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Introduction / Rationale 
This paper is being produced for the sole purpose of informing the Local Educational Authority in Wales outlining inclusive practice in mainstream schools in the area. Inclusive practice can mean a variety of things to different people of different culture. However, there is a global understanding that the term ‘inclusive practice’ suggests the idea is to incorporate all and overcome barriers that would essentially exclude individuals in areas such as mainstream education. (Florian 2002) describes inclusive practice to have a ‘high virtue profile around the world’ supporting the fact that the term is known globally and practices world-wide. This paper aims to evaluate the how pupils are being supported and if the strategies in place are making a difference in mainstream schools. The paper will go onto consider whether the current ALN reform makes an impact on children’s mainstream experiences and what can be done to better include them into mainstream activities. It will also go onto evaluate if the new proposed ALN reform will help children better and how much of a difference it will make to the ALN children currently studying in mainstream schools. Policies and legislation will be evaluated as well as current pupil support to determine whether or not there is correct and appropriate strategies in place for inclusive practice in mainstream education. 
Booth and Ainscow (2002) describe inclusive development as being based on 7 values these include: sustainability, fairness, community, respect for diversity, compassion, rights and participation. This shows how inclusive practice needs to be long lasting and sustainable throughout schools as well as having a community approach, where everyone needs to be involved and participating. It is important for inclusive practice that everyone in the community has respect for the diversity of the community. For example respecting that others have different needs to themselves and having compassion for them and treat them fairly. Without these seven values promoting inclusive practice in mainstream schools would be difficult. Booth and Ainscow (2002) also write about how inclusion and exclusion are interconnected on three dimensions of improvement within schools. These are creating inclusive cultures, producing inclusive policies and enveloping inclusive practices as seen below in the diagram. 
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(Booth and Ainscow 2002) 

Legislation, policies and strategies to promote inclusive education.
Firstly there is and has been many different pieces of legislation published to help support children and young adults with additional learning needs. However, do they really help? Are they implemented correctly, and do they really have an impact for learners? (The Centre for Studies on Inclusive Education 2018) states that legislation such as the Equality Act 2010 are put into place to prohibit discrimination and to support inclusive education. The Equality Act 2010 made it unlawful to discriminate or exclude anyone due to their race, religion, sex and disability. This meant that more provisions had to be put into place in educational settings to ensure that all children were given the same chances of academic success. The United Kingdom also has obligations to promote inclusive practices under international human rights laws says the Centre for Studies on Inclusive Education (2018). 
The new Additional Learning Needs Reform was due to be implemented from September 2020. This means a lot of changes are in the pipeline which will hopefully make a difference to inclusive practice. However, the BBC Wales education correspondent (Lewis 2019) details how the ALN reform has been pushed back a year as it was thought there was insufficient time to ensure the new rules are ready for schools, councils and colleges. The new reform was due to be rolled out in in September 2020 but has now been pushed back to September 2021 meaning students in need of this new reform will be made to wait the additional year than originally planned. Therefore, its currently not helping children or promoting the use of inclusive practice in mainstream schools as we are still waiting for its implementation. As the Parent Partnership Services for West, South and Mid Wales (2019) explains that following several meetings and committees the current state of ALN provisions was not fit for purpose and therefore after a number of reviews the new ALN Reform was proposed. In order to promote better inclusion within mainstream education the Parent Partnership Services for West, South and Mid Wales (2019) details the Welsh Governments realization of the need to raise awareness within the mainstream school settings of children’s additional learning needs. 
Additionally, the Welsh Government have issued an ALN Transformation Programme that aims to support the new ALN Reform. The Welsh Government (2018) states how it wishes to ensure that all learners and children with ALN are given the help and support to overcome any barriers in their way to succeed. The document goes onto explain how the government is determined to deliver a fully inclusive education system. However, with the recent delays in the implementation in the ALN Reform it does not seem to be a top priority at this moment in time. The chief executive of Snap Cymru, Denise Inger (2019) said the delay was the right decision however it is only going to prolong the issue that has been ‘chaos for years’. Clearly showing the desperate need for the reform to be implemented no later than 2021 as the chaos that Inger (2019) describes needs to be resolved to ensure inclusive practice is completed across all areas of mainstream education. The ALN Transformation Programme explains the need for support to overcome barriers for ALN students. The document states that 23 per cent of all mainstream learners have additional learning needs and this percentage of children need support as evidence is detailed in the document that this 23 per cent of children have a lower chance of academic attainment than the other 77 per cent of learners in mainstream education. The new system is estimated to be more flexible and proactive towards ALN students with better trained staff who are able to roll out strategies quickly and effectively. 
The ALN Frequently Asked Questions document was published in February 2019 by the Welsh Government and detailed the new ALN Reformation Act to erase Individual Educational Plans and SEN Statements while bringing in the new Individual Development Plans instead. This is said to be one whole system all under the same act rather than multiple different strategies. However, detailed in the Frequently Asked Questions Documentation (2019) that IDPs can take longer to create and implement in comparison to IEPs but the draft of the ALN Code does put forward the time scale of 35 days to complete from the time it is brought to the attention of Local Educational Authorities and school bodies that a child has additional learning needs or from when the young person consents to an IDP. The ALN Transformation programme states that’s the Act does not give learners with ALN the right to education up the age of 25 as the Welsh Government feel it is unfair to put that pressure onto employers, the act is based more on providing access to further education or training to be able to reach the same opportunities as those learners without ALN. 
The Guidance document for inclusion and pupil support was published in 2016 and sets out aims and guidance to ensure inclusion. The document covers inclusion and pupil support as well as promoting good behavior and positive attendance in mainstream schools. To ensure that that inclusion is possible the document outlines the need for a collaborative effort to promote inclusive practice in mainstream schools. The guidance document covers education up to the age of 16 with some elements covering post 16 education. However, it leaves post 16 learners at a disadvantage with limited advice and guidance to support them. The 2016 version replaces the Inclusion and Pupil Support Document 2006 as it has been updated 10 years later however, the document is not statutory in law but it does set out requirements that schools and other educators have to adhere to. As the document was issues under the Welsh Ministers general powers to promote education under the Eduction Act 1996 section 10. 
Additionally, the Welsh Government also has many a student development grant in place to help students to get equipment and uniform and other essentials for schools. This would mean they are able to be better equipped for school and have new uniform that fits well and is tidy rather than being singled out for poor untidy uniform. Children’s society (2014) state that nearly two thirds of children part of the UKs poorest families are embarrassed due to their families financial situations and struggling to pay for school equipment. More than half of the families say they have to borrow money to by essentials for school. To promote inclusion the Welsh Government provide the development grant which means that families will get £125 per pupils to cover the price of school equipment and uniforms with year 7 pupils being entitled to £200 to cover the transition from primary to secondary. This would allow children to reach the same opportunities as those children who are better financially supported. It would also mean that they would not be singled out and potentially bullied for their lack of equipment or latest gadget to help them succeed. Butler (2014) describes how poverty makes a pupil stand out, whether it be for second hand clothes with other peoples names on the tag or not having new uniform or books for the school year bu by not allowing children the extra help they need they are excluded from their peers as they’re made to feel different. By allowing children the extra money from the student development grant the government is giving the children a step up on the ladder and allowing them to reach the same opportunities as other children from non deprived back grounds allowing inclusive practice to take place. 
Furthermore, the Inclusion Lab (2017) states that to promote inclusion in school we need to encourage more active learning. The Welsh Government have introduces a guide called Helping Families to Actively Support Their Childs Learning which was published in 2016 and aims to help support parents to support their child’s learning at home. The Welsh Government (2016)  states that a child’s cognitive, social and emotional development is impacted greatly by their home surroundings and what’s happening within the environment as well as a degree of active parental involvement. It’s stated in this document that if parents are to encourage children at home to be open and improve their social and emotional skills it can create an open generation willing to be more of a community in the school environment having empathy and better understanding towards others. If this inclusive environment is created at home in all families it can be followed though to schools and the children and young learners will be able to bring that community atmosphere to the classroom. The document details that parents can complete a what is known as a FAST Program, the Families and Schools Together Program, which is an 8 week rapid intervention program where families are encouraged to help their child/ren develop good behavior and a positive attitude towards school and their learning tasks. It is made up of weekly two and a half hour sessions made up of games, signing, group activities and a family meal aimed to create a better family environment as well. This also promotes the Welsh Governments campaign of education begins at home which also works to get parents actively involved in children’s education which can then go on to promote inclusive practice in mainstream schools by children helping one another in the classroom environment. 
Evaluation 
Overall, the current pieces of legislation, polices and strategies in place to promote inclusive practice in mainstream schools are well put together. However, from the research undertaken it is clear to see that there are different levels of support in place for different ages however, support is mainly focused on early intervention and the foundation phase as opposed to those learners who may have slipped the net at the foundation phase and are in need of support in the later stages of education. The 
Equality Act 2010 helped to eradicate discrimination which allows inclusive practice to take place more as discrimination has been made illegal in all senses. Inclusive practice promotion has also been made as an obligation for the UK under international human rights laws as detailed above. This would help provide a basis for UK policies and help provide a basis for frameworks. The Additional Learning Needs Reform has been a much needed form of provision as stated above Inger (2019) describes that the system has been in a state of ‘chaos for years’. Which shows the need for the reform. However, due to the time frame given for implementation not being long enough the reform has been pushed back a year meaning we will endure another year of ‘chaos’ before anything can start to be improved. The implementation of this reform means that the IEPs and Statements will be removed and IDPs in place which would realistically make accessing support easier as its all under one system rather than multiple different ones. However, as stated it can now take longer for IDPs to be implemented but there is a 35 day period for these to be implemented from the moment the learner is diagnosed with needed the support. This means that students will be able to access the support better than before. 
Additionally, the grants put in place by the Welsh Government create a standing for children from poorer background to reach the same opportunities as those children from better financially stable backgrounds as well as providing them with the correct equipment and uniforms to ensure they ‘fit into the classroom society and are not made different to the others in anyway. However, James and Joyles (2018) describe the limited evidence to show the effects of grants. Therefore, it is difficult to determine whether the grants have any big impact on the promotion of inclusive practice. Finally, the Inclusion Lab (2017) details to the need to encourage active learning. The Helping Families to Actively Support Their Childs Learning (2016) policy is designed to encourage parents to support their children, however, if children have busy working parents they may struggle with the time to help and encourage the children leaving the feeling of detachment which would exclude them during their learning in school. 

Conclusion 
To conclude, inclusive practice in mainstream educational settings and schools can only work with a collaborative approach. The best way for this to happen is for a whole school approach to inclusion. Just as Peaston (2011) said learners with SEN and ALN have long been categorised, especially before the Warnock Report in 1978 which paved the way for inclusive practice within the mainstream education system. In order for inclusive education to work it needs to be encouraged at home as well as in schools. However, to achieve complete inclusion in mainstream schools Schuelka (2018) details a complete transformation of schools and systems but with more emphasis on resources rather than design focused. Schuelka (2018) details how having all children in the same environment for majority of the day would have positive effects on achievement and children’s well being rather than keeping the children of different abilities apart. 
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