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Section 1: Overview
This module allowed us to develop and secure a deeper understanding of the various influencing factors that may impact pupil progress. The principle focus for this module was transitions and interventions, including their implementation and potential benefits. The module allowed us to explore the potential impact that curricular, extra-curricular, collaborative and emotional or wellbeing focused interventions could have upon an individual or cohort. The module provided opportunities to explore themes including poverty and deprivation, social-emotional development, professional collaboration and transitions. 
The assignment requirement is to devise a proposal for an intervention within a primary school of our choice. This proposal is to be presented to governors, as evidenced within the video presentation (available on the memory stick) and the script (see appendix 2). This file is intended to provide background reasoning and research behind the intervention proposal. 

Section 2: School Context

To ensure anonymity of the involved school is maintained throughout this assignment task and the marking of it, the involved education setting will be named ‘School A.’ 
School A is based within the county of Swansea. Currently there are 276 children on roll in the two-form entry school. The school caters for children aged 4 to 11 years old. 64% of the children learn English as an Additional Language (EAL). Pupils represent 26 different ethnic groups and 18 languages are spoken by the children. Few of these pupils use English as a medium for communication at home. No pupils enrolled in School A speak Welsh at home. 37% of pupils on roll have Additional Learning Needs (ALN), which is considerably higher than the national average of 21%. The average percentage of pupils who have access to Free School Meals (FSM) over the last three years is 24% which is slightly higher than the national average of 18%. 
The latest Estyn Inspection in May 2019 revealed a need to improve literacy standards and strengthen links between the school, the community and the home. 
The school promotes inclusivity, diversity and difference, which underpins daily practice in the school and supports it’s the ethos and vision. 
Section 3: The Intervention
The proposed intervention will focus upon promoting parental engagement amongst parents and carers with EAL. Hereafter, ‘parents’ will address any adult who provides the care for a child, including carers and extended family. The intervention will predominantly target parents with EAL, however there is potential for other parents to become involved in the initiative. 
The whole school emphasis upon developing parental engagement was prompted by the recent Estyn inspection; parent, staff and student feedback questionnaires; day-to-day feedback from staff across the school and theoretical research (see Section 6). As a result, parental engagement is now a whole-school aim and is detailed within the School Development Plan (see appendix 1 for an extract). 
Alongside countless theorists, the publication ‘FaCE the Challenge Together’ by the Learner Wellbeing Branch (2016) identifies the need to promote positive home-school relationships, arguing that engagement can contribute to narrowing the attainment gap, raising standards and improving pupil wellbeing. Further reports by both the Welsh Government and Estyn promote this attitude towards parental engagement. One of Estyn’s news articles identifies that there is a need for individual schools to recognise the gaps within their own parental engagement systems (Estyn, 2018b).
In School A, a high percentage of learners use a language other than English as their primary means of communication outside of education, miscommunication can lead to children not developing their skills in the same way as a child whose parents’ medium of communication is English. Many of these families are from low socio-economic backgrounds and are considered ‘hard to reach’ due to their lifestyles (such as work or family commitments and priorities), cultural or linguistic differences. Targeting this group of parents, namely those using EAL or from ethnic minority backgrounds, is strongly supported by Estyn. Estyn’s report (Estyn, 2018a) on involving parents made various recommendations for change are indicated, including ensuring parents are well informed, provided with greater support in order to effectively support their children at home and that parents from lower socio-economic groups should be targeted as these are typically the least engaged groups. 
Transition

This assignment also requires acknowledgement and awareness of transitions. The proposed intervention intends to primarily support transition between languages and culture but may also support transition into a new country. The Open University (OpenLearn Create, 2017) distinguishes the difference between horizontal and vertical transitions, the former relating to daily transitions that are part of a routine, the latter referring to significant changes, such as moving to a new country. In light of this, the proposed intervention could target both of these dependent upon perspective. More competent learners of English with a general understanding of the language will experience horizontal transitions between their first and second language, whereas those who are new to the language will experience a vertical transition- a significant change. For the purpose of this assignment, it will be presumed that parents involved in the intervention will have limited knowledge of English, therefore will experience vertical transitions between familiarity and the unknown.    
Part One

School A places great emphasis upon celebrating differences of all kinds, including cultural, linguistic, ethnicity and religion. It has been decided one element of the intervention will reflect this school ethos. This decision was made because whilst a verbal or written recognition of cultural or linguistic differences is commended, multicultural and/or multilingual parents and children may not feel motivated to use their first language within an English medium setting through this passive encouragement. Instead, active encouragement through invitation to contribute to daily life at school is more likely to encourage more parents to become involved. 
This approach will involve parent volunteers to visit classes and read a story, poem, song or other literature to the children. Furthermore, the parents will be encouraged to share stories from their own culture and language, therefore exposing the children to a variety of cultures and global languages and dialects. The parents will be encouraged to engage the children in English conversation around their choice of literature. This could involve the parents explaining the history or relevance of their book or asking for opinions from the children. These activities can first be modelled by the practitioner, before the parents eventually take ownership of this mini activity. Additionally, the opportunity for parents to become increasingly involved in school life would be offered through opportunities to share other activities and learning opportunities with the children, such as cooking, dance, art or sport. Once again this provides the parents with the opportunity to share their cultural background and practice, which may be something that teachers may struggle to do if they don’t share the same culture. Whilst also developing the parents’ confidence in engaging in school life, these opportunities also allow development in line with the Education for Sustainable Development and Global Citizenship (ESDGC) framework (DCELLS, 2008). Furthermore, exploration of other cultures and languages supports aspects of the proposed 2022 Curriculum for Wales (Donaldson, 2015), including the core purpose to be ethical informed citizens.
This aspect of the proposal promotes an immersion approach to absorbing the English language, rather than a more formal approach. Instead, this aspect of the intervention is intended to ensure that parents strengthen their links with the school, even if through their own language and cultural background. As identified by the Bell Foundation (2017b) students who are learning EAL often have key transferrable skills within their first language, therefore a parent using their first language with their child can also benefit their English language development, provided that the methods used are appropriate, such as using higher order questioning skills. In reflection of this, this aspect of the proposed intervention would support numerous aspects of the SDP including parental engagement and raising literacy levels amongst students. 
Part Two

The second element of the intervention will be to provide additional English language development support for parents who use EAL as a beginner. These optional sessions would aim to support the parents in supporting their children’s academic endeavours and promote communication between parents and their children, but also with staff.  
At the start and end of the intervention trial period, the involved parents will be invited to rate their confidence, identify any challenging areas, and the staff involved will assess the group’s needs. This includes identifying the level of language that the parents have. For example, some parents may have transitioned from another country recently so have no knowledge of English, whereas other parents may understand the basics. In reflection of this, the staff may choose to run two separate groups depending upon the group dynamic.
The weekly sessions would ideally follow a scheme, such as the scheme available on ESOL (2019). The purpose of these English language support lessons is not to gain any kind of accreditation, but instead the focus will be upon improving the level of support each parent can provide their child in English. 
As indicated within the presentation to the board of Governors, the language sessions would ideally be led by current staff members within the school. Furthermore, these staff members should ideally have a pre-established link with parents and children attending the school and have extensive experience of supporting parents with EAL. Any staff who are bi- or multi-lingual should be encouraged to support the language sessions. The staff members involved can be Teachers, Teaching Assistants or non-teaching staff who have a background in supporting parents with EAL. As identified by the Welsh Network of Healthy Schools Scheme (WG, 2018), staff wellbeing should be prioritised when paperwork is concerned, therefore it should be minimised where possible. In line with this, an online scheme should be used to reduce planning, team-teaching should be encouraged to share responsibility and teachers should not spend their time re-creating resources that are already available online. Crucially, due to challenging topics sometimes being raised by parents, a minimum of two members of staff should lead the sessions. This will also reduce workload and increase the ratio of parent learners to staff. 
Practitioner wellbeing and workload is a key issue within the education sector. As identified by the Department for Education (DFE, 2018), whilst staff workload and wellbeing are issues, there are measures that can be put in place to reduce the impact upon individuals. Due to the importance of managing workload, it is proposed that to compensate for running and planning the additional literacy support sessions, staff should have a reduction in their other responsibilities. These could include being exempt from running or being involved in any other clubs, reduced duties or additional planning time. 
Challenges 

However, like any proposed intervention, there are challenges to this approach, which are expanded upon in Section 4 of this file. One of these challenges is that parents with EAL may be reluctant to enter the classroom or become involved in school life due to their lower comprehension of English.  Coelho (1988) identifies that parents could support learning remotely, especially initially, by identifying suitable reading material in a language other than English that the school should use to support bilingual students. Parents could also access the English support materials from their homes. Whilst this does not necessarily ensure verbal practice is undertaken, any exposure to English should be encouraged, particularly with families who are new to the country or language. This is further supported by the Bell Foundation (2017a) which recognises numerous potential approaches that parents can take to become more greatly involved with the school. Another challenge may be resourcing due to the wide range of activities the parents are encouraged to engage the children in within the classroom. This would be resolved by encouraging donations, using funding and limiting the amount of activities undertaken needing extensive resources. 
Funding

The Education Endowment Federation (EEF) (2018) considers the potential benefits and challenges of implementing interventions targeting parental engagement, including the potential financial costs of introducing these interventions. Primarily, the financial costs of this aspect of the proposed parental engagement interventions would be relatively limited to resource materials and printing costs. Additional materials may include a wider selection of multilingual reading materials
Section 4: Thought Progression
The following pieces of work primarily share the progression of thought that took place when considering transitions and interventions. The aim of these documents is to provide reasoning behind the choices made and indicate areas for consideration. These mind maps and initial notes are all linked to one another, with the common link being either transition, interventions or parental engagement. Furthermore, these notes could be utilised to expand upon the final intervention proposal, offering areas for future development and alternative approaches to supporting parental engagement, including parents of all backgrounds, cultures and language preferences. 

A summary of these documents is provided in Section 5. 
Section 5: Thought Progression Summary
As previously identified, the module that this assignment supports focuses upon factors that impact pupil progress. One key focal point of this module has been the regular occurrence and effects of transition. This is a theme that runs throughout this project, and therefore also the thought progression. As identified by the transition mind map, transitions that are associated with school are often interrelated due to their common connection: education. Whilst certain transitions are more discrete, nearly all of them have a connection with another aspect of transition. This can therefore be transferred to the interventions supporting transitions: whilst a transition might focus upon supporting language development between home and school, there is also evidence of language support when moving between different school environments or events, such as formal language during a parents evening but less formal language during events such as Sports Day. 
The notes continue to highlight and collate knowledge gathered from books, websites and personal experiences. Ultimately, each page is intended to highlight how evidence or research could support various questions or aspects of a proposal, in this case an intervention supporting parental engagement in parents with EAL. 
The general consensus from research and personal experience is that parental engagement has various interpretations, countless approaches, benefits and challenges. Exploration of transitions and parental engagement led to an analysis of how an intervention may support parents, including those with EAL, and how different approaches to parental engagement can strengthen the home-school link as well as supporting parents. As identified through the progression of thought, these interventions could take the form of informal courses, meetings or social opportunities. These interventions could include guidance on behaviour, reading strategies, how to support with homework, and so forth. 
Many of these initial thoughts and notes have strong links to the background research, which can be found in Section 6. 
Section 6: Background Theoretical Research
This section of the project focuses upon the background theoretical research that supports the proposal of an intervention focusing upon parental engagement. It should be emphasised that the enclosed journals, reports and extracts from books are a small selection of the background theoretical research that supports parental engagement. Many of these documents are published or supported by well-known, trusted organisations, including the Welsh Government and Estyn, however some documents from lesser known contributors to the education field have been included to include a non-policy driven perspective. 
Section 7: Background Theoretical Research Summary 
The background theoretical research has revealed many commonalities between interpretations of parental engagement and approaches to encouraging increased parental engagement. 
The enclosed research largely focuses upon parental engagement in general, rather than explicitly covering parental engagement of parents who have EAL. However, the research can still be applied to parents who use EAL, but recommendations for approaches may need adapting to support the parents further, which would be at the discretion of individual practitioners and schools. 
The research revealed multiple shared views of parental engagement, arguably the most frequently shared view being that parental engagement is crucial and can be used to raise children’s academic attainment levels. Goodall et al. (2011) mentions that evidence from the inspectorate in England indicates that to achieve effective teaching and learning, parental engagement is “critical” (Goodall et al., 2011, p.3), which is further supported by Coelho (1998, p.119) who argues that parental engagement is a “key factor in school success.” This generally positive attitude towards parental engagement is maintained by the other research documents enclosed, as identified by Gardner (2001) who highlights that parental engagement can support attempts to foster a positive environment and attitude for learning amongst individuals and groups. 
Another shared view of parental engagement is that there are common barriers that parents may experience when attempting to raise their own engagement, ranging from work commitments, family circumstances, time and money (Kayzar et al., 2002; Aston and Grayson, 2013; Campbell, 2011). It is generally agreed that these barriers should be minimised as much as possible to increase engagement and reduce the risk of exclusion of parents who have additional challenges when trying to become engaged in school life. 
One particular barrier to engagement that is raised by some of the authors is the increasing number of parents who lack the confidence to support their children in their academic studies, either due to technique or subject knowledge (Campbell, 2011; Goodall et al., 2011; Coleman et al., 2007; Aston and Grayson, 2013). The authors expand upon this point by identifying approaches that would promote parental confidence, including informative sessions focusing around various teaching methods including all aspects of the curriculum, but largely focusing upon supporting language and literacy. 
Whilst acknowledging these research findings is relevant, greater importance lies upon the influence that this research will have upon the proposed intervention. The background research should inform school and practitioner practice within School A. Whilst the intervention focuses upon language lessons and classroom involvement, other aspects of parental engagement should not be disregarded due to its fundamental role in improving teaching and learning standards. 
Coelho (1998) is the most supportive of the intervention proposal due to its specific focus upon multilingual and multicultural schools and education. Furthermore, Coelho (1998) specifically refers to the benefits of implementing an English as a Second Language (ESL) program and becoming involved in the classroom through volunteering. This author and the other authors should be referred to for theoretical and theory-supported practical ideas to support implementation, including in School A.
Ultimately, this research should provide reasoning behind the need for implementing an intervention that focuses upon parental engagement. This background research identifies some of the theoretical evidence that supports improving parental engagement, including engaging hard-to-reach parents such as those using EAL. 
Section 8: Evaluation
This assignment has provided the opportunity to explore pre-existing interventions that support transitions and pupil progress, which has proven to be very informative. Researching, developing and considering the logistics of implementing an intervention and realising the depth of work needed to make a sound proposal to a board of governors has assisted in developing a greater awareness of the process. 
The benefits of undertaking this assignment go beyond contributing to a degree: instead, this assignment is a method of continuing professional development (CPD) in line with the DFE’s recommendations to ensure impact upon pupil progress (DFE, 2016), contributes towards the new teaching standards for Wales (WG, 2017b) and towards the EWC Code of Conduct (EWC, 2019). 
One of the most challenging aspects of this assignment was ensuring that the presentation to a board of Governors was approached in the right manner. A lack of personal experience of the typical approach to Governor meetings created slight difficulty in knowing how to pitch the presentation, however this encouraged greater critical reflection, leading to alterations. Similar difficulties were encountered when presenting the proposal, due to lack of awareness of how to present the findings, however this was overcome through practice. 
This assignment will certainly inform future practice, due to heightened awareness of how to support parents and children using EAL, methods to engage parents, the theoretical foundation of parental engagement and EAL, and how to approach proposing the implementation of an intervention. 
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Appendices

Appendix 1
This is an extract from School A’s School Development Plan (SDP). 
	Priority
	Who?
	How?
	When?
	Cost?
	Evidence?

	1. To increase the number of pupils reaching level 4 in writing at the end of KS2 

 
	All staff

SLT

Literacy Lead
	To use work scrutinies to assess the level of work in FP and KS2 books. 

To develop Talk for writing as a whole school approach. 
	Summer 2020
	Talk For Writing/Reading Conference with Pie Corbett £195/pp

Supply cover £150/day per staff member


	-Incerts

- National Test Data

-End of Year Reports

-Internal and External Moderation

	2.  To foster an environment that promotes positive attitudes towards reading and writing


	All staff

Wellbeing lead
	Implementation of class libraries, school library and book schemes. 

Provide opportunities to share leisure reading experiences and  opportunities. 

Embed Pie Corbett writing approach as a whole school initiative. 

Use of the outdoor environment to support writing opportunities.

Target learners have the opportunity to read 1:1 at least twice a week. 
	Ongoing
	Books/reading resources
	Reading corner/library within each classroom (at least 3 types of reading material)

	3.  Continue to develop parental engagement, particularly parents considered ‘hard to reach,’ including parents with EAL. 
	All staff

SLT
	Multilingual letters/

communication methods

More opportunities for parents to volunteer in classroom- reading, craft, cooking, sport etc. 

Use of Class Dojo to communicate with home

Regular open days

After-school initiatives- parent-child-teacher clubs

EAL language support sessions

Parenting support sessions- behaviour, reading etc. 


	Ongoing
	Additional resources for clubs, volunteering opportunities etc. Up to £600. 
	Increased parent-teacher contact

Contact with every parent made at least once a week

Newsletter identifying volunteering/club opportunities


Appendix 2

This is a copy of the script used during the presentation to Governors. A copy of the presentation is available on the memory stick. 
Speech for Presentation to Governors

Prynhawn Da/Good Afternoon. 

Thank you for joining me today. 

For those of you who are meeting me for the first time, my name is Miss Alice Brown and I am currently the RQT teacher in Year 3/4, however this is my first year teaching here. I have asked you to join me today because I have a proposal for you. 

Since starting teaching here, I have somewhat naturally compared my current and past experiences. My previous post was in a school where just 9% of the children used English as an Additional Language (EAL). Yet here, as you may be aware, the percentage of pupils who use EAL currently stands at 64% and continues to rise each year. Furthermore, the children represent 26 ethnic groups and 18 different languages are spoken across the school. 

Whilst this provides countless opportunities for our children to experience and develop understanding of various languages and cultures, there are some challenges associated with being a multicultural school. One of these key issues is parental engagement. 

Parental engagement is currently identified as a priority on our School Development Plan (see Appendix 1) due to the challenges that parents and children face when communicating using EAL. 

Therefore, today I am proposing an intervention that targets supporting parental engagement amongst our EAL parents. For the purposes of effective progression, I suggest that initially we focus upon developing two aspects of parental engagement due to the broad nature of it. These two aspects are EAL language support sessions for parents and classroom involvement. Both approaches are intended to improve the parents’ own language competency over time. 

To start, let’s focus upon the EAL language support sessions. These would ideally run weekly, even twice if they are popular. These would be evening sessions, immediately after the school day has finished, for approximately one hour. The children of the parents involved could attend an afterschool club on site. It is suggested that the pilot of this intervention runs for either a half-term or full term, starting in January. 

In order to minimise workload, for safeguarding purposes and to increase staff to parent ratio, it is suggested that a minimum of two members of staff would run these sessions in lieu of reduced responsibilities, such as reduced break, lunch time or gate duties, afterschool or lunchtime clubs. Multiple members of staff leading the sessions would also allow a team-teach approach, and a reduction in workload.  

The language sessions would focus upon grammar, vocabulary and understanding the English Language. The lessons would generally follow either an online scheme, such as those provided by ESOL (2019) or would focus upon school/school subject related vocabulary. The long-term goal would be for the parents to use their English more readily with their children and staff to aid attainment and communication. Parents who cannot attend could access the scheme online if needed, however attendance in person would be preferential due to the opportunity for verbal practice and feedback.

The cost of running this would be minimal, often just accounting to printing costs. 

Both at the start and end of the pilot period, the parents involved would be asked to share their understanding of English through feedback forms and quizzes. 

The second aspect of the proposed intervention would involve EAL parents being encouraged to participate in the classroom. From direct feedback from parents of children in my own class and others, it is understood that some parents with EAL are reluctant to engage with classroom volunteering opportunities due to their language levels. However, this approach should encourage the parents to use their own first language to share stories, songs and poems, and use their cultural background to inspire other learning opportunities, such as cooking, art, craft and dance. Not only would these opportunities provide parents with an increased classroom confidence, and develop their English language and receptive skills, it would also allow the children to develop a cultural awareness. This supports the Education for Sustainable Development and Global Citizenship Framework (ESDGC) (DCELLS, 2008), and ties in with the 4 core purposes of the Curriculum for Wales 2022 (HWB, 2019). 

Furthermore, in order to gradually introduce more reluctant parents into the classroom, they could be encouraged to provide reading materials that are either in their first language or that support their cultural background. Following on from this concept, the parents could also record short audio stories for children to listen to. This is to ensure that parents who want to engage but lack the confidence to engage immediately, or have work commitments during the day, can still access the same volunteering opportunities. 

Once again, the cost of this intervention would be minimal. Costs incurred would include any additional foreign language books or resources that the parental body would like to introduce to the classes in order to support and promote the background cultures and first languages of the children and their families. Other costs may include additional resources for activities such as an art or craft session.  

It is at this point that I would like to draw your attention to the benefits and challenges of this intervention, particularly to the influence that this intervention could have upon the students’ development. 

The Education Endowment Federation (EEF, 2018), Estyn Good Practice Reports (Estyn, 2009; Estyn, no date) and the Department for Education (Goodall et al., 2011) all agree that Parental Engagement is pivotal in the learning process, often influencing a student’s success. Research also indicates that the level of language exposure a child has at home can influence a child’s fluency. Therefore, children whose parents have a low English level are typically exposed to a lower amount of English language vocabulary, arguably hindering their development when compared with their peers. 

In reflection of this, using language sessions as an engagement strategy for parents will not only improve the home-school link, but will also directly benefit the children of the involved parents. This is due to the parents becoming more confident, thus exposing the children to a greater volume of English language and vocabulary.  

Some challenges of these approaches include exclusion of parents with young children who do not attend a nursery or childcare setting. This, however, can be changed if parents are encouraged to network and support one another, caring for each other’s children when needed. 

Finally, I would like to invite you to ask any questions associated with this intervention proposal, provide any feedback and thank you for joining me today. 

Appendix 3

This is a copy of the PowerPoint slides used to support the presentation to the board of Governors. 
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