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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)




Based on my experience in practice, I have identified three learning needs to develop within my role.

· Applying analysis in assessments to inform future interventions

My role involves ensuring each child has a complex assessment, as each local authority has a duty to assess under part 3 Code of Practice (Social Services and Well-being (Wales) Act 2014). This informs the care and support plan, providing a better understanding of a child’s needs, while identifying how best to support them to achieve their goals. My analytical skills are reported to be good, although it has been discussed with my manager that further being able to analyse and asses the information gathered would be of benefit to any intervention and support provided and to inform the child’s plan. 

To develop such skills, I require training around thinking analytically, to make me aware of how I gather and process information within an assessment and how this can reflect the analysis, forming future interventions. I identified that my weakness is not researching evidenced based practice and must find time to research and input relevant research to inform the analysis. It has been recognised that practitioners can struggle to generate research, ‘leading to a research gap’, due to having large caseloads, which can act as a barrier to participation, as they will resort to using their daily experience to inform their knowledge base (Glpin et al, 2019). I need to manage my time in order to complete the assessment process through direct engagement with the child, their family and other professionals, to carry out specific pieces of work. 

· Working Collaboratively with children, carers and other professionals 

The core of my work centres on ensuring children are safeguarded and protected, this is underpinned by law under the Children Act 1989 and SSWBA 2014 and Wales Safeguarding Procedures 2019. Working with children and families has shown me that attitudes and experiences towards social workers can be negative. Maidstone (2014) noted that families experience feelings of fear when working with social workers, as they believe they want to destroy their family life. This view creates a barrier from the initial meeting with some parents, creating difficulties when trying to work collaboratively with them and gain their trust. 

CCSIW (2013, 10) identified ‘good quality relationships lead to quality outcomes that are sustainable in the long-term’. It is essential I build trust and respect with children and their families to improve the outcomes of our looked after children, underpinned in the codes of practice. 

· Professional judgement in complex situations 

Within the first three years of practice, I have experienced other agencies/professionals having different schools of thoughts to my own. This led me to question my own professional judgement/assessment and lack of confidence in being able to voice this. It is important to reflect on my practice and continue to consider the evidence through theory and assessment to increase my confidence. I have considered it is imperative to continue to consider ways of bringing other professional judgements in to equation to complement one another and for positive co-production for the child’s plan and their families. This is recognised in the principles of the SSWBA (2014), including voice and control, prevention and early intervention, well-being, co-production and multiagency.

WORD COUNT: 536.


Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  13/01/2020  

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)







The social work objectives for this practice was to be introduced as the social worker to 5. 5 is a ‘looked after child’, who is subject to a full care order under the Children Act 1989. The local authority has a duty to act as 5’s ‘corporate parent’, as both 5’s parents are deceased (DfES 2006). This places a ‘collective responsibility’ on me, to ensure 5 receives a high standard of care, supporting her to achieve good outcomes (Cocker and Allain 2010, 8). 

5 is a 17 year old female, identifying as White Welsh and speaking English as her main language. 5 has been ‘accommodated by the local authority, away from family, in a foster placement’ (Brammer 2007, 303) for years. 5 is accommodated with an English speaking female carer and the placement is located in a coastal area in North Wales. Where 59% of people, including 5’s carer, reported they could not speak Welsh (Welsh Government 2021). 

5 declined the ‘Active Offer’ (SSWBA 2014), as only English is spoken at the placement. Going against the Welsh Language (Wales) Measure 2011, as the placement favours use of the English language. Jenkins (2021) reported councillors concerns regarding the shortage of Welsh speaking foster carers and the negative impact this has on children when speaking ‘a language they are not comfortable or accustomed to’. Finding Welsh speaking carers is becoming increasingly challenging, as Barnardo's Cymru reported the number of children referred to their fostering service rose in one year, from 486 to 630 between April and December 2020 (BBC 2021).

My role requires to work with 5 in regards to ‘post 18 living arrangements’, as 5 wants to continue living with her foster carer following her 18th birthday (Part 6 Leaving Care, SSWBA 2014). 5 struggles with low confidence and requires support to begin preparing and planning for greater independence. 5 has a healthy attachment to her foster carer and thrives from this support.

Word count: 322.






	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)



I will be using the Gibbs Reflective Model Cycle (1988) to reflect on my method of communication and skills during the observation. The steps of this model include description, feelings, evaluation, analysis and an action plan. 

Prior to the visit, I gained consent from 5 and her foster carer, referred to as 6. I explained I was being observed by another social worker and the visit was carried out via video call, as 5 preferred this than skype. In line with the Welsh Governments (2021) operational guidance during COVID-19, as the service delivery status was ‘red’ and the placement was considered low risk. Therefore I could engage with 5 by electronic means only.   

Description
I prepared for the visit by having a transfer discussion with 5’s previous social worker. This supported me to understand 5 suffered from low confidence. I researched ‘engaging teenagers with low confidence’ and looked back through notes from my motivational interviewing training. I knew I had a tendency to try and fill awkward silences and sometimes asked closed questions, so wanted to try and avoid this. I researched the barriers of communicating electronically, to deter from mistakes identified from the experience of others. I also asked 6 when 5 engaged best and therefore arranged the call at this time (National Occupational Standards, Social Care wales 2011).

Feelings
Prior to the visit I was aware I felt uncomfortable meeting 5 via video call, as I had never introduced myself to a young person in this way. I did not want 5 to view this negatively, as it could be an instant barrier and could make it difficult for me to support 5 to achieve her outcomes. When I introduced myself to 5 I told her this, as I wanted to be open and honest (Code of Professional Practice, Social Care Wales 2017) and she laughed. I felt this made 5 instantly more relaxed. Even though I couldn’t see 5’s body language, her face became less tense. This suggested 5 felt we were somewhat more equal. I explained I was working from home and showed 5 around the room I was in, so she knew nobody else was present. 

I knew engaging 5 in conversation would be difficult due to her low confidence. 5 was very quiet and so I tried to balance the amount of questions I asked, as I did not want her to feel like I was forcing her to speak. I tried to ensure I communicated enough and appropriately so 5 did engage, even if it was only a few words (Code of Professional Practice, Social Care Wales 2017). I asked 5 questions such as ‘how do you feel about college’ instead of ‘do you like college’. I had put sticky notes in front me with the words ‘how/what/where/when’. The motivational interviewing training taught me these are useful beginnings to open questions, as closed questions would limit the answer 5 would give (National Occupational Standards, Social Care Wales 2011). I communicated with 5 like this, to show I valued 5 and wanted ‘to seek to understand their experiences, their perspectives, their views, wishes and feelings (Race and O’Keefe 2017, 13).

Walker (2005, 7) emphasises the importance of being ‘authentic’, meaning being natural and ‘avoiding a remote or stiff professional role”. I found this difficult due to only being able to communicate with 5 through sight and sound. I tried to keep my tone of voice soft, as I can be loud when speaking at times and did not want to come across as over powering. I also struggle with silences at times and so I would bring 6 into the conversation when 5 became quiet. I did ask 5 to repeat what she said as she spoke quietly, but said that I had difficulty hearing as I wanted to avoid making her feel uncomfortable. 

Towards the end of the call I asked 5 if there was anything else she wanted to talk about and 5 turned her head towards 6, suggesting she wanted to discuss something. 5 did then say she did not engage well with her previous social worker. 5 said she never felt included in any decisions made about her. I thanked 5 for telling me this and she smiled. I told 5 this could be a new chapter for us and asked 5, before we next spoke, if she could have a little think and write down what she expected of me. I gave 5 an example, such as how often would she like communication between both of us. I explained to 5 she should always be informed and at the centre of all decisions about her life and she smiled and said ‘thank you’ (Code of Professional Practice, Social Care Wales 2017).
 

Evaluation
Evaluating the call led me to reflect that there was a natural happy atmosphere during it. It also supported me to look at what went well and what could have been improved. I feel there was an instant barrier as we were not able to meet in person, however there are ways around this such as the way I read 5’s facial expressions. I did struggle without the use of body language at times as 5 spoke very quietly, as body language is something I feel I can read well when doing face to face visits. 

I felt the introduction went very well and that the planning I had done beforehand was extremely useful (Service User Feedback). Without this I feel I would have struggled, as I am always cautious regarding asking closed questions and in regards to trying to fill awkward silences. I did not prepare myself for questions the foster carer asked me, in relation to financing as I did not expect it. I replied that I did not know, but I would find the information she wanted and get back to her. I feel such tasks supported us to build reliability and trust, as I gave her the information the following day (Code of Professional Practice, Social Care Wales 2017).

Analysis
I learnt I’m able to adapt to the communication needs to young people whether it is face to face or electronically and that each conversation is a learning curve. The next time I carry out an introductory visit, I would still prefer to do this in person. I feel communication via video call can be a struggle, especially if a young person suffers from low confidence like 5 did. I also acknowledge greatly the detrimental impact electronic communication could have if there were real concerns, as it is easier to hide concerns or problems this way. I do feel a strength of mine is working directly with young people as they appear to relax quite easily with me, this was evident with 5. 5’s previous social worker told me she most likely won’t speak to me.

My professional judgement continues to develop since I first qualified as a social worker. Over time I have realised that it’s ok to have pauses/moments of silence, as this can support me and others to think about what has just been said. I have a tendency to feel uncomfortable when there is silence, although I am aware that trying to force a conversation can potentially do more harm than good. However, I must continue to remind myself of this. I now recognise to end visits early, if they come to a natural end. This left me at one point during the conversation with 5, of feeling under pressure to interact more with 6 during this visit in order to cover aspects of 5. 
 
Action Plan
My action plan for visits like this in the future is to keep an open mind about possible questions the foster carers may have. I will also continuously seek further training around working directly with young people and the different tools that can be used, whether it is face to face or electronically.

Words: 1321.

Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes she was on time.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes ceri called and told me before the call took place

	Were you clear why the social worker met with you today?

	Yes to introduce new social worker

	How well prepared do you think, the social worker was for his or her meeting with you?

	Well prepared

	  How has the social worker listened to you and respected your views and wishes?

	Yes she has listened to my wishes

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes




	How has the social worker’s involvement met your expectations for this visit?

	Got on with her very well. She listened to what I had to say about my young person.

	Are there any other comments or suggestions that you would like to make?
	No






Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)




I will critically reflect on an assessment carried out with others, using attachment theory and a person- centred approach. It will focus on a child deemed to be ‘at risk’ (Social Services and Well-being (Wales) Act 2014), demonstrating how the case relates to safeguarding within local and regional procedures, policies, strategies and legislation. Relating to the national occupational standards and protocols while working in Wales, including worldwide legislation.

A child at risk is defined as one who is at risk or experiencing any kind of harm, abuse and neglect, who has needs for care and support (S.130; SSWBA 2014). The term ‘at risk’ does not mean harm must have occurred, rather that early interventions are in place to prevent actual harm from occurring. The Wales Safeguarding Procedures (2019) have replaced the All Wales Child Protection Procedures (2008), but both state the term ‘harm’ can be determined ‘significant’ and the ‘ill treatment or the impairment of health and development’ of a child, is in relation to being abused or neglected. This can be emotionally, sexually or physically (AWCPP 2008, 32). 
The development of these procedures progressed mainly from the Children Act 1989 (CA 1989) and Children Act 2004 (CA 2004). The CA 2004 builds and strengthens the framework in the CA 1989, setting out the process for integrating services to children. Both continue to place a responsibility on local authorities in the United Kingdom and other professional organisations, to safeguard and promote the welfare of children. In Wales, part III of the CA 1989 no longer applies and is replaced by provisions in the SSWBA (2014). These provisions are mainly in relation to; Parts 3 and 4 (Assessing and meeting needs for care and support), Part 6, (Looked after and accommodated children) and Section 25 (Co-operation to improve Well-being: Wales). Sections 31 to 34 (Local Safeguarding Children Boards: Wales) of the CA 2004 have also been amended within the SSWBA (2014).

Safeguarding principles and effective practice in Wales, are outlined in the SSWBA (2014) and the accompanying guidance Working Together to Safeguard People. Both identify safeguarding and protecting children is everybody’s responsibility, describing different ways workers can protect children at risk. Statutory guidance issued in relation to Part 7 Safeguarding, places harm, abuse and neglect in specific categories. These are included in the Working Together to Safeguard People: Volume 5 - Handling Individual Cases to Protect Children at Risk. The English Government (2014) use safeguarding as a broader term for child protection, relating to the actions taken to promote the welfare of any child. The Welsh Government say it’s everyone’s responsibility to ensure all children are protected from any form of harm. These principles and values are underpinned in the Welsh Assembly Government’s Young People: Rights to Action 2004, identifying seven core aims, including children having the right to be heard with respect and live in a safe home. This is in line with article 12, United Nations Convention on the Rights of the Child (UNCRC) to respect the views of a child and have an adequate standard of living. 

My assessment is based on a 15 year old female, referred to as 2. 2 has been subject to a full care order, in accordance with Section 31 CA 1989 since she was a baby, as there were child protection concerns around 2’s mother at that time and 2 was assessed as being at risk of significant harm. The harm was determined significant in terms of 2’s health and development, when being compared to that of a similar child. 2 was removed from her mother’s care, into the care of her maternal grandparent (Section 31(9): Children Act 1989).  I will refer to 2’s maternal grandparent as 3. I will also later discuss 4 in this case study. 4 is 2’s older friend who’s in her 20s and has been known to the family for many years, as they lived in the same area. When 2 was 1 years old a kinship care arrangement was agreed for 2 to remain in the care of 3, under section 23 (6) (b) CA 1989, now replaced by Section 81(6) SSWBA (2014). Supporting families to stay together is of great importance, only where it is safe and in the best interests of the child (SSWBA 2014). The CA 1989 states children are best looked after within their families and 3 had been in 2’s life from birth. Individual 3 was 2’s primary caregiver from 3months old and Bowlby (1953) recognises by this age, infants target attachment behaviours to significant caregivers. 2 had developed a ‘special bond’ with 3 and had a biological drive to seek proximity from 3, a significant protective adult in her life.  

Individuals 2 and 3 live together in a coastal town in North Wales. Geographically they live in a 31-50% of most deprived areas in Wales (Welsh Index of Multiple Deprivation 2019). 2 identifies as a white Welsh female and her main language is English, however she can understand and speak Welsh. I discussed the More than Just Words ‘Active Offer’ (Welsh Government 2015) with 2, explaining I would support her to speak Welsh, as she said she lacks confidence. 2 wanted to communicate in English, as 3 only spoke English. We discussed if 2 wanted to speak Welsh, we could. Facilitating 2’s use of language and chosen form of communication is putting her at the centre of her plan, outlined in the National Occupational Standards (NOS) and the Code of Professional Practice (COPP) (Social Care Wales 2017; following the end of Care Council for Wales). Language is central to effective assessment and safer care and important for young people (Welsh Government 2015). Welsh language data reported 28.8% of people aged three and over were able to speak Welsh. 1.6% of people like 2, reported they never spoke Welsh despite being able to speak it (Annual Population Survey 2021). 

The Welsh Language Act 1993 and Welsh Language (Wales) Measure 2011 are principal statues applying to the Welsh language. ‘More than just words’ is the Welsh Government’s Strategic Framework in Health and Social Care. The ‘Active Offer’ is a key principle, ensuring workers actively ask people’s preferred language, stating Welsh language services should be readily available in Welsh, as in English and workers should not assume English to be the default language. The Welsh language has been referred to as ‘gibberish’ (Nation Cymru 2021), leaving some people requiring care and support lacking in confidence to proactively request Welsh services, not wanting to be perceived as a ‘nuisance’ (Davies 2014). Language is not only a matter of choice, but safety and wellbeing, and positive health outcomes (Welsh Language Commissioner 2014). Characteristics, culture and beliefs are associated with language and must be reflected when promoting a person’s well-being. Communicating in a preferred language, gives a person voice and control, putting them at the core of services they receive (COPP, Social Care Wales 2017 & SSWBA 2014). 

Improving Welsh language skills helps to deliver better support and care services, removing the risk of isolating individuals (Social Care Wales 2020). My first language is Welsh and it comes natural to speak it when meeting people, which I did with 2 after building a rapport. I respected 2 wanted to communicate in English, but began conversations using the slang word for ‘hello’ in my local area and 2 appeared to feel more comfortable in my presence. Young people like working with practitioners who are not too formal and easy and approachable to talk to (Roger 2006:12, cited Race and O’Keefe 2017). 2 said social workers were ‘out to ruin my life’ and so the balance of power between us appeared equal when I spoke in Welsh. Fook’s (2002) identified where social work deconstructs practice; this leads to questioning and exploring in the imbalance of power. In this respect, I understood how 2 felt, discussing this in supervision. As I advocated 2’s wishes and feelings during meetings, I felt I was not able to do it as well when meetings were held in English. I identified in supervision to ask for clarity from professionals, so I knew they understood the context of what had been discussed and could ensure 2’s voice was actively heard and understood during meetings (COPP).

I was recently allocated as 2’s social worker and had a duty to prepare and maintain her care and support plan (Part 5, S80 & S54; SSWBA 2014). I familiarised myself with Part 3 of the COPP, to understand the process of how I assess 2’s care and support needs (Social Care Wales 2017). I read 2’s case notes and had various discussions with professionals involved with 2. From this, I identified 2’s plan did not highlight current safeguarding concerns, including; zero attendance at school, smoking cannabis, consuming alcohol and a missing from home episode. There was also a possibility 2 was covering up an assault for 4, with looked after children 6 times more likely to be cautioned or convicted of an offence than other children (Prison Reform Trust 2016). I acted upon these concerns and set up a multi-agency meeting, to work with other agencies to gather information that will inform 2’s care and support plan (Part 6, SSWBA 2014) (NOS). 

A duty is placed on myself and professionals from other agencies to work collaboratively, co-operate and provide information to identify if there was immediate risk of significant harm to 2 (S164, SSWBA 2014). I needed to ensure 2 was protected from violence, abuse and neglect (Article 19, UNCRC). As public bodies we must work together in an integrated and collaborative way, to improve the well-being of people in Wales (The Well-being of Future Generations (Wales) Act 2015). Section 162(4) of the SSWBA (2014) ensures all relevant partners associated with 2 understand their duty to inform the local authority, where there is reasonable cause to suspect she is at risk. I felt it was down to me to gather all professionals together, as there had already been a lack of information sharing between agencies. Identifying these concerns was crucial to 2’s outcomes and well-being, this being why there is so much emphasis placed on working collaboratively (SSWBA 2014). I could not have a full picture of 2’s life alone (Vol 5 (34) SSWBA 2014) and this was required to determine the level of support 2 required. Knowledge is key and central to safeguarding children and promoting positive outcomes (David and Ward 2011).
In attendance of the meeting was 2’s teacher, youth justice worker, CAMHS therapist, LAC nurse, 3’s supervising social worker and a police officer. I used our local safeguarding regional boards ‘Evidencing Difficult Decision Making’ to give me structure, ensuring I covered the key purpose of identifying the risks to 2 (Wales Safeguarding Procedures 2019). Through discussion and sharing information I assessed 2 was experiencing and likely to suffer ongoing ‘significant harm’, as described in the Working Together to Safeguard People Vol 5: Handling Individual Cases to Protect Children at Risk. Working collaboratively supported me to recognise 2 was associated with 4, who had numerous convictions and was a registered sex offender and 2 was in a relationship with an unidentified adult. Another significant risk was 2 had been missing from home many times and this had not been reported by 3. As a kinship carer 3 had a legal responsibility to keep 2 safe, but demonstrated through such events she did not have capacity to safeguard 2. I empathised with 3’s situation, but I have a duty to guarantee 2 grows up healthy, happy and safe, being protected from any potential harm brought to her by 4. This is stated by the Children’s Right Approach, in line with the duty of due regard to the UNCRC and the National Participation Standards.

The meeting supported me to gain a better understanding of 2’s situation and determine the level of risk to her. From the information shared, I felt the risk to 2 was higher than I initially thought, particularly in regards to the information around 2’s conviction of assault. 2 was at risk of being groomed by 4 and this could be why she admitted to the assault. Working together supported us to identify, 3 was unable to safeguard 2, 2’s behaviours were escalating negatively and the potential risk from 4 and 2’s relationship. I made a professional judgement about 2’s needs, which was required to safeguard and support 2, to in turn maximise her well-being (NOS). 2 required accommodation that could keep her safe, offering her stability, guidance and setting age appropriate boundaries (NOS). I discussed protective factors, such as family who supported 2 and 3, to determine whether there was any way 2 could remain within the family. However the risks were deemed too significant and if no changes were made, 2 would be at risk of significant harm, physically and emotionally. 

As 2’s key worker I had a sense of ownership over the meeting and at times there were differences of opinion involving elements of confirmation bias. As it was discussed 2 should have been removed from 3’s care previously. I was assertive to deal with this to ensure the meeting was focused on the current safeguarding concerns to 2, although respected the role and expertise of each professional (COPP). The meeting supported me to develop trust in others, as we agreed what actions were required from everyone following the meeting. I scheduled fortnightly meetings to ensure everyone was working towards their identified actions. I actioned myself to complete a thorough assessment of direct work with 2, in order to complete the All Wales Referral Template (created by the Children’s Commissioning Consortium Cymru (4C’s). This was required to seek alternative accommodation for 2 based on her care and support needs. The 4C’s provide a commissioning service to 15 south and mid-Wales local authorities, managing the All Wales frameworks for both independent fostering and residential placements. 

The referral required a pen picture of 2’s life and what mattered to her; focusing on shortlisting suitable placements, finding a detailed match, risk management and 2’s voice included. CCSIW (2015) identified the inability of authorities to secure a sufficient range of placement options meaning that matching children to placements was often a question of compromise. Good outcomes depend on many factors and this referral depended on my knowledge, skills and ability to reach this. As 2 required a placement to meet her individual need successfully and promote good outcomes, although these do not always follow from good assessments, however there is much evidence to support the link (Turney et al 2011). If I wrote an assessment of poor quality, it could put 2 at risk of further maltreatment or placement breakdown (Farmer et al 2008). The dilemma I faced was 2’s voice had been included throughout, until the judgement and decisions made from the meeting. 2 has the right to say what she thinks should happen, particularly when adults are making decisions that affects her (Article 12, UNCRC). 

For services to be effective, a clear understanding of what mattered to 2 and her personal outcomes were required. 2’s rights should be central to any approach and her best interests always paramount, maybe if I told 2 the outcome of the meeting, I suspected she would compromise her safety by running away with 4 and refusing support and all professionals agreed. Coram’s (2015) checklist supported me in applying 2’s best interests as best as I could in this situation, in hearing from those who knew 2, considering what I think and explaining the decision to 2. Adults retain responsibility for the outcome, while being informed and influenced by the views of the child or young person (Lansdown 2010). 

I was the decision-maker and so it was my duty to inform 2 of the outcome, explaining how her views were taken into consideration. I researched projects like the ‘Getting More Involved in Social Care’ to gain an understanding of children’s views. They work with care experienced children in Wales, teaching them about their rights, asking what matters to them, so their voices are heard in relation to the services they receive (Children In Wales 2021). I wanted to ensure as a practitioner I fully engaged with 2, as this can make a difference in promoting confidence, problem-solving skills and is also central to promoting resilience in reaching positive outcomes for children (Race & O’keefe 2017). Children in Wales also launched Putting Children First: A Manifesto for the Senedd Elections 2021, aiming to ensure children’s rights are central and prioritised by all political parties in Wales, including listening to children and taking account of what they tell you. 

Another action from the meeting was for me to begin intensive work with 2 and to risk assess the home dynamics. I needed to create a space where 2 could feel comfortable and talk openly with me, so my assessment was thorough and in-depth. The Talking and Listening to Children project (TLC 2021) supported me to do this as 2 discussed her feelings when I took 2 and her dog for a walk near the sea or places where it was calm (NOS). Researching and applying a person centred approach improved communication between myself and 2, enabling me to engage in more effective direct work with her, as 2 dis-engaging with workers had been a long-standing issue (Ward et al 2005; cited in Oliver 2010). Communication was difficult with 2 when others where present, particularly with 3, as she became loud and abrupt. I quickly learnt this was in retaliation to 3’s responses towards 2, as she was aggressive and negative in her manner. Knowing this, I used Bowlby’s attachment theory to ensure I was consistent and reliable during visits. Sensitive caregiving is linked to availability and when a caregiver responds to a child in a distressing situation they are teaching them to trust, value and enjoy open communication (Bowlby 1969). 

Furnivall (2011) stated ‘Carers who have experienced adversity in their own past can provide extremely empathic and sensitive care but it is important that they have achieved a measure of resolution of their own difficulties’. 3 has never properly grieved over the death of her daughter (2’s mother) and would talk negatively about her with 2 during visits. I researched theories to see how I could support 2 and identified 3 was in the denial stage of Kübler-Ross (1969) 5 stages of grief. 3 used being in denial as a defence mechanism to avoid talking about her daughter, as she appeared to be stuck in the past and did not want to believe she had passed away. When 3 spoke about her daughter, she did in a state of disbelief that came across as being negative to 2. This supported me to recognise 2’s behaviour, was in fact learnt behaviour from 3. This left 2 unable to regulate her emotions, developing no self-control, explaining why she took risk-taking behaviours. 2 wanted to be held and comforted by 3, but 3 was unavailable in this way, triggering intense feelings in 2’s anxiety. This was a factor pushing 2 towards 4. 

Relationship based practice is fundamental to social work practice and a key element when making decisions about a child’s life, therefore I needed to gain an understanding of 2 and 4 to safeguard and support 2 (Trevthick 2003). Gaining the trust of 2 as the family had reached crisis point due to 2’s behaviours, was testing (Garboden 2010) and the more time 2 spent with 4, the worse her behaviour became. I had to form a better understanding of the risks to 2 from 4 and protect her from any harm. ‘Reports alleging that a child has been abused or is at risk of abuse must always be regarded as serious and enquiries by social services should commence without delay’ (Wales Safeguarding Procedures 2019). 4 appeared to be exploiting 2’s vulnerabilities, as 2 was desperately seeking attention from anyone that would give it to her. The relationship a groomer builds can take different forms and it was my role to identify this (NSPCC 2021). The way I ensured person centred practice was when 2 spoke about 4; I listened and supported her as this mattered to her, even if I had my concerns. I needed to minimise the risk to 2 from 4 and so knew if I spoke negatively about 4, 2 would disengage and refuse support, putting her at further risk (COPP). 76% of young people reported to having better overall mental health, when they had at least one adult supporting them (UCD & Jigsaw 2019). In a review of tragic cases, sufficient attention was not paid to children’s views and feelings (Ofsted 2011). 

During supervision with my manager, I discussed my concerns in relation to 2 and felt she was a child at risk of sexual exploitation (CSE). We identified the need to arrange a Sexual Exploitation Risk Assessment Framework (SERAF) meeting. This supported me and all agencies involved with 2 to assess her vulnerabilities, by scoring 2’s moderate and significant risk indicators (NOS). “Children and young people must be protected from all forms of sexual exploitation and sexual abuse” (Article 34; UNCRC). I knew I could discuss my feelings and would not be judged, as supervision takes place in an environment and relationship that felt safe, both to me and my manager (Stanley 2018). I spoke about trying to work with 2 in a person-centred way, but felt I was also deceiving her. I was using what mattered to her, which was her vulnerability to gain a better understanding of her relationship with 4. Through discussion and being questioned in supervision as to why I was working in this way, I reflected 2’s best interests was always paramount and the way I supported her was to ensure she was safe and the risks to her were minimised (NOS), in line with the Wales Safeguarding Procedures 2019. 
 
During a visit 2 said she and 4 verbally abused people in town. I personally wanted to say this was unacceptable, although professionally I asked how she would feel if 3 was treated this way, 2 said sad and angry. Drawing on what 2 told me, I identified and used her strengths (SCIE 2018) to support her to move forward and look at ways she could continue to achieve them (Ratner and Yusuf 2015). 2’s thought process slowly began to change when I communicated with her like this and she began realising the harm her and 4’s behaviour was potentially causing people. This allowed me to support 2 to keep herself and others safe, and contributed to 2 beginning to have a positive mind- set, maximising her well- being (COPP). Findings from the Working Together to Safeguard Children emphasised ‘Children want to be respected, their views heard, to have stable relationships with professionals built on trust and to have consistent support provided for their individual needs’ (HM Government, 2015: 10). Having these conversations and spending time with 2, made her feel valued and listened to (Race and O’Keefe 2017) and in turn she appeared to trust and confide in me.

I prepared how I was going to tell 2 I had identified a placement for her. I ensured I had information about the placement and printed pictures of her new bedroom. I tried my best to explain to 2 why the decision was made and wanted her to understand how her feelings and views were taken into account that I needed to ensure her safety. I empathised with 2, as her whole world came crashing down from this conversation. 2 was extremely upset and angry, shouting ‘this is all your fault’ and for a split second I felt a wave of doubt run through me. I asked myself was 2 right, as it was my role to advocate for her, ensuring she was an equal partner in all decisions made. 2 was nearly 16 years old and at an age where she should be making decisions for herself. However, I knew if the situation was to continue as it was, 2’s safety and personal well-being outcomes would be compromised. Part 6 (27) SSWBA (2014) stated that in ‘exceptional circumstances in which a local authority will have to exercise its powers in relation to a looked after child in a way which is not consistent with these duties’. 

In the short time I knew the family, I agreed, the care was never good enough. 2 and 3 loved each other, but this was not as Bowlby (1969) describes a secure attachment, that was needed for 2 to grow up feeling emotional warmth and nurturing. 3 was a consistent figure in 2’s life, however the environment she provided was chaotic. I sensed that 2 and 3’s situation had been the subject of high-profile debate over the years, generating considerable anxiety in both practitioners and managers, with such anxiety increasing the likelihood of organisational defences (Cooper & Whittaker 2018). Learning from what went wrong or could have been improved is crucial in improving social work practice. Exploring the experience of making mistakes, is seen as an opportunity to attend to errors in practice and find ways to address or limit their impact (Sicoro 2017). With reflection and self-awareness supporting us to build a foundation of knowledge, one of the most common used tools for reflective practice is when critical incidents have occurred (Laming 2009; cited in Greene 2017). These are crucial to learn and inform our future practice. 
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)



Safeguarding is the term used to denote measures to the protect children and adults to live a life free from abuse, harm and neglect. It focuses on ensuring members of society are able to identify recognise the signs if they were or are to occur. The emphasis of safeguarding centres on that it is everyone’s responsibility to identify these signs, as missing these signs could leave vulnerable individuals open to serious consequences and going against what should be their basic human rights.

The Social Services and Well-being (Wales) Act (SSWBA 2014) saw the introduction of a partnership approach to safeguarding vulnerable individuals, ensuring the partnership between everyone is strengthened, robust and effective in moving forward. Part 7 of the act states that an ‘adult at risk’ is one who is at risk or experiencing abuse and neglect, and thus, has the need to have a care and support plan tailored to their needs. The term ‘at risk’ focuses on early intervention to protect and prevent the individual. Therefore, the local authority has a duty, as stated in the Act, if a person within its area is deemed to be at risk, they must make enquiries to determine whether any support should be put in place, and by who. 

The SSWBA (2014) states that any professional in health and social care have a duty to report any concerns of an adult being at risk, as described earlier. The public are also advised to contact the police if they have reason to believe or suspect that an individual is at risk, this is consistent within the local authority whom I work in and surrounding areas, as well as report any concerns to the social services.

Part 7 of the SSWBA (2014) also created the National Safeguarding Board Wales who aim to help safeguarding boards in Wales work well and report on how they protect both adults and children from being abused. While the Act can be seen to make a positive move forward in relation to the  safeguarding of adults, merging both adult and children’s laws under one is ambitious, and could potentially result in a much less focused approach on the safeguarding of adults. The National Independent Safeguarding Board ensures the National Safeguarding board takes accountability for adults and children, although has come under scrutiny as it consists of only six part-time board members.

The Governments guidance ‘In Safe Hands (2000), saw the procedure for safeguarding adults comprehensively within the Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse (2013), where they detailed the process of ten stages. Whereby multi-agency working, consisting of professionals from the local authority, health, police, and social services to assesses whether an adult is deemed to be at risk or if abuse has taken place. This procedure ensures that each professional shares their understanding and knowledge of the individual, to safeguard and find the most effective way to put services in place to support that person.  
WORD COUNT: 494.
	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)





An important difference between safeguarding adults and children is an adults right to self-determination. Adults may choose not to act at all to protect themselves even though they know they are suffering from harm or abuse, and only in extreme circumstances, the law has been seen to intervene. The reform to safeguarding adults in Wales have been long overdue, and the focus on the people approach to social care in the SSWBA is welcomed. Even though it integrates social care for children and adults, it may contribute to supporting family dynamics that reinforce adult safeguarding (Williams 2017). Although protecting children remains within the remit of Children Act 1989.

The Human Rights Act (1989) and the European Conventions on Human Right state that an adult has the right to make informed choices about their own life if they wish to do so, unless we have reason to believe otherwise. However, the Mental Capacity Act 2005, state that if an individual has been assessed as lacking capacity to make decisions where they compromise their own safety, the decision will then be made on their behalf, ensuring it is in their best interests to do so. 

The SSWBA (2014) made legislative requirements, aiming towards making a robust connection between the protection of adults and children. Which places a duty on all agencies to report an adult that might be at risk, as it does with children. Although the Welsh Government (2014) are seen to be aiming to create a more consistent practise between the safeguarding of adults and children, there are noticeable differences. Part 7 of the Act states the local authority must ensure provisions and preventative services are arranged and available for the individual at risk. As these services should be made available to the individual to support and prevent them from suffering any abuse or neglect. 

Section 47 of The Children Act 1989, which is statute in both Wales and England; ensure that the police have the power to enter a home without any legal documentation requested from court, if they suspect a child is at risk of significant harm or abuse. Although in relation to adults, the police require a court order is required before entering a home where an adult is deemed to be at significant risk. 
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)




The Gibbs reflective cycle (1998) helped me to reflect on my development while completing the CPEL. This approach gave me the ability to examine experiences, allowing me to learn and plan from things that went well, or did not go so well. The six stages of the cycle supports me to structure my feelings, putting them into different sections as I work better when I break things down. By doing this, I have learnt to evaluate each situation or experience, ensuring I analyse all the information gathered to develop an action of what is required moving forward. 

When completing CPEL first time around, I don’t feel I grasped the importance of why it needed to be carried out. Reflecting on this, I feel it was too soon for me after qualifying. I felt more prepared this time, as I had gained more experience. My mind-set has also grown and the way I view things has drastically changed. For example, I was previously carrying out statutory visits as something I had to do due to timescales and trying to fit visits into the local authority statutory visit form. Now, I use the reflective cycle to support my way of thinking, by putting the visit into sections and drawing on what was said, my feelings, what could have been improved and any actions required. Ensuring the young person is at the centre of my intervention and that it is not driven by timescales and audits. 

Thinking in this way, supported me to work collaboratively with others to inform future interventions. For example, when working with 3 (section 4), I realised when I did visits in the household she was loud and abrupt, but by taking her out with her dog she told me how she felt and what she wanted to happen in her life. Capturing this supported me to gather all information when writing the ‘All wales referral template’ to search for accommodation based on 3’s needs. Without knowing 3’s wishes and feelings and structuring my visits the way I did, the information and analysis would have had a completely different outcome. Changing the way I reflected and recorded my visits, supported me to grasp these feelings in my notes. 

During supervision my manager and I recognised I tried to avoid writing assessments informing future analysis. The thought of writing it made me de-motivated, as I always thought they were arduous. Together we identified that I work better when I break things down and are able to put them into different sections, otherwise I have a tendency to write descriptively and lose focus. Attending the Paralysis to Analysis training supported me to realise assessments don’t have to be long, they just need to be direct and straight to the point. I previously did not actually thinking this needs to be written, as a young person’s future outcomes is dependent on this analysis. Handouts from the training, such as ‘my world triangle experience’ and ‘analysing childcare assessments’ supported me to ensure I covered key areas in my assessment. 
Through researching information for the CPEL, I identified in my recent PDR I needed to allocate myself time at the end of the week to reflect. I previously had a tendency to lose the true feeling of an experience, as I was going to visits and attending meetings and not actually thinking what the action plan was moving forward. This knowledge gave me the ‘ability to appraise options and make recommendations for a course of action (Rutter and Brown 2020). Supporting me to apply professional judgement in complex situations, as I did when making a decision about 3 requiring alternative accommodation. Creating positive working relationships with professionals supported me with this, as these are key to achieving the best outcomes for young people. Regardless of how confident and knowledgeable I felt in regards to 3, a multi-agency approach supported me to make a professional judgement based on 3’s needs, as I alone would never have been able to get a true picture of 3’s whole world. 

Moving forward I am going to allocate myself time to read up to date social care news and research. This will inform my future practice and provide me with creative ways of working with young people, ensuring I am supporting them to the best of my ability. I used online resources such as the ‘SocialWorkersToolbox.com’, as it gave me new ideas of how to communicate with young people. I am going to link theories into my work, so I can feel confidence in my decision making, as the research will inform my practice. I am also going to ensure I ask for feedback, particularly from young people. For example, I asked 3 how she felt I was supporting her and she told me she felt ‘more calm’ following visits, but that she wasn’t seeing me enough. Therefore, I increased my visits following her telling me this. 

In the future I would like the opportunity to support social work students by becoming a practice teacher. I still feel I have so much to learn, although understand that no matter how much experience I have, each visit or conversation needs to be understood and reflected on.  
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1 Workshop one (Cohort 12)
	27/11/2018

	2 Workshop two (Cohort 12)
	20/02/2019

	3 
	

	4
	



Notes 

An overview of workshop 3 and 4 was carried out with Mari Rowlands on the 10/07/2019. 



	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.



 
Throughout the CPEL process, I have really seen how the programme has enhanced and promoted Louise’s learning and depth of knowledge. Louise has used training opportunities also to compliment this process. She has progressed during the last few months to becoming a reflective practitioner that utilises this space to avoid being reactive in her practice and to ensure she pauses, plans and prepares with the children and families she works with. Louise’s confidence in her decision making has progressed and Louise is motivated and enthused to develop further her analytical and assessment work and now fully understands the importance of this and how this can impact a child’s outcomes as she has demonstrated in Section 2. 

Louise has always utilised Supervision since I became her manager in 2018 however, through the CPEL process and Louise’s knowledge and experience developing, supervision has also developed. Louise showing she is able to take the lead with her cases, problem solving and coming up with solutions and ideas and implementing these in her practice, thus showing Louise’s accountability and independence as a Social Worker, as would be expected as she approaches the end of her CPEL course. Louise has also set herself goals and targets as to how she can continue to learn and develop from this process and to factor in time for reflection and reading which we noted through our discussions and reflections during this process as is documented in Section 6. Louise is able to take on board these discussions in a productive manner and is very much open to discussions around practice and feedback to continue her professional development. 

Louise has also been able to identify her strengths to which I have witnessed over the years of being able to engage with children and young people, actively listen and place them at the core of their plan through collaboration and listening to their wishes and feelings. Louise understands that this sometimes can be difficult when navigating any child protection and safeguarding concerns and adopts an open and honest approach with the child, young people and their families in an age appropriate manner, creating trust and reliability between Social Worker and child. It is clear Louise values the CPEL process and considers this as a positive process in developing her practice further, it is evident she does not view this process coming to an end at the point of submission and has opened up discussions regarding how to continue this process of learning and reflecting and indeed around her future professional goals and aspirations. 
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3. Name of Learner’s Agency: Conwy County Borough Council

Agency Contact details: 01492 575111

Name: Glain Patterson – Team Manager 

Address: Conwy County Borough Council, Coed Pella, Conway Road, Colwyn Bay,  
LL29 7AZ

Telephone Number: 01492 575156 

E-Mail address: Glain.patterson@conwy.gov.uk





4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only ₓ


Mentor’s details

5. Mentor’s details: 

Name: Glain Patterson 

Address: Conwy County Borough Council, Coed Pella, Conway Road, Colwyn Bay, LL29 7AZ

Telephone Number: 01492 575156

E-Mail address: Glain.patterson@conwy.gov.uk 



	6. Observer details 

Name: Ceri Williams 

Work Address: Conwy County Borough Council, Coed Pella, Conway Road, Colwyn Bay, LL29 7AZ

Professional Qualification and date of qualification: MA in Social Work / September 2016.

Email and telephone number: ceri.williams@conwy.gov.uk / 01492 576077








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  [image: ] (Learner)

Date: 10/05/2021




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.

Signed:              (Observer)

Date: 10/05/2021



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:
1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: GLAIN PATTERSON
SIGNATURE OF LINE MANAGER.:  GPatterson
DATE:  10/05/2021



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Louise Young

	
Name of Team/Agency 
	Permanency and Pathways, Looked After Children, 
Conwy County Borough Council.

	
Name of Mentor 
	Glain Patterson

	
Name of Line Manager 
	Glain Patterson



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:	[image: ]Print Name: Louise Marie Young  Date: 10/05/2021
(Learner)

Signed: GPatterson                    Print Name: Glain Patterson          Date: 10/05/2021 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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