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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here

I have been an Hourly Paid Lecturer at UWTSD for the past 18 months, of which I have accumulated over 200 hours of teaching practice within the institute of Education and Humanities, supporting the full-time lecturing staff in many duties. Following the completion of my PCET, I have been fortunate to be mentored by the team in all aspects of teaching, learning and supporting students. Within my role I am tasked with preparing modules in accordance with the module outline, ensuring that the information is up to date and relevant, including relatable sources within the fields of advocacy and social work and the criminal justice system and delivering the modules to students in a blended capacity (face to face, online and distance) who are reading for a degree on either the BA Advocacy or the BA Sociology pathways, levels 4, 5 and 6. I am also tasked with setting and marking assessments, conducting assessment tutorials and marking them in line with the generic assessment criteria. A further element of my role includes student engagement in the form of personal and group tutorials and signposting to relevant services, including the student support services. 
Alongside my professional lecturing role, I have been fortunate to participated in research within UWTSD as a research assistant, assisting on projects within institute of Education and Humanities. My main duties within this role comprise of transcription analysis and the review of interviews, interviewing and analysing the interviews using NVivo, categorise transcripts from interviews and focus groups to demonstrate extrinsic data in the form of opinions, and also intrinsic data in the form of funding acquired by the interviewee. These areas of research are relevant to and essential within my teaching practice as a for of CPD within the field.










SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here (593)

I have explored multiple teaching approaches through pedagogical research within my professional practice, including, but not limited to, the humanistic teaching method (V3). Humanistic theory has strongly influenced my professional teaching practice (K1-K2; Patterson,1977). During lectures humanistic theory has allowed students to connect on a personal level by developing a learning environment that feels ‘safe’, active engagement through time to collaborate as pairs/teams with the lecturer. By designing the lesson plans around students' interests, ongoing evaluation of engagement allows for flexible teacher and responds to Maslow’s (1943) hierarchy of needs. Student feedback demonstrated engagement with module content/lectures indicating that they were ‘excited’ to explore their own interests less prescriptively, resulting in greater debate and discussion during lectures.

Within my development of module content, I have utilised the TPACK framework with the humanist teaching approach (K2-K4-V2-V4; Harris, Koehler and Mishra, 2009). TPACK focusses on three core contexts: Pedagogical Knowledge, content knowledge and technical knowledge, (Harris, Koehler & Mishra, 2009). I have implemented this by utilising the online learning environments (Teams/Moodle) in the development of module content including accessible materials (PowerPoint presentations/reading material/classroom handouts/Vevox/Online-Quiz-Links) adapted for the diverse needs of students (K4). I also use the platforms to give clear directions for what materials will be needed for each lecture in advance. This provides the student with the autonomy to learn, develop and grow their understanding of the subject area in a way that is best suited to their individual circumstances and needs (V1-V2). Further student feedback demonstrated more activity with the digital content outside of lecture times, further resulting in greater discussion during the lectures.

Underpinning module creation is the concept of ‘theory and policy in practice’ (K1-K6) strategized as the ‘theoretical model’ coined by a senior member of staff and module creator (V5). This concept encourages students to engage with the sessions using their own ‘lived in experiences’ to engage with session content inclusive of both policy and theory (V2). Focusing on humanist theory, this is achieved by viewing each student as an individual on their own learning journey (K1-K3-V2) which can, at times, move away from the topic area. This supports Vygotsky’s (1978) sociocultural theory, that views learning as a social process. I demonstrate this by providing a blended interactional platform both online and face-to-face, allowing students from the wider participation to partake in discussions in a ‘forum’ capacity, categorising theory, policy and practice as headings, where students can input their own ideas/thoughts/interests. This provides the ‘scaffolding’ to expand the ‘zone of proximal development’. This benefits the students as they can explore individual interests within a ‘peer lead’ discussion from a critical perspective (K3), promoting discourse and engagement within the cohort and explore new concepts that may not previously have been explored. This can be challenging as a professional, as often plans within the lecture can be deviated from due to these online forum discussions, continuous CPD is essential to facilitate this within the classroom (K5). 

I have developed ‘study skills’ sessions to support students with their descriptive (Level 4) and Critical (Level 5) writing skills (K4). I have delivered these sessions to students in our academic tutorials using PowerPoint to ensure retention of the knowledge and understanding of academic writing, including referencing, essay formatting and seminar presentation structures and ensured that the information (PowerPoint and Recordings) is available to students within each module in a digital format (V2). This has provided the students with multiple resources to refer to throughout their studies, allowing continuity of information. This was received well by students, and evidence of use was demonstrated within produced submissions. 





	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here (600)

My lecturing role embraces the blended learning approach; face to face, online and distance (recorded), requiring me to be adaptable with teaching strategies as different environments create different contexts (A2-V1; Minton, 1997 p.45). To implement this, I aim to teach in a Socratic manner, facilitating the lectures by offering careful questioning and guidance, opposed to the didactic approach (K2; Jarvis, 2004 p.157). The field of advocacy and sociology gives emphasis to equity within society with a viewpoint of individual morals and ethical values. I aim to model the same values that are embedded within the degree structure with my students in the learning environment (V2) This is demonstrated using Banduras social learning theory (V3; Aubrey & Riley, 2022 p.164), and the exploration of self-efficacy and self-regulation as a starting position when new students enter the degree programs, which I feel provides the students with a firm foundation moving forward within their degree. This ensures consideration of individual learner’s identities and the ability to provide the learners with an environment that facilitates, challenges, and encourages their academic journey to encourage personal and emotional growth (V2), and supports the Wellbeing and Future Generations (Wales) Act (2015), which places a duty on me as a professional to embed the seven well-being goals, ‘enabling people to fulfil their potential no matter what their background or circumstances’ (V1-V2-K1-K2). 

I aim to develop critically reflective practitioners by incorporating reflective practice throughout the modules. This supports the students to explore theory and policy in practice, using examples from ‘real life experiences’ and explore the critical evidence within academic research including both theory and policy (K3). This is achieved by exploring a topic using the concept of theory and policy in practice and asking the students ‘What are your thoughts?’ ‘What is your viewpoint on this?’ and then asking them to find the academic evidence to support/argue against their viewpoint. This develops the reflective/critical skills needed within education alongside their own life skills that are transferable to their professional practice (V3). This is demonstrated in the blended environment, as students can communicate their research findings with one another on multiple platforms, allowing for extensive conversation and deep learning, as many of the students are from diverse backgrounds, they are able to view and consider concepts through each other’s viewpoints, and gain an understanding of sociological aspects that may not have been apparent to them before (K1-K2-K3-V1-V2; Jarvis, 2007 p.9; Gredler, 2005 p.269). 


The use of digital technologies has increased the potential of student learning and has provided the opportunity to expand my own knowledge within digital pedagogy (K4). To demonstrate this, I have implemented Kolb’s (1984) Experiential Learning Theory (ELT) and the pedagogical four-stage learning cycle approach within my teaching practice (V3-K2). The humanistic approach affords the students the reassurance of discussing ‘real life examples’ in practice that are relatable to student experiences both personally and/or professionally, encouraging students to explore feelings, open-mindedness and adaptivity to change as opposed to a ‘systematic approach to situations and problems’ (Aubrey & Riley, 2022 p.240). Development of these core skills provides the students with a multifaceted skillset, that is embedded within the QAA Benchmarking Statement for Social Policy (2019) Sociology (2019) and Education (2019) as best practice (K5-K6). As a practitioner, it is essential that I critically engage with the benchmarking statements and implement them within my practice to promote a culture of quality enhancement and student engagement, with recognition given to the UWTSD Academic Quality Handbook (2022-23) Chapter 3: Quality Enhancement which promotes student voice and wellbeing, supportive of the humanistic approach that I have adopted within my teaching practice. 





	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here (587)

The use of both formative and summative assessment within my teaching practice ensures appropriate academic standards and have been developed with the consideration of the diversity of students that enter onto the degree programs (V1-K1-K5). I am committed to ensuring that assessments are approached in a holistic manner that is both inclusive and equitable for students of all learning types/styles and cause no barriers to obtaining achievement, as illustrated within the UWTSD Academic Quality Handbook (2022-23) Chapter 7: Assessment: Taught Programs (K5-K6). During lectures I explore with students the ‘rationale’ for assessment, using tutorials that ‘unpack’ assessment questions to promote the engagement of the learner (V2-K2-K4). Consideration is given to Lave and Wenger’s (1991) Socially situated learning approach, involving learners in the process of social activity, as opposed to learners being passive receivers of knowledge. This supports learners to develop skills and knowledge that are related to the core module outcomes, supported by materials used within lecture content.

I have engaged with CPD focussing on digital pedagogy, of which I have utilised within assessment, encouraged by my academic discipline. Assessments within my discipline are diverse, to allow for measurement of multiple skills (K3-K5-K6-V3; Jarvis, 2004, p.234). To demonstrate this, I have implemented ‘Microsoft-Sway’ as a digital platform to develop a ‘portfolio of evidence’, providing an opportunity to demonstrate their knowledge and understanding in a creative capacity, using a strategy that is best suited to them (K4-V2; Race, 2008 p.58). This supports the criteria within the UWTSD Academic Quality Handbook (2022-23) Chapter 7: Assessment: Taught Programs (K5-K6) which has been gratefully received as an alternative to traditional essay writing.

I have integrated formative assessment within my lectures with an aim of corresponding them to the summative assessment (K2-K4-V3; Black et.al, 2003) by placing them in ‘bite size’ intervals when exploring topics. An example of a formative assessment would be an activity for the students to participate in as a group, by means of a practical exercise (V2-V5-K3). For example: The topic of the lecture would be ‘Voice and Empowerment’ The aim of the lecture is to explore active listening skills and the formative assessment would include ‘In pairs, tell your partner about your dream holiday’, then the individual who was ‘actively listening’ would then repeat the holiday back to the group. These exercises demonstrates the students ability to contextualise the theory and policy within a practical example, and allow for formative feedback from me as the practitioner, and an opportunity for peer feedback and discussion (K1-K2; Aubrey & Riley,2022 p.352), enhancing these skills affords the students skills not only within the field, but also with interpersonal skills, such as confidence, demonstrating theory and policy, in practice (K2-K4; Ginnis,2002 p.47). 

The feedback process in which I have adopted for both formative and summative assessments is designed into three categories, 1. General Comments; focussing on the process, layout, and the ability to use academic references. 2. Submission specific comments; focusses on the specifics of the assignment questions and the topic they have chosen to focus on 3. Feedforward: recommendations for future submissions and support where needed. Each category is designed to support the student with consideration to Dylan Wiliam’s pioneering work on assessments for learning (V3-K5-K6; Wiliam, 2011). Each category is supportive of developing students’ academic skillsets (reading/research/learning), by identifying where improvements can be made, celebrating skills demonstrated and offering guidance for ’next level writing’ (K3). The feedback is gratefully received by students, evidenced by classroom discussion of feedback, followed by feedback being taken into consideration within their next submission. 






	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here (594)

Following the Covid-19 Pandemic, the dynamics of adult learning has entered a new paradigm that demands multifaceted approaches to the learning environments and approaches to pedagogical learning (K1-K2-K4-V1-V2; Oyedotun). I have adopted digital pedagogy to ensure continuity of education in a virtual capacity. Learning from this has provided me with the confidence to deliver in the blended approach (K4-V2-V4). It is evident within this new paradigm, that for learners, the blended approach provides them with an accessible platform that is conscious of each individual lifestyle, creating an equitable structure that takes away barriers to learning (V1-V2-K1-K2; Peters et al., 2022).

The teaching environments within my institution varies from face-to-face/online/recoded (distance)/seminar workshops/assessment tutorials/personal tutorials, which allows for diversity within the development of effective student learning (V1-K1-K4). It is the variation of environments that allows the learner to utilise their own agency within their learning journey, and for learners of all backgrounds and abilities to engage with their learning in a way that suits their own needs (V2; Rogers, 2002 p.93). My own action research into the impact of humanistic teaching on student engagement demonstrated the individual qualities that students need from me as their lecturer (V3). The findings suggested that students were more engaged with lecture content when they were provided with multiple environments that offered a ‘change of scenery’ as opposed to traditional teaching practice of sitting in a room, with a desk and a chair.

This has impacted my own teaching practice as I have a conscious awareness of how my students learn, of which has been reflected in my module plan (V1-V2-K1-K2). Within my professional practice I have implemented the extended idea of the experiential learning approach of John Dewey (1963) who argues that ‘the aim of education is to promote growth’ (K1-K2-V3; Bates, 2016). This is evidenced by positive formal and informal feedback from the students.

From an organisation standpoint, working in a blended capacity can have many challenges when teaching, forcing me to be creative in my teaching methods, an example of this could be the use of ‘break-out-rooms’ on teams for groups of individuals to have group discussions surrounding a topic (K4-V2) which allows students to discuss, plan or debate in a virtual environment, alongside the group discussion within the classroom, which can then be brought back together for further discussion. This has been well received by students who have demonstrated connectivity with peers and greater discussion/debate within the lecture. Online learning platforms (Moodle/Teams), allows for ‘forums’ to take place, with postings about research found that is inclusive of distance learners as distance students do not have the opportunity to interact directly with the class they are still able to develop their critical thinking skills with the entire cohort, ensuring that professional standards within the QAA Education (2019) and the UWTSD Academic Handbook: Chapter 3: Quality Enhancement (2022-23) are adhered to (K5-K6). 

Within my lectures I have introduced gamification as a strategy of learning, which I have found is well suited to the learners as a ‘break’ from traditional pedagogical learning, and as a form of assessment (K4; Pusztai, 2021). Platforms such as Kahoot! provide students with interactive activities within the classroom, and Vevox can be embedded within the Moodle platform to engage with distance learners as a form of polling, of which I have implemented throughout the modules in which I teach. By working in this multifaceted context, I am confident that my understanding of both professional values and core knowledge are a demonstration of professional practice, allowing my students to ‘model’ this within their own professional practices. 
 






	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here (591)

Within my professional practice I am actively developing my skills in many areas, looking for opportunities to expand my own pedagogical and discipline knowledge (K3-V3). I have achieved CPD within my own discipline, most recently attending a webinar series in Generational Trauma and Global sustainability (UNESCO), which has supported my own personal interest in the Trauma-Informed approach, a pioneering approach used within advocacy practice (V3-K1; Menschner and Maul, 2016). I have been able to implement this within my teaching to demonstrate theory and policy in practice, which has been well received by students. Further to this, it has also afforded me the opportunity to reflect on my own interaction with students (V3-V4). The student cohort consists of individuals from diverse backgrounds, many of whom, their reasoning of being on these programs is due to personal trauma. This can be a complex matter when exploring topic areas such as child abuse or domestic violence for example. Understanding the trauma-informed approach has allowed me to implement it within my classroom, which compliments the humanistic approach (V1-V2-V3). 

I have also attended CPD in Digital Pedagogy (UWTSD) with a six-week webinar series that had a strong focus on student engagement and enhancement of digital platforms. This has provided me with both the practical skills to implement within my digital content, and methods that can be utilised within my teaching practice (K4). Following the webinar series, I have implemented the suggestions made, identifying that I had limited engagement with the online learning platforms (Moodle and Teams), and as a result I have had greater engagement with my online learning platforms and a greater response from students when working in the blended approach (V2-K1-K2; Barber)., adhering to both the QAA Education and the UWTSD Academic Quality Handbook (2022-23) for a culture of enhancement and student engagement (K5-K6). 

I have an active role in research within the university, participating as a research assistant for Government funded research within the Youth and Communities sector and I am currently actively involved in research as part of the Institute of Education and Humanities at UWTSD, participating in research into the impact of SpLD and late diagnosis (V3-V5). This has provided me with a greater understanding of SpLD’s and the impact that has on students learning and abilities, including student identity (V1-K1; Lawrence, 2000). A commonality between the research and my professional practice is the understanding in relation to students with dyslexia, and the support needed from the practitioner from the perspective of an individual with dyslexia (V3). Prior to the research, I was aware of dyslexia and the barriers that an individual with dyslexia may face, however, I was unaware that an individual with dyslexia may have a barrier to understanding the words that I was speaking within the classroom. Understanding this has been a pivotal moment for me in educational pedagogy (K1; Snowling, 2013) and I aim to publish a paper with a focus on Dyslexia: A Barrier to Generational Language. The research suggests that individuals with dyslexia may find it difficult to comprehend the spoken lectures, and as a response to this I have implemented within all my lectures a ‘two-stage approach’ to discussion (V3-K1-K2). The first stage uses academic language as a ‘demonstration’ of best practice, the second stage ‘breaks down’ the academic language used to ensure comprehension at all levels, including a demonstration in practice (K2-K3). When complex language is used within the classroom, the two-stage approach’ provides clarity for the learner, affording them the inclusivity, growing their confidence within academia and building self-esteem within themselves (V1-V2-V3-V4-K1-K2). 
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Sharon Cole

	Job Title
	HPL

	Fellowship Status
	

	Institute/Centre/Unit
	sharon.cole@uwtsd.ac.uk

	Email address
	c.lohmann-hancock@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Sharon has worked along side me for the past year.






	Second Referee:


	Name
	Ken Dicks

	Job Title
	Lecturer/ Program Manager

	Fellowship Status
	

	Institute/Centre/Unit
	Institute of Education and Humanities

	Email address
	ken.dicks@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Ken is the program manager for the BA Advocacy and BA Sociology and has been a source of guidance and support throughout my HPL work.






SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Laura Jenkins

	Date 
	26/05/2023



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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