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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

This essay will critically evaluate the College of Policing’s (CoP) strategic role in professionalising UK policing. It will reflect on my first deployment as a Sexual Offence Liaison Officer (SOLO) during my final year of probation, involving a rape investigation where I supported the victim and collected early evidence. Using Bortons’s model of reflection (Borton, 1970), I will explore how this experience shaped my development into a modern professional police officer. The essay will examine how the incident aligns with national policing strategies, including Policing Vision 2025 (National Police Chiefs' Council, 2016) , Workforce Transformation 2018 (National Police Chiefs Council, 2018) and the College of Policing’s (COP) Five Year Strategy (College of Policing, 2014).

The CoP plays a pivotal role in the professionalisation of policing in the UK. Established in 2012, it functions as the professional body responsible for setting national standards in training, leadership, and ethical conduct to create a highly skilled and accountable police service. Its strategic significance is reflected in its contributions to policy development, continuous professional development (CPD), and evidence-based policing, all of which align with broader policing strategies such as Policing Vision 2025 (National Police Chiefs' Council, 2016) and the Workforce Transformation Strategy (National Police Chiefs Council, 2018).

Professionalisation in policing refers to the transition from vocational occupation to a recognised profession (Maile, et al., 2022). The CoP has been instrumental in driving this transformation through initiatives such as the Police Education Qualifications Framework (PEQF) (College of Policing, n.d) which introduced higher academic entry standards for police recruits. An article by Williams et al (2019) states that the PEQF contributes to professionalising the police as it aims to standardise entry and facilitiate the accreditation of prior training and experience for serving officers.  This shows that CoP has impacted the professionalisation of policing through their imlementation of PEQF. 

Another key function of the CoP is promoting evidence-based policing, which is a decision-making process that integrates the best available evidence, professional judgement, community values, preferences and circumstances (Klose, 2024). Additionally, the What Works Centre for Crime Reduction (WWCCR) which is managed by the CoP uses research evidence to enhance decision making and promote evidence-based policing (Tilley & Laycock, 2018). Through encouraging evidence-based policing the CoP has further professionalised the police through enhancing decision making, reducing bias, and therefore improving public safety outcomes.

The CoP has also introduced the code of ethics which has established an ethical benchmark for police officers across England and Wales. The aim of this is to standardise policing as a profession alongside other professions such as medicine and law; using a recognised ethical framework in guiding police conduct and decision making (McCanney, et al., 2024). Through this introduction of a recognised ethical framework the CoP has contributed to an ethical and professional police force.

The CoP also plays a significant role in workforce transformation and continuous professional development (CPD). The Workforce Transformation Strategy (National Police Chiefs Council, 2018) emphasises the need for officers to engage in ongoing learning, ranging from refresher training in critical areas such as domestic abuse investigations to courses addressing emerging threats like cybercrime. An article by Fyfe (2013) highlights that an emphasis on CPD is crucial for adapting to the changing landscape of policing. This shows that by implementing CPD the CoP has ensured that the police maintain a level of professional knowledge and skill development. However, the additional work of completing a CPD has caused officers significant challenges. This is supported by Beighton & Poma (2015) who suggest that the complexity of the police officer role and demand for greater responsibility may create obstacles for officers fully engaging with CPD opportunities. This may mean that the CoP may need to ammend the CPD to a more flexible structure.

Despite the significant contributions by CoP, the effectiveness in fully professionalising policing still remains subject to debate. The PEQF has raised educational standards but it has been criticised as a challenge to traditional policing practice and values (Brown, 2018). Similarly, the implementation of CPD may put added strain on a police officers already high workload which could result in job retention issues down the line.

Overall, CoP has made considerable progress in shaping a modern, professional police service which is in alignment with the Policing Vision 2025 (National Police Chiefs' Council, 2016). However, the challenges with implementing these strategies suggest that further refinement is needed to balance professionalisation with practical operational realities. 

The incident I am reflecting on occurred at the end of an afternoon shift when a report of rape came in at 2200 hours. As the only SOLO-trained officer on duty, I was dispatched to the call. My responsibilities included taking the victims initial account using an Onyx witness interview booklet, collecting early evidence samples (swabs, urine, DNA elimination), seizing relevant items (clothing, bedding, condoms) and ensuring immediate safeguarding. I also consulted with the on-call detective sergeant and contacted the Sexual Assault Referral Centre (ISARC) if the victim was able to attend for medical samples. 

Upon arrival, the victim was visibly distressed and hesitant to disclose details. Establishing trust was crucial, so I sensitively explained the process and my role while maintaining a supportive environment. My actions were guided by SOLO training, ethical standards, empathy and ensuring procedural accuracy. After completing the Onyx booklet I informed the detective sergeant, who used the information to determine further investigative steps. These included evidence seizure and scene requirements.

The incident underscored the level of responsibility I have taken on and the complexities of handling sensitive cases such as rape. My approach was pivotal in securing the victims confidence in the police ensuring an effective investigation. The case required technical competence in using the Onyx booklet, early evidence kit, interpersonal skills to support the victim and adherence to the code of ethics and procedural standards, reflecting the multifaceted nature of modern policing, 

Before attending the incident, I felt apprehensive about overseeing such a sensitive case, despite completing SOLO training this was my first rape incident that I was attending alone. I was aware of the emotional and investigative complexities involved and questioned my ability to balance the victim’s immediate needs with the demands of securing evidence knowing my actions could significantly impact both the victim’s recovery and the investigation. 

At the scene, my confidence grew as I built rapport with the victim and guided her through the process. Her willingness to engage reassured me, but hearing her account and witnessing her distress made it difficult to maintain a professional level of empathy without becoming overwhelmed. I had to regulate my emotions to ensure they did not affect my judgement or the victim’s trust in the process.

After the incident, I felt a sense of accomplishment in managing the case professionally and providing support. However, I also felt emotionally drained, exacerbated by attending other distressing calls earlier in the shift. This reflects Hochschild’s (1983) concept of emotional labour, which highlights the effort required to regulate emotions in public interactions. Schaible & Six (2016) further discuss police burnout due to the emotional demands of policing. Reflecting on this, I recognise the importance of peer support and supervison in building resilience for future incidents.

The incident had several positive aspects. My SOLO training equipped me with the knowledge and skills necessary to deal with the incident effectively. I was able to build rapport with the victim and establish a base of trust, maintain professionalism and collect evidence effectively. These actions align with the principles of the Policing Vision 2025 National Police Chiefs' Council (2016) which emphasizes a victim centred approach through effectively caring for victims of crime and putting them in contact with the correct services, ethical practice, and the building of public trust.

Additionally, I demonstrated adaptability and emotional intelligence, characteristics outlined in the Workforce Transformation 2018 (National Police Chiefs Council, 2018). Despite initially feeling apprehensive, I applied my training effectively and was able to use my emotional intelligence to balance the victims needs and empathetic requirements with the requirements for the investigation. The ability to be adaptable is critical in modern policing as police constables regularly respond to and deal with dynamic and complex incidents. 

This incident did however highlight areas for personal improvement. Although I remained professional throughout the incident, at times I struggled to balance the need for empathy with the need to gather information efficiently. Maddox et al (2011) highlight that a more empathetic response from officers encourages the victim to attend court. I understand that developing strategies for emotional regulation and seeking support from fellow officers could help me deal with this challenge and provide the correct level of empathy more effectively in future incidents. 

This experience highlighted the importance of explaining police processes clearly to victims. Although I initially believed my explanation was sufficient, reflection made me consider whether simpler langauge or visual aids would have improved the victim’s understanding. Research by Webster & Oxburgh (2022) shows that clear, sincere communication builds trust and encourages victim cooperation. Going forward, I aim to improve my communication by observing and learning from other SOLO-trained officers. The concept of procedural justice is particularly relevant to this incident. Ensuring to employ the principles of procedural justice such as respect and transparency in interactions improves the willingless of persons to cooperate with the police (Mazerolle, et al., 2013). By prioritising the victims needs and ensuring I used clear communication whilst being transparent about the procedures involved I applied these principles to create a positive interaction.

This incident illustrates how professional training, emotional intelligence and evidence based policing can all be intertwined in one incident. The College of Policing plays a crucial role in promoting ethical practices and standardising training across the police. For example, SOLO training equips officers with the skills required to deal with sensitive cases such as sexual offences and effectively manage the victims of these incidents. My ability to manage the incident in this reflection demonstrates the practical applications of SOLO training in effectively investigating complex incidents.

This incident also illustrates the role of emotional intelligence in policing. Emotional intelligence as defined by Goleman (2020) includes recognising, understanding and managing your own emotions whilst still being able to empathise with others. Using emotional intelligence was key in building a rapport with the victim and managing my own emotions during the incident. The emotional demands of attending incidents that involve vulnerable victims can result in attending officers feeling stressed and may lead to burnout if not effectively managed. This highlights another key concept for analysis which is emotional labour as previously referenced by Hochschild (1983). Research by Mccraty & Atkinson (2012) suggests that resilience training programs can reduce stress and improve psychological wellbeing allowing officers to cope more effectively with emotionally challenging incidents. By using this form of training in the future I can enhance my ability to manage similar incidents in the future. 

The incident aligns with the strategic priorities outlinined in the Policing Vision 2025 (National Police Chiefs' Council, 2016), which emphasises collaboration, a victim centred approach and the use of technology to improve policing outcomes. By maintaining a focus on the victim’s needs and following precedural standards, I was was able to align with these objectives. Furthermore, my actions during this incident reflected the principles of the Workforce Transformation 2018 (National Police Chiefs Council, 2018) particulalrly by demonstrating adaptability, collaboration and emotional intelligence. 

In conclusion, reflecting on this incident has provided valuable insights into my development as a police officer in my final year of probation. The experience of this incident reinforced the importance of training, emotional resilence and using reflective practice in policing. While I feel I managed the incident effectively, I recognise the need to develop strategies for balancing empathy with procedural efficiency. Accessing supervision from my line manager and peer support will be essential in managing the emotional impact of similar incidents in the future. This incident also highlighted the strategic role of the College of Policing in professionalising policing. The SOLO training I have undertaken exemplifies the College of Policing’s commitment to evidence based practices and victim centered approaches. By aligning my actions with the principles of the Policing Vision 2025, I have contributed to the broader goals of modern policing and enhanced my ability to handle the complexities of the role. 

To enhance my professional growth, I will implement key actions aligned with modern policing strategies. Reflective practice will help me assess incidents, identify improvements and strengthen my competence. Seeking supervision and peer support will aid in managing the emotional impact of challenging incidents. Developing emotional regulation strategies and resilience is crucial for maintaining performance under pressure. Training in emotional intelligence will improve my ability to build rapport with victims and manage the demands of sensitive investigations. Finally I will aligns my development with Policing Vision 2025 and the Workforce Transformation Strategy 2018, ensuring a victim-centred and collaborative approach. These steps will strengthen my readiness for policing challenges and support my transition into an officer confirmed in rank. 


Word count: 2153
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Task 2


Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


  
	
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 




ANSWER:

The way in which Gwent Police interacts with the public has been transformed by social media. It offers police the ability to use direct communication channels for the dissemination of information. Gwent Police have an active social media presence on platforms such as X, Facebook and TikTok allowing them to provide real time updates to dynamic incidents allowing an effective response. However, the unregulated and rapid spread of digital information creates challenges for police forces and includes the spread of misinformation, breaches of privacy and risks to organised public disorder (Crump, 2011). 

The role of social media in policing public order has increasingly become more relevant in the UK. There are notable high-profile incidents such as the London Riots (2011), Extinction Rebellion protests (2019) and the Black Lives Matter protests (2020) which illustrate how the use of social media can both assist and hinder police response. Cartwright & Shaw (2020) highlight that police engagement can enhance relations with the community whereas Coonce (2019) informs that the speed at which information spreads on social media can outpace official responses which can complicate the police response and lead to public distrust if the police are percieveed as slow or unresponsive.

This reflection examines a policing incident in which I was involved in responding to a large-scale public disturbance that was organised through social media. This reflection will use Gibbs’ Reflective Cycle (Gibbs, 1988), I will evaluate my experiences, the effectiveness of the joint police response and the broader implications of digital communication for the police. Academic sources, case studies and UK police policy will provide a critical evaluation of the advantages and disadvantages of social media in modern policing.

During a night shift I was dispatched to a large gathering outside a flat block in a town centre. The gathering was one of a string that were aimed at displacing registered sex offenders who had been identified in the area, it was initially shared on social media as a peaceful protest however intelligence from the social media monitoring unit suggested that it had evolved into an event that was likely to result in anti-social behaviour, damage to property and violence. The incident had been coordinated through Facebook, TikTok, Snapchat and private WhatsApp groups, allowing the organisers to rapidly spread information and mobilise any in attendance. 

On officer attendance the estimated crowd had grown to approximately fifty people. There had been numerous reports of criminal damage, public order offences and the tone of the crowd was turning violent. We were made aware by the control room that there were multiple persons in the crowd recording and streaming to social media and that posts were being shared reporting officers using excessive force which was raising tensions further.

My role within this incident was to act as a police barrier between the crowd and the affected flat block and engage with members of the public. I also had to relay information back to our control room so that resources could be diverted when necessary. Once there was sufficient police presence, I had to deal with numerous persons who were behaving anti socially and make one arrest after a person in the crowd had made a threat to cause arson. Other officers also had to make arrests for public order offences. Through the effective police presence, the group eventually began to calm down and disperse at which point the target of the incident had to be moved and relocated. Throughout the rest of the shift, I had to attend the location on a rotational basis as my team and I were instructed to keep a police presence at the location to pre-empt any further attempts at causing damage or gaining entry to the property.

On route to the incident, I could feel the adrenaline running through my system because I was aware how quickly the circumstances could turn violent. I also knew that until further units arrived, we would be vastly outnumbered, and it would be difficult to control the crowd once they were agitated. On attendance at the incident scene, I experienced a combination of emotions. I felt apprehensive regarding the potential confrontation with a large number of people. However once interacting with the crowd I was frustrated with the lack of willingness they had to engage or listen to police and felt a sense of urgency to get the situation under control before it got out of hand.

The misinformation that was spreading via social media surrounding police intervention meant that the work myself and my colleagues put in to build a rapport with the crowd was undermined and the situation worsened. This was a unique challenge to face as we were not able to react to the information the crowd were receiving fast enough to prevent it unsettling them despite being provided with updates from the social media monitoring team in our control room. I felt that the traditional strategy of managing the groups of people via front line engagement was not entirely effective. I found the misinformation spread online particularly frustrating which included social media posts highlighting that sex offenders occupied the entire building. This was frustrating as due to the way it was causing the crowd to react it put the front-line police as well as the occupants of the building at a great risk. There were also clips being played online which were taken from separate incidents but stated as being from this incident. These videos showed physical intervention by police with members of the public which resulted in more persons turning up to the scene and behaving in an irate manner.

However, I can recognise the value of social media as an investigative tool. From the online videos and posts the investigating team were able to identify persons committing offences by identifying their details through social media and using facial recognition software on the videos themselves which resulted in the arrest of multiple offending persons. This reinforced the importance of a police presence on social media and the necessity for police to be able to monitor and investigate persons through it counteracting any criminal involvement / organisation through social media.

This incident highlighted several positive aspects. The monitoring of social media such as Facebook provided front line officers at the incident scene with real time intelligence allowing us to anticipate if persons in the crowd were going to try and cause damage or harm persons. Coonce (2019) underlines that social media platforms facilitate the rapid dissemination of information during crisis and allows police to communicate quickly and effectively and can allow police to provide information that may mitigate misinformation. This supports the importance of a police prescence on social media.

The forces social media team was also able to assist with providing the correct information through factual updates about the situation counteracting the misinformation in real time. Whilst at the scene I noticed the benefits of this as it helped myself in building rapport with the persons there through transparency. This is supported by Hu et al (2022), who found that Facebook posts by police during the Covid-19 pandemic aimed at connecting with the public helped to mitigate the spread of misinformation.

Furthermore, during the incident I made an arrest for an offence of making a threat to cause arson, whilst this male was in custody a review of the social media posts was able to identify this male for criminal damage caused prior to his arrest. Showing that a positive aspect of the use of social media for this incident was how it enabled police to identify and prosecute offenders. Brunty et al (2014) highlights the increasing importance of social media in policing as an investigative source, illustrating the importance of the police using social media as a means of investigating offences.

However, there were some negative aspects to this incident. There was an ability for the persons involved to quickly spread misinformation about the incident and persons living in the building which caused an escalation in behaviour and a large amount of disorganised disorder. The false narrative that the entire flat block housed sex offenders spread rapidly causing an increase in the number of people involved and an increased hostility towards police. Mohler et al (2022) note that the nature of the content that is shared on social media plays an important role in shaping public attitudes towards police. This further illustrates the effect that misinformation spread during this incident had on the crowd and greater publics opinions of police in attendance.  

Additionally, due to the multi-faceted circumstances, the incident required additional staff to monitor social media and provide officers at scene with updates which clogged up the radio traffic preventing other persons from passing on necessarry information about the incident. This potentially could have placed the ground officers at risk of harm as they were unable to pass updates on their individual situation.

The organisers used WhatsApp messenger for the vast majority of the communication which prevented police montioring this and complicated the policing response to the incident meaning that there was potentially a large amount of communication from persons within the crowd that myself and other attending officers were not privvy to. Owen (2018) highlights that the increased sophistication of encryption methods has rendered many of the traditional investigative tools used by police ineffective. This further supports the view that the use of encrypted messaging services such as WhatsApp has a negative effect on the police response. 

Different social media platforms offer varying advantages depending on the policing context. For instance, TikTok, with its short-form video content has shown strong potential for community engagement (Babic, et al., 2024). Its informal style can hummanise the police which supports recruitment campaigns and promotes softer messaging around safety and awareness. In contrast, platforms such as X and Facebook are more effective for real-time information sharing due to their chronological feeds and and broarder demographic reach. These platforms are especially valuable for missing person reports, public safety updates and communication during a crisis where rapid dissemination is key (Crump, 2011). However, reliance on social media comes with risks, including the rapid spread of misinformation and challenges in regulating user content (Munusamy, et al., 2024).  Therefore, selecting the appropriate platform must be strategic with consideration given to the purpose of communication, the target audience and the urgency of the information.

Reflecting on this incident I recognise that social media can assist and obstruct policing action. While it can provide police with valuable intelligence and an ability to gather evidence to prosecute offenders, it also can enable the rapid spread of misinformation and allow the digital coordination of offenders. In this incident if there was an enhanced social media monitoring precence and training for front line officers then the incident would have been handled more effectively. Furthermore, a greater collaboration between the police and social media companies would assist in preventing the spread of misinformation. 

To develop from this experience, I plan to undertake social media training to better understand and respond to incidents influenced by information spread online. This will enhance my ability to manage evolving challenges in modern policing. I will also continue engaging in reflective practice to assess challenging incidents, identify areas for improvement, and build on my strengths. This will support my self-awareness and ongoing professional development. In addition, I attend to keep my public order training up to date and seek opportunities to expand my capability in this area, ensuring I remain confident and competent in dealing with public order situations.

Word count: 1919







Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 
 




ANSWER:

In policing, leadership is a critical skill that allows police officers to effectively manage dynamic continuously changing incidents. Effective leadership in policing involves officers demonstrating adaptability, integrity, emotional intelligence, and communication (Schafer, 2010). The College of Policing states the importance of leadership and teamwork in operational effectiveness, particularly when managing conflict (College of Policing, 2023).

This essay critically examines my flexibility in leadership style during a domestic related incident outside a pub following a funeral. This reflection will use Gibbs’ Reflective Cycle (Gibbs, 1988) and will evaluate my leadership approach, my ability to adapt to the situation at hand and decision-making process during this incident. The essay will include the leadership types of authoritative leadership, transactional and laissez-faire leadership. A review by Campbell & Kodz (2011) describes authoritative leadership as a militaristic approach in which orders are given and expected to be followed without question. They also describe laissez-faire leadership as a minimal supervison approach where officers are allowed to take responsibilty for their actions and decisions. An article by Thomas & Cangemi (2021) describes transactional leadership as a give and take style where the leader negotionates with other officers to achieve short term goals.

The incident for this reflection involved a domestic related incident which escalated in an alcohol induced and emotional setting. The challenge with dealing with this incident was balancing assertive intervention with effective de-escalation strategies and ensuring the safety of other members of the public. Through a critical reflection on my experience of this incident I aim to enhance my leadership skills and contribute to my ongoing development. 

As the first officer on scene, I assumed a leading role and adopted an authoritative leadership style to give clear instructions to the attending officers which included crowd control and information gathering. My approach aimed to bring structure and control to a volatile situation through clear direction and decisive action.

As the situations escalated with officers spread across the scene managing different groups, I shifted from an authoritative to a laissez-faire leadership style, allowing colleagues to make independent decisions. I remained focused on managing the individuals in front of me when I was informed via radio that one male had assaulted another. I arrested the suspect with the help of another officer after he became aggressive. A police van was requested to transport the detainee, but the large crowd delayed its arrival, increasing risk to officers until the male was finally secured in the police van.

After the male was placed in the van all other parties calmed down and dispersed. I then spoke to the officers at scene to determine who would be completing the write up and who would go to custody. At this stage I adopted a transactional leadership style as I negotiated with the officers regarding who would complete the required tasks. Through negotiation I have agreed with the other officers that if two of them took the male to custody, others completed CCTV enquiries then I would complete the necessary paperwork for the incident. This has been successful, and all officers were in agreeance with this plan. The result of this incident was a successful charge of the offender for the assault he committed. 
My immediate reaction on attendance was to gain control of the situation and prevent and harm becoming any members of the public or attending officers. I felt encouraged by the attending officers listening to my initial instructions and felt my choice of leadership style for the incident was justified. As the incident developed, I became frustrated with not being able to communicate with the other officers and be aware of what they were doing. This made me anxious as I no longer felt in control of the incident. I had to come to terms with not being able to communicate with other officers as I was unable to get diverted my attention from the subject in front of me. I gained confidence as the incident progressed and again felt rectified as my adapted leadership style of Laissez-faire was working. The other groups of people were being de-escalated and I was able to arrest the individual I after he was identified to have been committing offences. However, after calling for a van and realising that it would not be able to get to the desired location, I felt disheartened and a sense of responsibility for not directing someone to go and clear the roadway of members of the public. I felt disappointed with my decision making in terms of leadership style and felt that I put everyone on scene at risk. Once the offender was safely secure in the police van, I was aware that there still was a large amount of police work required to finalise the incident, as my shift were closely approaching our finishing time. I knew that the officers at scene would be wanting to get home on time and may be less willing to assist. After negotiating with the officers and getting the desired outcome I gained confidence again with my leadership skills. Through implementing the transactional leadership style, I was able to achieve the short-term goal of getting a successful charge on the offender. 

During the incident there were several points that went well as will as areas that could have been improved. A positive aspect of my involvement in this incident was my initial choice of leadership style. My use of the authoritative approach gave clear instructions to the officers in attendance and enabled prevention of immediate violence and ensured both public and police safety. Another aspect that went well was my transition in leadership style from authoritative to a laissez-faire style. As the incident evolved it would have not been possible to continuously communicate with officers at the scene and provide instructions. Using a laissez-faire approach enabled me to effectively deal with what was in front of me and the other officers to deal with the persons in front of them preventing any harm being caused. Furthermore, using a transactional approach with the officers to finalise the incident ensured assistance from them and resulted in a charge of the offender. 

A negative aspect of my involvement in this incident as a leader was the lack of problem-solving creativity from other officers. Due to the complexity of the incident and by taking an authoritative approach, I should have given clear instruction to other officers as they did not come and assist whilst I was arresting the offender who displayed challenging behaviour. I believe that the other officers did not assist me during this time as they were awaiting direction. The situation was also hindered because of my change of leadership style into the laissez-faire approach. The negative aspect of using the laissez-faire approach was that I did not instruct any officers to come over and assist with the arrests of the offender. The confusion of the authoritative approach on initial attendance and then no further instructions after adopting the laissez faire approach meant no officer initiative was used which may have resulted in an injury to myself and other officers. Another area that could have been improved was the management of bystanders and officers at the scene. The use of the laissez-faire approach at this stage of the incident heavily relied on officers taking their own responsibility for the required actions. The result of this was none of the officers were able to move on individuals who were deescalated, nor could they take responsibility for clearing the street so that the police van could gain access to allow the male to be placed safely in the rear of the van. 

During my involvement in this incident, I implemented authoritative, Laissez-faire, and transactional leadership styles which had varying amounts of success. Authoritative leadership which is characterised by a top-down approach where the leader possesses all the control and does not rely on anyone else for decision making (Thomas & Cangemi, 2021). The primary advantage of implementing this leadership style is the ability to provide clear direction which can be crucial in high stress incidents where quick decision making is necessary. A drawback of this leadership style is that it can reduce individual initiative and creativity with regards to problem solving (Abdillah, et al., 2025) resulting in officers pursuing a nonproductive approach and not making changes based off what is in front of them.
During this incident I implemented authoritative leadership when directing the initial officers to go and speak to the other two congregations of intoxicated persons. This initially worked as they engaged with the two groups however as the incident evolved, no individual officer took initiative and completed the required duties. This shows that an authoritative leadership style can be effective in a public order incident. However, it requires consistent monitoring and progression of clear instruction from the leader for it to be effective. If the chain of communication is cut, then officers will lack the individual creativity and initiative to deal with an evolving incident. 

Laissez-faire leadership style uses minimalist intervention and gives individual officers responsibility for their own actions (Campbell & Kodz, 2011). Gozubenli (2010) highlights that using a hands-off approach can allow experienced officers to feel empowered and make decisions independently which can potentially lead to greater role satisfaction. However, Sickles (2014) highlights a drawback for the laissez-faire leadership stating that this leadership approach can lead to less controlled officers. Sickles (2014) goes on to note that the use of force behaviour of officers under this leadership tends to be higher. A meta analysis by Russel (2017) found that officers managed under a laissez-faire leadership style tended to have reduced motivation and effort when completing tasks in compariosn with other leadership styles. This incident illustrates that whilst the officers were not being communicated with and allowed freedom in handling the incident, no officer took responsibility for assisting with the arrest nor did they take intiative. This may be due to a lack of motivation and effort of these officers to complete the task at hand.

Transactional leadership is where the leader uses negotiation and works with other officers to achieve short term goals (Thomas & Cangemi, 2021). An advantage of this leadership style is highlighted by Denstein (1999) who highlighted that transactional leadership appeals to the self-interests of subordinates and can lead to effectiveness in achieving short term goals. Using a transactional leadership style does have drawbacks as highlighted by Campbell (2013) who states that a reliance on a transactional basis can inhibit the development of a engaged workforce and prevents personal investment as individuals only complete a specific task for gain. This is supported by Morreal (2002) who highlights officers supervised by transactional leaders are less willing to exert extra effort in their duties. In the context of this incident, my use of a transactional leadership style was effective in achieving the short term goal of getting the offender to custody and charged. This worked because I was aware of the self interest of the other officers. I knew that the officer I negotiated with disliked completing any paperwork and thus I offered him the option of going to custody.

My involvement in this incident reinforced the importance of being able to be adaptable in your leadership style during policing incidents. Initially I used an authoritative leadership style but as the incident developed, I transitioned into a Laissez-faire leadership style. By demonstrating flexibility, I was able to successfully de-escalate the situation and apprehend the offender. By completing this reflection, I can see how it is important to be flexible with leadership style as certain styles better suit different situations.

To develop from this experience I will look to undertake further research and training into police leadership to allow me to be more aware of which style is best suited to a particular sitatuation. I will also look to develop my communication skills through practical application enabling me to better communicate when giving instructions.  Finally, I will continue to reflect on challenging incidents I attend to identify areas for improvement and build on my strengths. Reflective practice will help me develop self-awareness and enhance my professional competance.
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Task 4

Relevant areas of the National Policing Curriculum: 
Coaching, Mentoring, Assessment
 
 
	
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 
 



ANSWER:

The act of coaching and mentoring has played a crucial role during my probationary period, during which I have transitioned from a fresh student officer in his tutorship period looking to gain independent patrol status to an officer who has two and a half years of service. This essay will critically reflect on my three-year probation and the impact mentoring and coaching has had on my time in policing. During this essay I will implement Borton’s Model of Reflection (Borton, 1970). Mentoring in policing is a long-term developmental relationship that emphasises growth, which typically involves ongoing discussions (Murgado, 2015; The Open University, n.d). Coaching in policing is a less structured, performance driven approach focusing on immediate skill application and improvement within specific time constraints (Murgado, 2015; College of Policing, n.d).

There are multiple mentoring and coaching theories used in policing. A significant theoretical framework used in police mentoring is Bandura’s Social Learning Theory (Bandura, 1971) which emphases the importance of observation, imitation and modelling and is influened by factors such as attention, emotion, attitudes and motivation. The theory implies that learning occurs because people observe the consequences of other people’s behaviours. A further theory used in police mentoring is Kouzes and Posner’s Five Leadership Practices (Kouzes & Posner, 2017) which suggests that effective mentoring can lead to improved management of specific challenges, such has handling mentally ill individuals in crisis. 

A coaching theory used in policing is Cognitive Load Theory (Plass, et al., 2010) which suggests that training programs should be developed to enhance learning retention and facilitate the transfer of skills to the work environment. A further coaching model used in policing is the Learning Organisation Concept (Ortenblad, 2020). This framework examines how organizational support can influence the effectiveness of learning. Additionally, The Metropolitan Police implemented a bespoke coaching program that integrates various coaching models that acts as a supportive mechanism aligning with the principles of coaching in law enforcement (Keddy, 2008).

During my three-year probation, mentoring and coaching were essential in helping me develop professionally and meet organisational goals. My initial mentor guided me through the 12-week tutorship phase, helping me build the skills required for independent patrol status. Observing my mentor’s approach at incidents taught me effective de-escalation and communication techniques which I later applied independently. The supportive relationship helped reduce my anxiety during assessments and allowed me to build confidence through constructive feedback. A key example was managing a domestic violence incident using the same techniques my mentor had showed. This experience demonstrated how mentoring helped me adapt skills to new situations, reinforcing my development and performance in the workplace.

After around one and a half years of front-line service I was accepted onto the Sexual Offences Liaison Officer (SOLO) course which resulted in me being specially trained to attend Rape and Serious Sexual Offences (RASSO) incidents. This was a two-week intense course after which I was expected to be competent to attend initial reports of RASSO independently. I found that the training program was too theoretically heavy in terms of the content base and not enough time was spent on the practical implications of the theory. The coach that was assigned to the course did not seem to be aware of the entire structure of the course nor did they seem to be aware of the real-world implications of what a newly trained SOLO officer is expected to do. This is due to them coming from a forensic science background and not a policing one. I attended the course wanting to achieve a solid knowledgebase and practical application understanding so that I would feel confident in attending a SOLO incident independently. I left the course feeling unprepared due to the lack of practical inputs I received. However, a positive from the course was that the other officers in attendance supported each other through and post the course enabling me to continue expanding my skillset in that respect. Even though the coach assigned to the course was not aware of the structure due to them only being assigned last minute, they did provide vital information to me surrounding the forensics involved at a RASSO incident. 

Additionally, mentoring and coaching have contributed to the wider organisational goal of improving RASSO investigations. Operation Soteria Bluestone (National Police Chiefs' Council, n.d) notes that having specially trained officers attending these incidents leads to better victim engagement and higher investigation quality. By completing SOLO training and learning from experienced colleagues post-course I was able to develop the skills necessary to align with the initiative, ensuring a victim-centred and evidence based approach which is a key point in Operation Soteria Bluestone (National Police Chiefs' Council, n.d).

After becoming an established officer within my shift there has been occasions in which I have had to provide an officer with feedback post incident. When giving feedback I use the IDEA model (Indeed, 2025). Once I have identified an area that I need to comment on, I clearly describe the issue before providing positive reinforcement or encouragement regarding the area of good policing and then I outline what is required in the future. In addition to providing structured feedback, I have also been on the receiving end of constructive criticism, particularly during my tutorship and SOLO training. One example was when my tutor highlighted my initial decision making at a burglary scene was too hesitant. Through receiving direct feedback, I was able to refine my approach for future incidents, making more confident and assertive decisions. This reflects Kolb’s (1984) Experiential Learning Cycle which emphasises learning through concrete experiences, reflection and adaptation. Similarly, during the SOLO course informal peer feedback played a significant role in my learning as fellow officers and I exchanged insights and adapted our aproaches based on shared experiences. 

During my initial tutorship, having a mentor for twelve weeks enabled me to integrate into the team and acclimatise myself to the role. I believe because my mentor was already a part of the team unit, building a relationship with him over the twelve weeks enabled me to build a stronger relationship with the rest of the team. This is supported by Swanson (2004) who highlights that many law enforcement agencies recognise the dynamics created by mentoring which can facilitate the acclimatization of officers into their roles. A further article by Lavender & Todak (2022) implies that a police mentor can aid in their eventual carear advancement and retention. This shows that having a mentor in the intial phase can aid a student officer in becoming an integral part of the team and may prevent them from resigning. 

Beyond the professional requirement that mentoring helped me achieve, mentoring also helped me develop personal confidence in my decision making and communication skills. Initially, I found it challenging to assert myself in high pressure situations, but by observing my mentor and gradually taking on more responsibility I became more assured in handling incidents independently. This aligns with Bandur’s (1971) Social Learning Theory as I was able to adopt effective behaviours guided by my mentors behaviours reinforcing my own policing identity.

However, I was aware throughout my tutorship that there was a general lack of structure. This was because I had no control over what incidents I attended meaning at times it was luck based whether I would be called to an incident that would allow me to hit the criteria required to gain independent patrol status within the twelve-week perimeter. The unpredictability of police works also prevented me from going on attachments to the neighbourhood policing team and roads policing team. On both occasions I had to work late due to an ongoing incident meaning I could not make the start time of the attachment that was scheduled for the next morning. Lavender & Todak (2022) explain that a lack of structure during a mentor period can lead to missed oppurtunities. This shows that if there was a more structured approach to the tutorship then I would have had the opportunity to attend the allocated attachments which may have aided me in learning about those specific roles assisting me in future career progression.

Moreover, I can understand how Bandura’s (1971) theory of social learning was applied during my tutorship. On reflection many of the behaviours I use to negotiate challenging incidents was through imitation of my mentor in a desire to pass the 12 week tutorship period. This illustrates how having an effective mentor enables a student officer to present effective policing behaviours through immitation.

During my SOLO course, I found that having a coach fostered a positive and adaptive learning environment within the group in which officers bounced ideas from one another. This led to the creation of a SOLO group which we continue to use to support each other. A study by Passmore & Townsend (2012) found that trainees found coaching impacted positively to their learning by promoting flexibility. This suggests that coaching can encourage a more reflective and adaptive learning environment which is crucial for high-stake situations such as RASSO incidents. Furthermore, having a coach during the course prevented me in becoming overly anxious surrounding the impending first deployement as an independent SOLO officer. An article by Lumb & Breazeale (2002) supports this view as they found that coaching helped officers manage stressors before they escalated resulting in improved overall officer effectiveness. Upon reflection of my SOLO training, I was able to directly ask the coach questions that were causing me stress and obtain a direct answer which could be applied to real world implications. This enabled me to effectively develop my skills so that I could perform well in the workplace. 

A negative aspect I found with my experince during my three year probation was that I did not feel the coaching prepared me for real world scenarios. The de-contextualized practice I experienced is referenced in an article by Staller et al (2023) who highlights that a lack of practical context based teaching can negatively impact coaching resulting in trainees not feeling prepared adequately for real world scenarios. This may suggest that due to the lack of practical focus during the course, it made the level of coaching ineffective as it was not designed for the transfer of functional skills to the workplace which is a key point in the coaching theory of Cognitive Load Theory (Plass, et al., 2010).

Reflecting on the impact of mentoring and coaching throughout my probation period has highlighted both strengths and areas for improvement in the way these learning methods are delivered within policing. Moving forward, I intend to actively apply the positive aspects I experienced — such as the supportive relationship with my tutor and the peer-led learning from the SOLO course when I am placed in a position to mentor or coach others. By drawing on Bandura’s (1971) Social Learning Theory, I now understand the importance of modelling effective behaviours for junior officers, ensuring that I provide a professional example that others can emulate.

However, I also recognise the need for more structured and contextualised learning, particularly within coaching environments. Having experienced the drawbacks of a theory-heavy, decontextualised SOLO course, I would advocate for the development of training programs that better balance theoretical knowledge with practical, scenario-based learning. This would align with the principles of Cognitive Load Theory (Plass et al., 2010), allowing for better knowledge retention and transfer of skills into real-world policing scenarios. Where appropriate, I will aim to contribute feedback to course organisers or supervisors to help shape future delivery.

Additionally, as my career progresses, I plan to further develop my mentoring and coaching skills — through formal training or CPD opportunities. Utilising frameworks like the IDEA model has already helped me provide structured feedback, and I intend to refine this by incorporating reflective practice into my supervisory responsibilities. With greater experience, I hope to create a positive learning culture within my team, encouraging open communication, psychological safety, and ongoing development —key features of the learning organisation concept (Ortenblad, 2020).

Ultimately, this reflection has reinforced my belief that effective mentoring and coaching are essential for professional growth in policing. By taking these insights forward, I aim to not only enhance my own development but also positively influence those I work alongside.
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