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Section 1
This section of the assignment focusses on critically evaluating the role of an inclusive leader within an early years setting.  Ferdman (2020) believes inclusive leadership is being able to sustain and foster an inclusive culture in groups, communities, and organisations.  Inclusive leadership promotes fairness and equity across all identities, involving and listening to everyone, this will give those involved a sense of belonging, knowing their voice has been heard (Ferdman, 2020).  Childhood Education International (no date) and Adekanbi (2021) agrees and says an inclusive leader values diversity and encourages individual contributions within the decision-making process.  Their aim is to innovate whilst considering everyone’s needs.  This requires the inclusive leader to be a competent listener, trustworthy, and be able to communicate a vision.  The communities should be empowered through the leader to develop policies, and interventions for children which are beneficial.  Furthermore, Booysen (2020) suggests when inclusive leadership within organisations is working effectively, all employees will feel respected and valued, this is good practice. 
The following scenario was encountered by a practitioner in an early years setting.  A single father, who has recently overcome his addictions, has been assessed as being able to care for his son on his own.  Lee is five years old, he is doing well at school, however, does not mix well with the other children and plays by himself most of the day.  There are no concerns with his academic attainment at present. The practitioner noticed when Lee’s father collects him at the end of the day he stands alone and appears nervous and anxious.  Lee’s father does not engage in conversation with other parents and the practitioner notices the other parents will look at him, however, will not initiate a conversation.  Lee’s father avoids communicating with the practitioners in the setting and leaves promptly when Lee comes out of school.  
Following on from this scenario, the practitioner utilised their inclusive leadership skills to engage with the father of Lee.  The practitioner arranged a meeting to discuss further how the school can support them both, to feel included, have a sense of belonging to the school and the community (Hallet, 2016).  Similarly, Anna Freud National Centre for Children and Families (no date) point out that when parents and carers are involved in their child’s learning at school, the child will thrive in their academic achievements, and it will have a positive effect on their wellbeing.  Parents and schools are the main educators that children have.  Both have a pivotal role to play in the child’s achievement and engagement at school.  The impact is increased when they work collaboratively.  Therefore, relationships between the school and the families are vital (Anna Freud National Centre for Children and Families, no date).
Similarly, Welsh Government (2017), Rodd (2013), DeMathews (2021), and Adams, Harris and Jones (2018) agree and say good parenting, involvement with the setting and an inclusive leader is paramount for children to have positive and successful outcomes.  However, when working in partnership with families, practitioners could experience some barriers, such as parents’ beliefs and perceptions about their involvement.  In addition to this, parents who have had a negative experience at school, they assume their child will have the same negative experience (Hornby and Blackwell, 2018; Ishimaru, 2019; Al-Dababneh, 2018).  Moreover, Murray, Mereoui and Handvside (2013) asserts parents lack of understanding can affect the partnership between the family and the practitioner, this could be due to past experiences, which can result in the family forming a preconceived idea about the practitioners and inclusive leaders.  These experiences will need an inclusive leader that is empathetic, and open-minded to work closely with the family, to support them both, change their way of thinking and facilitate belongingness (Nakamura, Milner and Milner, 2022). 
Once the meeting was scheduled, Lee was invited.  According to Early Years Careers (2015) including children, listening to their feelings and emotions will promote their self-worth and self-esteem because they will feel valued.  The United Nations Convention on the Rights of the Child (UNICEF, no datea) Articles 12 and 13 state in matters which affect the child, they have a right to express their views, to be listened too and taken seriously.  Government (2015) Sullivan (2020) and commissioner for Children (no date) have similar views that children should attend meetings, their participation is important because it gives them an opportunity to have their say about decisions that affect them.  However, Hope (2017) has stated children’s views will only be considered at a certain age.  The age where children are deemed mature enough is 10 (Hope, 2017).  Another barrier could be a learning difficulty.  Scottish Commission for People with Learning Disability (2018) suggest children with a learning disability often find it difficult to have their voice heard, this could be because of stereotyping.  The child’s feelings may not be taken seriously when they are more than capable of expressing their feelings and opinions (Scottish Commission for People with Learning Disability, 2018). 
Practitioners should understand that most parents do want the best for their child and their views and opinions must be listened too during the meeting (Social Care Wales, 2020).  Ozturk (2013) and Raising Children (2013) have similar views that when practitioners effectively communicate with the parents they gain a greater understanding about the child, their family, and their circumstances.  This will enable the inclusive leader to build trust, have a greater understanding of their unique family situation, and to put appropriate support strategies in place to support the family (Ozturk, 2013).  Moreover, Estyn (2020a) and Broomhead (2018) believe inclusivity and mutual respect between the family and the setting will enable consistency in communication and this will help to remove any barriers.  In contrast Cheung and Kam (2019) suggest many practitioners lack confidence when they communicate with families.  
Furthermore, Department for Education (2011) and Eisner and Meidert (2011) believe for practitioners to effectively engage with the families they need training, particularly in this scenario, where Lee’s father’s background differs from the practitioners own.  In this instance the setting should provide parental engagement training for all staff and continuous professional development (Department for Education, 2011).  When inclusive leaders engage with the parents and the child, they can feel empowered and appreciated (Rouse, 2012).  Furthermore, Brown (2020) suggest when an inclusive leader shares the power with others it grows and becomes unlimited.  The voices of people are heard, and they can expand on their ideas.  This will create an environment of belonging, value, and equality (Brown, 2020).
During the meeting the practitioner recommended a dad’s group with Lee.  This could give them both an opportunity to improve their social connections within the community and with people in similar situations, to form friendships and further strengthen their sense of belonging (Dads Group, 2018; The Great Dads Project, no date).  Furthermore, Lucas, Mirza and Westwood (2021) have suggested that dad groups encourage and facilitate men to develop their own understanding of fatherhood, whilst promoting wellbeing and positive outcomes for their child.  In addition to this, Simoncini and Caltabiono (2012) believe when children attend these dad groups it gives them opportunities to promote their own development and can have a positive effect on their behaviour.  Similarly, Education (no date) and Surrey County Council (2022) agree and suggest family learning encourages collaboration between the parents, children, and inclusive leaders.  It can also be useful for the parents or carers to learn how to support their child’s learning and development at home and school (Surrey County Council, 2022).
In addition to the dad’s group, which was mentioned in the meeting, the practitioner recommended for Lee to attend breakfast club.  Graham, Russo and Defeyter (2015) and Food A Fact Of Life (2022) claim that breakfast clubs provide children with healthy and varied breakfasts, giving them a settled and enjoyable start to the school day.  Therefore, the inclusive leader is further promoting inclusivity, supporting Lee’s wellbeing, and helping to reduce some stresses which may occur because of Lee coming from a single parent family.   Additionally, breakfast clubs will give Lee the opportunity for social interaction (Graham, Russo and Defeyter, 2015).  Similarly, Brewin (2020) has stated recent studies have shown that breakfast clubs are beneficial for children who suffer from social anxiety, or children who tend to be cautious of meeting new people, as it develops their confidence (Brewin, 2020). 
The central part of the community is a school, one that has the best interest of the child, the families, and the community (Codrea-Rado, 2014).  Similarly, Estyn (2020) states that the schools which promote an open-door policy to engage with the families, and work with the extensive community, will build a better collaborative, inclusive relationship with the families.  This inclusive leadership and collaborative way of working will make a difference to the child’s success in life because they will feel valued and have a sense of belonging (Estyn, 2020).  Moreover, Payler and Georgeson (2013) have suggested working interprofessional and multi-agency working is another aspect of the practitioner enabling an inclusive environment and working effectively with the community.  Interprofessional working requires practitioners from various professions working in an integrated way, on a shared vision or task.  Similarly, Hadfield (2015) agrees and says collaboration and multi-agency working help raise the quality of provision in early years as they all share the same goal.  The inclusive leader is a catalyst for change and innovation and when working collaboratively they can make a positive impact on children’s learning, development, and their wellbeing (Hadfield, 2015).  However, Adekanbi (2021) believes collaborative working does not guarantee high performance, it requires inclusive leadership.  Leadership that assures all the team feel valued and are treated fairly.  
Within the scenario, Lee’s father does not engage in conversation with the other parents, neither do the other parents initiate a conversation with him.  This could be because of stigmatisation and stereotyping which are prevalent for single parents (Bardsley, 2013).  Berger and Langon (2011) agree and say stereotyping of young fathers is common, they are usually thought of as socioeconomically disadvantaged.  This can lead to them having low self-esteem and refrain from asking for help (Bardsley, 2013).  Furthermore, Stringer and Baker (2018) suggest fathers who have a background of substance misuse will experience stigma which is enhanced.  This is because they do not adhere to normal social expectations.  Similarly, Weed and Nicholson (2015) have suggested single fathers are judged more negatively than single mothers.  Their study highlights that there is a stigma associated with single fathers that they are violent or criminal, and a presumption of substance use (Weed and Nicholson, 2015). 
Furthermore, Lee’s father may feel that the other parents devalue his identity.  This is agreed by Baumberg (2016) who suggest single fathers believe people look down on them.  This could be due to other parents preconceived ideas upon benefit claimants from a low socioeconomic background, especially if they are considered as unworthy claimants (Baumberg, 2016).  Park and Park (2014) argue that stigma does not just affect the individual, it will have a negative impact on the whole family, resulting in social and emotional distress.  This could be one of the reasons why Lee does not interact with the other children in his class.  Furthermore, Stewart, Watson and Campbell (2018) point out that children from low socioeconomic families are more likely to feel unequal and experience social exclusion.  Similarly, Children’s Society (2022) have indicated that children from poorer backgrounds may not have opportunities the same as other children their age.  Children’s wellbeing is usually determined by factors such as low-income.  Moreover, Centre for Mental Health (no date) believe children who come from low socioeconomic backgrounds are more likely to have mental health problems.  This could be because the children’s environment and family circumstance can affect their wellbeing (Thomas-Odia, 2020). 
According to NSPCC (2021) promoting children’s wellbeing is a crucial part of helping them develop, keeping them safe, and ensuring positive outcomes for their futures.  Similarly, Department of Health (no date) agree and have stated the health and wellbeing of the child are paramount during the early years of life.  Therefore, it is essential that the family, environment, and early years setting ensure the child is nurtured and supported to achieve their full potential.  Bronfenbrenner’s (1977) ecological systems theory explains how children’s social environments affect their development.  The interactions between the child, parents, practitioners, and the community will directly impact on the child’s wellbeing.  Furthermore, Lavis (2016) asserts the ability to form and maintain relationships is essential for functioning within society.  It is vital for having a positive sense of wellbeing and for mental health.  Parents will have a relationship with their child, but it is the quality of the relationship that is important (Lavis, 2016). 
In addition to this, Parenting Northern Ireland (2018) claim that a good parent-child relationship is one that nurtures the social, emotional, and physical development of the child.  This relationship will lay down the foundation for the child’s character, personality, behaviour, and life choices.  Early Years Matters (no date) and Kerns et al. (2015) have similar views that children learn to be resilient through secure and loving relationships with their families.  Children will thrive when they feel safe and secure.  Moreover, Office for National Statistics (2020) state the main point children gave for having a happy life and positive wellbeing was having a supportive positive relationship with their families and feeling loved.  These children reported the importance of feeling safe and secure as a key element of their happiness (Office for National Statistics, 2020).  According to Allen et al. (2018) inclusive leaders, the school, and the community offer the child unique opportunities to improve their sense of belonging.  This is done by providing an inclusive environment that will support the child and strengthen positive relationships with the practitioners and the other children (Allen et al., 2018). 
To conclude, an inclusive leader is important within an early years setting to promote equity and fairness.  The practitioner has shown throughout the scenario that they have provided an inclusive practice for the family, so they feel valued and have a sense of belonging.  The practitioner did this by identifying the family’s needs, taking appropriate action to support, advise and empower them.  Providing the family with knowledge, understanding their unique needs to further support them to achieve positive and successful outcomes, to reach their full potential.  For a practitioner to provide an inclusive practice they must continue with their professional development consistently, this will enable them to effectively communicate with all families and situations that could arise in the future. 
Section 2
This section of the assignment will critically evaluate The New Curriculum for Wales (Welsh Government, 2021) and how it promotes inclusive leadership and practice within an early years provision.  Baldock, Fitzgerald and Kay (2013) suggest policies are made within organisations to make a difference to how practitioners work.  Early Years Careers (2017a) believe policies are imperative in an early years provision or within any organisation.  The policies underpin all the practice that occurs within the setting.  In addition to this, it ensures that all necessary legislation is met.  Furthermore, Early Years Alliance (no date) Unicef (no dateb) and Finnigan (2012) have stated that inclusive leaders within the early years provision need to ensure that everyone is trained in the policies and procedures.  The inclusive leader must understand the policies and be able to implement them in the setting.  
The New Curriculum for Wales (Welsh Government, 2021) aims to assist schools to develop their own curriculum, to be more inclusive.  The purpose of the curriculum is to support the children to be capable learners, who are ambitious, and are ready to learn throughout their lives.  The New Curriculum for Wales (Welsh Government, 2021) recognises the diverse cultures and places emphasis on understanding equality and equity, thus supporting inclusive practice further by involving practitioners, and developing inclusive leadership within early years (Welsh Government, 2020).  Furthermore, Hyson (2014) believes inclusive practice is meeting legal requirements, but also reflects on the inclusive leader’s beliefs and values about the rights of all children.  To provide an inclusive education, inclusive leaders need to be trained professionals who can customize the children’s education which will be unique to them. 
The New Curriculum for Wales (Welsh Government, 2021) will incorporate inclusive practice as it is broad and balanced.  It will include the school’s ethos and values.  Inclusive leaders must ensure when planning for the children, it is appropriate to their ability (Welsh Government, 2021).  However, Schweitzer (2019) argues that a curriculum which is centred on individual children, puts pressure on the inclusive leader to create lessons which are differentiated and suited to each child’s learning needs.  Practitioners and inclusive leaders may not have the experience, skills, or time to create such lessons.  Additionally, practitioners may find it difficult to balance the children’s interest and needs, to enable the child to reach their full potential (Schweitzer, 2019). 
According to Dallimore (2019) providing a high quality and inclusive environment lays the foundations for successful learning, children’s development, and later employability.    Furthermore, The New Curriculum for Wales (Welsh Government, 2021) have stated inclusive leaders have a crucial role to play in creating empowering environments.  In addition to this, all children have the right to an inclusive education (Welsh Government, 2021).  However, Antova (2015) suggests early years provisions can face barriers when they are facilitating the environment.  Similarly, Unicef (no dateb) have suggested some environments may need to be refurbished to accommodate for inclusive practice, and children must be able to receive accessible learning materials (Unicef, no dateb).  The New Curriculum for Wales (Welsh Government, 2021) recognises all children are unique.   Furthermore, Welsh Government (2022) asserts the curriculum supports the child’s holistic development which is paramount in pedagogical practice.  Inclusive Leaders should use the curriculum, along with their knowledge and experience to reflect and respond to the individual child’s needs in the early years provision to enable an inclusive practice.  It may be suggested that inclusive leaders continue their professional development to be able to implement The New Curriculum For Wales (Welsh Government, 2021) effectively.  Inclusive leaders must share their knowledge, expertise, and skills with all practitioners for inclusive leadership to be implemented throughout the provision (Welsh Government, 2022).
Hanham and Bennett (2015) have suggested early years settings are committed to promoting equality and diversity and have polices in place to support this.  Swansea Council (2021) believe everyone should be treated fairly, equally valued and respected within an early years setting.  Additionally, Small World Nursery (no date) point out inclusive leaders within the early years setting will recognise children and their families come from different backgrounds, with individual needs, values, and beliefs.  Inclusive leadership will ensure all children have the opportunity to reach their full potential.  Inclusive practice will ensure all the families are treated equally regardless of their age, religion, sex, race, and disability (Small World Nursery, no date).  Similarly, Robertson and Hill (2014) have stated inclusive practices in early years provide equal opportunities, ensuring all children are included and supported.  Inclusive leaders will work towards equality of outcomes.   
To conclude, The New Curriculum for Wales (Welsh Government, 2021) recognises the importance of an inclusive leader, to facilitate a diverse and culturally inclusive provision within the early years.  Inclusive leadership requires training and ongoing professional development to enable inclusive environments to enhance children’s development. 
Section 3
Inclusive leadership is about working together to achieve a shared goal, which is the essence of inclusion (Hollander, 2012).  Effective and successful leadership requires strong understanding skills for creating opportunities to benefit from diversity and to intensify these capacities in others and oneself (Ferdman, Prime and Riggio, 2020).  Furthermore, Choi, Tran and Kang (2016) study suggest that inclusive leadership has a positive effect on staff wellbeing and innovative behaviour.  This could be due to the inclusive leader’s willingness to listen to all the views of the staff, they will discuss and communicate new ways of achieving success, paying attention to new opportunities.  These characteristics in an inclusive leader will enable them to cultivate quality relationships with the staff.  Therefore, increasing staff wellbeing (Choi, Tran and Kang, 2016).  Similarly, Teo et al. (2022) study agrees and says there is a link between effective inclusive leadership and staff wellbeing. 
According to Crisol, Molonia and Caurcel Cara (2020) inclusive leadership is paramount in an early years provision, to provide an inclusive environment for all children to learn and develop to reach their full potential.  Crisol, Molonia and Caurcel Cara (2020) study has highlighted that inclusive leadership has a significant effect on the way practitioners work.  This is because it is their work that will have a direct impact on the quality of teaching and learning.  In addition to this, their teaching will affect children’s outcomes.   Moreover, Early Years Careers (2017b) Sharman, Cross and Vennis (2015), and O’Sullivan (2015) believe ongoing training and professional development for inclusive leaders and practitioners in the early years is crucial.  This will enhance the inclusive leaders and practitioners’ skills and knowledge, and in turn ensure high-quality inclusive teaching and learning is being provided to the children (Early Years Careers, 2017b).
According to Ryan (2014) inclusive leaders should have the knowledge and understanding of children’s individual needs, and their cultures so that inclusive practice can be embedded and encouraged in the early years provision.  Furthermore, Nursery Resources (2019) point out that as an early years provision you must ensure the environment encourages equality and diversity.  In the early years is where children create their foundational knowledge of the world.  Children are accepting of others regardless of differences, it is imperative that practitioners nurture this willingness, and provide the children with an environment that teaches children to be inclusive of cultural differences.  Therefore, inclusive leaders must build diversity and inclusivity into everything they do (Nursery Resources, 2019).  Similarly, Allen et al. (2021) believes that when inclusive leaders communicate effectively with the children and their families, they will gain a better understanding of the child’s cultural needs.  Therefore, increasing the inclusive leader’s knowledge and understanding and further promoting an inclusive practice (Allen et al. 2021). 
To conclude, inclusive leadership is paramount for facilitating a culturally inclusive early years provision.  Effective communication with the children and their families will enable the practitioner to gain a greater understanding of the family’s beliefs and values.  The inclusive leader can reinforce these beliefs within the setting and embed inclusive practice. 
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