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Design and conduct a small- scale research study and critically evaluate the impact of chosen research tools and data/findings on your professional practice.  
Exploring the effects of peer assessment in a primary classroom setting.  
 
Introduction  

Assessment for learning (AFL), when implemented effectively, can bridge the gap between a student's current performance and their academic goals (Hawthorne, 2022). A method within AFL is peer assessment, which provides a structured approach for students to critique and offer feedback on each other's work. This process not only develops students’ ability to critique others but also enhances their self-assessment skills, enabling them to reflect on and improve their own work (Cornell University, 2025). Peer assessment fosters engagement, critical thinking, and self-reflection, while promoting a deeper understanding of the learning process (Estyn, 2022). This essay will explore the impact of peer assessment in a primary school setting, examining its potential to improve student outcomes. As part of this investigation, I conducted surveys and interviews with both staff and students at a primary school in South Wales to gather insights on its effectiveness. 

 The Welsh curriculum emphasizes adaptable, individual learning, designed to meet the unique needs of each child (Welsh Curriculum, 2020). It incorporates four core purposes that guide educational goals (Welsh Curriculum, 2020), ensuring that assessment plays a vital role in fostering age-appropriate progress while maintaining appropriate challenges (Welsh Government, 2022). Collaboration, a key principle in the 12 Pedagogical Principles of the Welsh Curriculum, is closely linked to peer assessment. It encourages students to work together, providing and receiving feedback, which enhances teamwork and communication skills. Through this process, students reflect on their own work while supporting each other's learning, promoting a collaborative and supportive classroom environment (Welsh Government, 2023) (Jones, 2023). 

Literature review  

This research focuses on peer assessment, a teaching strategy that can be incredibly valuable in the classroom. However, to be effective, peer assessment needs careful planning and ongoing monitoring by teachers. Teachers play a key role in setting clear expectations and guiding students to provide feedback that is "specific, helpful, and kind" (Berger, 2003, p. 93) (Estyn, 2022). During my PTE2 placement, I observed peer assessment in Key Stage 2-year 6 classroom and chose to explore how both students and staff see its effectiveness in the classroom and whether it truly impacts learning outcomes.  

According to Donaldson (2015), peer assessment offers students a chance to reflect on their peers’ work, which deepens their understanding and can make the learning process clearer. It can also create a more relaxed environment in the classroom and bring in diverse perspectives on students' work. Donaldson also highlights how peer assessment can give children a chance to share their achievements and struggles together, promoting collaboration as mentioned in my introduction (Donaldson, 2015). Research from Dylan Wiliam and Paul Black backs this up, showing that when assessment for learning (AFL) is used correctly, it can boost student engagement and improve results (Black and Williams, 1998). Educational expert John Hattie agrees, noting that feedback is "one of the most powerful influences on learning and achievement" (Waack, S., 2025). He explains that feedback can be both positive and negative but is crucial for improving student outcomes, with peer feedback being especially effective when handled well. The way feedback is delivered can make all the difference (Hattie, J. & Timperley, H., 2007, p. 81). The Education Endowment Foundation also highlights the positive impact of peer assessment, noting that it can add an extra five months of progress over a school year. Furthermore, how it helps children develop socially and personally by boosting their self-confidence and motivation (Education Endowment Foundation, 2021). This shows that peer assessment can play a vast role in enhancing learning. Wiliam (2007) also points out that students who receive constructive feedback and suggestions for improvement learn much faster than those who just get a result. However, he notes that higher-achieving students sometimes skip reviewing their work, and lower-achieving students might disengage with feedback altogether (Wiliam, D., 2007, p. 7). 

On the other hand, Topping (2009) raises concerns about how peer assessment can be influenced by social dynamics in the classroom. He explains that there’s a risk of “diffusion of responsibility” and “social loafing,” where students don’t put in enough effort or take accountability for their peer's work. This can lead to biased feedback, shaped by friendships or power dynamics in the classroom, ultimately affecting the quality of the results (Topping, 2009). Another issue is that students may not always have enough subject knowledge to offer constructive feedback, which can result in overly harsh or unhelpful comments. This can create emotional stress for students, leaving them less likely to benefit from the strategy (Cho and Schunn, 2007, p. 4). Additionally, (Dochy, Segers and Sluijsmans, 1999) argues that students might feel anxiety when comparing their work to others, fearing judgment or negative feedback. This can make them see peer assessment as more of a negative than a positive experience.  

Methodology 

Research in Education was founded by H.J. Butcher, Professor of Higher Education, and H. Hoyle, Lecturer in Educational Sociology (Clarke, Vincent and Carusi, 2024). I chose questionnaires and interviews for my research as they help gather information that isn't directly observed, such as emotions, attitudes, and individual experiences (Hüseyin, Üniversitesi and Bilimler, 2009). A 2016 Estyn report highlighted the positive impact of research projects in schools, highlighting benefits such as a more purposeful curriculum and the development of staff expertise (Estyn, 2025). Estyn also mentioned that research on peer assessment fostered increased innovation in the classroom. My research techniques combined both qualitative and quantitative data to gather comprehensive insights. Quantitative data measured the effectiveness of peer assessment through surveys with ratings, while qualitative data provided deeper understanding through interviews and open-ended survey questions (Anon, 2024). This mixed-methods approach strengthened my findings, supporting Hüseyin et al.'s (2009) conclusions.  

Questionnaire
  
The first research technique I used was the questionnaire, I chose this as it provided structured data collection and anonymity. It was time-efficient, taking only three minutes to complete, which led to higher engagement compared to my second method. I distributed two questionnaires: one for staff and one for students. The students received closed-ended questions for simplicity and clarity, minimizing confusion and errors. The staff received open-ended questions to encourage more detailed responses. This approach was designed to gather a range of perspectives and maximize the quality and relevance of the data. 
 Questionnaires serve various purposes, the primary one being to discover what opinions or personal thoughts of a larger group of people. Allowing the researcher to collect data that may not have been discovered otherwise (O’Leary, 2014). This statement can be supported by (Anon,2023) who explained similarly how questionnaires allow for in-depth various aspects and opinions of education such as learning environments, curriculum effectiveness and classroom dynamics. (Anon, 2023). This may highlight how interviews do provide honest and effective answers that could influence change within education. The questionnaires I conducted were self-administered allow staff and children to respond at their own time they felt convent. It also provided extra time for reflection on the questions to answer as accurate as possible. This can be a highlight of this technique as it allowed for protentional of many answers. (Mazikana,2023). However, presenting the questionnaire this way may have affected my results, as the technique limits the ability to fully explain questions, potentially leading to unanswered, incomplete, or incorrect responses. (Macfarlan, A. 2023). Supporting this negative aspect is Lindemann (2023) who stated how questionnaires can conclude with little engagement, they continue to express how when participants engage with a questionnaire, they may rush through the questions, leave some unanswered or show response biases. This can lead to poor-quality data that doesn’t accurately represent their genuine thoughts or opinions (Lindemann, N. 2023).  

Interviews  

For my second research technique, I conducted interviews with staff (see Appendix **). Proving questions to encourage thoughtful and detailed responses on experiences and personal opinions. The interviews lasted under 10 minutes to ensure efficiency. The semi-structured format during the interview allowed for a more relaxed environment. This was supported by (Winwood, J.2019) who stated, “The natural development of conversation and the insights revealed is one benefit of doing unstructured interviews”. Focusing on the interviews conducted, the technique can be viewed as effected due to the interviews provided a private way for staff to correct or address any problems while demonstrating interest. Furthermore, unlike meetings, interviews have a direct objective and goal. This allowed me to collect immediate feedback in person, while also providing opportunities for future adjustments and improvements within schools (L. Alford, and Gardner, 2020). To support my last point, interviews allow to expand in greater depth anything that has been mentioned in other research methods, such as a questionnaire. However, on the other hand, issues may arise when it comes to interviews, a notable issue can be consent surround the interview. To conduct the interview, consent must be obtained from the headteacher and staff who took part. If consent is not provided in time for the scheduled interview slot, it may delay or prevent the interviews from taking place (Thompson, 2019) (Anon, no date). These factors highlight why interviews may not be the most effective method for collecting data in an educational setting. Writer Aldhaen (2020) discussed how the interview method may be flawed due to it becoming time consuming. They explained how a successful interview will take time to prepare and deliver. Interviews require careful attention to detail and in some instances follow up questions. Meaning the research would take longer than a standard questionnaire. They continued to express how interviews lack confidentiality due to most being face- to face, where anonymity is limited. (Aldhaen, 2020) This may affect participates wiliness to express true opinions or feelings. All these barriers may lead to inaccurate or even less results compared to other research methods. (Hecker and Kalpokas, 2024). 

Ethics 

Ethical considerations were central to this research. As seen in appendix *** the research methods were all conducted under the act of (BERA, 2024) that states ethical research requires safe handling of participants data and privacy, and researchers must acknowledge the right to the participants privacy. Along with a consent form provided off the headteacher and staff that took part in my interviews as seen in appendix***. The ethical guidelines further were outlined in my approved ethics form, which detailed the aims of my research, including evaluating assessment for learning strategies and critically reflecting on the data to draw conclusions. The form also helped identify potential risks, such as the possibility of inaccurate data and the pressure participants might feel. This may link to Blackburn (2021) who explains how It highlights that ethics is crucial because it allows us to reflect on and shape the moral environment we live in. Ethics helps us critically evaluate our values and behaviours, which can prevent harmful consequences that may arise from misguided ethical beliefs (Blackburn, 2021). 

My research began by sending questionnaires to staff and students via email, along with a description of the questions and their purpose. I ensured participants understood they could withdraw at any time, in line with BERA guidelines (2024) and UNICEF’s Article 12 (2016). Conducting questions with children was challenging, as I wasn't present to assist, leading to some unanswered questions and potential bias, given their regular involvement in peer assessment. Staff interviews also had limitations, as I could only interview six Key Stage 2 teachers from the same school, which may have introduced bias. Ideally, I would have interviewed a broader range of staff. In the future, interviewing staff and children from multiple schools would provide more balanced data. Additionally, discussing the questionnaire face-to-face with children would help ensure better understanding and more insightful responses. 

Findings and discussions 

Reflecting on the results from both research methods, exploring the effects of peer assessment has provided valuable and insightful data. The questionnaires completed by 10 staff members, show that the majority believe peer assessment can be somewhat effective, with 80% agreeing (see Appendix *). When asked about challenges faced when implementing peer assessment, 60% of respondents highlighted the lack of constructive feedback, particularly from lower ability students who struggle to provide feedback for improvement. This finding aligns with Topping (2009) who, as mentioned prior explained how children may not always be able to give the level of feedback required, resulting in limited progress. In Question 7, which asked staff members, “Do students typically enjoy engaging in peer assessments? How do you address students who may feel reluctant or uncertain about participating?” 50% of participants said they believe children do enjoy peer assessment, providing reasons such as engaging in constructive conversations and taking on a new sense of responsibility. This is supported by Swaffield (2011.PP443), who states, “Sharing criteria with learners enables them to develop a clear sense of what they are aiming at and the meaning of quality in any endeavour. This, coupled with self and peer assessment, helps students learn.” (Swaffield, 2011). Additionally, Donaldson (2015) suggests that peer assessment can promote collaboration within the classroom, as mentioned earlier in the literature review. Reviewing these opinions may suggest peer assessment does have a positive effect in the classroom. When asked a suggestion to overcome any barrier of using peer assessment in classrooms 2 members of staff suggested to use a feedback rubix as a method of improving peer assessment, this suggestion can be supported by Orsmond (2000) and DeMarchi (2025)  who explains how using a rubric to guide students in providing specific, constructive feedback instead of vague praise (Orsmond, Merry and Reiling, 2000). An online rubric sets clear expectations, ensuring consistent feedback and helping students focus on key areas (DeMarchi, 2025). 

Looking at the questionnaires completed by Year 6 pupils, it was clear that many students are comfortable with peers marking their work, with 42% stating they feel okay with it. Furthermore, when asked if peer assessment helps improve their work, 61% said yes. This aligns with the findings of the Education Endowment Foundation, which highlighted how peer assessment can boost confidence and support social development among children. However, these findings seem to contradict staff responses, who noted that peer assessment could be skewed by biases among students, potentially leading to less constructive feedback. According to Dochy et al. (1999), peer assessment can have a positive impact on learning, but its effectiveness may be affected by social factors such as friendships, collusion, and concerns about fairness.  Little more on this

Upon reviewing the findings from my interviews, it was clear that all six staff members I interviewed had a positive view on the use of peer assessment in the classroom. When asked, "In your experience, do you believe peer assessment helps students improve their learning? How so?" All responses were supportive, highlighting that peer assessment offers students a broader perspective on the subject, encourages meaningful discussions, and leads to more valuable learning outcomes. These insights align with the findings from my literature review, particularly the work of Black and Williams (1998), who noted that peer assessment allows students to engage more actively in the learning process. Instead of receiving a result from the teacher, students become more supportive of each other, which enhances their learning experience and deepens their understanding of the material. This also links to question 5 where I similarly asked ‘What benefits have you observed in students because of participating in peer assessments? How have they grown from the experience?’ Where I gained responses such as "I’ve seen an increase in student engagement. When students provide feedback, they become more involved in the learning process, as they are not only learning from the teacher but from their peers as well. (Teacher 3,2025). As well as an interesting response that states how they may have seen improvement in self-assessment due to peer assessment as after children highlight other strengths and weaknesses it then allows them to reflect more on their own. In turn creating a more motivated and positive pupil. Gaining these positive responses allowed me to support my literature review acknowledging that peer assessment can be effective when used around the classroom. However, based off question 4 when asked if peer assessment should be used more frequently, most staff said yes. These responses may contradict Dochy, Segers and Sluijsmans (1999) in my literature review when they stated how peer assessment may be seen as a negative for children who don't feel confident providing or receiving criticism off other children. MORE OUTSIDE LIT/? 
 
Conclusion  

The primary aim of this research was to explore the effectiveness of peer assessment in the classroom and how it could be better utilized in the future. 
 Interviews were initially seen as effective for gathering honest, private opinions on assessment for learning strategies (Mack, 2022). However, after reviewing my research, it’s clear that interviewing staff from the same school may not have been the most efficient method. Teachers from the same school can introduce bias, as they may share similar teaching styles or experiences, particularly if the school emphasizes strategies like peer assessment (Cohen, Manion, & Morrison, 2018). Additionally, interviewing staff from a school focused on peer assessment could lead to biased or inaccurate data. Reflecting on the questionnaires, they offered limited insights, making it hard to see the bigger picture. Additionally, the lack of follow-up questions in the children's questionnaire may have hindered more detailed responses.  
However, I did experience some positive aspects of the research techniques. Firstly, the anonymity of the questionnaire was beneficial in encouraging honest feedback. Additionally, it was quick yet effective, allowing for widespread participation. Questionnaires proved to be flexible and adaptable, making them suitable for both formative and summative assessments. They can also be used in various settings, both inside and outside the classroom, which enhances their versatility (Jones, 2022). 
Conducting research at my school gave me useful insights, but I realized there were some limitations, like a small sample size and lack of variety in perspectives. Next time, I’d expand the participant group and allow more detailed responses. This research has deepened my understanding of assessment strategies and their impact on student learning. Moving forward, I’ll apply this knowledge by experimenting with different strategies, refining my approach to foster better student engagement and learning outcomes. 
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