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Entrepreneurship can be defined as being creative and authentic when developing new ideas and requires risks to be taken to enterprise opportunities in society (Sheppard et al, 2020). The four aims of the Welsh curriculum are to develop; “ambitious, capable learners”, “enterprising, creative contributors”, “ethical, informed citizens” and “healthy, confident individuals”, which introduces the need for entrepreneurial skills in education (Welsh Government, 2022). Elert, Andersson and Wennberg (2015) and Obschonka et al (2017) state entrepreneurial skills develops an individual’s cultural capital and value in society as they are more competent, employable individuals. Leadership, critical thinking, creativity and problem solving are a minority of entrepreneurial skills needed in the 21st century within education to promote children to learn for themselves. Although education is improving entrepreneurship within children and young people, many initiatives are available to students of all ages to support the development of their entrepreneurial mindset in education or in the workplace. These are but are not limited to: Enterprise Troopers (Business Wales, N.Da), Global Entrepreneurship week (Global Entrepreneurship Network, 2022) and Cracking Ideas (GOV.UK, 2016). Various strategies are implemented within the initiatives, however the coherent aim is to shape learner’s entrepreneurial thinking for their future employment. 
The Enterprise Troopers initiative is part of Big Ideas Wales and aims to improve the entrepreneurial mindset of children in the foundation phase. Activities and resources can be accessed by practitioners to incorporate entrepreneurship into daily humanitarian and numerical studies, which align with every aspect of the current curriculum in Wales (Business Wales, N.Da). The initiative holds competitions and events within primary schools for children to participate and interact with each other to enterprise new projects. Children will have an improved self-esteem, more drive and improved social skills within their education, as the initiative provides a more holistic approach to entrepreneurship via Career and Work Related Experiences (CWRE). An example would be the “can we plan?” resource, which challenges the individual’s planning and organisation skills by creating a proposal for their project and demonstrate It to their teacher (Business Wales, N.Db). Educators have a duty to prepare the foundation phase children to meet demands of the curriculum and needs of society. 
Lolanda Voda and Florea (2019) believe entrepreneurship exhibits decision making, critical thinking, problem solving and creativity skills, this may attract intuitive, innovative and ambitious characteristics in individuals within education. The enterprise Troopers initiative applies many of these skills within activities to teach children how their entrepreneurial mindset can be expanded and transferred to other aspects of life. The “What do people want?” (Business Wales, N.Db) activity allows children to explore research and communication skills by questioning their peers about a subject or item in school and gathering their thoughts. Activities like these allows children to gain valuable experience through real life situations, such as marketing. Furthermore, Kassean et al (2015) state students with greater entrepreneurship skills, triple their likelihood of becoming self-employed and have an estimated thirty percent higher salary than graduates in one dimensional fields of study. Therefore, the Enterprise Troopers are enterprising children at a young age to enhance their possibilities and capabilities to take risks and reach higher opportunities. Entrepreneurship gives children more social capital to excel in their studies and employment, giving them more satisfaction in their career. Bagby and Sulak (2016) relate the Enterprise Troopers initiative to Maria Montessori’s theory of education through experimental, active learning. Tasks generated within the initiative enables children to work within teams and physically prepare projects for their teacher to observe. Consequently, many soft skills are developed, these may include; self-awareness, communication, negotiation, these skills intrinsically motivate foundation phase learners to be curious and innovative in their education and throughout their life. However, Bell and Bell (2020, p. 990) and Seaman, Brown and Quay (2017) believe Kolb’s experiential learning theory is more affluent within this initiative as children gain experience from naturalistic activities and are able to reflect on them to assist their learning. This gives learners more optimism when attempting tasks in the future and the need to achieve will become more influential than the fear of failure. Entrepreneurship is clearly established here as perseverance is developed when deliberating new ideas, projects or opportunities. 
Fayolle (2013) argues that entrepreneurship has limited effect on a child’s education as the approach to entrepreneurial education is unfamiliar to educators. Practitioners in primary and secondary education are not completely aware or trained to deliver entrepreneurial skills, as they are uncertain or incompetent in their own entrepreneurial ability. Jones (2019) expands the argument by iterating the need for a philosophy of entrepreneurial education for practitioners to adhere to in their pedagogy. This would decrease the disconnection between developing an entrepreneurial mindset and the education curriculum. A more specific approach to incorporating entrepreneurship into education is more beneficial than individual initiatives like the Enterprise Troopers, as practitioners can reflect and work collaboratively within a whole-school or community approach. This would improve the educator’s understanding and ability to implement entrepreneurship into the classroom, which would directly improve the entrepreneurial thinking of the learners. However, a continuously evolving entrepreneurial education may be useless without the reform of national standardised exams in the education system. Furuta (2021) discusses the need for educational reform, children may have high entrepreneurial thinking skills, but a singular hour examination in numeracy may define their future educational opportunities. Entrepreneurial education will be more beneficial to the economical growth of society, therefore changes need to be made across the whole education system to account for entrepreneurship. This could be included via more kinaesthetic methods of assessment or completely abolishing standardised examinations. Jerome Bruner’s theory of representation is used vastly within the current education system. Children in mathematics are taught the same method of calculating a problem, with increased difficulty at each stage. This allows learners to recall information in the future as they relate the problem to previous calculations r experiences they have encountered (Zuliana, Retnowati and Widjajanti, 2019). Entrepreneurship will not flourish in this type of teaching style as children are taught systematically with no opportunities to think creatively.
Prashantham et al (2019) use effectuation, developed by Saras Sarasvathy, to analyse how entrepreneurship positively engages students in education. Effectuation theory allows learners to become more adaptive to their learning environment by allowing a degree of margin for error within their creative brainstorming. Children can develop their entrepreneurship at a greater rate when they encounter uncertainty, this forces the learner to think actively and innovatively to solve problems. The Enterprise Troopers enforces this type of entrepreneurial thinking at an earlier age to internalise their entrepreneurial abilities, enhancing their ability to be creative and decisive in new situations. Conversely, Manimala (2017) believes entrepreneurship must be delivered appropriately from practitioners to accommodate for learners to understand and think entrepreneurially for themselves. Educators must use real life examples alongside the activities in the initiative, this allows learners to create early associations between the need for entrepreneurship and how it will be utilised. This may be through trips to secondary and higher education facilities, career searches and visual examples of entrepreneurial skills being used. Morselli and Kakouris (2022) encourages a double stimulation teaching method, proposed in Lev Vygotsky’s sociocultural learning theory. Double stimulation allows the learner to visualise the task directly from demonstrations from the teacher, then to physically attempt the tasks alone. This allows the learner to internalise their knowledge quicker as they are exposed to entrepreneurship more frequently. Corresponding with scaffolding from the educator, children are more likely to become more confident and competent at using their entrepreneurial mindset. 
The Enterprise Troopers use the ACRO model of entrepreneurship, which consists of 4 components; Attitude, Creativity, Relationships and Organisation. The ACRO model is evident in the initiative as learners endure the process of enterprising their project and build skills such as ambition, lateral thinking, teamworking and goal setting (Business Wales, N.Dc) . This allows the children in the foundation phase to become more confident when delivering their project in competitions or presenting it to their class. Dr Edward De Bono believed lateral thinking could be nurtured through allowing children to explore their entrepreneurial thoughts through play and perception. Children can develop their entrepreneurship by gaining many outlooks towards being creative, the six hats activity allowed for children to think creatively, emotionally or cautiously (Wallersteiner, 2021). This can be used to strengthen the entrepreneurial thinking of children using the Enterprise Troopers activities, as it allows them to actively engage which element of entrepreneurship they are developing. Contrastingly, Pearson’s Critical Thinking Model would be more suited to students in higher education as it is more complex. The model requires the learner to draw conclusions from reasoned arguments and assumptions, equally the process of being curious and innovative still drives the model, which can be adapted to learners using the Enterprise Troopers initiative (Williamson, 2020).
The Enterprise Troopers has been utilised by many schools, “Clyro CiW Primary” school held an Enterprise Troopers competition and became regional winners. Their task was to develop a consumable item that could raise money for a local charity. The winning team created a disposable hand soap that contained a toy inside, creating an incentive for children to wash their hands. The aim of the entrepreneurial activity was to raise money, however the participants benefitted by improving their teamworking and decision making skills (Business Wales, 2018). This activity challenged the learners by ensuring they think critically about the originality and functionality of their project and how it would influence their community. Similarly, “Craigfelan Primary school” promote entrepreneurship throughout their pedagogy by allowing pupils to create a ‘pop up’ shop in their local town centre (Estyn, 2018). Children lead their entrepreneurial experience by experimenting with a range of products, prices and designs that will be suitable for the community. Children and staff in both primary schools made use of the Enterprise Troopers resources to include entrepreneurship into their educational experience. The aims of the initiative allow learners to investigate, experiment and relate their learning to real life experiences which directly aligns with the standards set in the Welsh curriculum (Welsh government, 2020). The initiative promotes foundation phase children to think and learn for themselves in various situations through enterprising and experiential learning. The skills developed throughout this process are described as soft skills, including planning, self-management, coordination and many others. These entrepreneurial skills are important to develop along with the seven areas of the curriculum, they become transferable to other life decisions and future employment opportunities (Motta and Galina, 2023). In Contrast, primary and secondary schools in England still deliver the national curriculum to learners. This may delay their ability to expand their entrepreneurial mindset as the curriculum shows an “appreciation to human creativity” (Department for education, 2014) as opposed to prioritising creativity and entrepreneurship. Learners in England may become disadvantaged in the future with the continuity of entrepreneurship becoming more relevant in the 21st century.
To conclude, the Enterprise Troopers are a great set of resources to incorporate into primary schools to develop children’s; problem solving, innovation, critical and creative thinking, literacy, numeracy and any other soft skills. This is beneficial to a child to improve their self-esteem, inquiry and entrepreneurial mindset within their studies that will project them into better opportunities in their future education endeavours. Practitioners can use the initiative to promote entrepreneurship into the classroom and facilitate a positive, experiential learning environment. This is purposeful in the 21st century as it meets the seven areas of learning in the Welsh curriculum and affiliates with many educational theories, such as Kolb. However, the initiative alone is not sufficient enough to support practitioners and learners to improve their entrepreneurial mindset. Jones and Sarasvathy believe an effectuation theory and a specific entrepreneurial philosophy in the curriculum will benefit learners and practitioners as they have more freedom to think creatively. This allows children to adapt to their environment more readily and become more flexible in their employment. Standardised formative assessments will continue to inhibit the success of entrepreneurial education as children are not allowed to display their entrepreneurial skills. Therefore further policy and framework should be explored to include other forms of assessment to benefit all learners and make education more inclusive.
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