Refection on Contemporary Challenges Making a Difference
The group work assignment discussed in this essay is a module named Contemporary Challenges Making a Difference, in which groups are assigned by the lecturer. The task focuses on a ‘wicked problem’ presented in a Pecha Kucha style. A ‘wicked problem’ can be defined as a complex issue that is difficult or impossible to solve, due to its unclear definitions, many interdependent factors and no single correct solution (Stony Brook University, no date). 
When talking about this reflection, Gibbs’ Reflective Cycle (1988) will be used, which includes a brief description of the experience, followed with feelings and evaluation, as well as analysing it and making a conclusion with an action plan.
At the beginning of this assignment, I was slightly apprehensive as I generally prefer individual work, which allows for greater flexibility in time management and pacing. This can be linked to Self-Efficacy Theory (Bandura, 1977), as my limited experience and confidence in group work may have reduced my belief in my ability to perform effectively in a group setting. People with strong self-efficacy suggests that individuals are more likely to embrace challenges, whereas people with low self-efficacy might amplify potential obstacles, which can lead to hesitation (Lopez-Garrido, 2025). However, I also felt a sense of confidence, as the module appeared manageable. Which aligns with my expectations, that were to keep to the point of what is required and finish the task as a group. As we all had the same goal, that being ensuring the completion of this module, it promotes the theory of Social Interdependence Theory (Johnson and Johnson, 1992). In which it is stated that positive interdependence occurs when individuals perceive that their success is linked to the success of others, encouraging cooperation and mutual support. 
After being assigned to a group, I took the initiative to create a group chat, where we arranged initial meeting times to begin planning the assignment. During meetings, I often encouraged discussion and attempted to give us a direction on what to focus on. I aimed for everyone to feel comfortable and share their feelings, as well as ideas. While I did not formally identify myself as a leader, I demonstrated some leadership behaviours at this stage. This can be linked to Situational Leadership Theory (Hersey and Blanchard, 1977), which suggests that individuals may adopt leadership behaviour depending on the demands of the situation and the needs of the group.
When considering Tuckman’s Stages of Group Development (1965), he shows us five stages in which the team is formed and is developed. These stages are typically forming, storming, norming, performing and adjourning. In these stages, the team often resolves various conflicts, manages team dynamics and improves cooperation and productivity as they go from their initial stage to the final one (WCU, West Chester University, no date). The group was initially in the forming stage, where members were adjusting to each other and compromising to avoid conflict, as well as looking for a direction where to take this project (West Chester University, no date). Due to my preference for structure and efficiency, I often supported decision-making around meeting times and topic selection, as to stay on a clear track. This was unexpected and surprised me, as in a professional environment, I prefer following directions. This repeatedly links to Situational Leadership Theory (Hersey and Blanchard 1977), where it is observed that people do not have a fixed leadership style. Though, it is heavily influenced by ‘by the behaviour and personal characteristics of both the leader and their followers,’ (PSDP-Resources and Tools: Situational leadership, no date) as well as the situation. 
After the first session, the group agreed on an initial theme but delayed final commitment until after the final session in case additional guidance was provided. This proved beneficial, as a member of the team no longer felt that the theme was appropriate and raised a concern, leading to an open discussion about whether a change in direction was needed. There can be observed a storming stage of Tuckman’s Stages of Group Development (1965), as the group critically evaluated ideas and brought in a constructive disagreement (WCU, West Chester University, no date). During this process, I contributed by suggesting alternative ideas. As the group appeared indecisive, I attempted to understand the reasoning behind it while encouraging progress towards a final decision that everyone felt comfortable with. In doing so, I have attempted to direct my teammates in the way which was presenting itself as the most beneficial and support them in either agreeing with this decision or guiding the group towards a more effective outcome. This is following Situational Leadership Theory (Dr. Hersey and Blanchard, 1977), which suggests that effective leadership involves adapting between directive and supportive behaviours depending on the needs of the team and situation. 
A further issue arose when a team member did not communicate about an availability for meetings. However, this was resolved through open communication with the lecturer from another member of the group. This situation repeatedly reflects the storming stage of Tuckman’s Stages of Group Development (1965), where the team experiences miscommunication and disagreements. Following this, the team appeared to move forwards to the norming stage, where cooperation and communication improved one (WCU, West Chester University, no date). 
When reflecting on my individual experience, one of the most challenging aspects wes uncertainty during presentations, as I was required to speak last without knowing exactly what earlier members would say. This led to a realisation on how important clear direction is for my performance. This experience can be linked to Path-Goal Theory (House and Evans, 1971), which highlights the importance of clear guidance and structure in supporting effective performance. As the uncertainty of not knowing what the previous member was presenting created a lack of clarity (House and Evans, 1971).
Additionally, as someone with limited experience in leading others, I did not feel fully confident assigning clear roles within the group, which created role ambiguity, where unclear expectations can negatively impact confidence and effectiveness, demonstrating Belbin’s Team Roles Theory (1981). This theory observes that individuals work best when they have clear responsibilities and roles, when these aspects are not met, it can reduce performance and effectiveness (University of Cambridge, no date). Additionally, this can also be linked to Situational Leadership Theory (Hersey, P. and Blanchard K., 1977), which suggests that leaders should adapt their style based on their level of experience and the needs of the team. In this situation, a more directive approach may have helped reduce uncertainty and improve overall coordination (Hersey, P. and Blanchard K., 1977). 
Overall, the team demonstrated effective collaboration and adaptability. When one member lacked confidence in a certain task, others were able to step in and support, illustrating Belbin’s Team Roles Theory (1981), that balanced teams perform best when individuals take advantage of each other’s strengths (University of Cambridge, no date). Furthermore, after the initial difficulty, the team showed flexibility in arranging meetings. When a member was unable to attend in person, they joined online to ensure continuity and participation. During discussions, it felt that everyone’s opinion was being listened to and acknowledged, utilizing each other’s strengths. There we can observe Tuckman’s model, where collaboration, mutual respect and flexibility are evident within the group, indicating the performing stage. It also reflects aspects of the strong norming stage, due to the presence of mutual trust and effective cooperation (WCU, West Chester University, no date). The final stage, adjourning, could also be identified at the end of this project, as the team came to finalise finishing touches and agreed on being content with their contribution (WCU, West Chester University, no date).   
To summarise, this reflection highlights my development throughout the group assignment using Gibb’s Reflective Cycle. Although I initially felt apprehensive about collaborative work, I demonstrated adaptability by taking initiative and supporting group discussions, reflecting aspects of Social Interdependence Theory and Situational Leadership Theory. The group progressed through Tuckman’s stages, overcoming challenges such as miscommunication and uncertainty to achieve effective collaboration (WCU, West Chester University, no date). I was able to take initiative and show leadership behaviours when required, although my lack of experience and confidence in this role contributed to role ambiguity, which could have affected the team efficiency (University of Cambridge, no date). Additionally, the feeling of uncertainty highlighted my reliance on clear structure, reinforcing the importance of effective communication (House and Evans, 1971). 
Moving forward, my action is to develop a more confident and proactive approach to leadership within group settings. Focusing on assigning defined roles, as well as promoting consistent communication among team members. It is also paramount to build up my confidence in managing uncertainty, by taking small and manageable steps and becoming more flexible when faced with unpredictable situations. By applying these strategies, alongside theories such as Belbin’s Team Roles and Path-Goal Theory, I aim to enhance both my individual contribution and overall team effectiveness in future collaborative work. 
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