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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual or a group of learners, based on an observed critical incident. 
 
Introduction  
This essay will focus on my chosen critical incident (see critical incident form 3 (CI3) from my bridging experience where a student was questioned and unable to answer. I will discuss why this incident occurred, critically evaluate it in relation to pre-existing research on questioning, differentiation and classroom relationships and discuss how I might learn from it in my own teaching practice. I will use research and learning and teaching theories to support my evidence and use a structured case study methodology. I will be doing this in hope to critically examine my own assumptions, bias and teaching strategies and further engage in my understanding of good and effective teaching. 
 
Observation 
For full context, see observation form 3 (O3) in appendices. 
My observation took place on the 29th October 2020 at a Sixth Form college (referred to as School X) in the expressive arts area of learning experience. The lesson was a second year A level Music group, in their Musical Theatre module. The lesson took place indoors, with the teacher (referred to as Teacher Y (TY) in the O3) and 12 pupils (referred to as students A-L). Their ability range was varied, as is usual within an A level music class, with some students having a more advanced understanding of music theory. Despite the closures of schools due to the COVID-19 pandemic, the group had been continuing their studies over Zoom for the entirety the summer. Due to this and the year of work already done together, the class were friendly, warm and had a very positive relationship with each other and the teacher. The lesson observed took place after lunch, at 1:30pm, some students had their lunches still out of the desk, were singing and laughing together and there was a large amount of chatter and buzz in the room. 
The objectives of the class were to feedback from their homework, which was to analyse a song from Sweeny Todd in groups and to then continue working through the workbook resource. The class were working from computers situated around the room (for layout, see observation sheet 1 (O1) and are all adding the work of the other groups to online notebooks. 
 
Methodology 
The methodology that will be used will be that of a structured case study from a non-participant observation.  
When discussing a critical incident, Tripp says “Incidents tend to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis” (Tripp, 2011, p.25). In considering which incident to choose to discuss, it was considered that whilst critical incidents are often used to confirm pre-existing hypotheses, they can also reveal new research (ibid). While the incident chosen for this case study was fairly standard, I hoped to be able to draw new conclusions from it, particularly in relation to my own teaching practice. 
For these incidents to be captured in their natural setting, it was important to report findings in a structured case study. Whilst recognising that in a case study it might be hard to define what a ‘case’ is, draw larger conclusions from the findings, or have an element of bias, ultimately, it was clear that with this methodology, it would allow for more detail and depth and show the situation in its most authentic setting. 
To make this observation as clear and easy as possible, it seemed clear that by not being actively involved in the activities of the lesson (Kumar,1999, p.174) the incidents would be more “illustrative and illuminating” (Wellington, 2015, p.174) allowing a greater level of objectivity and unbiased investigation. 
 
Four Purposes 
For full description, see CI3 in appendices.  
TY pitches a question to student B, who is more able and talented (MAT). He phrases the question well and gently as she is a shy student. The question is a closed question which requires a one-word answer and is asking for some application of theoretical knowledge. Student B appears to not know the answer, and so shrugs silently at TY. Her face is reading embarrassment and fear. She looks around at rest of class for help. Student A tentatively answers correctly for her. TY moves on taking the correct answer and continuing the lesson. Student B looks down, upset and embarrassed. She seems both frustrated with herself and that she could not answer. Student A smiles kindly at her and she returns shy smile, clearly thankful that he stepped in with the answer but embarrassed that TY singled her out. 
Looking at Donaldson’s work in Successful Futures (Donaldson, 2015), one must consider the effect that this interaction might have had on the student and the further work necessary from the teacher in relation to the Four Purposes. 
Donaldson states that these purposes should be “encouraged and developed through teaching practice and the new curriculum” (Donaldson, 2015, p.29). Considering the critical incident (CI), the wellbeing purpose of “healthy, confident individuals” (ibid, p.29) is particularly important. Some of the key words used in this purpose are ‘confident’, and ‘resilient’ (ibid, p.30), and relate to the ‘building of mental and emotional wellbeing’ (Donaldson, (ibid, p.30). In the CI, the teacher is attempting to work on these principles with Student B by asking her a question that is well within her capabilities and by using a closed question to try and encourage a confident answer. However, in this case, the student did not respond positively, and this attempt to engage her only resulted in a negative reaction of embarrassment. 
When discussing the visible drop in the student's confidence as a result of this questioning, it becomes pertinent to mention the learning purpose of “ambitious capable learners” (Donaldson, 2015, p.29). Whilst there is evidence to suggest that getting answers wrong is positive for overall learning (Roediger and Finn, 2009), there is also considerable findings that getting questions wrong in the classroom can result in depleted self-esteem (Walsh and Sattes, 2015, p.23). Donaldson’s Successful Futures (2015) has identified the types of learner that teachers should be encouraging and growing but finding the balance of how to inspire the changes in reluctant students can only be achieved by teachers with effective strategies. 
 
Literature Review 
One of the key aspects of the CI that was interesting and was a clear strategy from the teacher about how to find the aforementioned balance, was the questioning technique. TY used a closed, direct question with some differentiation for MAT student B. 
In discussing closed vs open questioning, one must mention Vygotsky’s (1978, p.32) Zone of Proximal Development (ZPD). This describes the area between what a child can do unaided and what they will never learn without aid. This zone is characterised by teachers providing guidance and encouragement to the child to assist them to learn something new. Closed questions are ones where the answer is a single word, sentence, or a positive or negative. The danger when asking closed questions is that if they are too easy, the child can become bored, and if too hard, the child feels frustrated and can disengage. This links back to the idea of ambitious learners from Donaldson (2015) and asking closed questions can hinder this encouragement of the purposes he triumphs. Constructivists, like Vygotsky, would perhaps argue that asking open questions, where the student is encouraged to draw from many sources and provide a longer and more thoughtful answer, are better for the students. Constructivism ”...equates learning with creating meaning from experience” (Bednar et al., 1991) which suggests that engaging the learner in a more open discussion would provide a great learning opportunity. 
However, this theory is not without flaw, with Tuovinen and Sweller (1999) suggesting that when learners have little direction, they can easily become “lost and frustrated” (Kirscher, Sweller, and Clark, 2006, p.6). When applying this to the CI, we can see that even with a closed question, Student B still felt lost and frustrated, perhaps even embarrassed.  
This links to the next key aspect of the questioning technique, direct vs indirect questioning. 
There are obvious strengths to direct questioning, such as the increase in IQ that has been registered in students (Hoppe, U. et al, 2003) however, it is also important to mention that with this there is also an increase in the IQ gap between the highest and lowest achievers in the class. (Hoppe, U. et al, 2003). Regarding the CI, with this student already being MAT, it might be a consideration that by asking her a direct question TY is increasing the IQ gap between her and the rest of the class. 
 
When discussing this Differentiation, we should discuss Piaget’s belief that everything should be given at an appropriate level (Piaget, 1981). This would address the issue that clearly was at hand; of the students’ confidence being breached – either by being directly questioned, or for not knowing the answer. Is seems likely that the student could answer the question, but the issue was more that she was asked directly. In this capacity, it might be worth discussing a critique to Piaget’ theory (Piaget, 1981), that whilst this may build confidence, children must be given more challenging work to advance in any capacity. 
Linking this back to Donaldson’s (2015) purpose of “ambitious, capable... healthy, confident” (2015, p.29-30) learners, these two areas of confidence and ambition are often fighting against each other in shy students. The challenge for teachers being ‘how far do we push students out of their comfort zone to inspire more dynamic learning’ verses, ‘how do we ensure that students feel confident enough in themselves to be able to achieve this’. The work of Erickson (Erickson, 1963) is particularly relevant here, with him claiming that caregivers (including teachers) must be both informed of and finely tuned to the needs of children and supportive of them (Erickson, 1963). This suggests that perhaps we should be sensitive to the lack of confidence of the student and should not push them for an answer.  
In reference to the CI, this seemed to happen when TY did not reprimand or give any consequences to the student for not answering the question. 
 
Behaviourism teaches that, “the learner is passive” and responding to stimuli... [their] behaviour is shaped through positive or negative reinforcement” (Watson, 2013). This suggests that if TY provides no negative feedback as a repercussion to not answering, the student has not learnt anything. In contrast to this, Mayer (2004) rebuttals that this approach doesn’t recognise an “internal desire to learn” (Mayer, 2004). This is an example of behaviourism not recognising the emotional needs of the student. Perhaps forgetting that there are natural consequences (Howard, 1991) to not achieving to a high standard or getting things wrong, which can come from embarrassment, frustration or peer pressure, perhaps. It also raises the question of whether negative reinforcement has any bearing in a learning environment (Michael, 1975) and suggests that positive reinforcement to student A, who answered for B, would have been a better strategy. 
This positivity in the classroom would result in a more positive relationship with the teacher. It would address Bandura’s (Bangert, 2004,) ideas that teachers must provide good examples and enthusiasm and Bronfenbrenner’s (Lauveng, 2015) ideas that the relationship between teacher and student must be ‘stable and lasting’ (ibid). When looking at Bronfenbrenner's bioecological systems theory (Härkönen, 2008) it becomes evident the influence that a person in the immediate microsystems has on a child. As TY has known student B for over a year and has spent a large amount of time with her, it is appropriate to suggest that they have a stable, “positive relationship with mutual respect” as Donaldson states (2015, p. 30). 
 
When observing, it become very clear that the mutual respect between TY and the students was very high. As it can be seen from the incident detailed on Critical Incident form 4, they have a friendly and colloquial relationship. This is obviously partly due to the longevity of their relationship and the subject, but also to the teaching style that TY has adopted.  
Looking at the research of scholars such as Vygotsky (1978), who suggests that frequent social interaction is essential to intellectual development (ibid), and Dewey’s (Roberts, 2003) research on experiential learning, they suggest that the wider understanding and discussion around an experience is what furthers the learning (ibid) and creates stronger learning experiences. 
However, one must also consider that this research is very dependent on the social interaction surrounding the experience (ibid). It also raises many questions about the kind of relationships that are appropriate in learning environments (Fraser et al, 2005) and the effect that this can have on learning and teaching. If the teacher has such a friendly relationship with a student, that he does not reprimand them purely for worry of ruining that relationship the authority has been lost. The lines can become blurred and the students may feel they can push the boundaries further, making them increasingly difficult to discipline. This circles us back to the idea of behaviourism and how approaches such as Skinner’s (Michael, 1975) may be more useful regarding behaviour management.  
Despite this, it seems very important to remember that in the context of the CI, the student was shy and reserved. It feels rather stoic and traditional to insist that the relationship should be one of absolute control from the teacher and not recognising the emotional needs of the student. In fact, it may also not be the most effective. Particularly when we consider the direction that education has gone in the past 100 years in the UK, we see a move away from this approach and towards a more humanistic strategy. 
The humanistic approach prioritises the emotional needs of the child, which has been proven to improve emotional literacy going forward (Malaguzzi, 1993,). Whilst it has been argued that this prioritisation of the emotional needs can neglect the other needs such as educational, it is also argued that the emotional wellbeing (EW) of a student is paramount. When this is not prioritised, it can lead to poorer mental health, social skills, participation and achievement (ibid). Looking at the key components to EW, we see ‘self-confidence and esteem, resilience, identify, independence and respect’ are all the areas that Donaldson (2015) has identified as ones to improve on in Successful Futures.  
 
Reflection/ Evaluation and Next steps 
When considering the above approaches regarding the CI, it may be suggested that the latter mentioned, humanistic approach may be the most effective learning strategy. 
As Holt (1973) states, “...if we continually try to force a child to do what he’s afraid to do, he’ll become more timid and will not use his brains to explore the unknown but to find ways to avoid the pressure we put on him”. I believe that in the CI we have discussed, it is particularly relevant to address the situation with understanding and kindness as TY did. In the setting that was presented on an A level class, with a pre-existing relationship and students that are very well disciplined, there must exist a level of understanding between teacher and student of mutual respect. This seems to be mostly addressed by the humanistic and constructivist approaches to teaching.  
Despite this, it must be taken into consideration that student B was showing visible sign of frustration, embarrassment and upset after the incident occurred. This suggests that it wasn’t handled in the way that she would have found most useful or empowering. However, what would have been the correct approach? With young adults such as student B, it is not uncommon to present them with the same experience and be left with two completely unique responses, simply dependant on the day or their EW at the time. It may be worth considering, in a humanistic way, whether student B had been affected by external circumstance on the day of the incident. As an observer, it may also be that TY was aware and had decided it was not appropriate to inform me of these circumstances.  
After the observation I had the opportunity to talk to TY and asked about his questioning technique. TY informed me that he was constantly aware of the questions he was asking and both the way he was forming them (closed or open; direct or indirect) and the level of difficulty (differentiation). This suggests to me that the incident was entirely under his control. Understanding that TY has a relationship with student B, it also would be reasonable for the response to have been both measured and understood by the teacher. 
I think that this leads me to a greater understanding of the incident as a whole. Even if TY was not expecting the response he was given, I feel that with his awareness of the technique, he would be self-assessing the incident after it happened. As stated by Jackson (2019), “Reflection is important in enabling teachers to critically assess their assumptions and deepen their awareness”. To me, this is an interesting thought. It seems completely reasonable that the teacher should be self-assessing himself as a form of formative assessment which he is then adapting his strategies against.  
Moving forward and applying this to my own teaching practice, I can see that the approaches taken by the teacher are ones of experience and understanding of the class. I would hope that given the same lesson and circumstance; I could act as well. 
Looking at other reflection models (Cambridge, 2020), I would like to research the models of Kolb and Gibbs (ibid) further and begin to learn how to apply them to my own teaching practice. I feel that reflection is essential at every level of professional and personal development and that being aware of the necessity for this is crucial for progression and growth. 
 
Conclusion 
Having taken the methodology of a structured case study and focused on the CI in question with an analysis of literature, links to Successful Futures (Donaldson, 2015) and my own thoughts on the topic, I can now see the path to being a reflective practitioner. Looking at the Professional Standards for Teaching and Leadership, I see the importance of reflection in every area. For teachers to become effective leaders and collaborators, it seems imperative that they are able to reflect on their practice, having the integrity and empathy to consider other viewpoints and confidence in their own. It seems also imperative that to refine one's skills and continuation of learning that reflective practice is there to review the effectiveness of certain theories and strategies and continually learn and evolve new ones. However, personally, I feel that the most important standard rests with innovation. Reflective practice is essential to developing this area, with it representing the future of teaching. I hope that through the research done above into questioning, differentiation and classroom relationships, I will have critically engaged and reflected, developing my own practice effectively. 
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Appendices
OBSERVATION / FIELD NOTES – Lesson 1 
(Questions adapted from Fletcher Wood (2016) 
	Date and time, year group: 
29/09/2020 – Year 12 A Level (U6) School – 6th form college referred to as School X 

	Lesson details: 
· AoLE – Expressive Arts - Music lesson 
 
· Context – Second year of course, topic - Religious Choral Music. Last week Beethoven in C 
 
· Other details: Indoors, near start of topic, extra work done over summer, 12 pupils, ability range reasonable. Start time 10am 

	Classroom culture 
· Vibe is positive, jokey, colloquial. Talking about composers as if friends 
· Pupils seem open and interested. Clearly listening and understanding 
· Teacher Y (TY) allowing chatting and laughter and interested. Allows pupils to call TY by his name. 
 

	Objectives 
· Begins with refresher, then showing link to this week’s focus. Objectives made clear to class with booklet they are working through and aims to get to certain page. 
 
· As continued work, also general feeling of ‘we get where we get’ 

	Direction 
· Lots of posters, referring to notes and booklets, lots of musical examples used. 
· Setting of class resembles a sharing circle – Student A (A) etc 
·  
B    C    D    E   F   G    H   I   J 
 
A                                         K 
 
TY                                       L 
            whiteboard 
 
· Pupils all very engaged and looking 
· No hands, some questions directed, some open. 
· Use of singing and piano for examples 
 

	Access and challenge 
· TY uses levelled questions 
· Most pupils at same level. If at higher level, student seems more shy. 
· Most interested students sat A, B, C. Other MAT students at I and L. 
· Pupils comment they choose their own seats in first class and never change. 
· TY uses the incentive of extra ‘brownie points’ often. 
 

	Assessment 
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)? 
· Continually referencing previous knowledge and creating strong links between past study and current. Even throws in the occasional link to future learning. 
· 10:17am Assessment of application of exam technique on new music. 
· Makes task very clear and helps when necessary 
· Gives students thinking time and the space to answer 
· Keeps referencing the A level exam. Can see students engaging with this and valuing his stress of how to apply knowledge. 
 

	Specifics / Critical Incidents 
· Classroom control - Lets music play, class silent. Little bubble of excitement and chatter from pupils. TY gently says, “Just listen, guys”. Immediate silence from class 
Clear respect and classroom control, knows what is needed and necessary. 
· Assessment - Plays new music and gives exam question for pupils to look at. 
“Give it a go” – points out things they should be listening for and for them to use in their answers – talking through answers as they go and link to previous knowledge. 
Pupils listening and looking, mostly engaged. Picks student A for answer. Good response. Expands upon it. 
· Questioning - Asks students ‘What chord is this? One word.’ Chord is an F, but teacher is looking for ‘Neapolitan’. Student D answers ‘F’. TY replies, ‘no. well… yes ok BUT…” Ends up giving them the correct answer. Asks ‘all ok?’ to class, no response, but leaves time for thinking and absorption of info 
· Jokes – “all the women adored him… and some of the men. It was Liztomania” 
Very jokey, class laughs and lightens mood. TY allows the moment and pulls it back with a gentle ‘guys.’ 
· Presenting - Uses his own resource, the booklet. Talks around the points, there is space for the pupils to note and answer questions. 
When looking at musical examples, TY shouts to point out interesting bits to notice 
If you talk about word-paining, you’ve GOT to mention this’ Children scrawl 
· Theory - Works in harmony and theory to the lesson 
 

	 


 
 
OBSERVATION / FIELD NOTES – Lesson 2 
(Questions adapted from Fletcher Wood (2016) 
	Date and time, year group: 
29/09/2020 – Year 12 A Level (U6) School – 6th form college referred to as School X 

	Lesson details:  
· AoLE – Expressive Arts - Music lesson 
 
· Context – Second year of course, topic – Impressionism. 2/3 song of topic 
 
· Other details: Indoors, near start of topic, extra work done over summer, 12 pupils, ability range reasonable. Start time 11.15am 
 

	Classroom culture 
· Vibe is warm and happy. Some children eating burgers in class 
· Feel comfortable discussing as a class 
· Lots of phone use in class – some taking pictures to write notes from later 
 

	Objectives 
· To begin the learning and annotation of ‘Colloque sentimental’ by Debussy. 
· Lesson laid out as ‘listen – translate – thinking behind’ 
· No recap of last lesson but strong links made 
 

	Direction 
· Teacher using software that shows him the next slide before he changes. 
· Look at booklet for print of music and listen to music played over projector 
· Not a lot of questioning happen 
· Lots of pauses for the pupils to be writing down information 
 

	Access and challenge 
· No obvious ALN or MAT – after discussion with TY in break, 1 extra time, 1 dyslexic, 1 EAL Welsh. 
· Use of phones to take pictures and google, allows those with dyslexia and extra time longer to get information or if taking longer than planned, time to write at home 
· Despite varying levels of ability, TY does not talk down to students or simplifying. 
· Colour coded presentation – very good for dyslexics and visual aids for others. 
 

	Assessment 
· Questioning. Asks questions and class answers as a whole, TY picks the correct answer from the lot.  
· Differentiation in theory element of lesson. Aware of the different levels in the class but doesn’t ‘dumb down’ elements. 
· Questioning`. Takes Fm6 chord, ‘what would we call this?’ Helps the class to answer of ½ diminished chord, ‘and what’s the name for that… TRISTAN!’   

	Specifics / Critical Incidents 
· LGBTQ+ friendly. Discussion about a piece of music with two ‘voices’ in the libretto. TY says, “I don’t know why we assume this is the female and this the male, purely because the woman is all ‘remember when we were in love’ and the man is saying ‘maybe’. So, we’re just going to call them Ghost A and Ghost B’, “I say ‘he’, I shouldn’t.” 
· Chatting. TY clocks two girls chatting about out of lesson stuff and decides not to intervene. 
· When Questioning TY tends not to say ‘yes’ to correct answers. Eg ‘What is the structure?’ “ternary?” ‘ABA.’ (Which is another way of saying ternary) 
· Questioning. ‘How does it start, texturally?’ When no answer, TY suggests three options ‘homophonic, polyphonic, monophonic?” He then discusses these options and furthers the question by asking what it suggests. 
· When new bullet point appears with lots of text, the class sign and say ‘ugh’. TY says ‘You need the detail, guys. Read it and take down what you need.’ He then goes through the bullet point with them with explanations and referring to the example. Class not listening, too busy taking down word for word the bullet point. 
 


 
 
OBSERVATION / FIELD NOTES – lesson 3 
(Questions adapted from Fletcher Wood (2016) 
	Date and time, year group: 
29/09/2020 – Year 12 A Level (U6) School – 6th form college referred to as School X 

	Lesson details:  
· AoLE – Expressive Arts - Music lesson 
 
· Context – Second year of course, topic – Musical theatre. 
 
· Other details: Indoors, near start of topic, extra work done over summer, 12 pupils, ability range reasonable. Start time 1.30pm 
 
· Pupils working from the computers around the edge of the classroom. TY can control their screens from his. Practicing using software that would be useful and used over possible lockdown 
 

	Classroom culture 
· Warm and bubbly. Class chatty after lunch. Lesson begins with lots of chatter and laughter. Some singing. All very friendly. 

	Objectives 
· MT module. Refresh last lesson on Sweeny Todd 
· From last week, class now have 4 songs and signature styles to mention 
· Lesson objectives are to feedback from homework and to continue working through workbook resource 
 

	Direction 
· Reminder of what’s been spoken about in past lesson and what the homework was. Groups asked to look at songs in groups and then feed back to class.  
 

	Access and challenge 
· When feeding back, students B and J (identified as MAT) are asked the most difficult Q. J feeds back from her group most confidently. 
 

	Assessment 
· Able to answer Qs as all pitched at correct level. Feels like a group effort/discussion. 
· Trying exam Q – making it clear they are same as exam. TY makes it very clear what the requirements are, helps then with the Q and what is needed. This keeps it differentiated for ALN and MAT 
· While class works individually, TY is using software to view their computer screens and check work is correct and being done. 

	Specifics / Critical Incidents 
· Questioning. Asks class what the features of MT are, takes one confused answer and gets them to expand, rest of class helps, takes another student’s point and links it back to original to show the bits missing from first students answer. 
· Colloquial language – ‘Just in case you’ve forgotten – I know you haven’t’ 
· Teaching emphasis – TY stands up to emphasise important point. By doing this the whole class look and focus on him. 
· To reign in class, TY says ‘right let’s move on… guys.’ Immediately they are back to quiet and focused. 
· TY uses the word ‘frenetic’. Class asks whether it is a word. He replies, ‘Right well that’s your homework.’ They challenge him to spell it. ‘I’m not here to spell words’ They tease him for not knowing how to. TY writes it on a piece of paper, and they check it is a real word and how its spelt. One student asks what it means and another replies ‘frantic’. “Could you not have just said that, TY?” 
Room is filled with chatter and laughter, TY says “Right guys, back in the land of the living. Battling onwards.” Everyone instantly quiet and focused. 
· TY pitches a Q to student B. It is a hard question as she is MAT. He phrases the question well and gently but playfully as she is a shy student. Student doesn’t know the answer, and so shrugs silently at TY. She looks around at rest of class for help. Student A answers for her with correct answer. TY moves on. Student B looks down, upset and embarrassed. A smiles kindly at her and she returns shy smile.  
  


 
 
OBSERVATION / FIELD NOTES – Lesson 4 
(Questions adapted from Fletcher Wood (2016) 
	Date and time, year group: 
29/09/2020 – Year 12 A Level (U6) School – 6th form college referred to as School X 

	Lesson details:  
· AoLE – Expressive Arts - Music lesson 
 
· Context – Second year of course, topic – composition. 
 
· Other details: Indoors, near start of topic, extra work done over summer, 12 pupils, ability range reasonable. Start time 2.45pm 
 
· Class are continuing work on their compositions. Some refining old ones and some beginning new ones. 
 
· Pupils working from the computers around the edge of the classroom. TY can control their screens from his. TY unable to listen to individuals work or come and have quiet conversations so is pulling music up to the main screen and playing out loud if necessary. 
 
· For context, composition sessions are usually very independent with teacher circling and listening to work of students but tends to be a time where students are able to come to him with questions. As it is an independent study section, there is also time to return to issues from earlier in the day or unrelated to composition. 
 

	Classroom culture 
· Class chatty, ready for the end of the day but mostly starting to concentrate. Some continuing, some starting fresh 
· TY helps student L with her CUCAS application. 
· Most of class working but some already packing away and getting ready to go home. 

	Objectives 
· To continue work on compositions 
· To try a new composition in an impressionist style 
· Both made very clear at start of lecture 
 

	Direction 
·  Encouraging work from the topic studied earlier 
 

	Access and challenge 
· By letting pupils decide what they are going to work on in this period, TY is encouraging them to set their own challenges. 
· TY is picking up students that aren’t working. This is good for encouraging work as those not working are picked up on it. 
· Those confident and happy are left to get on with it 
 
 

	Assessment 
· No real assessment criteria as a continuation of previous work 
· TY constantly monitoring work, however. 

	Specifics / Critical Incidents 
· Some students sat looking at their phones. Very clear it is not school related. TY not noticed or fussed about it as helping L with her CUCAS 
· Some giggling and chatter from girls, not monitored or disciplined 
· Teacher uses the software to see students’ computers. When he sees that one is not working, he asks ‘what are your ideas? What is the brief?’ Student replies that she doesn’t know. He offers a resource for her to look at and then says for her to let him know if she needs anything. 
· Another student is checked on and TY offers advice. Changes the chords for him instead of getting him to think about it strategically. 
· Lots of trouble shooting issues. ‘It’s not cheating to help you notate remember.’  
· TY announces to class ‘20mins left, try and get something done. Let me know if you need anything’ which indicates that the students are in control of whether they can ask for help themselves. 
· Student is texting while TY talks to her. Not pulled up for it. 


 
 
CRITICAL INCIDENT IDENTIFICATION RECORD - 1 
 
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  
 
	 
Date and time, year group: 
· 29/09/2020 – Year 12 A Level (U6) School – 6th form college referred to as School X  
Lesson details:  
· AoLE – Expressive Arts - Music lesson 
· Context – Second year of course, topic - Religious Choral Music. Last week Beethoven in C 
· Other details: Indoors, near start of topic, extra work done over summer, 12 pupils, ability range reasonable. Start time 10am 
 
· Lesson is about the set works part of the A level. It is the analysis/listening area of the assessment. This part of the exam is the largest part and only part that is not coursework based. 
 
 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research. 
	· Class are all working hard with the analysis. It is early in the day and they have been concentrating well so far. TY is now using an example of music which he is playing over the speakers and has a projection up on the whiteboard with the score. He is asking to students to listen to the music whilst looking at the score.  
· There is a bubble of energy and chatter from the class. Some seems to be from general organisation and questions about borrowing a pen, some seems to be about to launch into a conversation about things outside of school. 
· TY doesn’t look at the class but just gently says “Just listen, guys.” 
· The class are immediately silent and concentrating. They are concentrating on the music, their workbooks and the whiteboard. 
· Clear respect and classroom control, TY knows what is needed and necessary. It didn’t feel like the teacher was scolding them, rather just a gentle and friendly reigning in. 
 
· This reminded me of the work of Urie Bronfenbrenner in that TY was providing a positive environment for the children through a relationship founded upon trust and positive feedback and experience. 
· I was also reminded of Behaviourism’s negative reinforcement in that this phrase has clearly been used before. They children are accustomed to knowing that a gentle reprimand is all that is necessary to pull them in. 
· Generally, I think this approach is very humanistic approach, treating the students as ‘confident individuals who form positive relationships based on trust and mutual respect’ (Donaldson’s Four Purposes) 
· I wondered whether this respectful relationship would continue through the day as patience wore tin, or whether this reprimand would become stricter if the students broke it again. I also wondered how TY was able to form this relationship with the students. 
 
 


 
CRITICAL INCIDENT IDENTIFICATION RECORD - 2 
 
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  
 
	Date and time, year group: 
· 29/09/2020 – Year 12 A Level (U6) School – 6th form college referred to as School X 
Lesson details:  
· AoLE – Expressive Arts - Music lesson 
 
· Context – Second year of course, topic – Impressionism. 2/3 song of topic 
 
· Other details: Indoors, near start of topic, extra work done over summer, 12 pupils, ability range reasonable. Start time 11.15am 
· Lesson is about the set works part of the A level. It is the analysis/listening area of the assessment. This part of the exam is the largest part and only part that is not coursework based. This module is impressionism. There are three pieces to analyse in incredible detail. 
 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research. 
	 
· Class are sat in semi-circle around table. All have their books open and are working on the analysis of a new piece by Debussy. It is a difficult piece of atonal music and requires a great deal of in-depth analysis of every beat of the bar. The students are expected to remember all of this for their exam. It is a lot of information and involves difficult music theory. 
· TY has prepared a PowerPoint with all the information that the class needs to cover on it. He has this projected onto the board and the class are taking notes and annotating their score in their workbooks.  
· A new bullet point appears and the class groan, having just spent a long time on the previous long bullet point, and not enthused at the prospect of another large amount of copying down.  
· TY says, “You need the detail, guys”, appealing to them on a colloquial and friendly level. He sees that this doesn’t help and says, “Read it and take down what you need.” He then goes through the bullet point with them with explanations and referring to the example. He is expanding on the point very clearly and trying to help them to widen and deepen their knowledge before they write down the point in their own words. 
· Class is not listening, too busy taking down word for word the bullet point. 
· TY seems to notice this is happening, but does not make any further adjustments 
 
· This approach makes me consider the relationship of the students and teacher again. 
· I also wonder whether the teacher is pressed for time as he doesn’t insist that the pupils stop writing to listen to his explanation of the point. 
· I considered the importance of meeting the mark scheme and the effect that assessment has on teaching. Perhaps the teacher is trying to get through this area of the curriculum because he is aware there won't be time to cover everything else if he doesn’t. 
· I also considered the effectiveness of his presentation. Larkin and Simon 1987 have argued that visual diagrams are far more useful to the student than text. I used the same form of diagram when doing my A levels 6 years ago. I wonder whether there is a better way to be communicating the information. I also recognise that the teacher is doing his best to make it accessible and interesting. 
· He is also allowing phones to be out to take pictures of the board so that those who are struggling to write it all out in time will have time to go home and add to their notes. I am also aware that the PowerPoint will be available for the students to reference later. I think this makes it very accessible for anyone who is ALN. 
 


 
 
CRITICAL INCIDENT IDENTIFICATION RECORD - 3 
 
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  
 
	 
Date and time, year group: 
· 29/09/2020 – Year 12 A Level (U6) School – 6th form college referred to as School X 
Lesson details:  
· AoLE – Expressive Arts - Music lesson 
 
· Context – Second year of course, topic – Musical theatre. 
 
· Other details: Indoors, near start of topic, extra work done over summer, 12 pupils, ability range reasonable. Start time 1.30pm 
 
· Pupils working from the computers around the edge of the classroom. TY can control their screens from his. Practicing using software that would be useful and used over possible lockdown 
 
· Class are continuing with Module. They studied the first part of this module last year. Lesson is about applying the knowledge of musicals to new pieces in this exam. It is the analysis/listening area of the assessment. This part of the exam is the largest part and only part that is not coursework based. 
· It is also difficult as they are trying to learn the elements of the music that make it identifiable as a particular composer. They are not learning the details by rote like in the other two modules but learning to be able to identify them for a new piece. 
· TY has identified that that there are two students in the class that he considers MAT; Students B and J. He comments that student A is not MAT but is very confident answering questions and asking for help. 
 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research. 
	 
· TY pitches a Q to student B. It is a hard question as she is MAT. He phrases the question well and gently but playfully as she is a shy student. The question requires a one-word answer. It is a closed question but is asking for some difficult application of theoretical knowledge. 
· Student appears to show that she doesn’t know the answer, and so shrugs silently at TY. Her face is reading embarrassment and fear. 
· She looks around at rest of class for help. Student A answers for her with correct answer. He offers it tentatively, not wanting to stand on her toes, but to help her out of circumstance 
· TY moves on taking the correct answer and continuing the lesson.  
· Student B looks down, upset and embarrassed. She looks both frustrated with herself and that she couldn’t answer.  
· A smiles kindly at her and she returns shy smile, clearly thankful that he stepped in with the answer but embarrassed that teacher singled her out. 
 
· I am aware that TY is attempting Differentiation in the classroom at this point. He is also aware that this student is particularly shy and also MAT. By pitching this direct question at an easy to hard level, he is asking her to challenge herself in two ways, firstly by having the confidence to speak up and answer a question and secondly, by asking the question at a level that she may be challenged to get the answer to. 
· TY allows her not to answer the question without reprimand, which seems to be the positive thing to do for this student as one would think it might save some of the embarrassment. However, it seems that student B is embarrassed all the same.  
· I think that this shows some of the disadvantages to closed questioning. Perhaps there was more pressure on the student to get the answer correct and so she felt more nervous answering than if it were an open question. Alternatively, as a shy student, she may have felt security in answering with a one-word answer. 
· Another thing to consider is that whilst when picking students, it is proven that their IQs increase, it is also proven that the achievement gap increases. Does this AFL strategy mean that the gap between the highest achievers and lowest increases? By using differentiation, is TY pitching questions at the correct level to the students or is he ‘dumbing down’ content that would be better told at the higher level and the students pushed and challenged to understand. 
· I also wonder whether in not returning to the student for a secondary question, he was building on the relationship of trust that he has with her, or he was not confirming or clarifying the knowledge.  
· The student seemed disengaged in the lesson after this, I wonder what strategies TY could have employed to bring her back into the lesson. 
 
 


 
 
CRITICAL INCIDENT IDENTIFICATION RECORD - 4 
 
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  
 
	Date and time, year group: 
· 29/09/2020 – Year 12 A Level (U6) School – 6th form college referred to as School X 
Lesson details:  
· AoLE – Expressive Arts - Music lesson 
 
· Context – Second year of course, topic – Musical theatre. 
 
· Other details: Indoors, near start of topic, extra work done over summer, 12 pupils, ability range reasonable. Start time 1.30pm 
 
· Pupils working from the computers around the edge of the classroom. TY can control their screens from his. Practicing using software that would be useful and used over possible lockdown 
 
· Class are continuing with Module. They studied the first part of this module last year. Lesson is about applying the knowledge of musicals to new pieces in this exam. It is the analysis/listening area of the assessment. This part of the exam is the largest part and only part that is not coursework based. 
· It is also difficult as they are trying to learn the elements of the music that make it identifiable as a particular composer. They are not learning the details by rote like in the other two modules but learning to be able to identify them for a new piece. 
 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research. 
	 
· TY uses the word ‘frenetic’. After brief pause, class asks whether it is a word. He replies, ‘Right well that’s your homework.’  
· They challenge him to spell it. He replies, ‘I’m not here to spell words’  
· They tease him for not knowing how to. TY writes it on a piece of paper, and they check it is a real word and how its spelt.  
· One student asks what it means and another replies ‘frantic’.  
· A student asks, “Could you not have just said that, TY?” 
· Room is filled with chatter and laughter, including TY. TY says “Right guys, back in the land of the living. Battling onwards.”  
· Everyone instantly quiet and focused. The mood and vibe is still very positive and happy. If anything, the break from the work reengaged the pupils. 
 
· This interaction makes me think of Dewey’s Experiential Learning theory, that everything occurs within a social environment. I think it also builds on my earlier ideas of TY employing a humanist approach to his teaching. 
· I think it also looks at the importance of off-topic breaks during learning. These times are important for giving the brain rest and time to absorb the information it has been processing. It is proven to make students more productive and attentive. 
· I also think this addresses the importance of laughter in the classroom. It is widely agreed that laughter helps to build emotional connections and trust, so including this in lesson breaks are what seem to be solidifying the strong relationship the students have with TY. 
· I think that breaks like this are also increasingly important for building health and wellbeing in the students.  
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