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Supervision, Leadership and Management in Youth Work: A Reflective and Critical Portfolio

Introduction
[bookmark: _Int_SXihdEKz]Supervision is a key part of Youth Work because it gives workers time to reflect on their practice, talk through challenges and get support. It also helps make sure young people are being supported in a safe and effective way. Leadership and management are also important in Youth Work because they help services run properly, support staff and create positive environments for young people.
This portfolio will look at supervision, leadership and management in Youth Work and link theory to practice. The first part reflects on three supervision sessions focusing on my role as a supervisor, the skills I used, the challenges I faced and what I learned. The second part critically reflects on the role of supervision in Youth Work. The final part reviews leadership and management theories and how they apply in practice, including financial pressures affecting youth services.
Throughout, I will link theory, policy, and practice, and keep all names and details anonymous to keep confidentiality. This work also helps me reflect on my own development in supervision and leadership within Youth Work.
Supervision Session One: Overview and Context
In the first supervision session, I worked with a supervisee who needed support with building confidence when leading activities with young people. They often felt unsure in their role, especially when taking responsibility or managing behaviour, so the aim was to create a safe, supportive and non-judgemental space for reflection. I wanted them to feel comfortable talking about both strengths and challenges, and start thinking about ways to improve their confidence and communication.
Before the session, I prepared open-ended questions to encourage reflection rather than simple answers. I also made sure the environment was private, quiet, and free from distractions, as this helps people feel more comfortable opening up. I focused on building trust while keeping a professional tone so they understood the purpose of supervision.
At the start, I explained what supervision is, why it is used in youth work, and what we would focus on. I also made it clear that honesty and reflection were important, and that this was a supportive space for learning rather than judgement.

My Role as Supervisor and Skills Used
During the session, I tried to create a supportive and non-judgemental space. I used active listening, kept eye contact, and asked open questions to encourage discussion. I also gave reassurance and positive feedback, especially when they spoke about feeling unsure in their role. This links to Rogers’ person-centred approach, which focuses on empathy and understanding. Overall, this helped the supervisee open more and reflect on their practice.
Challenges and Difficulties
At the start, the supervisee was quite nervous and gave short answers, which made it harder to get depth in the conversation. I realised I needed to be more patient and allow more time for them to respond. I also found it slightly difficult balancing support with keeping professional boundaries. Looking back, I should have spent more time building rapport before going into deeper questions.
Reflection and Learning
As the session went on, the supervisee became more comfortable and started finding their own areas for development. This showed me how important it is to create a relaxed and safe environment. I also learned that supervision is not about giving answers but helping people reflect for themselves. In future, I want to improve my questioning skills and become more confident handling silence and reflection.
Key Learning and Development
This session helped me understand supervision in practice. I learned that trust is really important because it affects how open someone is. I also saw how my communication style impacts the session, especially when using open questions and active listening. I now understand supervision needs a balance between support and challenge.
What I Would Do Differently
Next time, I would spend more time building rapport at the start so the supervisee feels more relaxed earlier. I would also use a more structured reflection model like Gibbs to guide thinking. I noticed I spoke too much at times, so I would step back more and let the supervisee lead.
Link to Theory and Practice
This session links to Proctor’s three-function model of supervision. The formative role was used through supporting reflection and learning, and the restorative role was present through emotional support and reassurance. This showed how supervision works as a space for reflection, support, and development.
Conclusion of Session One
Overall, this session helped me understand the supervisor role better. I learned the importance of communication, active listening, and adapting my approach to the individual. Although there were challenges at the start, it gave me a solid foundation for future sessions and showed me what I need to improve.

Supervision Session Two: Overview and Context
In the second session, I worked again with the same supervisee. This time the focus was on professional boundaries, as they were unsure how to respond in situations where young people were sharing personal issues or becoming dependent on them. The aim was to help them reflect on these situations and develop a clearer understanding of boundaries in practice. I took a slightly more structured approach than the first session but still kept it supportive.
My Role as Supervisor and Skills Used
I used more structured questioning in this session to guide reflection. I asked the supervisee to describe real situations and explain how they responded. I also used active listening and summarised key points to show understanding. The supervisee was more open than before, which showed trust was building. This allowed for a deeper and more honest discussion.
Challenges and Difficulties
The main challenge was getting the supervisee to go beyond describing situations and think more critically about why things happened. I had to use follow-up questions to push deeper reflection. I also had to balance giving guidance without taking over the conversation. Some topics around boundaries made them slightly uncomfortable, so I had to stay patient and supportive.
Reflection and Learning
This session was more effective than the first because the supervisee engaged more openly. I learned that structure helps guide supervision better, especially with complex topics. However, I still need to improve how I challenge reflection without making it feel uncomfortable. I am becoming more confident but still developing my skills.
Key Learning and Development
A key learning point was the importance of balancing support and challenge. I also learned that structured questions help move reflection deeper. This session showed me supervision works best when the supervisee feels safe but is also encouraged to think critically.
Evaluation and Areas for Development
This session was more focused, but I still need to improve my use of probing questions. I also need to allow more silence, so the supervisee has time to think. I want to continue developing confidence in challenging reflection in a supportive way.
Link to Theory and Practice
This links to Proctor’s model, especially the formative and restorative functions. It also links to Kolb’s learning cycle because the supervisee reflected on experiences and thought about how to improve future practice. This helped structure the learning process.
Conclusion of Session Two
Overall, this session was more effective than the first. The supervisee was more open and engaged, and I felt more confident guiding the discussion. However, I still need to work on deeper questioning and encouraging critical reflection.

Supervision Session Three: Overview and Context
In the third session, I again worked with the same supervisee. The focus was on their overall progress across the sessions, especially around confidence, communication, and boundaries. The aim was to reflect on changes in their practice. I took a more relaxed approach and allowed them to lead more of the discussion while I supported when needed.
My Role as Supervisor and Skills Used
I stepped back more in this session and let the supervisee take the lead. I used open questions to guide reflection and active listening throughout. I also summarised key points to show understanding. I felt more confident allowing the conversation to flow naturally while keeping it focused.
Challenges and Difficulties
The main challenge was getting more specific examples rather than general comments. I also had to resist the urge to over-direct the session. I found silence slightly uncomfortable at times but realised it is important for reflection.
Reflection and Learning
This session showed clear improvement in my confidence as a supervisor. I was more comfortable stepping back and allowing reflection to develop naturally. I also learned that supervision improves over time as trust builds. However, I still need to improve how I draw out deeper reflection.
Key Learning and Development
A key learning point was the importance of giving space for reflection. I also learned that better questioning helps move beyond general answers. This session showed my growth in confidence and understanding of supervision.
Evaluation and Areas for Development
This session worked well, but I still need to challenge supervisees more consistently to give detailed reflection. I also want to improve my use of silence and deeper questioning skills.
Link to Theory and Practice
This links to Proctor’s model, especially the formative function. It also links to Kolb’s experiential learning cycle because the supervisee reflected on past experiences and how they could apply learning in future practice.
Conclusion of Session Three
Overall, this session showed clear development in both my skills and the supervisee’s confidence. I felt more relaxed and confident as a supervisor, but I still need to work on deeper questioning and critical reflection.

Overall Conclusion
Across all three sessions, I can see clear improvement in my confidence and skills as a supervisor. At the start I focused more on structure and support, but over time I became more confident and able to balance support with allowing reflection. I learned that supervision is not about giving answers but helping people think for themselves.
I also learned the importance of active listening, asking the right questions, and being comfortable with silence. One of the main things I still need to improve is consistently challenging supervisees to go deeper in their reflection.
Overall, these sessions helped me understand supervision in real practice and develop my skills within Youth Work.
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Part 2: Critical Reflection on the Role of Supervision in Youth Work Practice
Introduction
Supervision in Youth Work is a structured process that supports workers to reflect on their practice, develop professionally, and make sure they are working safely and effectively with young people. It is not just about checking performance, but also about providing emotional support, guidance, and a space to think critically about practice. In many ways, supervision helps to balance accountability with personal and professional development, which is important in youth work settings where relationships and decision-making can be complex.
[bookmark: _Int_mkzj0rg7]In this section, I will critically reflect on the role and function of supervision in Youth Work practice. I will link my own supervision experience to key theories such as Proctor’s three-function model, Kolb’s learning cycle, and Rogers’ person-centred approach. I will also consider how supervision is shaped by professional standards and policy expectations in Youth Work, and how it affects both workers and outcomes for young people.
Role and Function of Supervision
Supervision in Youth Work has a few key roles and functions that support both the worker and the organisation. One of the main models used to explain this is Proctor’s three-function model, which includes the normative, formative, and restorative functions. The normative function is about accountability and making sure practice is safe, ethical and in line with organisational policies. The formative function focuses on learning and development, helping workers improve their skills and reflect on their practice. The restorative function is about emotional support, giving workers space to talk about stress, challenges and how they are coping in their role.
In my supervision sessions, I saw all three functions come through at different points. For example, when we discussed professional boundaries in session two, this linked closely to the normative function because it involved understanding expectations and safe practice with young people. The formative side was clear in all three sessions, as the supervisee reflected on their confidence, communication, and decision-making. The restorative function also came through when they spoke about feeling unsure or overwhelmed in certain situations, where supervision gave them space to process this.
[bookmark: _Int_czqqz1GI]Overall, supervision is important because it helps ensure good quality practice while also supporting the emotional wellbeing of youth workers. Without it, there is a risk that workers may feel isolated or unsure in their role, which could affect both their practice and the young people they support.
Theoretical Links to Supervision Practice
[bookmark: _Int_S8oVNN1U]Supervision in Youth Work is strongly linked to several key theories that help explain how reflection, learning and support take place in practice. One of the most relevant is Kolb’s experiential learning cycle, which explains learning as a process involving experience, reflection, conceptualisation and then trying things again in practice. This links directly to supervision because it gives workers a structured space to reflect on real situations and think about how they can improve in the future. In my sessions, this was clear when the supervisee reflected on situations with young people, thought about what went well or did not, and then considered how they might handle things differently next time.
Another important theory is Rogers’ person-centred approach, which focuses on empathy, genuineness, and unconditional positive regard. This was relevant in my role as a supervisor because I needed to create a safe and supportive environment where the supervisee felt able to speak honestly without judgement. When I used active listening and encouragement, it helped build trust and allowed more open reflection over time.
Gibbs’ Reflective Cycle also links well to supervision because it encourages structured reflection through describing, feeling, evaluating, analysing, concluding, and planning. Although I did not always use it formally, I was encouraging similar thinking by asking the supervisee to explain situations, reflect on how they felt, and consider what they would do differently.
Together, these theories show that supervision is not just a conversation, but a structured learning process that supports professional growth and better practice with young people.
Policy Framework and the Purpose of Supervision
[bookmark: _Int_TfNLrbUC][bookmark: _Int_GdZ2LF3p][bookmark: _Int_nzkp8hiB]Supervision in Youth Work is also shaped by wider policies and professional standards that set expectations for safe and effective practice. In the UK, youth work is guided by safeguarding principles, organisational policies, and national standards that emphasise the importance of accountability, reflection, and professional development. Supervision plays a key role in making sure these expectations are met in practice, not just in theory.
One of the main reasons supervisions is important in relation to policy is safeguarding. Youth workers often deal with vulnerable young people, so supervision provides a space to reflect on concerns, discuss boundaries and make sure practice is safe. In my own sessions, this was especially clear when we discussed professional boundaries and how to respond when young people share personal issues. This links directly to safeguarding responsibilities, as supervision helps reduce risk and ensures right decision-making.
Supervision also supports professional standards within Youth Work, such as keeping reflective practice and ongoing development. These expectations are not just individual but organisational, meaning supervision helps ensure consistency across a service. It also helps workers stay accountable, as they can discuss challenges openly and receive guidance on how to improve their practice.
Overall, policy frameworks shape supervision by making it a required part of professional practice, but they also highlight its value in supporting both workers and young people in a safe and structured way.
Critical Evaluation of Supervision
[bookmark: _Int_95VNEHPv]Although supervision is important in Youth Work, it is not perfect and there are some limitations that need to be considered. One of the main strengths of supervision is that it gives workers a safe and structured space to reflect on their practice. This helps improve confidence, decision-making and overall quality of work with young people. In my experience, supervision helped the supervisee become more aware of their boundaries and develop more confidence over time, which shows its positive impact.
[bookmark: _Int_3wFufQ6M]However, supervision can also have limitations. One issue is that it depends heavily on the quality of the relationship between supervisor and supervisee. If trust is not built early, the supervisee may not fully open, which reduces the effectiveness of the session. I noticed this in my first session, where the supervisee was more reserved and gave shorter answers. This shows that supervision is not automatically effective, it needs time and effective communication skills to work properly.
Another limitation is time and workload pressures within Youth Work settings. Supervision may not always happen as regularly or in as much depth as it should, which can reduce its impact. There is also the challenge of balancing organisational expectations with emotional support, especially when workers are dealing with complex situations involving young people.
[bookmark: _Int_BeFb3Liz]Overall, while supervision is highly valuable for development and safeguarding, it can be limited by time, structure, and the quality of relationships, meaning it needs to be consistently prioritised to be effective.

Conclusion
To conclude this section, supervision plays a significant role in Youth Work because it supports reflection, learning, emotional wellbeing, and safe practice. Through this reflection, I can see how supervision links directly to key theories such as Proctor’s three-function model, Kolb’s experiential learning cycle, and Rogers’ person-centred approach. These theories help explain why supervision works and how it supports professional development in practice.
From my own experience of delivering supervision sessions, I have learned that it is not just about giving advice, but about creating a space where supervisees can think critically about their work and develop their own understanding. I also learned that building trust, using effective communication and asking the right questions are key skills in making supervision effective.
Policy and safeguarding frameworks also show why supervision is essential, especially when working with vulnerable young people, as it helps ensure accountability and safe practice. However, I also recognise that supervision has limitations, particularly around time, consistency, and the quality of the supervisory relationship.
Overall, this reflection has helped me understand that supervision is a balance between support, accountability, and development, and when done well it has a positive impact on both workers and the young people they support.
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Part 3: Leadership and Management Theory Review
Introduction
Leadership and management are both essential within Youth Work and wider services for young people because they help organisations function effectively, support staff, and ensure high-quality provision for young people. Leadership is about setting direction, inspiring others, and creating vision, while management focuses more on planning, organising, and making sure systems and services run properly. In practice, especially in Youth Work, the two overlap because workers often must lead relationships with young people while also managing responsibilities, resources, and safeguarding duties.
This section will critically review key leadership and management theories and consider how they apply within Youth Work settings. It will also explore the challenges of managing youth services in the current financial climate, where funding cuts, increased demand and limited resources can have a significant impact on service delivery and staff wellbeing.

Key Leadership Theories and Their Application in Youth Work
One of the most well-known leadership theories is transformational leadership, which focuses on inspiring and motivating others to achieve shared goals. Leaders who use this approach encourage development, build trust, and support positive change within teams. In Youth Work, this is particularly relevant because good leaders need to inspire staff to engage meaningfully with young people and stay committed even when work is challenging. In practice, this style can help create a positive team culture where workers feel supported and motivated.
Another relevant approach is transactional leadership, which is more focused on structure, tasks, and performance. This style relies on clear roles, rules, and expectations, with rewards or consequences depending on performance. While this can be useful in ensuring consistency and accountability in youth services, it can sometimes feel less flexible or less focused on relationships, which are central in Youth Work practice.
A further approach is situational leadership, which suggests that leaders should adapt their style depending on the needs of the team and the situation. This is particularly useful in Youth Work because workers have various levels of experience and confidence. For example, a new youth worker may need more direction and support, while a more experienced worker may receive help from a better approach. This flexibility makes it a very practical model in real Youth Work settings.

Management Theory in Practice
[bookmark: _Int_KAbMmPNa][bookmark: _Int_Zk9LpM5p]Management in Youth Work is often linked to planning, organisation and ensuring that services are delivered safely and effectively. One key idea is classical management theory, which focuses on structure and clear systems. While this can help ensure organisation, it can sometimes feel too much in a Youth Work environment, where flexibility and relationship-based practice are important.
More modern approaches such as human relations theory focus on staff wellbeing, communication, and motivation. This is more relevant to Youth Work because it recognises that workers perform better when they feel valued and supported. In practice, good management in youth services often involves balancing organisational expectations with supporting staff emotionally and professionally, especially when dealing with complex cases involving young people.

Financial Challenges in Youth Work
One of the biggest challenges currently facing Youth Work services is financial pressure. Many organisations are working with reduced funding while demand for support from young people continues to increase. This creates pressure on managers to deliver more with fewer resources, which can affect service quality and staff wellbeing.
Financial constraints can also limit training opportunities, supervision time and staffing levels, which directly affects the support available for both workers and young people. Managers may have to make difficult decisions about prioritising services, which can sometimes lead to reduced provision in certain areas. This makes leadership even more important, as leaders need to motivate staff, manage stress and maintain service quality despite these challenges.
In this context, effective leadership is not just about managing tasks, but also about supporting resilience within teams and finding creative ways to maintain service delivery under pressure.

Conclusion
To conclude, leadership and management are both important in Youth Work because they help services run properly and support staff to do their jobs well. Theories like transformational, transactional, and situational leadership all explain diverse ways of leading, but leaders often must switch between styles depending on the situation and the needs of the team.
Management is also about keeping things organised and making sure everything is running safely and effectively, but it also needs to focus on supporting staff, not just systems and targets.
One of the biggest challenges right now is the financial pressure on youth services, which makes it harder to deliver the same level of support with fewer resources. Because of this, good leadership is even more important, as managers need to keep teams motivated and still focus on young people’s needs despite the challenges.
Overall, this section has shown that leadership and management in Youth Work is about finding a balance between organisation, people, and resources, while still trying to keep services meaningful and effective for young people.
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