1502362										SJEU6007


	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	I consider the best aspects of this work to be the information on the behaviourist theory. I do believe in praise and rewards as a classroom management approach as I feel incentive is sometimes good. So, I enjoyed learning about what kinds of approaches can be used.

	Which aspects do you consider could have been improved in this piece of work?

	There are a lot of mixed views when it comes to the use of praise as a classroom management tool and a lot of theorists have an opinion which goes both ways. This made it harder for me to really criticize the role.

	What have you found most satisfying whilst undertaking this submission?

	I enjoyed learning about all the different kinds of approaches. I’m doing my PGCE in September, so it was appropriate information for me to be researching in time for that. 



Critically analyze the role of praise in classroom management.
[bookmark: _GoBack]According to the Welsh Government (2012) for a positive learning culture to be embedded in the school environment, effective interventions need to be implemented. Slavin (2012) states that if there is a negative impact due to ineffective classroom management it can clearly be seen in the outcomes of the students within the class. He also discusses how it is important that teachers know how to manage a classroom effectively because if they struggle to maintain good behaviour from their students there could be higher rates of disruptive behaviour, (Slavin, 2012). This is also stated by Ofsted (2003) as they say that pupil’s behaviour deteriorates because of the decline in teaching. According to Coe, et al, (2014) effective classroom management is when the teacher has the ability to make efficient use of lesson time, can coordinate classroom resources and space and manage their students’ behaviour with clear rules. These are the environmental factors which are necessary for good learning to take place, (Coe, et al., 2014). Although these factors need to be in place to enable learning they are not directly related to the learning that children require. They are in place to ensure that the direct components of learning are able to be carried out efficiently. According to Kyriacou (2007) successful classroom management requires the teacher or practitioner to keep switching attention and action between a number of activities, this is to ensure that each individual child gets the best out of each lesson. Teaching a classroom full of children can be challenging as they all have different needs, behaviours and attention spans, (Welsh Government, 2012). However, according to the Welsh Government (2012) when a teacher has the ability to create a positive learning environment for these children it makes it easier for them to learn as they already know what the teacher expects from them. The Welsh Assembly Government (2009) states that wellbeing is a key concept of effective learning and this learning needs to take place in an environment that recognises this. According to Coe, et al., (2014) there are six components that make a great teacher these include, quality of instruction, pedagogical content knowledge, class room climate, teacher beliefs, professional behaviours and classroom management. A combination of all these attributes gives a good insight in to what a teacher must abide by to be classed as a good quality teacher. To be a successful teacher then you must have or be able to do the following: 
· Create positive learning cultures. 
· Take leadership of the class. 
· Organise and plan lessons effectively. 
· Believe all children have the ability to achieve. 
· Engage inattentive children.
· Involve children in the overall classroom management, giving them ownership and responsibility. 
· Have a sense of humour which can be used to disarm challenging situations. 
· Have positive body language. 
· Model the desired behaviour. 
· Welcome children into class. 
· Deal with behaviour fairly and consistently.
(Welsh Government, 2012).

Grigg (2010) states that outstanding teachers make a difference to school life and leave children wanting to learn more. There are many theoretical frameworks that can be used in classroom management. One of these frameworks is called behaviourism, this theory employs a range of strategies to shape and maintain appropriate behaviour and also strategies to discourage inappropriate behaviour, (Gray and MacBlain, 2015). Some of the strategies that may be used to encourage appropriate behaviour could be, verbal praise, positive body language, smiley face stickers and rewards, (Grigg, 2010 and Pound, 2009). Skinner was a theorist who believed that a previous experience played a role in how an individual would respond to the environment around them, (Pound, 2009). Piaget disagreed with this as he believed this approach encouraged repetition which had no meaning as it failed to promote any understanding of the learning, (Pound, 2009). Piaget’s theory was based around an approach called cognitive theory, where children are able to discover facts for themselves rather than being taught by rote and drill, (Pound, 2009). The use of this approach allows the teacher to establish where each child is in their learning and where they need to go from there. An approach that would coincide with the cognitive theory approach is the humanist theory, as this approach also allows children to be the centre of learning, (Pound, 2009). Rogers (2002) states that Maslow’s theory was to place an emphasis on personal growth and the power of choice. This again is what the humanist approach is about, Maslow believed that it was down to the child’s inner desire to want to achieve which allowed them to learn, (Bates, 2016). This essay will look more in-depth at the role of praise within the classroom and how it can affect classroom management. 
According to Dixie (2007) no classroom management plan would be complete without the rewards system to support the discipline strategies. The Department for Education (2016) states that schools should have in place a range of rewards to reinforce and praise good behaviour. Foress, Rock and Hailenariam (2017) state that the majority of praise training shows teachers and practitioners how to use praise to reinforce an alternative desired behaviour. Although there are two kinds of praise available for teachers and practitioners to make use of, these are praising a task that has been completed well or encouragement praise which does not place judgment on a child’s work but rather praises the child’s efforts, (Hitz and Driscoll, 1989). Praise is a classroom management approach which according to the Welsh Government (2012) is an effective way to encourage children to engage in the desired behaviours and also encourages continuous learning. Skinner believed that when positive reinforcements such as praise are used it can strengthen behaviour, but he also believed that if a child is praised too frequently then it can start to lose its value and weaken the behaviour, (Gray and MacBlain, 2015). Primary schools have used the use of stickers or smiley faces as a way to reinforce learning and appropriate behaviour, (Bartlett and Burton, 2016). Payne (2015) states that the introduction of whole school behaviour policies has brought with it systems of rewards and sanctions. The use of praise would fall under the rewards section of this and both systems are used as a way of changing patterns of behaviour, (Watson, 1931). The Welsh Government (2012) states that when teachers give genuine praise that is either specific or spontaneous it can encourage children to continue learning and also decreases competition between children. According to Gray and Macblain (2015) verbal praise is used as a motivator of good behaviour. There are certain ways in which praise should be given, it should be given immediately after a desired behaviour, be varied and also related to effort, (Welsh Government, 2012).  Bates (2016) agrees with this and states that it is just as important to praise effort as it is to praise results. This is in accordance with the theory of Carol Dweck’s growth mindset, the use of praise here allows children who aren’t necessarily where they need to be the opportunity to get there, (Bates, 2016). Estyn (2017) state that the use of the growth mindset strategy is good practice because it encourages children to use positive language and be positive with all activities. Bates (2016) states that when the growth mindset strategy is used the teacher or practitioner must follow certain interventions to ensure they are motivating the children to gain this mindset. One of these interventions includes validation, this is to show the learner that they can become whoever they want to become, (Bates, 2016). In order for this intervention to be effective a teacher or practitioner may use praise to encourage children to want to learn more, but Dweck’s theory criticises praising cleverness as it can lead to a fear of failure, (Pound, 2009). There are websites available which have resources that can be used in a classroom to enable the use of praise, they have templates of reward charts, certificates and incentive ideas that a teacher or practitioner could use, (Sparkle Box, No Date). Skinner believed that behaviour is shaped by rewards and punishment and that people will purposely try to avoid punishment in order to gain a reward, (Pound, 2006). This can be seen in a classroom environment as a tool for classroom management. There are certain classroom rules that are to be followed by the children, when these rules are being followed, a teacher or practitioner may use this approach to recognise the good behaviour. A way this may be done by using an incentive-based approach such as, a ‘jewel in the jar’, (St Leonards Primary, 2018). The thought behind this is every time a child has shown appropriate behaviour or is praised for something the teacher will put a jewel in the jar. Once the jar is full the whole class get some sort of a reward, although if there are any signs of inappropriate behaviour then a jewel may be taken out, (St Leonards Primary, 2018). This tactic is usually an effective approach to initiate appropriate behaviour from the student or students who have caused the jewel to be removed, this is because the child will then work harder to get the jewel put back into the jar, (Merrell and Tymms, 2012). As a whole class approach this would have a ripple effect as the teacher or practitioner’s reaction to an individual’s behaviour impacts the whole class, (Bates, 2016). There are also websites available to help the teacher or practitioner in ensuring that the class are behaving appropriately, one site in particular is called ‘Bouncy Balls’ the aim behind this site is to keep the noise levels in the classroom down when doing tasks but in a fun interactive way. If the balls are jumping all around the screen this means the noise levels are too high and the children need to quieten down. The children are able to see this for themselves and should respond independently to the balls when they are moving, (Bouncy Balls, No Date). Kyriacou (2007) discusses how the classroom needs to be an inclusive environment, with this incentive-based approach it is involving the whole class, which helps to create an inclusive environment. Estyn (2015) states that creating a supportive environment where behaviour is discussed, and good behaviour is encouraged through the use of positive reinforcements and rewards has shown improvement amongst children. Good practice of creating a supportive environment is seen in a school in Rhyl. They have created the ‘Sunflower Behaviour Group’ which allows children to participate in sessions which aim to encourage appropriate behaviour, (Estyn, 2015). According to St Leonards Primary (2018) praise and positive warm words are much more motivating for children, rather than raised voices. In contradiction to this Couglan (2014) states that teachers who give praise to children who are struggling could make them even less likely to succeed as it can convey a message that the teacher has low expectations of the child.  According to Tauber (1991) when praise is given purely because it makes the teacher or practitioner’s life easier then children will soon pick up the ulterior motive behind the praise. It is important that teachers and practitioners continually evaluate whether or not the praise is actually reinforcing the desired behaviours for the class as a whole and for individuals, (Partin, et al., 2010). If after evaluating the praise and it is found that the approaches being used are not working, it does not mean that the use of praise will not work all together, (Partin, et al., 2010). The special needs and disability code of practice (2015) states that behaviour difficulties need to be addressed early as it is critical to the progress and improved outcomes of the child. A teacher or practitioner must be able to adapt and use other approaches such as, public or private praise and academic or behavioural praise, as the different aspects of praise may reinforce the desired behaviours more effectively for individuals, (Partin, et al., 2010). No one child is the same, so being able to differentiate tactics from child to child is an important quality that teachers or practitioners should have, (Grigg, 2010). According to Merrell and Tymms (2012) there is a danger in this approach of a child’s intrinsic motivation being undermined although this is unlikely to happen if the child is not motivated already. Teachers attempt to use praise as a positive reinforcer to try and help motivate the children in the classroom to achieve and behave in an appropriate manner, (Hitz and Driscoll, 1989). Bartlett and Burton (2016) state that the challenge for teachers and practitioners is trying to reinforce appropriate behaviour and encourage achievement without removing the child’s intrinsic desire to learn. There are many reasons why a child may lack motivation towards school work, so it is important that teachers are able to encourage the child in as many ways as possible, (Welsh Government, 2012). 
Alfie Kohn is a theorist who believes the use of praise and the promise of rewards only creates temporary obedience and argues that the strategies are counterproductive and can demotivate a child’s natural motivation to learn, (Kohn, 1993). Kohn is not the only theorist to feel this way about praise and rewards. Hitz and Driscoll (1988) believe that the use of praise and manipulation to get the children to conform to the way the teacher sees is best will only stifle the natural motivation and replace it in one of two ways, defiance towards authority or blind conformity. Now whilst some of this may be true, Willingham (2009) argues if a child is already demotivated to do a task rewarding him to do so will not hurt his motivation but encourage him to engage in the learning. Kohn (1993) states that there are two ways in which praise can come across, positive feedback which leaves the child feeling a sense of self-determination and then verbal rewards which feel controlling or leave the child dependant on someone else’s approval. Carol Dweck’s theory is not to far away from Kohn’s as she states if praise is not handled properly then it can become a negative force. So instead of strengthening the child’s motivation and learning skills it makes them passive and dependent on others, (Dweck, 1999).  Research has been done that coincides with these theories, Rowe (1974) carried out a study that found the use of praise lowered the confidence of the children and reduced the amount of verbal responses that were given. 
Another classroom management strategy which is the opposite of the behaviourist approach is the humanist theory, this theory is based on the belief that a child is free to make their own choices and is person centred, (Bates, 2016). This theory coincides with Maslow’s hierarchy of needs, he believed that the behaviourism theory was based around manipulation and being controlled by the external environment, he also believed that psychoanalysis was a way to control human behaviour by internal forces, (Aubrey and Riley, 2017).  Maslow believed that children need to feel safe and valued when they are in the classroom environment and should be able to be listened to and have the ability to make their own decisions about their learning, (Bartlett and Burton, 2016). According to Bates (2016) the humanist approach is based around children having a natural potential to learn and when an individual feels the subject is relevant to them the learning is significant. For this to work the teacher or practitioner must act like the facilitator encouraging the learning rather than enforcing it, (Bates, 2016). This is different to the behaviourism approach as the teacher’s aim is to motivate the child by using punishments and rewards to obtain the desired behaviour from the children, (Pound, 2006).  Maslow’s theory was centred on human motivation and the conditions that are required to maximise the desire to learn. So, for this to happen it is the teacher’s role to ensure that all psychological needs have been addressed and no assumption is to be made that the needs have been met before the child enters the classroom, (Aubrey and Riley, 2017). Estyn (2014) shows good practice of the humanist approach being carried out in a school in Carmarthenshire, the school involves their children in the school self-evaluation process. This gives them the opportunity to contribute their thoughts on school policies and allowed them to help create the schools anti-bullying policy. This in turn allows the children to feel valued and take more responsibility for their own learning, (Bates, 2016). 
To conclude, it is evident that there are conflicting theories around the use of praise within a classroom setting. There are also theorists who agree with praise but disagree in how it may be used, such as Carol Dweck. Dweck believes that praise should only be used to encourage children to want to succeed rather than praising how they are performing, (Pound, 2009).  The role of praise is seen to be beneficial according to the Welsh Government (2012) and as long as it is used in the right way, it can help motivate the children to behave appropriately, (Gray and Macblain, 2015). For the future of praise, if aspects from all theorists were taking into consideration when using praise, it may benefit the children more. If aspects from all classroom management approaches were used this could be more effective as each approach has its own benefits. More research needs to be carried out on trying to implement more than one strategy at a time or more detailed research into one strategy so that the effectiveness of it is clear. Even though some theorists advise that the role of praise has a negative effect on children, (Kohn, 1993) research has shown that it can be an effective approach to use in obtaining the desired behaviour within a classroom setting, (Welsh Government, 2012). The Welsh Government (2012) states that children should be involved in classroom management as it gives them a sense of belonging and makes them feel valued. It is important that children feel this way as without it they may become self-conscious and lack motivation causing their school work to deteriorate, (Aubrey and Riley, 2017).  
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