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Introduction  

Immediate changes amongst teachers are continuously made throughout the school year, to predominantly 

enhance pupil performance and behaviour. However, school development plans (SDP) are a whole school 

approach, which focuses upon changes not only in the classroom, but in specific departments, and as a 

school overall (Harris, 2013). A continuous cycle, in which schools honestly reflect on their performance, 

setting out clear priorities in which need addressing in order to accomplish the identified targets, which are 

then evaluated regarding the impact of the implementations (Welsh Government, 2014).  

The following report will draw upon the specific target identified by a primary school in raising standards of 

‘Health and Well-being’ (H&WB) through the SDP process. It will explore the research associated with the 

specific goal, while critically reflecting on the initiatives proposed to succeed. The report will also highlight 

how the data is analysed and monitored, and the reasons behind its importance within education.  

 

The anonymity of the researched school will be anonymised, being referred to as “School A”, to avoid 

identification (BERA, 2018). School A is located in an affluent community, with only 5.2% out of the 517 

pupils eligible for free school meals, significantly lower than the national average. This potentially signifying 

that majority of pupils are high achievers, due to the evidence displayed by the Stats Wales, highlighting 

that there is an increase of 18.2% with pupils not eFMS, achieving outcome 5 or above in all areas of 

learning (Stats Wales, 2018). As of 2019 5.8% of students where identified on the schools additional 

learning needs register (appendix 1).  

 

 

 
Target What I have done in this assignment. 

Target 1 To provide more recommendations. Applied recommendations that are 

supported by relevant literature.  

Target 2 To improve on grammatical errors and 

sentence structures.  

Used the help provided by module leads 

and have spent longer self-evaluating 

work to review grammar. 



Literature Review 

An SDP is a systematic approach of purposeful planning for improving school performance, tracking the 

changes over a specific period (Park et al., 2013). Van Der Voort & Wood (2014), stress the involvement of 

quality planning through both quantitative and qualitative methods, in the construction and the continuous 

evaluation of the set targets. Reviewing Estyn’s annual report from 2012-2013 (Estyn, 2013), the Welsh 

Government concluded that over a quarter of inspected schools in Wales, needed improvement on self-

evaluation and planning for development. Therefore, a guidance on SDPs was created in the prospect to 

support schools, to develop a “robust, evidence-based approach to planning”, to result in improvement of 

learning outcomes (Welsh Government, 2014).  

 

Reflecting on the KS2 National Level Results, there is a significant increase of pupils achieving Level 5 in 

both English (5.9%) and Maths (7.35%), when comparing results before the guidance was constructed 

(Diagram 1 , Circle 1), to the time given of three years, for the targets to have developed (Diagram 1, Circle 

2). This potentially reflecting the impact of the inclusion of the guidelines and the benefits of a well structure 

SDP (Welsh Government, 2014). 

 

Diagram 1 (Stats Wales, 2019) : KS2 National Level Results, Acheivieng Level 5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The SDP is the school’s strategic plan for improvement (Welsh Government, 2016) that involves all stake 

holders, school staff members and board of governors in its process (Welsh government, 2014). Davies 

(1998), defining it as a “journey” that focusses around identifying patterns of potential concerns within 

current practice, to project forward potential strategies to excel in those areas in future years, evaluating 

and adapting the applied initiatives.  

Eby (2018), emphasises that there are two approaches in strategic planning. The top-down approach 

specifies that decisions are made by senior leaders which are then filtered down to lower departments. 

Circle 1: SDP Guidance Implemented 

Circle 2: 3 Years on from guidance  

Circle 1  Circle 2 



Allowing higher authoritative members, to lead their employees to their desired direction, reducing risks of 

misinterpretation and suggestions being too vast (Fullan, 1994). However, in contrast to this approach, 

researchers have conveyed that giving the teachers responsibility for being the first point of call in 

highlighting key school decisions, and taking a bottom-up approach, evidently develops professional 

communities among teachers. Which could potentially enhance their drive, in order to succeed the 

portrayed aims (Louis et al., 1996).  

 

School A has presented the target to ‘Promote and Improve Health & Wellbeing’ as a specific focus to 

develop on (appendix 2). With recent changes to the curriculum in Wales, H&WB is becoming 

predominantly concentrated on within schools, with the inclusion of it as an area of learning, and it 

underpinning the core purpose of creating ‘healthy confident individuals’ (Welsh Government, 2020). 

Whereas previous years, due to the pressure of focussing on academic statutory subjects, less time was 

spent on the area of H&WB (Bonell et al., 2014).   

 

However, the importance of maintaining and educating pupils about positive H&WB is crucial, especially 

within early years as Murphy and Fonagy (2012) highlight, that having mental health issues at an early age 

can have adverse and long-lasting negative effects. Therefore, as emphasised by Weare (2015), and 

Howard et al., (2019), a ‘window of opportunity’ is granted to school staff, with them being a key figure to 

many pupils, allowing them to contribute to creating a positive lifelong impact on individual’s H&WB .  

School A is situated predominantly in an affluent community, which is highlighted by Ermisch and 

Francesconi (2001), as a potential implication to the pupil’s H&WB, with their study emphasising that 

students experience greater psychological distress with parents’ who are in full-time employment.  

 

Teaching pupils to become resilient is central to overcoming and preventing mental health issues, in terms 

of succeeding through failure and learning to adapt to overcome challenges (Howard et al., 2019), an area 

in which is made prevalent in the new curriculum (Welsh Government, 2020). Weare (2015), elaborates on 

the concept that promoting emotional well-being should be as important to that of the school staff, not just 

the pupils, due to educational staff having high relates of work-related stress (Bubb & Earley, 2004). Briner 

et al., (2007), study unveiled that staff well-being is key to school success, with it being responsible for 8% 

of SATS results in 2004, highlighting its importance in relation to pupil academic outcomes.  

 

Pupil health is a key factor in promoting overall learning within education, conveyed by Suhrcke et al., 

(2011) and Gan & Gong (2007), as students portray more capability in achieving higher academic 

attainment when in better health, stating that health is a determinant of educational outcomes. To optimise 

pupils’ health within primary schools, physical activity needs to be incorporated into the students learning. 

With Morgan et al., (2008), stressing that it provides rich opportunities for children to gain knowledge and 

skill in leading a physically active lifestyle, which evidently reduces the risk of cardiovascular diseases and 

obesity, while improving pupil self-esteem, self-confidence, social and cognitive development, and in 

addition improves overall classroom behaviour (Morgan et al., 2008). However, Bailey (2006) creates 

emphasis that the benefits are only made evident to well-planned and presented lessons. Furthermore, 



Diagram 2 (Department of Education, 2010) : The School Development Plan Cycle 

when delivered effectively helps develop individuals respect for their body and others, while also promoting 

how physical activity can contribute to the development of psychological well-being. 

 

Developing an Action Plan  

School A’s SDP is categorised into ‘Priorities’ and ‘Ongoing areas of improvement’ (OAOI). The OAOI 

refers to the national priority targets in raising literacy and numeracy standards (Welsh Government, 2014). 

While ‘Priorities’ is focussed around the development of targets that are specific and meaningful to the 

school itself, which as Hargreaves and Hopkins (2004) conveys, is vital to producing an affective SDP. 

 

Strategic planning follows a set of general stages in order to achieve set targets (Chang,2008). School A’s 

SDP follows a specific cycle (Diagram 2), firstly addressing that the driving force behind its construction 

should correlate with the overall vision of the school (appendix 1). Hargreaves, (1994) heightens this point, 

by conveying that schools may encounter an overload of potential areas for improvement, however, should 

finalise targets that are most compatible with the schools’ vision and ethos. With school A’s vision being 

centred around improving individuals holistically, which is made evident through the diversity of the 

selected aims (appendix 2).  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The first stage is self-evaluation, which should be carried out annually to evaluate current practice (Van Der 

Voort & Wood 2014). School A involve all partners and stakeholders, such as the parents, governors, staff 

and especially learners to combine, gather and evaluate the school’s performance and identify potential 

areas for development. Which as emphasised by Dr. Kenneth Leithwood, is a crucial first step in 

developing an improvement plan (Ontario., 2000). School A provide each staff member a self-evaluation 

review form, with the purpose to identify possible areas to focus on for future development, which is then 

fed through to SLT and then to Deputy and Head, where they sculpt the targets based on the feedback, 

allowing them to be evaluative not descriptive. Clearly emphasising a bottom-up approach, which as Louis 

et al., (1996), previously convey, compliments the teaching staffs’ willingness to attain their suggested 

objectives.  



 

In order to self-evaluate, data collection is needed through a quantitative (inspection reports) or a 

qualitative approach (PISA scores), providing evidence to benchmark current levels, and identify areas for 

improvement to allow comparisons to be made when initiatives have been applied (Kyriakides & Campbell, 

2004). School A’s target around promoting H&WB was introduced due to the effective evaluation of it being 

highly represented in new curriculum, believing it was an appropriate time to evaluate their existing 

provisions (appendix 3). However, this area wasn’t highlighted as an area which evidently needed 

improvement on in relation to the Estyn report in 2018, grading the school as ‘Excellent’ in the field of 

H&WB (Estyn, 2018). Therefore, contrasting with the views of Kyriakides and Campbell (2004), in the 

purpose of setting targets to correspond with areas of improvements, instead highlighting the work from 

Aderet-German and Ben-Peretz (2020), in taken a reinforcement approach to the data evaluation, in trying 

to maintain their high standards from the qualitative evaluation. 

 

Campbell and Levin (2009), stress that targets must have a balance of ambition yet realism when setting 

out how to achieve them, to promote engagement while reducing the chances of detachment of aims due to 

them becoming physically unattainable and unmanageable.  In order to allow the target to be developed in 

a manageable, realistic manner, School A divided the overarching target of H&WB into five major 

objectives, allocating them between the Head, Deputy, H&WB team, PE leaders and the Healthy Schools 

Coordinator.   

Financial constraints must be considered within the implementation stage, with 69% of 278 schools across 

England and Wales highlighting it as being a main drawback (Broadhead et al., 1996). However, School A 

have clearly stated the funding available, in relation to the resources and training needed in order to 

achieve success (appendix 3). With funding coming from external grants such as the Pupil Deprivation 

Grant (PDG), school budget and community funding, re-emphasises the importance of the SDP going 

beyond just the school staff, without external finance and collaboration targets become less attainable 

(Welsh Government, 2016).  

 

Immediate and short improvements are significant in teaching and learning, but do not constitute lasting 

change, unlike targets that are identified for a SDP (Ontario., 2000). Therefore, due to the long process of 

trying to develop H&WB, School A use an approach called MER (Monitor, Evaluate and Review), which are 

led by the assigned people. Monitoring progress is essential for SDPs and even though, as highlighted 

above, they are evaluated annually, they are live documents allowing amendments and adaptations to be 

made throughout the process (Leithwood et al., 2006). To monitor the initiatives, School A use learning 

walks, allowing them to look at environments in the classroom and beyond the classroom walls, informal 

meetings with colleagues and observation lessons. However, Lasagabaster and Sierra (2011), convey that 

many teachers fear being observed, causing anxiety and an untrue reflection of potential capabilities, 

consequently portraying a potential invalid method of monitoring and evaluating targets.  

Evaluations are then made through the monitoring process, by school staff and external parties i.e. 

Challenge Advisors and Estyn, reviewing the evaluation to suggest potential adaptations, or to celebrate 

success and to carry on with the current provisions.  



 

Improving outcomes for all learners is the core of the cycle, highlighting the main purpose of the SDP. 

‘Listening 2 Learners’ is enforced as an evaluation process that allows schools to listen to how the 

adaptations are heightening pupils H&WB, granting pupils opportunities to express ideas. It’s stressed that 

pupils become passive recipients of improvement plans and its process, but Roberts and Nash (2009), 

emphasise the importance of their inclusion in the SDP process, that students should identify and respond 

to meaningful changes, rather than commenting on concerns brought by others.   

 

Reflection and Evaluation:  

In order to promote H&WB around the school, School A dissected the overall aim into five key objectives 

(appendix 3). Objectives 4 & 5 are focussed around improving the pupils’ physical, cooperation and thinking 

skills, while additionally improving provision around their healthy schools’ programme. One of the initiatives 

is for PE Leaders to provide in-house support and guidance to colleagues to improve teacher confidence. 

Morgan and Hansen (2002), draw emphasis upon this, that the mot common problematic issues when 

teaching PE, is the lack of confidence in which teachers have in delivering ‘purposeful’ lessons, with Xiang 

et al., (2002) stressing that teachers believed they didn’t possess enough knowledge or ability to tech PE.  

 

‘Complete the necessary components to receive Healthy Schools Stage 5’ is another action that has been 

highlighted by School A. The Healthy Schools programme focusses on supporting schools to raise pupil 

attainment and achievement by improving their health and wellbeing. It’s achieved through promoting areas 

such as Social, Emotional, Mental Health and Resilience Programmes (HealthySchools, 2020). ‘Cognitive 

behavioural play therapy’ (CBPT) could be used to improve these areas, as it assists pupils by increasing 

social skills, which in turn potentially increases levels of academic and emotional functioning, evidently 

enhancing pupils in developing relationships and reading social cues (Fazio-Griffith & Ballard, 2014). 

 

Objective 3 refers to the improvement of provision to develop mindfulness and growth mindsets. These are 

being accomplished through; class meditation being scheduled into daily timetables, handshakes to enter 

policy, a ‘wow walls’ to promote self-confidence and achievement, worry monster allowing pupils to feel 

confident in expressing worries or concerns, and the use of ‘marvellous mistakes’ celebrating failure, in 

order to succeed. Rhew et al., (2018), emphasises the importance of teaching pupils to have growth 

mindsets, to view failure as a motivator that drives them to keep learning. School A has posters promoting 

growth mindset, highlighting changes of thoughts, such as instead of “I can’t” to think “I can’t yet”.  

 

From evaluating School A’s objective 2 to encourage improvements towards outdoor learning, Thompson 

Coon et al., (2011) connotes that allowing pupils exposure within facilitating learning outside, evidently can 

improve student’s H&WB by providing restoration from mental fatigue and stress. A potential 

recommendation could be to view schools’ outdoor areas as extensions to classroom, and tailored towards 

the members of staff available, or the overall independence of the specific class, to allow pupils the option 

to use the outdoor environment in correspondence to them working inside Burriss and Burriss (2011).  

As expressed throughout this report, H&WB has become embedded into the new curriculum for Wales. 



Objective 1 is all focussed around the teachers understanding of the ‘What Matter’ statements regarding 

H&WB, to familiarise themselves with what to teach and the approaches of teaching it. With the curriculums 

being tailored towards taking a whole-school approach that enables H&WB to permeate all aspects of 

school life (Welsh Government, 2020). 

 

Another recommendation could be the inclusion of whole school training on improving identifying vulnerable 

children. The House of Commons Health Committee (2014), highlights this suggesting that teaching and 

educational staff should not only be trained in how to prevent or minimise H&WB issues, but as supported 

by Howard et al., (2019) the early identification is crucial in the prevention of problems escalating.  

 

Conclusion: 

This report has highlighted that SDP’s are a continuous process that are focussed around achieving long 

term goals to excel school performance in many areas, however, are all filtered around progressing its 

learners’ capabilities. The inclusion of school staff members, community, stake holders and learners in not 

only the construction of, but the evaluation and monitoring of the aims, is vital in the success of SDP’s. 

When setting targets, considerations such as finance, resources/staff available and if the target is 

challenging yet attainable, need to be considered. Alongside making sure the target truly reflects the ethos 

and vision of the school.   

Through focussing specifically on H&WB, it’s brought to my attention that supported by evidence from well 

researched studies, that provisions and initiatives that are tailored to promote student’s well-being evidently 

benefit their academic capabilities (Bonell et al., 2014). Therefore, has influenced my perception of the 

importance of maintaining pupils H&WB to be as important, if not more important than the more 

represented subjects of literacy and numeracy.  
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Appendices: School A improvement Plan  

Appendix 1 
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