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[bookmark: _Hlk40548964]The Impact of University Entrepreneurship Education in Jiangxi Province on Alumni Entrepreneurial Behavior

Abstract：Entrepreneurship can not only reduce employment pressure, but also create jobs and enhance social and economic vitality. In order to promote entrepreneurship, most countries in the world have launched entrepreneurship education in universities, and China is no exception. However, how much entrepreneurship education has an impact on entrepreneurial behavior, and what direction entrepreneurship education should develop in has always been a matter of concern. Based on the theory of planned behavior, this study intends to investigate alumni who graduated from colleges and universities in Jiangxi Province with entrepreneurial experience to analyze the impact of university entrepreneurship education on entrepreneurial behavior. This study will use the quantitative research method of online questionnaire survey to collect the data, and use SPASS software to conduct descriptive analysis on the samples, then perform correlation analysis and regression analysis on the variables to verify the hypothesis.
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[bookmark: _Toc40711573]1. Introduction
[bookmark: _Toc40711574]1.1 Background 
According to Global Entrepreneurship Monitor (GEM) 2018/2019 global report, entrepreneurship activities have great impact on growth expectation, innovation, internationalization and industry prosperity of a country. Entrepreneurship activity is driving force for the long-term development of a country ’s economy(Nabi et al., 2017). It’s a dynamic process that combines imagination, transformation, and creativity, and also a form of transformation of innovation(Li, Li and Feng, 2017). Entrepreneurship activities not only have become a new way of increasing profits for companies, but have also provided many people with equal employment opportunities in pursuit of economic success and social value which has become one of the basic ways for them to enter the main body of social economy(Yosephine and Astri, 2017). Therefore, entrepreneurial activities are increasingly valued by governments all over the world.

Entrepreneurship education began in the United States. In 1945, a professor at the Harvard Business School opened the first entrepreneurial course called " Management of New Enterprises"(Rideout and Gray, 2013). Since then, entrepreneurship education has entered the teaching system of higher education institutions. However, it was not until the 1970s that due to the economic recession in the United States and entrepreneurial activities became the main driving force for economic growth in the United States, university entrepreneurship education was truly valued and flourished in the United States(Lange et al., 2014). With the intensification of global competition, especially since the beginning of the new century, for the purpose of improving national competitiveness and building a sustainable development model guided by the knowledge economy, governments of various countries have begun to advocate and value entrepreneurship education.

[bookmark: _Hlk40752611][bookmark: _Hlk40307829]The Chinese education sectors have also been paying attention to university entrepreneurship education. The General Office of the Ministry of Education issued a notice of "Basic Requirements for Entrepreneurship Education in General Undergraduate Schools (Trial)" in August 2012, requiring all colleges and universities to set up compulsory courses of entrepreneurship education for all students(Li, Li and Feng, 2017).The 2015 government work report clearly stated that in the process of China's economic development, "mass entrepreneurship and innovation" will be an important factor to promote the economy(Liu, 2006). In addition, the number of university graduates in China has increased year by year. According to statistics, in 2001, there were only 1.14 million college graduates in China. With the popularization of higher education, the number of students enrolled in colleges and universities has gradually increased. By 2018, the number of university graduates nationwide has reached 8.2 million(Tang, 2018). At the same time, China is in a critical period of economic transformation, the economic growth is slowing, downward pressure is increasing, and the jobs provided by the country are far from meeting the employment needs of college graduates. The employment  situation of university students is facing unprecedented challenges, and it is complex and grim(Li, Li and Feng, 2017). College students' entrepreneurial activities can not only ease employment pressure, but also increase jobs and enhance economic vitality. However, the university entrepreneurship education in China is still immature and imperfect, there are many issues: the school does not pay enough attention, the scope of the lecture is narrow, the content of the lecture is not standardized, the teaching method is monotonous, the professional teachers are in need, the teaching scale is large, the students’ interest in entrepreneurship is low, and the educational effect is not satisfactory, etc. So, there is an urgent need for scientific, institutionalized and standardized construction of entrepreneurship education(Ding, 2015).

With the increasing emphasis on entrepreneurship education in universities, academia pays more and more attention to research on entrepreneurship education. After combing the relevant literature at home and abroad, many scholars have studied the impact of entrepreneurship education, and most of them mainly used quantitative research methods to study the impact of entrepreneurship education on entrepreneurial behavioral intentions and entrepreneurial attitudes, and the research objects are mainly students still in the universities(Matlay, 2008 , Paul M. Muchinsky, 2012, Sánchez, 2013 ,Stamboulis and Barlas, 2014). Entrepreneurial behavioral intentions and entrepreneurial attitudes are unstable, and it is uncertain whether they can be transformed into entrepreneurial behavior. The most important and effective indicator for assessing the usefulness of entrepreneurship education is new enterprise creation and the social value it brings (Raposo and Paço, 2011), and there is very little research in this area. In addition, most of the research has only studied the impact of entrepreneurship education on entrepreneurial behavioral intentions in general. There is no distinction between the content and teaching approaches of entrepreneurship education. This does not bring any practical guidance to improve the effectiveness of entrepreneurship education (Nabi et al., 2017).  Furthermore, the level of entrepreneurship education in each country and region is different. The existing literature does not conduct research by region, and the research conclusions are not targeted. This study divides entrepreneurship education into theory teaching and practice teaching to explore the impact of entrepreneurship education in colleges and universities in Jiangxi Province on the entrepreneurial behavior of alumni who have graduated more than 5 years for filling entrepreneurship education research’s gaps in this regard.

[bookmark: _Toc40711575]1.2 Research question 
How does university entrepreneurship education affect alumni entrepreneurial behavior?
[bookmark: _Hlk40283546][bookmark: _Hlk40284122]Q1: How does university entrepreneurship theory education affect alumni entrepreneurial behavioral intentions?
Q2: How does university entrepreneurship practice education affect alumni entrepreneurial behavioral intentions?
[bookmark: _Hlk40300463]Q3: How does entrepreneurial behavioral intentions affect alumni entrepreneurial behavior?

[bookmark: _Toc40711576]1.3Aims and objectives
Aims:
To figure out whether university entrepreneurship education impact entrepreneurship behavior, and how to impact, then provide practical guidance to the educators and the policy-makers to enhance effectiveness of entrepreneurship education in universities.
Objectives:
[bookmark: _Hlk40284169][bookmark: _Hlk40628930]To identify the influence of university entrepreneurship theory education on alumni entrepreneurial behavioral intentions.
[bookmark: _Hlk40628944]To identify the influence of university entrepreneurship practice education on alumni entrepreneurial behavioral intentions.
To explore the relation between entrepreneurial behavioral intention and alumni entrepreneurial behavior.
To establish an effective framework of entrepreneurship education.
[bookmark: _Toc40711577]1.4 Contributions
The aim of this research is to make theoretical contribution to the theories of impact of entrepreneurship education on entrepreneurship behavior. Meanwhile, it will provide guidance for the universities and relevant education authorities that formulate policies to adjust the content and teaching method of entrepreneurship education.

[bookmark: _Toc40711578]2. Literature review
[bookmark: _Toc40711579]2.1 Entrepreneurship
Entrepreneurship is a ubiquitous social phenomenon and human activity. Based on different perspectives and different understandings of entrepreneurship, scholars have given many definitions of "entrepreneurship". Entrepreneurship is a exploring journey in which individuals look for the opportunities without being restricted by the existing environment, and combine different resources and conditions to make the most of  opportunities and create value(Nabi et al., 2017). Entrepreneurship is an activity that connects existing profit opportunities with enterprising individuals(Loraz, Mueller and Volery, 2013). Entrepreneurship is a process that needs to bear various risks, by starting up business to create new value in order to obtain monetary returns and enhance personal satisfaction(O’Connor, 2013). The nature of entrepreneurship is an adventurous journey of taking risks in a changing circumstance, including the activities of starting up a new business or exploring a new branch within an existing enterprise(Edelman, Manolova and Brush, 2008).
[bookmark: _Toc40711580]2.2 Entrepreneurship education
Entrepreneurship education refers to cultivate individuals to possess a series of basic skills and related knowledge. No matter whether an individual chooses employment or self-employment, having these abilities can enable them to make unparalleled, innovative and irreplaceable contributions in their job(Kailer, 2005). Entrepreneurship education is to develop the ability of individuals to turn concepts into actions. These abilities include creativity, innovation, risk-taking, and the ability to plan and manage a project to achieve its goals(Rauch and Hulsink, 2015). Entrepreneurship education is a course of providing individuals with the knowledge and talent they need to grasp entrepreneurial opportunities which others haven’t noticed. It is the process of cultivating students ’insight and self-confidence in issues that others are hesitant about, specifically guiding and training students in identifying opportunities, integrating resources, taking risks, etc., and teaching students the necessary knowledge in creating new companies and managing new companies(Jones, 2010). University entrepreneurship education is to develop university students ’entrepreneurial consciousness and critical thinking,and teach them entrepreneurial knowledge and talent for improving their comprehensive quality to make them potential qualified entrepreneurs(Fayolle, 2018).

[bookmark: _Hlk40370579]Some scholars believe that entrepreneurship education is not an isolated activity. It is an integral part of the whole higher education system. It belongs to the category of quality education and needs to be run through all fields of professional and non-professional learning in university education. Only by integrating entrepreneurship education as quality education into university professional education and forming a continuum with university education, can we cultivate entrepreneurs for the society(Jones, 2010). Other scholars believe that the essence of entrepreneurship education is not to allow students receiving entrepreneurship education to start their own businesses, but to cultivate management talents who possess entrepreneurial skills and entrepreneurial spirit(Fayolle, 2018,Kirby, 2004).

[bookmark: _Toc40711581]2.3 Entrepreneurship intention
The concept of intention originates from social psychology, which is a psychological state that reflects an individual ’s belief in a specific behavior in the future, and guides the individual to focus on a specific goal and way to achieve the behavior. It’s an individual ’s positive commitment to a certain behavior in the future(Marques et al., 2012). Intention has a characteristic of tension, even if it is hindered, it will maintain its value, persistence and effort. This has been verified by many research scholars, and it is used as a variable that leads to behavior in psychological behavior control models(Shinnar, Hsu and Powell, 2014) .In the field of entrepreneurship research, the formation of entrepreneurial intentions is in the early stage of the entrepreneurial process and is a key factor in determining whether entrepreneurs carry out entrepreneurial behaviors. Entrepreneurship intentions are consciousness that direct entrepreneurs’ willingness, strength and action to a specific psychological state. It is a aim setting procedure of creating a new enterprise or creating new value for existing enterprises(Piperopoulos and Dimov, 2015) After in-depth research, scholars pointed out that entrepreneurship is intentional behavior. In the study of the impact mechanism of entrepreneurial behavior, the intention model is more predictive(Küttim et al., 2014).

[bookmark: _Toc40711582]2.4 Entrepreneurship behavior
Entrepreneurial behavior refers to a series of behaviors that entrepreneurs implement in order to achieve their entrepreneurial goals, relying on already generated entrepreneurial willingness and perceived entrepreneurial opportunities (McMullen, Shepherd,2006). Entrepreneurial behavior is the process in which entrepreneurs are not limited to their existing resources, breaking through current resource constraints to pursue entrepreneurial opportunities and create new businesses according to a business plan(Keat, 2013). Entrepreneurship is also an adventurous journey of recognizing and seizing entrepreneurial opportunities, taking on entrepreneurial risks and earnings independently, and participating in the process of setting up a business (Pittaway and Edwards, 2012). It’s a dynamic process in which entrepreneurs are willing to spend time and energy exploring entrepreneurial opportunities and preparing for setting up new business(Vanevenhoven, 2013).

[bookmark: _Toc40711583]2.5 The impact of entrepreneurship education 
[bookmark: _Hlk40307603][bookmark: _Hlk40307621]Many scholars have studied the impact of entrepreneurship education, the most studied is the impact of entrepreneurship education on entrepreneurial willingness. Based on the theory of planned behavior, some studies have found that entrepreneurship education has little or no influence on entrepreneurial behavioral intentions. A 10-year follow-up survey of university graduates discovered that entrepreneurship education has little impact on entrepreneurial skills, entrepreneurial knowledge and intentions, but most alumni entrepreneurs are still satisfied with their entrepreneurial education (Matlay, 2008).Another study conducted a survey of a total sample of 37,285 people and found  entrepreneurship education has little influence on entrepreneurial behavioral intentions too (Bae et al., 2014). Through a comparative study of two schools in different locations, one offers entrepreneurship education courses and the other does not. It is found that entrepreneurship education courses have no effect on students' entrepreneurial skills and entrepreneurial behavior intentions(Oosterbeek, van Praag and Ijsselstein, 2010).

[bookmark: _Hlk40307644]However, there are also many studies that found entrepreneurship education has a positive effect on entrepreneurial behavioral intentions(Rauch and Hulsink, 2015,Paul M. Muchinsky, 2012, Sánchez, 2013, Stamboulis and Barlas, 2014).In addition, gender, school category, fear of failure, desire for entrepreneurial career and professionalism will also influence entrepreneurial behavior intention(Zhang, Duysters and Cloodt, 2014,Farashah, 2013).A researcher surveyed 265 MBA students at 5 universities and found that entrepreneurial learning, previous entrepreneurial experience and risk appetite had an impact on entrepreneurial intentions through self-efficacy, and also found that women had lower entrepreneurial intentions (Zhao, Hills and Seibert, 2005).A researcher uses attention-based models to analyze the impact of university entrepreneurship education on entrepreneurial behavior of undergraduates. Through a survey of 800 Spanish college students, it is found that entrepreneurial education has a positive impact on entrepreneurial feasibility, entrepreneurial intentions and entrepreneurial behavior(Lanero et al., 2011) Based on the theory of planned behavior, A researcher surveyed 205 students at six Iranian universities through a questionnaire and found that elective and compulsory entrepreneurship education courses both have a positive influence on students' subjective behavior norms and perceived behavior control, while elective courses have positive influence on entrepreneurship intention, compulsory courses don’t(Karimi et al., 2016).Influence on entrepreneurial intentions is the  self-efficacy, entrepreneurial knowledge, industry apprentices, attitudes and norm perception(Shinnar, Hsu and Powell, 2014). Entrepreneurial self-efficacy can promote entrepreneurial behavioral intentions, but entrepreneurship education has no effect on female entrepreneurship(Harudin, Fattah and Ahman, 2016).A another researcher went through two groups of comparative experiments, one group conducted entrepreneurship education, and the other group did not. Using planning behavior theory, it is finally concluded that entrepreneurship education can positively affect attitudes and perceived behavioral control, thereby positively affecting entrepreneurial behavioral intentions and entrepreneurial behavior(Rauch and Hulsink, 2015).

Furthermore, some scholars have made some new discoveries in this field. A researcher used a mixed-method approach to conclude through interviews and questionnaire surveys of 465 college students: Entrepreneurial ability is a prerequisite for entrepreneurial motivation but entrepreneurial knowledge is not, so entrepreneurial education will not increase students' entrepreneurial motivation. Therefore, the researchers drew a conclusion that entrepreneurship education should pay attention to training students' psychological and social skills, especially the emotional management ability and critical thinking(Farhangmehr, Gonçalves and Sarmento, 2016,Fayolle, 2018). Another researcher concludes through a comparative study of the impact of entrepreneurship education in South Korea and the United States that the impact of entrepreneurship education in South Korea is greater than the impact of entrepreneurship education in the United States. This shows that the more underdeveloped the culture of entrepreneurship, the more obvious the effect of entrepreneurship education(Lee, Chang and Lim, 2005).

Pure entrepreneurship theory education has no influence on future entrepreneurial behavior, but other practical forms of entrepreneurship education has a positive influence on entrepreneurial behavior. Therefore, to better cultivate entrepreneurs, it is necessary to reform the content and teaching approaches of entrepreneurship courses(Dutta, Li and Merenda, 2011,Kirby, 2004). Entrepreneurship education in the form of lectures and seminars has little effect, while social networks and coaching activities have a greater impact(Stamboulis and Barlas, 2014, Küttim et al., 2014).
Many scholars believe that entrepreneurship education has a positive effect on entrepreneurial attitudes, entrepreneurial intentions, and investment behaviors, but due to the flaws of research methods, these conclusions are doubtful, and the reliability and validity of entrepreneurship education impact research must be improved (Loraz, Mueller and Volery, 2013,Mwasalwiba, 2010).

[bookmark: _Toc40711584]2.5 Research gap
[bookmark: _Hlk40304939]According to the existing literature, when studying the impact of entrepreneurship education, most scholars mainly use quantitative research methods to study the impact of entrepreneurship education on entrepreneurial behavioral intentions and entrepreneurial attitudes, and the research object is students still in universities. Entrepreneurial behavioral intentions and entrepreneurial attitudes are unstable, and it is uncertain whether they will eventually be transformed into entrepreneurial behavior (Premand et al., 2016, Marques et al., 2012). The most important and effective index for assessing the effect of entrepreneurship education is new business creation and its social value (Raposo and Paço, 2011), but there is very little research on this. In addition, most of the research has only studied the impact of entrepreneurship education on entrepreneurial behavioral intentions in general. There is no distinction between the content and teaching methods of entrepreneurship education, which does not bring any practical enlightenment for improving the effectiveness of entrepreneurship education. Furthermore, the level of entrepreneurship education in different regions is definitely different, but most of the existing literature is only for general research, there is no sub-region, and it is not targeted. This research divides entrepreneurship education into theory teaching and practice teaching to discuss the influence of entrepreneurship education in universities in Jiangxi Province on the entrepreneurial behavior of alumni who have graduated more than 5 years. This research will adopt a quantitative research method to fill the gap in entrepreneurship education research in this regard.

[bookmark: _Toc40711585]3. Theoretical framework
[bookmark: _Toc40711586]3.1 Theory of planned behavior
The theory of planned behavior originates from the multi-attribute attitude theory under the cognitive framework. Multi-attribute attitude theory believes that behavior intention is determined by behavior attitude, and behavior attitude is affected by expected behavior results and result evaluation (Zhang, Duysters and Cloodt, 2014). Based on the multi-attribute attitude theory, Fishbein and Ajzen (1975) put forward the theory of reasoned action. The theory believes that behavior intention is influenced by behavior attitude and subjective norms, which is a direct factor in determining actual behavior. Subsequently, Ajzen (1985, 1991) extended the model of reasoned action theory and added new predictor variables—perceived behavior control variables—in the model, and proposed the planned behavior theory.
 
Some scholars pointed out that "plan" reflects the relation between intention and action in the thinking process, and the theory of planned behavior is bond between intention and behavior( Frese, Zapf 1994). The theory of planned behavior believes that the actual behavior of individuals can be predicted from their plans and intentions. This view is the same as the theory of reasoned action. The innovation is that a new predictor variable-perceived behavior control is added to the theoretical model of reasoned action. It is proposed that the actual behavior of an individual is  mainly affected by its intention, but factors such as resources and opportunities also impact final action. Thus, expanding the theory of rational behavior in the scope of application is becoming necessary(Karimi et al., 2016).

From a cognitive perspective, individual actual behavior is related to their own beliefs. Behavioral beliefs, which affect individual attitudes. Normative beliefs constitute the basic elements of subjective norms. Control beliefs provide the basis for perceptual behavior control. These three beliefs lead individuals to have the willingness to take action in a certain way (Rauch and Hulsink, 2015). For different individual behaviors, the above three beliefs have different roles in the formation of behavioral intentions in different situations. The individual ’s intention to complete a specific behavior is a key variable that explains why he did that. If the factors that trigger the behavioral intention are discovered, the individual ’s motivation to take the actual behavior can be deeply understood. Generally, the stronger the individual ’s willingness to act, the more possibly it is to take actual action(Sondari, 2014).
[image: ]
[image: ]

Behavior attitude refers to an individual's assessment of the degree of like or dislike of performing a certain behavior. Subjective norms refer to the influence of the surrounding environment that an individual perceives when making a decision whether to perform a certain behavior. It reflects the influence of the surrounding environment, important others or groups on individual behavior decisions(Sánchez, 2013). Perceived behavior control refers to how easily an individual perceives the difficulty of performing a certain behavior, and reflects the individual's perception of factors that promote or hinder the completion of actual behavior(Rauch and Hulsink, 2015).

Some scholars have confirmed through empirical research that the theoretical model of planned behavior can explain and predict human behaviors very well. According to statistics, the average multiple correlation of the model reaches an association of 0.73(Robert,2010). In entrepreneurship research, many scholars use the theoretical model of planned behavior to analyze the impact of individual entrepreneurial behavioral intentions on entrepreneurial behavior (Karimi et al., 2016, Rauch and Hulsink, 2015,Sondari, 2014,Sánchez, 2013,Rauch and Hulsink, 2015). These empirical studies confirm that the theoretical model of planned behavior is appropriate for the research of individual entrepreneurial behavior, and that individual entrepreneurial behavioral intentions can predict their entrepreneurial actions very precisely.
[bookmark: _Toc40711587]3.2 Conceptual framework
[bookmark: _Hlk40398166][bookmark: _Hlk40398167][bookmark: _Hlk40398168][bookmark: _Hlk40398169]Entrepreneurship theory education

Entrepreneurial 
behavior

[bookmark: _Hlk40398277][bookmark: _Hlk40398278]Entrepreneurial behavioral intention

                            
Entrepreneurship practice education



[bookmark: _Toc40711588]3.3 Hypotheses
H1：Entrepreneurship theory education has impact on entrepreneurial behavioral intention.
H2: Entrepreneurship practice education has impact on entrepreneurial behavioral intention.
H3: Entrepreneurial behavioral intention has impact on entrepreneurial 
Behavior.
[bookmark: _Hlk40411815]H4: Entrepreneurship theory education has impact on entrepreneurial 
behavior.
H5: Entrepreneurship practice education has impact on entrepreneurial 
behavior.

[bookmark: _Toc40711589]4. Methodology
[bookmark: _Toc40711590]4.1 Quantitative study approach
[bookmark: _Hlk40415367]Quantitative research is a research method to verify hypotheses and draw conclusions based on existing theories. It is a method that follows deductive reasoning from general to specific(Saunders, Thornhill and Lewis, 2016). Based on the review of existing literature on the impact of entrepreneurship education and the theory of planned behavior, this study proposes several hypotheses on the impact of entrepreneurship education on entrepreneurial behavior with reference to the research results of other scholars, in order to verify these hypotheses by collecting relevant data.
[bookmark: _Toc40711591]4.2 Sample
The sample is alumni who have entrepreneurial experience 5 years after graduation from universities in Jiangxi Province. In theory, the larger the number of survey samples, the more helpful it is to eliminate random errors that are difficult to avoid by measurement methods, and make the research results convincing(Mark Easterby-Smith, Richard Thorpe, 2015). In order to make the research results more objective and unbiased, random sampling will be made in the alumni directory of colleges and universities in Jiangxi Province.
[bookmark: _Toc40711592]4.3 Questionnaire development and pilot study
Questionnaire is the most popular way of data collection in the quantitative research of management. Under the premise of proper implementation, it is the fastest, most economical, most effective and feasible method for collecting data. If the reliability and validity of the scale are high, and the sample size is large, high-quality research data can be collected(Saunders, Thornhill and Lewis, 2016). Based on the mature scales of the existing literature, this study will supplement and design some scales after discussing with peers and relevant experts according to the specific region and culture of this study. Then through in-depth interviews with entrepreneurs, pre-testing and other means to improve the quality of the scale, and finally form the scale of this study. The demographic characteristics survey part of the questionnaire contains questions such as gender, major, and year of graduation. The scales of entrepreneurship education, entrepreneurial intention and entrepreneurial behavior are measured by Likert's five-point scoring method, in which "1" means "completely disagree", "5" means "completely agree", and the respondents tick the answer according to the actual situation.
[bookmark: _Toc40711593]4.5 Data collection
The main target of the survey is alumni who have entrepreneurial experience 5 years after graduation from universities in Jiangxi Province. The questionnaire will be published through the questionnaire star(http://www.sojump.com/), then the employment offices and the alumni office of universities will help to disseminate and recover the questionnaire by social media such as WeChat .

[bookmark: _Toc40711594]4.6 Data analysis
This study will use SPSS to analyze the data. First, conduct a descriptive statistical analysis of the basic situation of the survey sample(Rideout and Gray, 2013).Second, The reliability of the scale will be tested. The value of the Cronbach's alpha coefficient between 0.70 and 0.80 indicates that the reliability of the scale is ok; the value of the Cronbach's alpha coefficient above 0.80 indicates that the scale has very good reliability. If Cronbach's alpha coefficient is below 0.6, it is necessary to reconstitute the questionnaire (Zhang, 2018).Third, the validity of the scale will be tested.
Validity refers to whether the measured variable really reflects the characteristics it wants to measure. Validity analysis is an indicator used to test the overall research quality and can fully explain the validity of the scale(Saunders, Thornhill and Lewis, 2016). This study will use exploratory factor analysis to test the structural validity of the scale.
Fourth, perform correlation analysis on all variables to determine whether there is correlation between variables. Fifth, perform regression analysis to test the effect of independent variables on dependent variables to verify hypotheses.

[bookmark: _Toc40711595]5. Facilities, access to required data and resources available for the investigation
The target of this research is the alumni of colleges and universities in Jiangxi Province who have graduated more than 5 years and have entrepreneurial experience. I’m a lecturer of Jiujiang university in Jiangxi province, and meanwhile also responsible for alumni association work. So, I have a lot of connection with other universities’ alumni association department, which will provide convenience for me to conduct the survey of this research. In addition, our university has a very rich library and electronic database. I can utilize the most cutting-edge academic achievements and stand on the shoulders of giants to conduct research.
[bookmark: _Toc40711596]Reference
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