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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


	ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)





(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)


(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 






















	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel that the way in which I have researched and thought out the structure of this assignment went well.
	I feel that my critical analysis throughout this assignment could have been improved further.
Also the ability to fully discuss and interact with further research and reading could have been greatly improved.


	Student’s Name
	Katie-Mae Scorey
	Date
	14/12/17

	Student’s Signature
	K M Scorey
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Critically analyse your creativity and enterprise dispositions in terms of the EntreComp framework and how you might develop these to the next level and demonstrate progression. 
Creativity has been defined by National Advisory Committee on Creative and Cultural Education as an ‘imaginative activity fashioned so as to produce outcomes that are both original and of value.’ (N.A.C.C.C.E. 1999: 30) Within the report they acknowledge that the process of being creative allows something original to be produced. There are four parts that are accompanied with this definition these include using imagination, pursuing purposes, being original and judging value. Being imaginative requires thinking in ways that may not be used currently and building on these thoughts to create ideas. Desailly (2012) agrees with the definition created by the N.A.C.C.C.E, she writes about how using imagination is something that brings elements of newness in what people see as creativity, which includes being original this links back to the four parts. This idea of newness allows the reader to think about something has never been thought of before and is a completely new way of thinking, linking to being original. This links with the models of divergent and convergent thinking. Proctor (1999) discusses these thinking processes by discussing that, divergent thinking is the process of generating lots of different ideas against a problem or a question creating alternatives to the solution. The convergence side is then limiting the ideas produced to create outcomes that are practical and will be beneficial, which is opposite to the divergent side of this thinking process. The divergent and convergent thinking processes cannot be used together at the same time, as the convergent process does not promote creative thinking as it is are part of the rational thinking process. However they can be used in conjunction towards the same problem, by using divergence thinking to come up with ideas, and then using the convergent thinking process to rationalise thoughts and come up with ideas that are beneficial. The Mindtools website (2017) discusses DeBonos thinking hats and discusses what each of the hats represent. DeBonos thinking hats could be used within this process by; using the green hat for creativity to brainstorm ideas as part of divergence thinking, and then use the yellow hat for the positive thinking towards ideas and to look at the benefits. The black hat could represent the risks and look at the negatives towards the ideas. The thinking hats would work within teaching children and young people to be creative and use their imagination but then be critical of these ideas, teachers could use the idea of the hats within their own thinking processes also.
The word enterprise has been defined by the Quality Assurance Agency for Higher Education ‘as the application of creative ideas and innovations to practical situations.’ (2012: 8) This would require individuals to be able to creatively think, to develop their ideas and thought processes and apply these to practical situations. Enterprise skills have been defined as ‘generic skills that are transferrable across different jobs’ (Foundation for Young Australians, 2016:1) this will allow children and young people to develop ready for their future careers outside of education, these skills can also be transferable throughout the curriculum allowing children to become more rounded learners.
The Entrepreneurship Competence framework (EntreComp) (Bacigalupo et al. 2016) was created following the ‘Recommendation on key competences for lifelong learning’ (European Parliament and Council, 2006). This framework aims to allow every individual to have a ‘capacity to turn ideas into action, ideas that generate value for someone other than oneself’ (Bacigalupo et al. 2016:7) with schools and other education facilities to teach children and young people the skills required to become enterprising. This framework can also be used by teachers to evaluate their own skills regarding their enterprise skills; the framework will be used within this essay to evaluate the author’s own creativity and enterprise dispositions. The EntreComp framework (Bacigalupo et al. 2016) provides 3 different areas within its ‘conceptual model’, these areas include different competences that can be achieved within creative and enterprise activities. The framework allows individuals to be prepared with the necessary competences, to be successful in a world where we do not necessarily know what the future holds.
Teaching itself has been described by Barnes (2015) as ‘a creative act relying continually on chance meetings of ideas and materials, curiosity, flexibility and adventurous thinking.’ (Barnes 2015:173) Building on ideas and then developing these to become a creative outcome are aspects of teaching which are carried out regularly in schools by children. Desailly (2012) discusses the importance of how teachers understanding their own creativity and by becoming a creative model to children, by showcasing their ideas, helps the learners discover their own creative skills. This however does not mean showing the individuals their own version of the piece of work they may be teaching, as this prevents the children’s creativity to be presented and prevents original, imaginative thought. Thorne (2007) writes that ‘We need people who learn from others’ mistakes. We need people who instead of asking ‘Why?’, ask ‘Why not?’ or ‘What if…?’ We need people who are capable of thinking crazy, out-of-the-box thoughts; we need people who shake us out of complacency.’ Children should question their own creativity and the possible creative ideas of others; thus this will allow children to build on skills they will use in later life. 
For a teacher to be enterprising they must be able to equip the learners with the competence and confidence to generate ideas and to help build their skills in order for them to successfully produce ideas. In an article written by Jones (2016) he discusses the importance of enterprise education to children and for their futures, he states ‘No other domain of education is poised to help develop the specific attributes students need to navigate and succeed in the 21st century’ (Jones, 2016:2542) This is important to the future lives of the current students in schools, as they will need these skills later on in their future lives and careers. Elmes has written a piece for the Times Higher Education website and has quoted Boehm he writes ‘Professor Boehm said “Eighty per cent of jobs that will exist in 2025 don’t exist today; we have to prepare our students and graduates for a world that’s essentially not possible to prepare them for.”’ (Elmes, 2017.) This requires teachers to prepare children for a world of work we do not know what may be on offer to them. Therefore teachers should equip children with the necessary skills required to produce work and ideas, and to be creative in order for them to be informed and prepared for their future careers. This will allow the children to be successfully prepared with skills they are able to adapt to a range of different careers. Donaldson (2015) wants all children in Wales to be to be ‘enterprising, creative contributors.’ To be these individuals they must ‘connect and apply their knowledge and skills to create ideas and products.’ (2015:29) Which links to Jones and Elmes, as it is important for children to be able to have the skills and competencies in order to successfully be prepared for the future, a future which may not yet be known.
As discussed within the this paper the  author will reflect of their personal experiences within her Professional Teaching Experiences over the past two years, and use the EntreComp framework (Bacigalupo et al. 2016) and the conceptual model (see Appendix 1) to analyse the author’s creative and enterprise skills against the model and framework. The framework is split into three areas ‘Ideas and opportunities’, ‘Resources’ and ‘into action’ within these three areas are then competences that are skills that help promote enterprise skills. 
Within the ‘Ideas and opportunities’ area there is a competence ‘Learning through experience’ this is something that is important to a teacher’s personal experience as they are constantly learning through their teaching and through the understanding of the learning that takes place. Within the authors most recent Professional Teaching Experience (PTE) there was a lesson being taught on symmetry. During this lesson (see appendix 2 for the reflection of this lesson) the author observed that some of the children did not understand what was taught by the end of the lesson. This then required the author to think about new ways of combating complete understanding from all children. The following lesson on symmetry the author spoke to the children who were struggling individually, identified following the marking of the books and observation, and explained in a new way the process of symmetry and worked with them on a question to observe if they had understood the process. This allowed the author to gain knowledge that not all children will understand straight away and it may be a requirement to teach something in a new and different manner, as all children learn at different speeds and in different ways. Arthur and Cremin (2010) talk about different classroom approaches that build on children’s understanding, in one of these approaches they write ‘Reflecting and evaluating – Identifying children’s errors, using them as positive teaching points by exploring together.’ (2010:121) This was a way of teaching which required the author to use skills to teach the subject in a new manner as some of the children had not understood, and discussing these together with the children allowed the author to have an understanding on how to teach this for better understanding next time. It is important to be critical of yourself and reflect on what you have completed as Robinson, Bingle and Howard (2015) have stated ‘Taking ownership of your reflection harnesses a powerful vehicle for change in your practice.’ (2015:7) By reflecting and creating targets the author is allowing herself to be critical this allows the teaching to be more effective and be more beneficial for the children, it is important to carry on being critical also to further improve the teaching.
Within the area ‘Resources’ from the EntreComp framework (Bacigalupo et al. 2016), there is a competence named ‘Mobilising others’. This competence requires the individual to be able to work with others. The Framework states that this competence should be used to ‘inspire and enthuse relevant stakeholders’ (2016:13) The stakeholders here being the children within the classroom, it is important that they enjoy and are inspired within a lesson as this will allow them to be more engaged. The author during PTE engaged the pupils within a lesson, where the children were required to write an acrostic poem using Christmas words as the stimulus for the poems. As a class the children completed a poem all together using the word ‘Snow’ they then completed their own acrostic poems with a variety of differentiated words. This was assisted to the lower ability groups with a word mat that included different Christmas words. This process allowed the children to be creative and mobilised them by discussing different aspects and words that could have been included first as a class, the children then tried to come up with adjectives to make their poem more creative. By the author discussing what could be included and working with the children in small groups it allowed the children to engage and be more creative within the lesson. Creative learning is an important aspect of teaching and learning as ‘creative learning implies facilitating youngsters to enhance their creative skills and helping them reach self-actualisation by allocating resources in a supportive way.’ (Oral, 2008. Cited in Craft, Cremin and Bernard, 2008:3) The children within this lesson were able to use information that they were discussing on the carpet, what they discussing within their groups with the author and individually, to be creative. The author was able to give children examples and support throughout their creative process in order to inspire and engage them in their creative poem. To improve the ability to enthuse children within the process it would be beneficial to give a creative reason as to why they were completing the process, the author could also give children time to ‘brainstorm’ ideas and words to include within their poem in order for the process to be more child-led. However the author could have engaged in discussion with the children while completing the ‘brainstorming’ activity to be more inspiring; and the author would have seen more original creative work. 
The last competence the author will be discussing within this paper is part of the ‘Ideas and opportunities’ area and the competence the author will be analysing is ‘Spotting opportunities.’ Within the EntreComp framework (Bacigalupo et al. 2016) this competence has been identified to ‘identify needs and challenged that need to be met and establish new connections and being together scattered elements of the landscape to create opportunities to create value.’ (2016:12) This the author has interpreted as there being an opportunity to further enhance the learning and understanding within the classroom. During the author’s PTE there were opportunities where the learning could have been moved on further in order to increase the amount of learning the children had received. The author could have done this more regularly, especially with the more able and talented children within the class. This is one target that could be improved during the next PTE and within her career. By completing this successfully it will be easier to see and complete progression steps. Donaldson (2015) has suggested that teachers should set tasks and teach linking to previous knowledge and understanding so that this process engages children’s interest and allows progression steps to be easily identified and moved forward. This will help the more able and talented children within the class by spotting the opportunities to move their learning forward. Arthur and Cremin state that to further more able and talented children the author could  help them by talking to the children and discess that ‘If they see learning as a complex interwoven web, help them to make those connections and allow them to complexify the original task to make it more interesting and demanding.’ (2015:396) More able and talented children can interact with their previous knowledge and link these to the current knowledge, if they have found something more challenging and interesting they may be able to link their learning easier and it will be more beneficial to their future use of this knowledge. 
The author during this paper has analysed and evaluated her own creative and enterprise skills against the EntreComp framework (Bacigalupo et al. 2016) competences and discussed how these competences can be improved to the next level. It is important to set targets as a trainee teacher and as a practitioner later on in a career with childre, as children are expected to create targets in order to be critical of their work and themselves. By teachers being critical it can be a benefit as they are able to be positive role models to children. Donaldson (2015) states that the new curriculum for Wales should work towards 
‘developing the ability of children and young people to critically evaluate information, make connections, develop deep conceptual understanding and transfer knowledge and skills to new situations to solve complex problems in a creative way’ Donaldson (2015:65) 
which allows children to use skills they would have learnt in a different context and apply these to new situations. It is important part to enable these children with the knowledge and understanding required to achieve this. However practitioners must be aware of the skills they possess and be able to apply these to their teaching in order to successfully enable children to have the best futures as possible. 
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Appendix 2
Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 8/3/17
Digwyddiad critigol (Ffocws)/Critical incident (focus): Maths Symmetry 

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	· I felt that the lesson went well as the children already had some experience with using symmetry from the lesson the day before. They all gained new skills by having to copy the patterns into their books however I feel like I should have been more in charge and allowed myself to make decisions better.


	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	· The children all seemed capable of completing the work and showed understanding following their wish on their piece of work form yesterday. I found it very helpful to be able to speak to the children who seemed to struggle the day before and work with them before they started the new piece of work in order for them to completely understand. 
· However I should have explained to the class to complete 1-3 on the sheet and then stick 1-3 into their books before then copying out number 4 onwards in their books as this would have saved time and would have allowed some of the children to complete more of the work.


	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	· I feel like it is extremely important following marking books to speak to the children I felt struggled with something that I was unable to pick up on within the lesson on a later date like I was able to do during this particular lesson and I will continue to do this throughout my teaching. 
· I should have had more confidence in myself to decide and make decisions when starting the lesson to save the children time and effort when completing the work. I feel like my confidence to do this successfully from now on has definitely improved and I will continue.

	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	· I will work on building my confidence when controlling decisions that would need to be made in a classroom setting and under pressure then and there. I will work on this throughout my placement and hopefully will be able to confidently make these decisions without hesitation.






	Y profiad newydd / Transformed experience
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