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Inclusive Education in Higher Education

Inclusive Education aims to level the educational playing field for learners from minorities and those with disabilities. Upon conception it was primarily concerned with children’s education, but law and national policies have made it a requirement for establishments in higher education to offer equal opportunities and resources to those that need it. Today’s education practice is designed for the inclusion of everyone regardless of individual and personal characteristics, below are some key legislations that have contributed to the field. 

This paper intends to look at legislation and higher education policies, specifically policies from University of Wales Trinity Saint David (UWTSD), and how they promote inclusive education.  

In 1996 the UK government introduced the Education Act (1996) which ensured that children between the ages of 5-16 are required to be in suitable educational settings (Education Act, 1996). Despite this Act improving standards it had shortcomings in relation to inclusive education and did not adequately promote inclusiveness and equality to those with additional learning needs. To address this gap the Government passed the Special Educational Needs and Disability Act (2001) which aims to “to make further provision against discrimination, on grounds of disability, in schools and other educational establishments; and for connected purposes” (Special Educational Needs and Disability Act, 2001). This further ensures that educational provisions, including higher education, adhere to policies and regulations that promote fair and inclusive treatment of individuals with disabilities.

The Human Rights Act (1998), which came into effect in 2000, sets out the rights and freedoms of everyone in the UK, under the European Convention of Human Rights. Under this legislation everyone has a right to Education (Human Rights Act, 1998). This legislation further abolishes discriminatory practice and policies by asserting that everyone is entitled to education, although this does not guarantee access. 

In April 2010 UK Government created The Equality Act (2010) to ensure that services and provisions in Britain comply to rules and regulations that promote fairness, empowerment and reduced inequalities. 

The Equality Act (2010) was created to: 

make provision to require Ministers of the Crown and others when making strategic decisions about the exercise of their functions to have regard to the desirability of reducing socio-economic inequalities; to reform and harmonise equality law and restate the greater part of the enactments relating to discrimination and harassment related to certain personal characteristics;

Equality Act (2010) 

The Act has 9 protected characteristics “Age; disability; gender reassignment; marriage and civil partnership; pregnancy and maternity; race; religion and belief; sex; sexual orientation” (Equality Act, 2010) two of which do not apply to an educational setting, Marriage and Civil Partnership (Equality Act, 2010). According to this Act personal characteristics should not hold value and/or limit or deny an individual to have access to education.
In Higher Education this meant that policies, services and guidance had to reflect equality and inclusiveness. Ensuring that all learners had equal access to education and that support is available for learners that need it. 

In May 2008 the United Nations Convention on the Rights of Persons with Disabilities (CRPD) was formed. Their main goal is to advocate for change of attitudes and approaches towards individuals with disabilities (United Nations Convention on the Rights of Persons with Disabilities, 2008).
Under Article 24 of the CRPD it states that “State Parties recognize the right of persons with disabilities to education. With a view to realizing this right without discrimination and on the basis of equal opportunity…” (United Nations Convention on the Rights of Persons with Disabilities, 2008).
The CRPD ensures that it’s State Parties comply to this agreement by requiring them to provide comprehensive reports every two years of the progression of their implementation of the Convention (United Nations Convention on the Rights of Persons with Disabilities, 2008). This is beneficial in ensuring that the Government stays on top of the execution of provisions and services that consider the needs of people with disabilities and how it promotes inclusiveness. 

The key legislations above and others have positively benefited inclusive education. UWTSD has complied to these rulings by incorporating inclusive practice in their policies and services. An example is the UWSTD admissions policy which aims to be transparent and accessible and encourage applicants from a wide variety of backgrounds (UWTSD Admissions policy, 2023). The process is reinforced by providing services to applicants that may be perceived to have a disadvantage. For example, UWTSD offers contextual admission which considers circumstances such as a low socio-economic background and disability. The data is taken from the individuals UCAS application and allows the university to navigate any personal characteristics that could prevent an individual from accessing education (UWTSD Admissions policy, 2023). Once identified the university can take measures to aid and support this individual, this is also in line with professional standards by promoting “participation in higher education and equality of opportunity for learners” (UK Professional Standards Framework, 2011). The UWTSD Admissions Policy aims to support, protect and promote the characteristics underpinned in the Equality Act (2010). From Safeguarding and supporting underaged learners , refugees and asylum seekers, to applicants with additional support needs (UWTSD Admissions policy, 2023). This highlights UWTSD inclusive practices within its establishment by aiding individuals to overcome difficulties that may stop them from accessing education. 
Upon admission to UWTSD there are further policies that aid students during their studies to promote inclusiveness and equal opportunities. Notable policies include “Student Pregnancy, Maternity, Paternity and Adoption Policy”, “Support for Study Policy” and “Mitigating Circumstances Policy” (UWTSD Academic Quality Handbook, 2023). These policies uphold professional standards and aspire to: “teach and/or support learning”; “Develop effective learning environments and approaches to student support guidance”; “Respect individual learners and diverse learning communities”; “Promote participation in higher education and equality of opportunity for learners” (UK Professional Standards Framework, 2011). 

In April 2011 following a consultation of the Equality Act (2010) General Duty was implemented on listed bodies in Wales (Equality Act (Amendment) Schedule 19, 2010) to ensure the advancement of equality and opportunity. Part of this amendment required listed bodies in Wales, including UWTSD, to develop a Strategic Equality Plan. The plan lists the establishments equality objective and includes steps on how this is achievable (Equality and Human Rights Commission Guidance, 2011). Listed bodies are also obligated to produce an annual report informing of their progress, submitting relevant data that aids in obtaining their equality objective (Equality and Human Rights Commission Guidance, 2011). General Duty ensures all authorities comply in promoting equality of opportunities and aim to reduce discrimination against individuals with protected characteristics. 
Hart (2018) concludes in her paper that in order to abolish discrimination in education she calls for policies to be intersectional. The Sen-Bourdieu Model (Hart, 2012) states that access to services alone cannot guarantee a conversion to capabilities. Other constraints such as finance, transport, family or cultural beliefs still affect the individual’s ability to access education. According to the model, if government policies and societal attitudes changed and capital support is reflective of this it could lead to individuals having a more inclusive access to education (Hart, 2012). Educational systems have improved inclusivity through the implication of the policies and legislations mentioned above and General duty offers some form of accountability. Though the ever-shifting social economic landscape of our society could be better aligned to support individuals’ abilities to attain their right to education.


Inclusive Education: Case Studies

For this part of the paper, I will be looking at three case studies. A summary of analysis and statement on how I, as a practitioner, will proceed will follow. For the purpose of these case studies, I will take on the role of a Psychology lecturer for University of Wales Trinity Saint David (UWTSD). Therefore, when discussing services and policies for the individuals below I will be referring to UWTSD protocol. 
Megan 
A prospective student who has declared she suffers from social anxiety and needs mental health support. She may also suffer from dyslexia, but no formal diagnosis has taken place. After undergoing an initial interview, she has disclosed her worries about the upcoming change. 
Directing Megan to Student Services will be top of the list as a formal needs assessment can take place. This service will be able to offer Megan support and advice on how the university can help. I will then be informed by the university oh how to proceed. 
Within the classroom I can make reasonable adjustments to aid Megan in her learning. I can ensure that lecture resources are available to her before class via online and as a paper copy, it will allow her to go through it and take notes beforehand. Pino and Mortari (2018) found that this method aided dyslexic students in class as it allowed their attention to focus on one task at a time. By doing so I am also showing a commitment to designing and planning learning materials that results in a more effective teaching that supports the learner, in accordance with the UK Professional Standards Framework (2010). Use of guidelines given by the British Dyslexia Association (BDA) on how to ensure her needs are considered when creating resources will be considered. For example, using readable fonts such as Arial with large font sizes, between 12-14; backgrounds with single colours; writing in concise, short sentences that use an active voice and ensuring consistent structure is used throughout (British Dyslexia Association, 2022). Recording the lectures can also aid Megan in her learning as it can allow her to revisit fragments of the lecture that she may have been unclear about or times where her attention was elsewhere (British Dyslexia Association, 2022). 
With regards to Megan’s social anxiety, I can aid by exposing her to social situations slowly throughout the course of her study. Russell and Topman (2012) suggested that in order to break the negative feedback loop, that takes place in social anxiety, promoting engagement and exposure in social interactions such as group work and public speaking can help in breaking the cycle. I can start with small group work and build it up to small class presentations and eventually large class presentations. Megan mentions that she has experienced social anxiety since childhood so extra support may be needed to break the cycle and build her confidence. Offering tutorials immediately after and a follow up when such social engagements occur can allow for feedback and promote self-reflection on Megan’s part. This may help in alleviating some of Megan’s anxiety and prepare her for certain programme requirements such as placement, where she will interact with new people. Also depending on the severity of Megan’s mental health further discussion on certain aspects such as triggers may need to be explored. This can prepare myself for any course content alteration or if any prior notice needs to be given to Megan. This teaching strategy supports the use of “evidence-informed approaches and the outcomes from research…” in accordance with the professional standards for higher education (UK Professional Standards Framework, 2011).  
Dafydd
Potential student joining the programme who has disclosed his disability: cerebral palsy and partially sighted, though not a registered blind. Able bodied with the use of crutches but tires easily. Uses assistive technology in class though finds notetaking difficult. He is keen in keeping his independence, though he is moving away from his support system. 
First point of contact would be student services as they can assist Dafydd with gaining access to any additional support that can help during his time at university. 
[bookmark: OLE_LINK1]To ensure that Dafydd can access the room with ease I will submit a request with regards to room allocation. Choosing a room located on the ground floor of the IQ building will ensure that Dafydd can have easy access to facilities such as the café, computer room and water fountain. Classroom layout is also an important factor to consider. Vaugn, Alsolami and Swanson (2022) claims that establishing classroom logistics such as furniture can improve the comfort and safety of all learners. A university wide memo can be sent out to prohibit the rearrangement of this room, and if it cannot be avoided furniture is to be restored to its original configuration. This also considers Dafydd’s request with regards to his independence. Guaranteeing room and furniture arrangement is consistent lowers the probability of Dafydd requesting for any assistance and will result in his empowerment. This is also in line with professional standards as I am creating an effective learning environment and using an approach that supports my students (UK Professional Standards Framework, 2011).  
Adaptations to teaching strategies can also be implemented. According to guidance published by the Welsh Government evidence shows that enhancing the visual mode of resources can benefit visually impaired learners (Welsh Government, 2019). For example, enlarged texts, simplified diagrams and an increase in colour contrast can all benefit a visually impaired learner (Welsh Government, 2019). Offering alternative forms of written resources should also be considered when creating course content. For example, ensuring that essential book recommendations are available in audio or large text format. As Dafydd is joining the programme next academic year this should be ample time to request alternative forms of resources and if not, suitable adjustments can be made to the course content. This corelates to another professional standard as I am designing and planning programmes of study that is suitable to the learner (UK Professional Standards Framework, 2011). I can also offer recordings of the lectures and via moodle. According to the charity Scope individuals with Cerebral Palsy can experience fatigue and exhaustion (Scope, 2022). As Dafydd has already expressed that he tires easily there may be times during the semester where he may suffer from this more. Recorded lectures can offer Dafydd the opportunity to catch up on his own time, at his own pace and give him the reassurance that he does not miss any vital group discussion. This can help enhance his learning and promote inclusion especially on days where Dafydd’s condition is worsened. Professional Standards are reflected in this teaching strategy as it shows the usage and value of suitable learning technologies (UK Professional Standards Framework, 2011).
Alys
In Alys’ case I will have to inform my Programme Director in line with university policy as they will have to discuss her situation in further detail (UWTSD Student Pregnancy, Maternity, Paternity and Adoption Leave Policy, 2023). In accordance with university policy, I will adjust my practice to accommodate Alys such as showing empathy and understanding of the need for absences (UWTSD Student Pregnancy, Maternity, Paternity and Adoption Leave Policy, 2023). To ensure that Alys can catch up on content during absent days I can provide extra tutorial slots. I can offer these on site or online to suit her needs, giving her this option can alleviate additional worries such as transport or conflict with appointments. This also shows that I am considering the use and value of technology in aiding learning and support of the learner (UK Professional Standards Framework, 2011). During these sessions I can go over points that may be unclear or areas where she may need extra support. This also shows that I can develop and provide an effective learning approach in order to support her needs (UK Professional Standards Framework, 2011). I can also use this time to informally assess Alys’ well-being. As a woman pregnancy can bring with it additional worries and constraints, in Alys’ situation it may come with even more. By informally assessing how she is handling her new situation it can aid me in deciding if any other steps need to be taken to help her. For example, under the Need for Study Support Policy signs of deterioration in personal hygiene and self-harm can call for a Study Support protocol to take place (UWTSD Support for Study Policy and Procedure, 2023).
 Recording the lectures could also be another option to offer. By recording the lessons and having them available online Alys can have the extra assurance that she is not missing out on lectures. This could be useful for her in instances where she is unable to attend or during times where she may have to step out of class. During pregnancy a woman may have increased toilet trips or episodes of nausea, this may cause Alys to take extra breaks which could lead to her missing out parts of the lecture, group activities or discussions. 
All these strategies can aid in supporting Alys during her pregnancy and studies by allowing her to participate in lectures in a more comfortable and flexible manner. In turn this can lead to a lower probability of Alys dropping out of her studies and result the successful completion of her course. Research carried out by the US department of Education office found pregnancy to be the most common reason for female student drop out (U.S. Department of Education, 2013). By making these reasonable adjustments it is “promoting participation in higher education and equality of opportunity for learners” (UK Professional Standards Framework, 2011).
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