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Teitl yr Aseiniad: Adfyfyriwch yn feirniadol ar eich cynnydd addysgegol a amlygwyd trwy elfennau gofynnol y Pasbort Dysgu Proffesiynol, gan nodi maes penodol ar gyfer datblygiad proffesiynol a chyfiawnhau’r camau nesaf ar gyfer gwella.

	
	Targed
	Yr hyn rwyf wedi'i wneud yn yr aseiniad hwn...

	Targed 1
	Ymgysyllta a’r fanyleb asesu ar gyfer yr aseiniad i sicrhau dy fod yn deall bob elfen o’r gofynion. 
	Defnyddiwn y fanyldeb asesu i sicrhau rydw I’n cyrraedd pob elfen. 
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	Anela at ddangos tystiolaeth ar gyfer bob pwynt a godir gan gyfeirio ato yn ôl y canllawiau cyfeirnodi’n gyson gywir. 
	Sicrhiaf fy mod yn ddangos tystiolaeth ar gyfer bob pwynt. 
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Rhan 1: Pasbort Dysgu Proffesiynol
**Yn yr adran gyntaf hon dylech gopïo a gludo’r testun o’ch PDP i’r blychau perthnasol isod. NID oes angen i chi gynnwys unrhyw asedau – bydd eich marciwr yn gallu cael mynediad at y rhain yn uniongyrchol o’ch PDP. LINK ** Dilëwch y rhan hon cyn cyflwyno**

Pontio 2 Myfyrio
Cwrdd
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	 Digwyddodd cyflwyniad Pontio 2 ar yr unfed ar ddeg o Dachwedd ar-lein oherwydd Covid-19. Dysgais am amrywiaeth o dechnegau dysgu ond hefyd y pwysigrwydd o Asesu ar gyfer Dysgu. Dyma beth oedd angen i ni gasglu gwybodaeth am dros y pythefnos nesaf. Cyn cyflwyno popeth mewn cyflwyniad i'r myfyrwyr eraill. 	 Dysgais lawer o'r diwrnod Pontio yma a darganfyddai amrywiaeth o dechnegau asesu ar gyfer dysgu i drio yn y dosbarth.


Profi
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Erbyn diwedd yr wythnos ar ôl y diwrnod pontio, roedd gen i amrywiaeth o syniad o feth i ddefnyddio yn y dosbarth ar gyfer asesu ar gyfer dysgu. Cyflwynais gardiau asesu (cardiau traffig) i'r dosbarth i weld yn gyntaf faint oedd y dosbarth yn deall o'r cyflwyniad gwers ac wedyn i weld os mae'r disgyblion angen help yn ystod y wers. Techneg arall dechreuais ddefnyddio oedd ffin lolipop. Defnyddiais hyn fel techneg o holi cwestiynau i wahanol ddisgyblion yn lle'r disgyblion sydd fel arfer yn hapus i ateb.
	Gweithiodd y technegau newydd yn wych gyda'r disgyblion yn mwynhau defnyddio'r cardiau asesu. Gwelais ei fod eisiau defnyddio'r cardiau am bethau gwahanol fel sut oeddent yn teimlo. Wnaeth y dechneg ffin lolipop gweithio yn effeithiol oherwydd holiais bob disgybl yn y dosbarth. Gwelais yn ystod gwersi heb y ffin lolipop fod grŵp penodol o ddisgyblion yn ateb. Wrth ddefnyddio'r ffin lolipop, galwais ar ddisgyblion ni fydd wedi cael yr hyder i ateb fel arfer.


Rhannu
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Rhannais beth ddysgais yn ystod y profiad trwy ffurf o gyflwyniad. Rhannais fod y technegau defnyddiais wedi bod yn arwyddocaol i asesu fy nisgyblion yn ystod gwers. Tynnais luniau o'r gwersi ble defnyddiais y technegau ond oherwydd problemau technegol ni ddefnyddiais yn ystod fy nghyflwyniad.
	Roedd y profiad yma yn werthfawr iawn oherwydd trïais dechneg ni fyddaf wedi meddwl am ddefnyddio. Tynnais luniau o'r gwersi ble defnyddiais y technegau ond oherwydd problemau technegol ni ddefnyddiais yn ystod fy nghyflwyniad. Teimlais fy modd wedi gallu cyflwyno'r wybodaeth yn well ond cyflwynais yn rhy gloi. Yn y dyfodol, hoffaf weithio ar fy sgiliau cyflwyno.





DGB/SKD
*Copi o dri thempled dysgu proffesiynol ar gyfer unrhyw un: llythrennedd, rhifedd, cymhwysedd digidol, Datblygu'r Gymraeg  a/neu wybodaeth bynciol. Rhaid cynnwys o leiaf un ased fel tystiolaeth ar gyfer bob un o’r rhain. Copïwch a gludwch o'ch PDP * Dilewch y rhan hon cyn ei chyflwyno**
Llythrennedd / Llythrennedd
Tystiolaeth o ased? ☐
Mae fy ngradd llenyddiaeth wedi helpu gyda sut i ychwanegu llenyddiaeth i fewn i gwers fel cyflwyno llyfr fel cyd-destun i bwnc y wers. Gan nad ydw i wedi ddefnyddio Cymraeg i safon uchel roedd angen i mi adolygu elfenau gramadegol. Ar ddechrau pob gwers ble mae geirfa newydd, cyflwynwn y geirfa i sicrhau fod y disgyblion yn deall sut i ddefnyddio'r geiriau yn cywir. 
Darllen 
I sicrhau fy modd yn deall llenyddiaeth poblogaidd y fydd y disgyblion yn darllen. Darllenais Mr Ffiaidd gan David Walliams. 
Roedd ac Oedd 
Y gwers cyntaf dysgais oedd gwers gramadeg yn adolygu rhediad y berf 'Roedd'. I sicrhau cywirdeb, adolygais y rheolau gramadeg ar gyfer hyn. Adolygais fy ngramadeg yn ystod cyfnod o hunain-ynysu wrth ddefnyddio matiau gramadeg. 

Rhifedd / Numeracy
Tystiolaeth o ased? 
Sgil Rhifedd
Mae gen i sgiliau rhifedd arianol o hen swyddi ond nad ydw i wedi ddefnyddio sgiliau eraill ers oeddwn yn yr ysgol. Dysgais gwers mathemateg pob diwrnod ar leoliad felly roedd angen i mi adolygu. 
Mathematics Explained for primary teachers gan Derek Haylock
Dewisais i adolygu fy sgiliau mathemategol wrth ddarllen trwy lyfr Derek Haylock. Darganfyddais y llyfr yn defnyddiol iawn ac ffurf gwahanol o adolygu mathemateg. Defnyddiais y llyfr yma i adolygu ar gyfer fy ngwers cyntaf mathmateg a oedd am ddata a sut i drin data.
Cymhwysedd Digidol  / Digital competence
Tystiolaeth o ased? 
Sgiliau digidol
Mae sgiliau digidol yn sgil rydw i wedi fod yn datblygu ers i mi fod yn yr ysgol uwchradd. Mae gen i ddiddordeb mawr yn defnyddio technegau digidol o gyflawni gwaith neu cyflwyno gwers. Dros y cyfnod PAP 1 defnyddiais llawer o dechnegau wahanol i sicrhau roeddwn yn gallu cyflawni wersi o dan y thema 'Y Byd Digidol'. Datblygais sgiliau newydd o fewn y cymhwysedd digidol. 
​​​​​​​​​​​Creu ap 
​​​​​​​O dan y thema 'Y Byd Digidol' cyflwynais cyfres o wersi 'Creu Ap'. Roedd angen i'r disgyblion creu ap ar Google Slides. I sicrhau deallodd y disgyblion y tasg, creuais i ap fy hun, Ap Hanes Miss Warman, i ddangos esiampl o feth oedd angen iddyn nhw wneud. Creuais ap fel hyn pan oeddwn yn yr ysgol uwchradd ond nid ers hynny rydw i wedi creu ap. Roedd angen i mi adolygu'r sgiliau pwysig i greu'r ap a defnyddio Google Slides yn lle Powerpoint ble creuais yr ap y tro cyntaf. Nad yw fy ap wedi orffen ond wnes i ddigon i ddangos amcanion a nod y wers.  Atodaf gwaith disgybl fel enghraifft o sut aeth y wers ac apiau y disgyblion.
Micro:Bit
Gwers arall cyflwynais o dan y thema 'Y Byd Digidol' oedd gwers Micro:Bit, ble wnaeth y disgyblion creu gemau ar y Micro:bit. Cyn wneud y wers oedd angen i mi dysgu sut i ddefnyddio Micro:Bit. Gweithiais ar brosiectau fel 'Fortune Teller' cyn cyflwyno rhain i'r dosbarth.
Creu logo ar J2code
Cyflwynais gwers o greu logo. Cyn dysgu'r gwers, sicrhauais fy modd yn gwybod beth i wneud. Darllenais lyfryn cefais o athro arall y flwyddyn, i adnabod y technegau a chod bydd angen i greu siapiau gwahanol. 
Gwybodaeth bynciol  / Subject knowledge
Tystiolaeth gan ased?  
Hanes
Mae gen i radd yn hanes felly nad oes angen i mi adolygu llawer ar sut i ddysgu'r pwnc. Roedd ein thema dosbarth yn 'Y Byd Digidol' dewisiais i ddysgu am hanes y gyfrifiadur a thechnoleg i sicrhau rydw i'n deall y topig pan ddysgu gwers llinell amser. Adolygais nodweddion llinell amser i sicrhau rydw i'n ddysgu'r gwers yn cywir oherwydd ni wnes i linellau amser yn ystod fy ngradd. 
Ymarfer Corff
Rydw o'n hoff iawn o wneud ioga felly dewisais i ychwanegu hyn i fewn i fy ngwersi ymarfer corff. Ymchwiliais mewn i wahanol technegau dysgu ioga fel Cosmic Kids Yoga a rhaglenni Joe Wicks. 

Datblygu'r Gymraeg
Tystiolaeth gan ased?  
Sgil Cymraeg
Ers ddechrau'r cwrs, gweithiwn ar ddatblygu fy sgil Cymraeg. Nad yw fy Nghymraeg i safon uchel felly dyma yw un o fy nhargedau yn ystod y blwyddyn cyfan. 

Matiau Cymraeg
Yn ystod fy mhrofiad dysgu cyntaf, collais saith diwrnod o ddysgu oherwydd hunain-ynysu. Yn ystod yr amser yma, dewisiais i weithio trwy matiau gramadeg Cymraeg. 
Duolingo
Ar ben weithio ar y matiau Cymraeg, dewisiais i weithio ar fy Nghymraeg trwy'r ap Duolingo. Defnyddiwn hyn i adolygu elfenau o Gymraeg. Mae hyn wedi helpu wrth datblygu elfennau gramategol Cymraeg. 


Safonau/ Safonau

Profiad Proffesiynol Templed 1: Gludwch destun yma
Safon Addysgeg: Hyrwyddo: Cyd-destunau bywyd go iawn, diilys
Beth wnaethoch chi a pham?
Ymweld â Gorsaf Tan
Dechreuais y wers wrth gyflwyno geirfa benodol i'r disgyblion sy'n gysylltiedig i'r Gwasanaeth Tan. Dewisais eiriau fel 'injan tan', 'ymladdwyr tan', 'gorsaf tan', 'pibell dwr' a 'helmed' i ddatblygu geirfa disgyblion. Wedyn, dewisais i ddangos fideo i'r disgyblion o daith o gwmpas gorsaf tan. Dangosais fideo a chafodd ei greu gan fy nhad o'r orsaf tan mae'n rhedeg.  Cysylltir â'r ffaith fod ar y funud dwi'n dysgu yn yr Hwb ble mae'r rhieni'r plant yn weithwyr allweddol. Wnes i hyn i helpu'r disgyblion dod i adnabod swyddi allweddol yn ein bywydau ar y funud. Ar ôl gwblhau'r fideo, wnes i adael y disgyblion i drafod amdan beth welom ni a lliwio delweddau o ymladdwyr tan ac injan tan. 

Gweithgaredd Cysylltiedig: Cerdyn Diwrnod Santes Dwynwen i ddweud diolch i'r gweithwyr allweddol
Yn gysylltiedig ar y gweithgaredd 'Ymweld â Gorsaf Tan', es i ymlaen i greu cerdyn Diwrnod Santes Dwynwen gyda'r disgyblion. Cefais y disgyblion i ffurfio'r llythrennau sy'n sillafu 'Diolch yn fawr'. Gan nad oedd ddigon o ddisgyblion gen i bob disgybl derbyn un llythyren yr un, dewisais i gael un disgybl i ysgrifennu 'fawr'. Roedd gwaith llythrennedd y disgybl yma i safon uchel felly defnyddiais hyn i herio'r disgybl. Nad oes unrhyw amser penodol mae'r disgyblion angen cyrraedd yr Hwb felly daeth dau ddisgybl i mewn ar ôl i mi orffen gweithio gyda'r disgyblion eraill. Dewisais ddefnyddio'r disgyblion yma i ymarfer ffurfio'r siâp calon. Lluniais cerdyn wrth ddefnyddio'r lluniau o'r plant yn dal i fyny'r llythrennau ffurfion nhw. Defnyddiais y gweithgaredd i ymarfer ffurfio llythrennau a siapiau ond hefyd datblygu gwybodaeth ar gyfer Hanes a straeon Cymru. 
Beth rydych chi wedi’i ddysgu?
Ymweld â Gorsaf Tan
Dysgais fod gan y disgyblion y eirfa benodol am y Gwasanaeth Tan ond yn Saesneg pan gyflwynais y cardiau fflach. Gwelais fod y defnydd o gardiau fflach wedi bod yn effeithiol pan cyflwyno'r eirfa gan roedd y disgyblion yn gallu gweld y ddelwedd o beth yw'r peth ond hefyd y gair. Wnaeth y disgyblion eistedd heb broblemau trwy'r fideo sy'n 15 munud o hyd. Un broblem oedd gen i gyda'r fideo oedd bod y fideo yn Saesneg ond welais fod hyn wedi gweithio yn well gan nad oedd y eirfa gyda'r disgyblion yn gryf. Wnaeth y gweithgaredd cyrraedd y canlyniad yn well na feddyliais gan nad oedd unrhyw broblemau ymddygiad yn ystod gwylio'r fideo neu gyflwyno'r eirfa.

Gweithgaredd Cysylltiedig: Cerdyn Diwrnod Santes Dwynwen i ddweud diolch i'r gweithwyr allweddol
​​​​​​​Y sgil mwyaf datblygais a ddysgais oedd defnyddio'r meddalwedd o 'Publisher' gan Microsoft. Defnyddiais y meddalwedd yma i greu'r cerdyn. Datblygais y sgil o drefnu'r plant hefyd i sicrhau gallaf wneud y gweithgaredd yn yr amser oedd gen i. 
Defnyddiais y gweithgaredd yma i'r helpu'r disgyblion ymarfer ffurfio llythrennau gwahanol am y cerdyn ond hefyd eu henwau am du fewn. Gwelais o wersi eraill fod rhai disgyblion yn gwan pan ffurfio llythrennau felly dewisais ddod a'r elfen hon mewn i'r gweithgaredd. Dysgais mwyaf o'r gweithgaredd am y disgyblion a'i sgiliau ffurfio a dewisais roi targedau i bob disgybl i gyrraedd erbyn diwedd fy lleoliad. Erbyn diwedd y wers oedd gan y disgyblion cerdyn i fynd adref gyda. Dyma un ffordd o ddangos beth ddysgodd y disgyblion a'r sgiliau datblygais wrth drefnu a chreu'r cerdyn. 

Beth nesaf?
Hoffwn cyflwyno mwy o swyddi allweddol i'r disgyblion wrth gofyn i'r rhieni'r disgyblion gwneud cyflwyniad bach amdan eu swyddi. Credwn aeth y gweithgaredd yn gwych ac helpodd y disgyblion dod i adnabod y gwahanol ardaloedd i'r swydd o ymladdwyr tan. 


Profiad Proffesiynol Templed 2: Gwers Trosi Mesuriadau
Safon Addysgeg: Dylanwadu: Ymdrech Barhaus a gwydnwch
Beth wnaethoch chi a pham?
Cyflwynais gwers trosi mesuriadau wrth wahanu'r dosbarth mewn i ddau grwp. Weithiwn gyda dosbarth a oedd yn barod wedi eu gwahanu mewn i dri set, grwp gwyrdd (disgyblion gwan), grwp coch (disgyblion canolig) a grwp glas (disgyblion cryf). Rhannais y dosbarth mewn i grwp gyda grwp coch a gwyrdd ac wedyn grwp arall gyda dim ond grwp glas. Anfonais grwp glas allan i'r hafan i fesur flawd a'i throsi o kg i gramiau gyda chynorthwyydd. 
Gweithiais gyda'r disgyblion yn y dosbarth i weithio trwy'r taflen gwaith. 

Yn ystod y gwers yma, defnyddiais techneg asesu ar gyfer dysgu wrth ddefnyddio ffin lolipop i alw ar ddisgyblion i ateb. Hefyd defnyddiais y techneg rheolaeth wrth defnyddio'r gwefan Classdojo​​​​​​​. 

Beth rydych chi wedi’i ddysgu?
O'r wers, dysgais nad fod blawd yn y peth gorau i gael ddisgyblion i fesur gan gorffennodd y wers gyda'r disgyblion wedi eu gorchuddio mewn flawd. Roedd defnyddio cynorthwyydd yn gwerthfawr oherwydd cefais amser i weithio gyda'r grwp llai o ddisgyblion a rhoi mwy o gymorth i'r rhai oedd angen. 

Roedd y wers yn pwysig gan defnyddiais y techneg rheolaeth Classdojo am y tro cyntaf. Defnyddiais yn syth wrth i un ddisgybl taro ar ddraws y wers. Gwelais fod hyn wedi fod yn effeithiol i sicrhau fod y disgyblion yn gweithio ond hefyd gadw ymddygiad pawb yn dda. 

Defnyddiais ffin lolipop i alw ar ddisgyblion i ateb. Roedd y techneg yma mor ddefnyddiol oherwydd galwais ar ddisgyblion na fydd wedi ateb os ddim. 

Beth nesaf?
Nesaf, byddaf yn wneud mwy o weithgareddau tu allan o'r dosbarth. Gwelais fod y weithgaredd yma wedi helpu'r disgyblion i ddeall trosi mesuriadau trwy pwyso yn go iawn. 


Profiad Proffesiynol Templed 3: Gludwch destun yma
Safon Addysgeg: Mireinio: Cofnodi ac adrodd
Beth wnaethoch chi a pham?
I introduced an English skill lesson where the pupils had to write instructions on how to create an app. This lesson connects back to the IT lessons from the week earlier, where the pupils designed and made their own apps. My role in this lesson was to introduce the lesson and the learning objectives before giving support to the pupils. The standards I chose to work on during this lesson are Four Purposes for learners, Recording and Reporting, Reflection on learning and Learning outcomes and Well-being. 

FOUR PURPOSES FOR LEARNERS
I chose this standard as the earlier app creating lessons showed how the pupils are 'enterprising, creative contributors' as they used their creativity to design and create their apps. This lesson connects directly to the 'ambitious, capable learners' as they are using skills they developed a week earlier to write clear instructions to direct others to make apps. 

RECORDING AND REPORTING
Due to the use of learning objectives, each pupil's work was marked but also received a 'star' and a target chosen from the learning objectives. This will be used as evidence for this standard. The learning objectives for this lesson were:
· To use imperative verbs
· To put the instructions in the correct order
· To use 'How to' in the title
· To use clear, short sentences

REFLECTION ON LEARNING
Once the intructions were completed, pupils were to give themselves a target from one of the learning objectives. After receiving a 'star' and a target, pupils are asked to react to the target. The example of work shown below shows that the pupil included some examples of imperative verbs as their target was to include more in their work. 

LEARNING OUTCOMES AND WELL-BEING
The pupils received clear learning outcomes during this lesson and as mentioned above, the pupils will use these objectives as outcomes and later targets for their works. 
Beth rydych chi wedi’i ddysgu?
RELEVANCE
This lesson is important and relevant for a number of reasons. The first being that the pupils developed literacy skills and understanding from learning how to write instructions and using imperative verbs. To ensure full understanding of these gramatical rules, I showed examples of instructions and included sorting and producing tasks, where pupils were asked to understand what makes instructions. Each of these tasks connected back to the learning objectives. This lesson is relevant for the fact that it keeps a continuity in learning and connects back to app designing and making we did the previous week. 

RELATION TO OVERALL LEARNING
Due to the literacy standards of the class, more literacy lessons had to take place to ensure the pupils standards in literacy improved. I made sure I made the lesson understandable and enjoyable so the pupils wanted to learn. As for personal development, I made sure that the information was correct and made sure that I showed the pupils how to hit the learning objectives. 

INTENDED OUTCOMES
The overall outcome of this lesson was to introduce the pupils to instructions as a type of writing and how to write them. The overall outcome was hit as each pupil produced a piece of work to the standard that I expected. 

IMPLICATIONS FOR COLLEAGUES AND LEARNERS
The key implication for this lesson is the learners have developed a key understanding of what instructions are and how to write their own.  For my colleagues within the school, it can help indicate issues within the pupils' literacy skills due to the pupils having missed quite a few months of school. 

Beth nesaf?
MY INTENTIONS DUE TO RESULT OF EXPERIENCE
I would like to do more English and Welsh literacy lessons to pinpoint where pupils are lacking literacy skills. I would like to look at the areas where they lack skills and work on these particular areas to ensure the pupils have the efficient skills needed for when they reach comprehensive school. I will use the work from this lesson to see where the pupils can develop in their written literacy skills. 




Rhan 2: Adfyfyrio Beirniadol
1989

The aspect of practice I have chosen to discuss in this critical reflection is classroom management. Classroom management can be defined as the tasks ‘teachers take to create, support and facilitate goals of instruction and learning in the classroom’. The main goal set would be to ‘maximise learning’ before secondarily ‘minimising misconduct that is destructive to learning’ (Wolff et al, 2017). Over my teaching placements, classroom management has been an aspect that I am continuously working on. As discussed within my evidence for Bridging 2, I included two assessment for learning techniques that also work well with class management. This has also been one of the weekly reflection targets I have given myself twice over my experience, due to knowing that I need to work on it. This aspect of practice connects to the teaching standard of ‘managing the learning environment’ where classroom management is the key aspect (Welsh Government, 2019). Throughout this reflection, I will discuss the critical discussions around classroom management and how these connect back to what I have discovered while working on my placements.  
	Classroom management can be defined in a variety of ways but overall, it is managing a positive learning environment where pupils can engage and achieve. The reasoning behind classroom management being an effective and important element of teaching is due to the fact that ‘students cannot learn in a chaotic, poorly managed classroom’ (Marzano and Marzano, 2003). Managing a classroom can be viewed as ‘a daunting challenge and concern for teachers particularly beginning teachers’ (Wolff et al, 2017).  A classroom itself ‘can be complex, seemly chaotic and confusing, and difficult to monitor’ and especially for new teachers. Due to this reason, teachers need to be ready for anything and ‘adjust on the fly’. To fully understand a classroom, sometimes it can be considered helpful ‘to have others in the classroom’ to observe the pupils ‘learning’ and to ‘recognise what they cannot see’ (Hattie, 2012). I have two very different experiences with classroom management as my first experience was in a year six classroom. My second took place in a school’s hub where I taught a mix of nursery and reception pupils whose parents were key workers. The hub took place in the school hall and not a true learning environment which was what I had to learn to build. I created an award chart where the pupils understood what behaviour I expected. This was used in lessons such as my lesson virtually visiting a fire station. (Appendix, Ymweld â Gorsaf Tan). 
	One element of research that is generally conducted alongside classroom management is ‘students’ motivation’ and ‘engagement’ (Reeve and Lee, 2013). Disengagement is discussed as pupils in a ‘state of ambivalence’ and spending too much time in ‘ambivalence can lead to being left behind’ (Hattie, 2012). Hattie (2012) discusses the Pipeline Project that studied pupil ‘engagement’ and discovered ‘four main groups’ of pupils that could be found in their focus groups. The study found that ’60 per cent’ of pupils were ‘behaving productively’ within lessons compared to ’20 per cent’ that were ‘disengaged, but not aggressive’; ’12 per cent’ of pupils were ‘uncooperative, and often aggressive’ and finally ‘8 per cent’ were ‘low-level disruptive’ and showed ‘a mix of disruptive behaviour’ (Hattie, 2012). During the Bridging 2 activities, our roles were to implement assessment while learning techniques and create a presentation on these techniques. One of the techniques I implemented was assessment cards where I could watch the pupils’ engagement in the lesson by using the different coloured cards. If the students’ card was green, it showed they were fine and had no issues with the lesson. The other colours represent how much the pupil did not understand and whether they needed help including yellow which showed that the pupil did not understand an element of the lesson and red which represented the pupil not understanding most of the lesson (Appendix, Pontio 2 Myfyrio). During these lessons, I had no pupils fall into the ‘low-level’ group discussed by Hattie (2012), however, I did have pupils who showed behaviours of the ‘disengaged, but not aggressive’ category (Hattie, 2012). To keep them out of this mindset during lessons, I would ask if they needed the particular task explained once again or show an example to help with the understanding of the task. Engagement during lessons has been studied by Reeve and Lee (2013) by studying the ‘engagement’ of pupils during three specific times of the semester, ‘the beginning, middle and the end.’ They believe that the ‘motivational changes’ in the ‘beginning’ of the semester is ‘reflected by teacher activity’ including their ‘approaches’ and teaching ‘styles’, while ‘late-semester motivational changes’ are due to the pupils losing engagement (Reeve and Lee, 2013).
	Pedagogical knowledge connects well with classroom management and over the decades, there have been multiple studies about these aspects. General knowledge of classroom management can be connected to ‘a broader understanding of general pedagogical knowledge’ which has been ‘defined as one of the central cognitive components’ of teaching professionalism (König and Kramer, 2016). A constant theme throughout this research is how differently new teachers and experienced teachers compare in the classroom as of course the newer teachers have not built the pedagogical knowledge at first. As student teachers do not have ‘their own classroom’ it does lead to ‘limited teaching experiences from which to draw pedagogical issues’. A helpful approach to ‘learning experiences’ for trainee teachers within the classroom is ‘bringing’ their ‘experiences from their classrooms to staff development activities’ (Putnam and Borko, 2000). The Bridging 2 activities are examples of such experiences as each student teacher shared what they had discovered while on placement. Each student teacher presented the assessment by learning techniques they used within their classroom and how that affected their pupils. It was a useful experience to have as we needed to think about how different techniques can and have worked within different classrooms (Appendix, Pontio 2 Myfyrio).
	Student-teacher relationships are highly important in classroom management as it can affect the pupils’ academic outcomes. It can come under ‘behaviours that promote learning’ as it can affect pupil engagement. Valiente, Swanson and Lemery-Chalfant (2012) discusses that there has not been much research on the connection between these two elements although they are important to ‘learning and subsequent academic success.’ Pupils’ temperament can ‘interfere with classroom participation and school liking’ such as in pupils with ‘shyness’ for example. By not having a comfortable student-teacher relationship with such pupils, they will ‘hesitate to actively participate in small group activities.’ A close relationship between teachers and pupils with such temperament ‘may not develop’ and they can ‘miss out on potential beneficial interactions’ (Valiente, Swanson and Lemery-Chalfant, 2012). I experienced pupils who would not interact during lessons and a technique that I used was picking pupils at random and helping with assessment by learning. For this I put the pupils’ names on lollypop sticks where I chose someone at random to answer. I found that this technique was helpful in getting a variety of pupils to answer instead of the usual pupils. The classroom I worked in had been divided into three sets, a higher, a middle and lower set where each pupil knew what group they belonged to. Because of this, I found that the pupils in the lower set hardly answered. By using the lollypop stick techniques, these pupils were given the opportunity to answer where they may not have had the confidence to do so. I found that most pupils would get the answers right. Another element within the student-teacher relationship is to fully understand the child. While I never got to know the pupils fully, I understood them as each morning while doing the register, the pupils would tell me how they were feeling by giving a number between 1 and 5, (1) showing that they were feeling awful compared to (5) which represented feeling happy. If a pupil said 3 or below, I would ask how they were doing and offer to speak with them at any point of the day. Due to the current climate, mental health has affected everybody including school pupils and I found that building an open space where everyone can express how they felt each morning had helped with creating a student-teacher relationship or explain why it may be lacking. 
	‘Teacher burnout’ is an ‘occupational specific form of strain’ which comes from ‘repeated long-term exposure to stressors’ (Dicke et al, 2014). This can be argued to have come from the teachers’ misunderstanding of the classroom but also lacking an education in pedagogical knowledge. Wallace et al. discusses that ‘teacher burnout’ can be linked to classroom management. From this we find that research is an important aspect of learning when regarding this aspect. The ‘teacher burnout’ can be linked back to the fact that the aspect is not taught on some teaching ‘preparation programs’ (Wallace et al. 20). It is believed that this aspect is a ‘predictor’ for the ‘development of emotional exhaustion’ (Dicke et al., 2014). An effective ‘learning experience’ that can ‘transform teachers’ classroom practice has been discussed and struggled with for a while. It has been noted that ‘learning experiences outside the classroom’ are too different from how a classroom works (Putnam and Borko, 2000). This could explain one reason why ‘teacher burnout’ is an issue as some teachers are not being armed with the skills to be able to keep classrooms engaged or to keep a relationship with the pupils. While I did not experience bad misbehaviour within my classroom, I did have pupils who would not cooperate within my lessons. A particular lesson this happened in was my measurement conversion lesson, as discussed above in my standards. This lesson was the first time I introduced my classroom management technique of Classdojo, a point scoring website. Each pupil received a monster avatar that collected points. The points could be received for good behaviour such as good work or helpfulness or taken away because of misbehaviour within the learning environment. Within the measurement conversion lesson, I introduced the technique by not only presenting it to the class but having to remove a point from a pupil who would not stop talking while I was explaining the lesson. This technique proved useful as I gave the pupils an incentive to wanting to win points as the pupils with the most points per week would be awarded a small prize. (Appendix, Pontio 2 Myfyrio).
	Classroom management is a pedagogical aspect that will be examined and developed throughout a teacher’s career and most definitely throughout my own. Student engagement and achievement is one of the most important outcomes to come from learning and without an effective management strategy, this cannot happen. Making sure pupils are engaged is highly important as disengagement can lead to them ‘being left behind’ (Hattie, 2012).  Assessment will be a helpful tool to ensure that engagement is being kept within the lesson and the learning materials are being learnt. I have learnt that a student-teacher relationship is key to understanding and managing your classroom as without knowing the pupils, you will not understand some of the reasons why they may be misbehaving. Without understanding your pupils, you cannot run a truly functioning classroom. Classroom management is a pedagogical skill like discussed above and is very useful for all teachers, new and experienced. It can lead to teacher burnout that can be caused by classroom misbehaviour, but also a lack of learning for new teachers. By including observation of classrooms and classroom practice, this may help to eliminate such an issue within the profession.  There are many areas of classroom management that would need further research such as teacher burnout as I would like to see a more recent study that discusses the teaching situation during a pandemic and whether that has affected the numbers of teachers who have suffered with teacher burnout or have left the profession due to overall stress. 
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