reinforcement “praise for task performance seems to be ineffective, which is hardly surprising because it contains such little learning related information. IT appears to be more effective when there are perceived low rather than high levels of threat to self-esteem, Presumably because low threat conditions allow attention to the feedback (John Hattie, 2007), Although to keep it completely autonomous each lesson was a great and privileged experience to be and it was a calm environment, each class I entered was set in a calm environment without the any of the teachers raising their voice. Throughout the day I was noting down critical incidents within the classrooms, although they incidents were not bad and major, but they were slight issues where it could change the outcome of learning for the individual or whole class of learners.  

3.1 How does this link to Donaldson and the new Welsh curriculum? 
As the four purposes relates to the new Welsh curriculum, Donaldson was known as the architecture of designing the new and improved curriculum. (Donaldson, 2015). Donaldson has designed the new curriculum to be student driven this gives a more holistic approach to learning compared to the previous education system (Donaldson, 2015) 
The four purposes Donaldson has stated are 
-Ambitious and capable learners.
- Healthy and confident individuals.
- Enterprising becoming creative contributors. 
- Ethical informed citizens within the twenty first society. 
The critical incident that I identified because of the three observations I undertook was from a lesson of year nine class. The critical incident was the use of a pupil was seen with its head on the desk and it had seemed it had lost interest within the class. This then led to a domino effect within the class and more pupils were getting distracted and questioning why pupil X had their head on the desk. This then led to other students noticing that student X had their head on table, this then led to an increase noise level within the class and all students were off task. Rather than teaching shouting at whole class, Teacher X went to student that was vocally disrupting to calm the student down in a quite manor, this then led to the teacher gain back attention of some of the students but more followed as the class noise began to get quieter and quieter, teacher then asserted on what the task was  given and walked around the class assisting students who needed help, this was a moment where the teacher had used all three approaches such as behaviourist, humanistic and constructivist approach within the class. I identified this as a critical incident as this was a domino effect for one student not working on task given by teacher. As task at hand was an independent task so this could have challenged the student, but student didn’t ask for help, all of the class were working on task but seemed to have given up straight away when student A lost focus this was a interesting review as the teacher seemed to have built a good relationship with their students thus quickly gaining back control of the class, this could of led to an assessment for learning that the teacher to assess. 










4.0 Literature review 
Within the critical incident I identified, Blooms Taxonomy (1956) was evident. Blooms Taxonomy refers to the cognitive stage’s children will pass through when learning is occurring (see appendix ‘B’). Although originally the taxonomy included Knowledge “involves the recall of specifics and universals, the recall of methods and processes, or the recall
of a pattern, structure, or setting.”
-Comprehension “refers to a type of understanding or apprehension such that the individual knows what is
being communicated and can make use of the material or idea being communicated without necessarily
relating it to other material or seeing its fullest implications.” 
- Application refers to the “use of abstractions in particular and concrete situations.”
- Analysis represents the “breakdown of a communication into its constituent elements or parts such that the
relative hierarchy of ideas is made clear and/or the relations between ideas expressed are made explicit.”
- Synthesis involves the “putting together of elements and parts so as to form a whole.”
-Evaluation engenders “judgments about the value of material and methods for given purposes. (Bloom, 1956). The taxonomy was also revised in 2001 with new objectives these are:
-	Remember.
-	Understand.
-	Apply.
-	Analyse.
-	Evaluate.
-	Create.
(Krathwhol, 2001)

The critical incident that I identified within school X was in ties within the four purposes, as the teacher was asking probing questioning to the students to make sure that they were engaged within the current classroom, although student X had their head on the table the teacher then went over to assist them and helped the student to be engaged within the classroom environment. As the probing questioning helped stimulate the students within the class on their own research topic, this then led to challenging times for the students to help them grow within the context of their research-based task. Although they may seem like a negative challenge and students becoming disengaged within the task given, this has highlighted that “one size fits all” approach does not work. And how the new curriculum from Donaldson is making sure that education is student centred.
 A definition for the involvement of children in lesson is “An involved persons is narrowing his attention to one limited circle” (Ferre Laevers, 2003, p. 15) in relation to this article, it shows that if an individual is “involved” they are narrowing the attention to that particular circle. The use of one of many ways for assessment for learning or known as (AFL), these strategies can help improve involvement for the participants within the class. “A good assessment practice is a key feature of effective teaching and learning in school” (Martin Fautley, 2008, p. 4) the assessment of learning has grown over years but highlighting areas of learning and development alongside giving the teacher a real time data of students intaking data and able to contextualise the current task given to them. In response to this, it is strongly linked within the new curriculum for Wales, as this this new curriculum is student led, it is vital that teachers and teaching associate staff use this assessment for learning methods to get real time data. Although that formative and summative assessments are still needed to evaluate a much stronger aspect of what stage each learning is in the concept of differentiation work within the class  is vital to assist students with more educational barriers, and also supplement More able and talented  (MAT) learners to enrich the tasks with extensions for them to reach their full potential (Welsh Government , 2018) this can be used as a useful tool for both (MAT) learners and learners with barriers in regards to progressive development within curriculum pathway. As stated the in the critical incident highlighted, the task given to the students were independent task on writing, this suggests that the disengagement from the student was that the work difficult for them to progress and work independently, As suggested in Vygotsky’s theory that collaboration with peers can assist the students to be pushed into the proximal zone of development, as stated from the Vygotsky theory is that information is passed from adult to student, where as J. Tudge has focused on the collaboration between students that are given the task led by the teacher. This has shown to be beneficial as both peers have kept interest into the task given at hand to help push them both into the proximal development stage, although collaboration is vital in any education setting the teacher should be aware of what student collaborate with such as a example pairing an  (MAT) learner with a student that has educational barriers but not statemented within the current additional learners needs  (Cambridge University press , 1990). Although that Welsh government insists on quality group work within the classrooms to help co-operate and collaborate there is emphasis on quality group work, this is heavily underpinned by Vygotsky’s theory of “Nearly 80% of what children learn, they learn from each other” (Welsh Government , 2010). This has shown that peer to peer working is extremely beneficial to students while working on a task. For the teacher to set out a quality task and a quality group work, the teacher must then pair students randomly with peers, teacher could use this method as a discreet way of pairing MAT learners and students with academic barriers, also the task given must be cognitively challenging to the students to stimulate attention into the task. As these have paired this then could be counted as “quality” group work (Welsh Government , 2018).Although in contrast the argument for independent learning is strong in the new curriculum designed by Graham Donaldson, it is suggest that good teaching and learning is challenging the students in critical thinking, this might be seen as working independently within classroom tasks. This could tamper with current AFL techniques within the classroom setting, although the complexity of this could direct individual tasks first within the lesson, then using a AFL technique such as the coloured cup method introduced by Dylan Wiliam (Dylan Wilam , 2015), The teacher could then use this to get students to collaborate with each other and give them full autonomy leading to open discussion between students. In addition to the lesson, it allowed portions of Blooms Taxonomy to develop organically within the lesson. This was part of the ‘analyse and evaluate’ structure. Anderson and Krathwohl suggests that “Breaking material down into constituents’ parts, determining how the parts relate to one another” (Lorin.W.Anderson, 2001). This could strengthen the students’ knowledge towards their independent task that was given to them during that lesson and connects to Donaldson’s four purposes. Bronfenbrenner in 1979 created the ecological system theory “When Bronfenbrenner first presented his theory, it consisted of four environmental systems. These systems, or levels, make up a person’s surroundings, environments and values, and are the microsystem, the mesosystem, the exosystem and the macrosystem” (Drakenberg, 2012). This in many ways can be adapted to the new Welsh curriculum created by Donaldson, with adding in previous theory and also new ways of techniques and ways of learning, this could benefit how the outer society in Wales could change for the better by improving education first it will also the society in Wales to progress. 




5.0 Reflection/ Evaluation & Next Steps 
Reflecting on the critical incident I identified, I reflected through using Brookfield’s four lenses. It is stated that Brookfield believes that “Critically reflective practitioners constantly research these assumptions by seeing practice through for complementary lenes: the lends of their own autobiographies as leaners of reflective practice, the lens of learners’ eyes, the lens of colleagues’ perceptions. And the lens of theoretical, philosophical, and research literature.” (Brookfield, 2005) By using the Brookfield’s four lenses to review how the critical incident that was Identified by myself of the student that caused a chain reaction of disruption throughout the class on everyone’s attention to task. 
Throughout the reflection of the critical incident I identified, the tool of effective questioning and probing questions to students when working as a team or on an individual task could lead to more cognitive interest into the task at hand; by using the technique of ‘think pair share’ this could be a useful tool for scaffolding questions with pupils who are discussing the task with their peers. This therefore leads to a healthy and confident individual within the classroom by building on their key skills of communication and problem-solving techniques. This is a useful tool to use within the classroom as the teacher would be able to use their AFL to see where their current students are within that task. 
As the students were put back on task from the teacher, the teacher created an open discussion about their work, this led to another view of the Brookfield’s lens. This had a positive impact on the class as all the children provided their input into the discussion about the task, this then created a quality and highly engaging discussion between teacher and students. This led to boost in confidence within the students and improved quality of their communication skills (Rosenshine, 2012). As they were taking part in the discussion, this then led the students to view through another of Brookfield’s lenses, as students had different answers to themselves. This could lead the students to have a higher order of thinking when they are next doing their tasks given to them. 
Behaviour management techniques are vital within a classroom, using these techniques make or break an effective lesson. By introducing positive behaviour management techniques into the classroom will then create an engaging culture within the classroom, there are many techniques. “When conducting a conceptual interpretive analysis of survey and focus group data, it was found that both teachers/professionals and students identified the use of positive reinforcement (i.e., various tangible rewards and/or praise), effective for reducing challenging behaviour, as well as clear communication about expected classroom behaviour. These themes complement findings from those studies using observational designs in order to test the effectiveness of strategies using praise and/or rewards, and those increasing communication between students and teachers” (Baiye, 2013). Using positive behaviour reinforcement within a classroom has indicated a more effective lesson, getting the students becoming more engaged and pushing them to becoming critical thinkers of their own and their peer’s work. If I was to do this observation process again, I would look towards ‘think, pair, share’ this method can be used for students to create a strong dialogue between them and focus on the task at hand. I aspect of this would be to use the same method as the teacher used of a calm approach, this was seen beneficial as there was a very thin line between the whole class being disrupted and the teacher losing focus on the task. Another key component for teaching would be the effective questioning this is a great AFL technique, As stated “This problem-solving collaborative structure was described by these authors as a means to encourage problem-solving skills by verbalizing to a listener one’s problem-solving thoughts. The idea behind this strategy is that presenting aloud the problem-solving process helps analytical reasoning skills” (Kaddoura, 2013) overall this was a privileged view point to look for a critical incident within a live class as last year PGCE students did not get the choice due to COVID-19 restrictions, It was great to see how teachers adopt their own methodology when delivering their sessions to various classes. This has made me think that a one size fits all method does not work as it has clearly shown that its complex relationship building with peers and students to help them undertake assessments and gain new piece of knowledge within their school and adult life. 









6.0 Conclusion 
This assignment is associated with ‘Who am I teaching’ this module shows the ways in which a trainee teacher can develop and explore the pedagogical stance for the next generation of pupils and teachers, I have gained deeper understanding of what roles the teacher has and how teachers are equipped with the necessary tools to help develop and educate their students. Another aspect where I have gained deeper understanding is the discreet use of AFL techniques to give a real time perspective of how the students are understanding their work. 
I am grateful for the opportunity to be observing live lessons in a actual school as past students through this course were not able to have this vital opportunity as it was curbed by COVID-19 restrictions. By observing these lessons, I have been able to identify a critical incident and also link how effective practitioner and to implement this in the new standards set by the Welsh Government for teachers in Wales. This will also equip me with the knowledge to start my first academic placement and prepare me for my first teaching role when I have qualified from the PGCE as I will understand what needs to be taught and link this with Donaldson’s new curriculum for Wales and the four purposes of the new curriculum, each lesson and lesson planning that I will be able to do will have the cross curricular to develop students knowledge in more than one area. 
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Bronfenbrenner Exosystem 
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