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[bookmark: _GoBack]Introduction
The aim of the module is to become familiar with documentation and polices that underpin education and become informed of current issues that need addressing; these are transitions, well-being, stakeholders, collaboration and progression. The module has allowed us to think about the current issues and critically evaluate ideas of how we can overcome them; this can be done by creating interventions that support one of the issues. Schools receive a Pupil deprivation grant (PDG) (Welsh Government, 2017) for students who are eligible for free school meals to support these types of interventions; Additionally, there are plenty of opportunities for extra funding out in the community for interventions to support children’s learning and well-being. 
It highlights the importance of working in collaboration with other professionals to enhance children’s learning and ensure all their needs are being met holistically. This is important to ensure no information gets missed when safeguarding the child and ensure the child is receiving all the care and support they need. You can work with many outside agencies such as: school nurse, GP, Social services, CAHMS, Youth workers, Education Psychologists and many others. 
 It has also helped to deepen our understanding of the United Nations Conventions on the right of the child (1990) and how they underpin education. For example, Article 12 is about pupils being able to have a choice over what happens and for it to be listened too; this approach has been adopted throughout schools so many children have a choice over what they are learning. 
Overall, the module has allowed an insight into teacher’s roles and responsibilities, what is working well in education and what needs improving, factors that influence education and children’s development and the policies and procedures that underpin how everything works.
Script
See Appendix. 



Intervention
[bookmark: _Hlk24393046]The purpose of the intervention is to improve pupil’s vocabulary and their oral language development. It is aimed at pupils who are eligible for free school meals to help close the attainment gap between those pupils eligible for free school meals and those who are not. Estyn (2009) suggests that language development is essential to improving reading skills. Moreover, Griggs (2015) agrees that early language support will have a positive impact of children’s later progression. However, Maslow (1954, cited in Freitas & Leonard, 2011) would disagree with this type of intervention for children who come from a deprived background; Maslow’s hierarchy of needs suggests that for children to reach their full potential they must first satisfy their physiologic needs. These include food, clothing and shelter. Therefore, having an intervention based around improving their academic performance and not meeting their other needs first, could argue, would be unsuccessful. 
The intervention will involve the teacher reading books and poems and plan engaging activities such as role play, hot seating, and educational visits. Vygotsky (1934, cited in Pound, 2014) suggested that children learn in the zone of proximal development; this is what they are able to do alone and what they need helps with by others. Additionally, Andrews (2014) suggests that learning through the arts helps to raise attainment. However, Piaget (1980, cited in Pound, 2014) believed that children learn best by exploring things for themselves without being interrupted by adults. Although this may be true for some aspects of learning, Griggs (2015) suggests that the best influences on raising standards in children’s language and communication is the quality of teaching. Therefore, planning for enrich activities that immerse children in language is essential for raising attainment.
 Parents will also be invited to attend the intervention with their children. Bronfenbrenner (2005, cited In Gray & Macblain, 2015) suggests that the relationships between children’s parents and their teacher can influence their development. Additionally, Griggs (2015) proposes that parental involvement with their child’s education raises attainment. However, Wong et al (2018) indicates that too much parental involvement can put pressure on children and lead to mental health issues. In contrast, Estyn (2018) share a positive case study of a school who involved parents in raising children’s language development and it proved to be successful. Moreover, Whalley (2007) found that parents are the biggest influence of encouragement for children. Therefore, it is evident that parents can have a positive impact on the children’s learning. 
Due to Kirsty Williams, the education secretary (Hume, 2018) identifying the need to provide children with enrich activities during the summer, the intervention will take place during the summer holidays. Additionally, a survey found that 74% of parents believe their children’s academic ability has dropped by September.  
The intervention is planned around the pupils, allowing them to decide on activities they would like to participate in. Pupil voice allows children to have a choice over what they want to learn; article twelve of the United Nations Conventions on the rights of the child (1990) states it is a child’s right to have a choice over what happens and for it to be listened to. Additionally, improving pupil’s vocabulary and oral language skills allows children to be able to express their opinion effectively to others so it is listened too. Article 15 of the United Nations Conventions on the rights of the child (1990) states that children have a right to meet with friends and join clubs and groups. This intervention allows children the opportunity to meet up with friends and join a club that, not only helps to improve their vocabulary, but allows them to keep busy during the summer holidays.
There are many reasons for doing this intervention, these include: it is a Welsh Government priority (2014), It is part of our school development plan, and it is one of the key actions in our National mission (2017). Additionally, children are spending more time on iPad’s and watching TV rather than interacting with their parents. Current World Health Organization (National assembly, 2018, pg.25) guidelines state “that less than two hours per day of recreational screen time should be consumed by children and young people… In terms of the percentage of children using a computer two or more hours on weekdays, the study listed Wales as second highest of the 42 countries for boys and fourth highest for girls.” This suggests that many children are spending more time on screens than recommended, which could be a factor to children developing poor language and vocabulary skills. The intervention allows for children to spend time away from screens and engage in activities with their parents that allow them to improve their language development in an exciting way. Siegel (2018) suggests that encouraging children to do other things rather than spending time on screens can cause a negative reaction; he believes that parents need to discourage this behaviour and teach children to have an open mind and develop curiosity. He created a triangle of well-being to help understand how our brain works; he calls this the triangle of well-being. He believed that our mind, our brain and our relationships are all connected to make up who we are. Siegel’s triangle of well-being has been used to influence the intervention by using relationships, the brain and the mind to create an intervention that will help children to reach their full potential.
Therefore, the intervention will improve pupil’s vocabulary and language development using the arts and engaging activities that immerse children in language. Parents will be invited to attend to further enhance pupil’s skills but also to improve their own skills and learn techniques to support their children at home. The intervention will take place over the summer holidays so children do not lose ground in their learning; it will continue to enhance learning and to ensure the attainment gap closes between pupils eligible for free school meals and those who are not. Although Maslow’s Hierarchy of needs would argue other factors need supporting first for the intervention to be successful; other interventions can be considered to nurture these issues. 














Synopsis
One of the main themes found within the research is the need to close the attainment gap between pupils eligible for free school meals and those who aren’t and raise standards among learners (Welsh Government, 2017). The Welsh Government (2014) currently have interventions in place to support families in Poverty such as the flying start scheme, families first and communities first. These support families and offer free childcare with language development support to give children the best start to life. However, even with these interventions in place children are still entering education with poor vocabulary and an attainment gap between peers. A BBC news report (2018) states that nearly two thirds of families are not eligible for the flying start scheme due to living outside of the designated geographical area. Therefore, children are still entering school behind their peers as not everyone who needs the support is able to access it. The research suggests that the best way to close the attainment gap is by focusing on early years and vocabulary development (Estyn, 2009). The Child Poverty strategy (Welsh Government, 2016) highlights the need to target parents to help them become more employable and increase childcare opportunities so parents are able to go to work. If parents become more employable and are able to go to work, then they less likely to live in deprivation. Greenwood et al (2011) conducted an experiment with families from a high socio-economic status and families in Poverty. From this research, it was found that families from a high socio-economic background spoke on average 3,000 words an hour to their children compared with only 500 word an hour for families living in Poverty. This research reflects what the Government policies are finding with peers being behind in their vocabulary already when they enter school in nursery (Welsh Government, 2017). Another issue could be children having an increase amount on screen time (National assembly, 2018) so they are spending less time talking to their parents. Currently, many interventions are supporting parents to support their children’s learning at home; however, many parents do not have the skills themselves to be able to support their children at home. Therefore, there is a gap for parents to be able to improve their own knowledge and skills at the same time as learning how to support their children’s learning. Raising parent’s skills and ambitions can help them to become more employable, but also give them the confidence to support children at home (Welsh Government, 2016). Bronfenbrenner suggests that close relationships between school and parents are important factors for child development (Griggs, 2015). Additionally, the Welsh Government (2014) identify the benefits parents have on children’s academic achievement. Therefore, another theme within the research highlights the importance of parental engagement on their child’s attainment. Moreover, research suggests the need for learning to take place over the summer holidays. Kirsty Williams, the education secretary (Hume, 2018) identified that children need to have enrich activities that keep them mentally and physically active over the summer holidays. Moreover, the Welsh Government (2017) want to support more summer interventions to ensure children do not lose ground over their learning and reduce the attainment gap between learners. However, Unwin (1995) suggests that parents can feel intimidated by school settings, so it is importance for interventions to take place outside of a school setting. Andrews (2014) suggests the best way to learn literacy is through the arts and engaging with the community such as libraries and museums. Maslow (1954, cited in Freitas & Leonard, 2011) suggests that children need to have other needs met before they are able to reach their full potential; these include, food, shelter and security. Within a school setting, there are already interventions in place to support this such as Breakfast clubs. To conclude, based on all the research gathered, the intervention will focus on improving pupils vocabulary and language development; it will do this during the summer holidays in the local library and parents will be invited to attend with their children for the best possible outcome.











Evaluation
This module has helped to develop my own understanding of teacher’s roles and responsibilities and how different policies underpin education. It has taught me about issues that underpin education; that we need to teach with these in mind and find ways to overcome them and support learners that need it the most. Everything that teachers do should be with the child in mind and help that child to develop as a whole person. The new QTS standards consists of 5 main areas (Welsh Government, 2019) these are: pedagogy, leadership, professional learning, collaboration and innovation. 
This module has particularly taught me about the importance of working in collaboration with other teachers, parents, other professionals and the wider community; This helps to ensure that the child has the best possible experience, and everyone understands what the child needs and how they are going to get them there. This links with the QTS descriptor (Welsh Government,2019, pg.45) “The teacher develops high quality relationships with colleagues in order to have a positive impact upon learners’ experiences within the school.” 
The module has also highlighted the importance of developing the child holistically; it is not just about developing their knowledge but looking at the child’s welfare, social and physical development and their cognitive development. If there are areas that are negative or underdeveloped, then the teacher must work with other professionals to help overcome these issues as it can have a negative effect on other aspects of their development. For example, if they have poor social skills then they may become upset, therefore affecting how they concentrate in school.  This links with the QTS standard, under innovation, (Welsh Government, 2019, pg.54) “Research on cognitive, social, emotional and physical development has a positive impact upon pedagogy. The teacher can demonstrate how professional discernment and critical analysis are brought to bear in shaping developing practice.”
Under professional learning of the QTS standards it states (Welsh Government, 2019, pg.48) “The teacher demonstrates an increasingly confident understanding of the theories and research about assessment, pedagogy, child and adolescent development and learning relevant to planning and day to-day practice.” This module has allowed me to achieve this standard by planning an intervention that will improve pupil’s vocabulary based on theory and current research to make it successful.
The module has helped to understand the requirements of teachers which links to the QTS standard, under leadership, (Welsh Government, 2019, pg.59) “Contractual, pastoral, health and safety, legal and professional responsibilities are known and understood by the teacher.”
The module has helped to deepen understanding of United Nations Conventions on the rights of the child and how they link with education; a big one for education is article 12 about pupil’s voice. This links with the QTS standard, under pedagogy, (Welsh Government, 2019, pg.39) “The teacher promotes and secures learners’ self-motivation and self-direction in their learning.”
Overall, the module has been very useful and informative for my role and responsibilities in education. It will support me in becoming a better teacher to support learners holistically and help them to be the best they can be. It has also helped to see what areas need improving and critically evaluate ways to overcome these issues.














School context based on Estyn (2016, pg.3) report:
“School A is near the town centre of Pembroke Dock in the Pembrokeshire local authority.  There are 598 pupils on roll aged from 3 to 11 years, in 23 classes.  Sixty-two children attend the nursery full-time.  Most pupils come from the immediate area.  The school also has two classes in a learning resource base for pupils aged 3 to 11 years old who have a diagnosis of autistic spectrum conditions.  These pupils come from across the local authority.  
 Approximately 33% of pupils are eligible for free school meals, which is above the national average.  Nearly all pupils are of white British ethnicity and come from homes where English is the main language.  A very few pupils speak Welsh at home.  The school identifies around 25% of pupils as having additional learning needs, including 10 pupils who have a statement of special educational needs.  In the 12 months prior to the inspection, there was one fixed-term exclusion.  
The last inspection of the school was in March 2010.  The headteacher took up her post in April 2010. 
 The school is currently a ‘pioneer school’.  This means that it is working with the Welsh Government and other pioneer schools to develop a national model of professional learning and to develop and pilot a new curriculum for Wales.  The school also receives additional funding as a ‘lead creative’ school. 
 The individual school budget per pupil for School A in 2016-2017 means that the budget is £4,712 per pupil.  The maximum per pupil in the primary schools in Pembrokeshire is £6,870 and the minimum is £3,427.  School A is eighth out of the 61 primary schools in Pembrokeshire in terms of its school budget per pupil.”









School development plan
	
	Our Immediate Priorities

	
	By the end of July 2019, we aim to ensure that: 

	1
	Working towards Successful Futures, the New Curriculum for Wales and the National Mission.
· Further raise standards to ensure all pupils make progress in order to achieve their set targets
· A particular focus on reducing the attainment gap between e-fsm and n-fsm pupils (long term and ongoing target) 
· Create a modern learning environment and authentic curriculum that engages ad challenges all pupils 
· Achieve 360 E-safety award through meeting all the criteria 

	2
	Further raise standards in focus areas of the curriculum 
Literacy: 
· Vocabulary development in English – pupils to improve their range and use of vocabulary in oracy (EYs – Yr1) and 
· Imaginative vocabulary in (Yrs 2 -Yr 6) writing 
· Reading in Welsh – pupils to become bilingual readers and to understand what they are reading 
Maths: 
· Pupils to continue to develop their oral explanation of reasoning in maths 
· Continue to develop the use of Singapore maths approach in order for pupils to gain a range of strategies when problem solving 
· Increase the amount of numeracy across the curriculum
Increase numbers of pupils to achieve SS85+ and SS115+ in the WNTs in 2019 at the end of KS2.

	3
	LRC to provide greater challenge where appropriate and ensure staff make the most of learning opportunities to develop pupils’ skills greater use of group work is now possible and could be utilised to effectively support learning.

	4
	Work in partnership with Yr Athrofa in preparation for the introduction of the new ITE programmes
· Pilot aspects of the new programmes 
· Refine programmes, contributing to the content, delivery and self-review of ongoing pilot activity.



Pembroke Dock Community school (no date).









Appendices
Speech 
Prynhawn Da, Good afternoon. Thank you for taking up your time to listen to my presentation. I am Miss Williams, The class teacher of Nursery. 
I have identified the need of an intervention which is aimed at improving pupil’s vocabulary development and their oracy skills to help reduce the attainment gap and raise standards in literacy. The intervention will be based around a theme that will include books, poems, rhymes, songs and engaging activities such as drama, role play, education visits and hot seating. This is to immerse the children in language and help them learn new vocabulary and develop their oracy skills through engaging activities. The children will be involved in the planning of the themes and activities based around their interests to further engage them in the programme, but also to allow them to have a choice over their learning. Parents will be invited to attend these sessions with their children as Estyn have identified that involving parents in children’s education improves their well-being. Additionally, The Welsh Government (2014) also highlight that involving parents improves children’s academic performance. However, the intervention isn’t just for academic improvement for children, it is also for parents to improve their own vocabulary development and learn strategies to further support their children at home. Many parents from a deprived background will also have poor literacy skills, some even being illiterate, so find it difficult to support their children at home. This intervention allows parents the opportunity to help learn how to support their children and improve their own literacy skills at the same time. 
One of your questions is probably “Why should we do this?”
It is the Welsh governments priority to reduce the impact of poverty on educational attainment and improve standards in literacy. In the national mission, one of the key actions is to narrow the attainment gap and break down barriers faced by learners. The child poverty action group (2017) identify that “by the end of primary school, pupils receiving free school meals are estimated to be almost 3 terms behind their more affluent peers”. As a school with a high percentage of pupils eligible for free school meals, we have an ongoing priority to reduce the attainment gap between pupils eligible for free school meals and those who are not. My intervention is focused primarily on developing vocabulary and improving pupils oracy skills. This is one of our priorities as a school as many pupils join us with poor oral language. The Welsh Government (2014, pg.11) identified that “by age five, children from more disadvantaged backgrounds will be over a year behind in their vocabulary compared with their peers from less disadvantaged backgrounds” The Welsh government currently have a Flying start Scheme to help improve children’s language development before they join education; however, nearly two thirds of families living in deprivation live outside of the designated geographical area so they cannot access the flying start programmes. Therefore, many children are still entering school with poor vocabulary and oracy skills. Estyn identified that early progress in reading depends on the learner’s oral language development. So, focusing on pupil’s oral language development should equip pupils with the skills they need to improve their reading, and later their writing, raising overall standards in literacy. Article 12 of the United Nations conventions on the rights of the child is about pupils being able to have a say over what happens and for it to be listened to. Therefore, pupils having the oracy skills to express their opinion is essential for them to have their own voice. Additionally, article 15 says children have a right to meet with friends and join groups and clubs which the intervention will allow them to do. The draft curriculum of 2022 says, “All children and young people … are not disadvantaged by poverty” (Donaldson, 2015: 27). This is why we need to reduce the attainment gap and improve standards for those who are disadvantaged by poverty. 
How is it going to work? 
This intervention will take place over the summer holidays to ensure pupils do not lose ground in their learning and help to reduce the attainment gap. It is one of the Welsh Governments key actions to support summer learning programmes to ensure this doesn’t happen. Kirsty Williams, the Education Secretary (Hume, 2018) talks about the challenge of providing enriching fun activities, free of charge, during summer holidays to keep children physically and mentally active. This intervention will allow for children to participate in enrich activities that are free of charge during the holidays.
Before starting the intervention over the summer holidays, it will be trailed at a smaller scale to ensure it is successful. A small group of 10 children from reception and year 3 will be chosen to engage with the intervention over two days in the half term period. If people engage and it provides positive feedback, then it will be set up over the summer holidays for all year groups to attend.
 I recently sent out a questionnaire to parents to find out how many would be interested in the intervention and when is the best time for it to take place. This is to overcome any barriers and allow it to work for working and non- working parents. Based on the information I gathered, the best time for the intervention to take place is between 12pm and 2pm or 3pm and 5pm so all parents are able to attend. As a school we use social media and also have an app to alert parents of events that are taking place. To target the parents most effectively we will invite them to come in for a chat to talk to them about the intervention face to face, as Estyn (2012) identified that the most successful schools engage parents by face to face communication. Once we have the parents informed, a reminder alert will be sent out via the app to ensure they do not forget when the intervention is taking place.
As many parents can feel intimidated by a school setting (Unwin, 1995), the intervention will take place in the local library. Local libraries often free run events for parents and children, but many parents do not engage with them. This could be because they are unaware of the resources available to them. So, running the intervention in the local library is a more relaxed setting for parents but will allow them the opportunity to explore other resources than are available for them and their children.
The intervention will take place twice a week. Foundation phase will be on a Monday and Key Stage two will be on a Wednesday. They will have the choice to attend either the 12pm till 2pm or 3pm till 5pm, which parents must confirm their time before the intervention starts. This will then run for the 6 weeks over the summer holidays, meaning each group will have a total of 12 hours of learning throughout the intervention. If the intervention is successful in the first year, this could extend to four days a week, Foundation phase being on Monday and Wednesdays and Key Stage two being Tuesday and Thursdays. 
Leading the intervention will be a class teacher, with a TA and one of the librarians assisting with the activities. Any pupils who are eligible for free school meals and are below the recommended age for their oracy development will be invited to attend with their parents. We currently have 197 pupils eligible for free school meals. A maximum of 30 pupils and their parents per group will be able to attend the intervention, meaning it will target a total of 120 pupils over the 4 sessions available. It will be on a first come, first serve basis. If there is a keen interest but many pupils are not able to attend, we can look at doing extra sessions for the following summer holidays to allow for more people to attend. 
Prior to starting the intervention, the children will create a mind map with their parents thinking of as many words as they can based around a theme, for example “summer”. This will help to identify what stage pupils are currently at prior to starting the intervention. They will bring this with them on their first session. The teacher will start by introducing a story based around the chosen theme and the children will then decide on what activities they would like to do over the 6 weeks, based around the theme they are doing. This allows for the children to have choice over their learning. The teacher will then plan for the activities chosen by the children, alongside rhymes, poems and stories to develop children’s vocabulary. 
The activities that the children engage with will be recorded to access how their language has improved each week. At the end of the intervention the children and parents will complete another mind map, again thinking of as many words as they can to do with the theme. This will then show how their vocabulary has developed over the course of the intervention. The impact this will have is to improve children’s vocabulary and develop their oral language. It also equips parents with skills and ability to continue improving their children’s literacy skills at home and start to close the gap between pupils eligible for free school’s meals and those who are not. 
The total cost for the intervention will be £1980. £1080 will go on the teachers and TAs wage for the time it costs them to do the intervention. £300 will go onto drinks and snacks, £500 for transport and trips and an additional £100 will go towards any costing of props we may need. To use the library will be free of charge and we will have use of the books from the library. As some books can be difficult for children to read, quick reads are a charity that provides books made simpler for children who are struggling to read. These will be taken home with the children for them to have resources with their family as many families do not have resources available at home because they cannot afford to buy them. Literature wales fund 50% of costs for events that promote and develop creative writing or creative language and literature. This means that £940 would be funded by them for us to run this intervention. The other half of the funding will come from the Big lottery fund. They provide grants between £300 and £10,000 for groups that involve the community and help people to reach their potential.
Tesco community Grants are another option for funding where you could receive a minimum of £1000 and a maximum of £3000. Although the intervention will only cost £1980, it is another option for funding should we need it. If the intervention proves to be successful and will need to be expanded in the following years, then this is extra funding can be considered. 
Thank you for taking up your time to listen to my intervention; I hope you see the benefits it will have for closing the attainment gap and raising standards in literacy. If you have any further questions, please do not hesitate to ask. Diolch.
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