1601311                                                                                                SJEU6007 
Scenario one
It is evident from scenario one that the behaviour of the two boys’ is unacceptable. It is seen that the first boy enjoys getting sent out of class, suggesting he likes the attention, and the second boy imitates this behaviour when they are together. It could be advised that Mr Wilson initially focuses on targeting the behaviour of the first boy as he seems to be the influencer. A starting point would be to look at the reasons why the child is misbehaving. It could be possible that the work is too hard or too easy. Dinkmeyer and Dreikurs (1963) indicate that when a child finds something difficult and is not confident enough to attempt it, they will give up. This is when negative behaviour can begin.  It is said that the child likes being sent out of class and O’Brien (2002) claims that a reason a child might misbehave is to get attention. Simply not sending the child out of class would stop the attention he gets when this happens. The Welsh Government (2012) state that ignoring negative behaviour and rewarding positive behaviour will soon lead to the child learning that he will get no attention for negative behaviour. Tredegarville C.I.W primary schools’ (2019) behaviour policy states that they focus on positive discipline such as praise, rewards and choices. This encourages children to behave in a positive way. Mr Wilson could look at the behaviour policy with the classroom ensuring they understand the rules. The current consequence of sending the child out of the classroom is ineffective so a new consequence needs to be put in place. Rogers (2002) and the Welsh government (2012) explain that consequences need to be reasonable and appropriate. Both Mr Wilson and the child could sit down together to come up with consequences that will occur if certain behaviours take place.  Robertson (2002) state that teachers should combine kindness with firmness. The child must understand the behaviour is unacceptable and that a consequence will be given, although consequences should not be given for minor behaviours that can be ignored.
Kounin’s (1970, cited in Emmer and Stough, 2001) concept of with-it ness is crucial in the classroom. It is important that Mr Wilson always knows what is going on in the class in order to manage behaviours effectively. Splitting the two boys up with a seating plan could also help prevent disruption in the classroom and the if Mr Wilson notices one of the boys are starting to show signs of misbehaving, he will have the opportunity to stop this behaviour developing by simply standing by the child or maintaining eye contact. 
Estyn (2016) report on best practice for behaviour management explaining how one school have developed their own behaviour system called ‘tree tops’. This is where each child has their own magnet which is stuck to the middle of the tree and most pupils strive to climb the tree which they are able to do throughout the day. Although for those who show disruptive behaviour they slowly move down the tree, but still have opportunities to climb. It is seen that this has helped recognise and reward positive behaviour and pupils are less likely to show negative or disruptive behaviour. This is a strategy that may promote positive behaviour for the whole class and may work well for Mr Wilson. 

Scenario three
It is observed in scenario three that Simon is a child from a dysfunctional family who does not deal well with criticism and is displaying negative behaviour which others are copying. The Welsh Governement (2012) explain how a child’s home life can have a great impact on the child’s behaviour. This needs to be taken into consideration when looking at how to deal with Simons behaviour. Cambone (1994, cited in Emmer and Stough, 2001) explains that classrooms where pupils have emotional or behaviour difficulties may require high levels of structure, a caring teacher, and curricular adaptation. This shows how important it is that Mr Williams is patient with Simon. 
The work may not be stimulating enough for Simon, meaning he is not concentrating, leaving him disengaged and then unwanted behaviour occurs. It Is said that Simon does not deal with criticism very well. Mr Williams should work on developing a growth mindset with Simon.  Having a growth mindset would mean seeing criticism as feedback and a way to improve and extend learning. Dweck (2012) states that a having a growth mindset can help develop self esteem as it allows individuals to be open to challenges and believe it is acceptable to make mistakes. If Simon developed a growth mindset it may be easier for him to deal with feedback as long as it is given in a positive way. Criticism is seen as negative which is why Simon may dismiss it and not want to carry on with his work.  Black (1999, cited in Hall and Burke,2004) states that developing a growth mindset can give children motivation and can help them to understand challenges are a part of learning.
Rather than taking away ‘golden time’ Mr Williams should look at giving Simon praise or a reward for good behaviour. The Welsh Government (2012) state that a child is more likely to repeat a behaviour if it is rewarded. Skinner established the term operant conditioning. Aubrey and Riley (2016) explain how Skinner believed that behaviour which is reinforced tends to be repeated. Skinner believed behaviour could be changed through reinforcement. In Simons case, being given praise or a reward for good behaviour could mean this behaviour will be repeated and the Welsh Government (2012) state that rewards are an effective way of motivating a child. As well as praise, encouragement should be given Emilio (1993) explains how Dreikurs believed every pupil needs encouragement and not praise. Although in this case a mixture of both praise and encouragement may be beneficial.  In turn giving a consequence for negative behaviour might mean this behaviour happens less. Mr Williams should talk to Simon about his behaviour and they should come up with appropriate consequences for certain behaviours. Robertson (2002) explains how just talking to a child can help towards managing their behaviour rather than a consequence, which is this case is taking away ‘golden time’. 
Mr Williams expresses his worries that the other children are copying Simons behaviour. Bandura (1971) supports the theory that children will imitate behaviour. It is said by Bandura (1971) that children will imitate behaviour of those around them whether it is appropriate or not. Reinforcement either positive or negative should lead to a change in behaviour. Once the children see Simon being praised for good behaviour they may want to be praised too. With children of this age a reward system such as a sticker chart may be successful in changing the classroom climate. 
It is mentioned that Simon gets shouted at by the head mistress and comes back to the classroom crying and determined not to work. It is evident that shouting at Simon only upsets him and does not support him in managing his behaviour. It is said by Emilio (1993) that Dreikurs believed pupils and teachers should be equal and the teacher should try to understand and support the child. Dreikurs believed that one way of correcting negative behaviour would be to confront the child without criticism or anger and calmly talk to the child to understand where the behaviour is coming from. In Simons case it does not seem as though this is happening and the headmistress shouts at Simon which appears to be making Simon more frustrated. 
Another reason that could be causing Simons behaviour is his emotional attachment. There are four different types of attachment and it is said by NCTL (2014) that children who form a secure attachment will often have a higher academic attainment. Bowlby (1988) explains how attachment helps to form a child’s personality. It is said by Delaney (2008) that children who seek attachment but are rejected will often be insecure avoidant. Those who cannot predict what their mother’s response will be such as they might get a cuddle or might be rejected will be insecure ambivalent. Unfortunately for Simon coming from a dysfunctional family could mean he has never formed a secure attachment. NCTL (2014) indicate that children who have not developed a secure attachment will need an environment which feels safe and secure and teachers will need to support the child. Both Mr Williams and the Headmistress could work together in making a plan which involves communication and not shouting when Simon misbehaves. 
Scenario four
In scenario four Mr Rees is having difficulty managing the behaviour of a group of boys. It is evident that the consequence of their name being on the board or in his book is not working and they are just seeing it as something to laugh about and more of a competition. Mr Rees needs to consider changing his way of disciplining the group of boys. It is said by Brown (2005) that effective communication is essential in gaining respect in the classroom. The Congruent communication theory is about speaking to the child in a way that is not attacking, and listening is also an important factor. Mr Rees should begin with trying to communicate with the group of boys in a mature way and Brown (2005) explains how this can help pupils become more willing and then the teacher can maintain a comfortable classroom environment. It is also said by O’Ferrall et al (2010) that forming a relationship with the children is crucial in creating a positive classroom climate. O’Ferrall et al (2010) report that more than a hundred studies showed that teachers who formed positive relationships with their pupils had 31% fewer behavioural problems in the classroom. 
Following the communication Mr Rees should speak with the classroom and develop rules as a group as well as reasonable consequences. Rules need to be clear and consistent and the Sutton trust (2014) indicate that rules need to be established and respected to ensure a positive learning environment. The Welsh Government (2012) claim that a well-managed classroom will have a set of rules which are understood by everyone. Tredegarville C.I.W primary school (2019) outline their behaviour policy which includes children being a part of setting out the rules and ensuring that behaviour management is consistent throughout the whole school. A whole school approach will mean children are more likely to understand what behaviour is expected of them. Tredegarville C.I.W primary school (2019) also focus on children’s rights. They have a list which shows what rights the children have and then a list of what the children are responsible for in meeting their rights. For example, under article twenty-eight of the UNCRC on the rights of the child, (Unicef, 2010) children have to right to be educated. This means that children should take the responsibility of ensuring they do not stop others learning. This can be a positive way of showing the boys in Mr Rees’ class that they need to be responsible and think of others in the classroom and how their behaviour will affect others. 
An emphasis on rewards may also encourage the group of boys to behave more positively. For this age group a reward system such as a sticker chart may be seen as childish, so as an alternative Mr Rees could implement a reward system where children get to have five minutes extra break. This will be an incentive for them to behave in a positive way. Ubha and Cahill (2014) explain that acknowledging good behaviour and achievements is usually very important and means a lot to children.
It is unclear what the ticks on the board are for although it is important for Mr Rees to try and ignore behaviour that isn’t disruptive rather than giving attention. Docking (2002) explains that warnings should not be over used. Over using warnings such as names on the board can lead to children seeking the attention. The Welsh Government (2012) emphasise the fact that the more attention that is given to a child’s behaviour the more likely they will repeat it. 
Another behaviour management technique could be to include group work throughout the day. Emmer and Stough (2001) explain how group work can be effective as it allows pupils to interact rather being made to work individually where they can be easily distracted. According to Brophy (1999) group work allows children to develop understanding and participation in a learning community rather than just being expected to memorize what the teacher saying. It is also said in a study by Ubha and Cahill (2014) that when children took part in group work it made them feel more secure and supported. This could be effective in motivating the boys in Mr Rees’ class to focus on their work. Including interesting resources throughout the classroom for the children could also mean they have more interest in focusing on their work.
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