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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base (2500 words)
Using the information and materials gathered in my final teaching placement, I will prepare a written report based on one action point taken from the school’s strategic targets in their School Development Plan (2020). This will allow me to understand how the learners, the school and the local community work together to deliver one of the four core purposes of the new curriculum. 
[bookmark: _GoBack]School X Primary School is situated in a South Wales town centre with approximately 350 pupils aged from 3-11 years. The traditional catchment area around the school includes socially and economically disadvantaged families and relatively prosperous families. However, most pupils live outside this area and come mainly from two large estates with a significant amount of social housing. 70% of the children at school X come from the 20% most deprived homes in Wales, and just under 30% are entitled to free school meals, which is above the local authority and national averages. Approximately 17% of pupils come from ethnic minority backgrounds. A majority of pupils enter school with communication skills that are below the level expected for their age. The ability of pupils on entry varies each year but is generally below average. Pupils with additional learning needs and those learning English as an additional language generally make good and at times very good progress from their starting points. (ESTYN, 2019). 
The four core purposes are the heart of School X new curriculum. They will be a starting point for all decisions on the content and experiences developed as part of the curriculum to support the children through their education. This schools four core purpose Ninja initiative allows all of their children to complete 101 activities that will enable them to become Ambitious Capable Learners, Enterprising Creative Contributors, Healthy Confident Individuals and Ethical Informed Citizens. 
As the school allows and encourages parents and guardians to get involved with their new Four Core Purpose Ninja initiative, it links to Bandura's social modelling theory. 
Albert Bandura's (1977) social learning theory is based on the idea that we learn from our interactions with others in a social context. By observing the behaviours of others, people develop similar behaviours. This theory combines behaviouristic reinforcement theory and cognitive psychology to describe the learning process in individuals. Bandura (1986) emphasised the importance of observing, modelling and imitating the behaviours, attitudes and emotional reactions of others. Social learning theory considers how both environmental and cognitive factors interact to influence human learning behaviour. When the children of this school see their parents and guardians making a sustained effort and modelling a positive attitude with this project, then they will be more likely to engage with it, too, according to Bandura.
Macgilchrist et al. (1995) argues that the way a school undertakes its development planning each school year is a reflection of its whole school culture. They acknowledge that the level of ownership and involvement the staff have in formulating and implementing the plan is the key to how it is categorised in their framework. A high level of staff ownership and involvement of a consensually agreed school development plan implies a cohesive school culture. This could be applied to how School X tackles their task of developing their School Development Plan as they ensure all staff have full involvement in composing each year’s plan through surveys, staff meetings, student feedback and ESTYN reports. For example, School X priorities child led learning and pupil voice when implementing decisions for the whole school. This is why children in school council have the opportunity to develop their pupil voice by ensuring they are all confident in knowing their rights through the Children’s Commissioner for Wales’ Super Ambassador Programme and UNCRC articles (Unicef, 2021). The children 

It could be argued that learning is most effective when everyone works together across networks to identify their needs. The Welsh Government (2021) emphasise the idea that when schools collaborate with their ideas to identify their needs to reflect on their practice, learning is more effective. The Welsh Government (2021) launched a national approach which created a professional learning vision that is fit for the evolving learning system in Wales which includes collaboration between schools and networks of schools to reflect on practice through self-assessment surveys which can be shared with other schools.  
A school’s development plan is for the whole school community to formulate and have involvement with and it can be a useful guide for teachers and the governing body to monitor development and challenge within a school. Schools in Wales must have a school development plan in place every September from 2015 that also functions as a three-year plan which results in the school development plan always covering a three-year period from the date of preparation or the last update. (Welsh Government, 2014). The Welsh Government (2014) set out four stages of formulating and reflecting on a school development plan: self-evaluation, strategic planning, making improvement/action and reviewing impact (see appendix one). First, the school will create a vision that is a clear goal that will be in context of the intended targets of the school development plan. This will allow the school to make sustained improvements and move forward because they a clear purpose that is shared and understood by all. Self-evaluation is whereby the school reflects upon its performance and use it as a basis for an effective improvement planning. Self-reflection is a key tool in ensuring a school can assess its performance. It helps schools to identify:
· How well they are performing
· Areas of strength
· What needs to be improved 
· What actions to take to make those improvements
Throughout the school year, schools will review and monitor their progress against their previously set targets to set further targets and action plans. Estyn (2020) emphasised the importance of schools across Wales carrying out the self-evaluation stage to identify their strengths and targets to further reach the vision of the school. 
Strategic planning is stage 2 in the Welsh government’s guidance on formulating a school development plan. A school should involve all school partners and stakeholders as it is vital that it involves everyone that has a commitment to reaching the school’s vision. School’s are only required to have only one strategic plan and it should be the single means of capturing the school’s improvement priorities.  
Stage 3 of the Welsh Government guidance is making improvement/action whereby the school is required to put their targets and planning from the school development plan into practice. The staff of the school should be aware of their responsibility. School X meet this stage as they involve all members of the school in the process of formulating and reviewing the school development plan. All staff are aware and understand the school’s annual targets and how they are required to meet them, so the school’s vision is fulfilled. 
Reviewing impact is the final stage of the Welsh Government’s guidance whereby schools should consider their school development plan as live documents that are constantly being monitored throughout the school year and then to be formally reviewed and revised at least annually. 
Primary School A's Development Plan (SDP) is based on each of its five targets on ESTYN's recommendations from their previous reports and framework. This enables an easier transfer between the school's Self Evaluation Report (SER) and School Improvement Plan (SIP). Within each target, there are several tasks. However, many of their tasks within target areas are a direct continuation of last year's School Improvement Plan due to the impact of school closure during COVID-19 lockdown on target areas. 
Primary School A's second target is 'Improving well-being and attitudes to learning' (ESTYN, 2019). Although Primary School A's was awarded 'Excellent' regarding the children's well-being, it is of great importance that children's well-being is maintained due to the impact of COVID-19. ESTYN commented that nearly all pupils are 'exceptionally happy in school and display high levels of self-worth'. The school clarifies that the well-being of their pupils is their highest priority as they continue to place it at the heart of everything they do within the school. Therefore, this level of well-being must be maintained throughout the school closures and reopening. 
One task that Primary School A plans to do to continue developing the well-being of their pupils is by developing their Core Purpose Ninja initiative. School A's Core Purpose Ninja initiative allows all of their children to complete 101 activities that will enable them to become Ambitious Capable Learners, Enterprising Creative Contributors, Healthy Confident Individuals and Ethical Informed Citizens. A Google Form was sent out to parents/guardians asking them for their input, ideas and thoughts on this initiative which aided the staff of Primary School A's task of putting together the 101 activities. 
The children must show evidence of their participation in activities by taking a photograph of the task and uploading it to SeeSaw. The children in the school understand how to use SeeSaw because of their experience with remote learning. While the children go through the school and tick off and evidence that they have completed the tasks, they will be awarded various coloured bands that they can wear. The different coloured bands are like ninjas belts that they collect every time they go up a grade:
White: 0 – 5
Orange: 6 – 19
Yellow: 20 – 33
Green: 34 – 47
Blue: 48 – 61
Purple: 62 – 75
Red: 76 -89
Brown: 90 - 100
Black: 101
So, for example, the children will be awarded a white band if they complete five activities, and the final band they will be awarded is a black band when they complete all 101 activities. Throughout the children's journey in the school, from starting in the nursery to their final year in year six, they will tick off activities that they have completed from the 101 activities list. These activities have a range of tasks that the children can complete. For example, knitting, learning a new card game, making a pizza from scratch, donating something to a food bank, setting up a lemonade stand, taking part in a debate, visiting their capital city, climbing a mountain.
This allows the school to collaborate with the community in many aspects. For example, the school understands that some children may not ever have the opportunity to go to Cardiff or climb a mountain because they come from deprived areas. In addition, their families may never have the time or money to help their children experience these things. 
School X monitor the children’s feelings and thoughts towards the whole school initiative by utilising feedback every week. During weekly whole-school assemblies, the children from various year groups have the opportunity to share their ideas and thoughts 
In order to achieve their target of improving children’s well-being, school X ensured to have a ‘check-in’ for every year group within the school to ensure the children are keeping well. Throughout the lasting effects COVID-19 has had on education, the children spent a period of time learning from home. This meant that Welsh children’s routine had been disrupted as they were spending many hours a day behind a screen with their parents, guardians or siblings teaching them instead of their usual teacher. This has had an effect on all children across Wales. School X’s way to combat this was to set up Microsoft Teams meetings between the children and their class teacher to ensure they saw and spoke to at least one teacher a week at home. This ensured that the children’s routine was kept as normal as possible during lockdown restrictions. 
The school's new focus of Four Core Purpose ninjas will be evaluated and monitored throughout the school year using the school development plan. 
As the children move throughout the school, they will collect the different coloured bands that reflect how many tasks and activities they have completed. These bands are made of rubber and do not have any productive quality. I have witnessed these colourful bands being distributed throughout my experience in school when the children have completed their tasks. They have had both a positive effect and a negative effect on the children's learning and relationships. 
As Bandura's Social modelling theory (1977) emphasises the importance of observing, modelling and imitating the behaviours, attitudes and emotional reactions of others. It could be argued that the children who have completed many activities in return for various coloured bands are modelling the desired behaviour of positively participating in the school's new initiative. Bandura (1999) might argue that the children positively modelling the desired behaviour are encouraging the others who have not completed many activities to get involved with the new initiative. By seeing the rewards, they can reap from it, as the social learning theory considers how environmental and cognitive factors influence human learning behaviour. However, from experience, it has been seen that some children may feel discouraged by witnessing other children's positive engagement with the school's new initiative. This could be from various other external factors that the school does not have much control over. For example, this could be because of a child's home life. Using the context of the school's area comes from it is clear to see that the school is from a deprived area with families that are socially and economically disadvantaged (ESTYN, 2019). This could affect the school's new initiative as families may not have the resources to access tasks to ensure the children can complete all of the 101 activities. However, the school have stated that they will do their best to accommodate all pupils by offering trips and experiences for those children that do not have the chance outside of school. It may be that school trips and experiences cannot take place due to the COVID-19 restrictions.
Within the United Kingdom, educational day visits must be conducted according to the relevant COVID-secure guidelines and regulations in place during that time. This includes a system of controls, such as keeping children with their consistent groups and the COVID-secure measures at the desired educational destination (Schools coronavirus (COVID-19) operational guidance, 2021).  This could affect the children in the school that do not have access to all tasks and activities as the trips would only be available to the children who require the trips to complete the school initiative. This could be a problem with the government's COVID-19 guidelines as it states that these children cannot mix their consistent groups. Therefore, the school would be limited to offering it to children of all years and instead have to offer it to children of just one year group at a time. This could be divisive within the children in the school as it further highlights the lower ability, EAL children from the higher ability children.
One suggestion that could be practical could be for the coloured bands to be replaced with a more sustainable and productive reward such as seeds to plant or a voucher for a book. This would allow the school to ensure the well-being of their children is their top priority and their second target of their school development plan is being met. Without the bands, the children would no longer be using them for a cosmetic purpose but instead have something practical to do, they would have the opportunity to feel as though they are learning to develop all of the four core purposes. 
Overall, it is clear to see that schools in Wales are required to complete a School Development Plan as it sets out actions that the school will take to improve all learner outcomes. A school’s development plan is for the whole school community to formulate and have involvement with and it can be a useful guide for teachers and the governing body to monitor development and challenge within a school. 
School X has followed the guidance set by the Welsh Government to formulate a school development plan by following the four stages of creating a school development plan: self-evaluation, strategic planning, making improvement/action and reviewing impact. 
In my future teaching practice, I will learn to collaborate and become involved in the formulation of the school development plan by giving feedback and by monitoring development. I will use the Welsh government’s four stages of creating a school development plan to ensure that a positive impact is the result from formulating an effective school development plan. 
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Appendices: 
Appendix One:
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Part B
Understanding how the learner, the school and the local community work together to deliver one of the four purposes of the new curriculum: a video presentation that critically examines this process.

Link to video: 
https://www.youtube.com/watch?v=Q-z2KXJpjsA
















Reference List:
ESTYN (2019) A Report On: Penybont primary school. Available at: https://www.estyn.gov.wales/system/files/2020-08penybontprimary%2520School_0.pdf
Kiel, J.M., 1999. Reshaping Maslow’s hierarchy of needs to reflect today’s educational and managerial philosophies. Journal of Psychology, 26(3), pp.167-167.
Assests.publishing.service.gov.uk.2021. Schools coronavirus (COVID-19) operational guidance. [online]. Available at: ,https://assests.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/985138/10_May_Schools_Guidance.pdf> [Accessed 12 May 2021].
Bahn, D., 2001. Social Learning theory: its application in the context of nurse education. Nurse Education Today, 21(2), pp.110-117. 
Bandura, A. (1977). Social learning theory. New York: General learning Press.
Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Englewood Cliffs, NJ, Prentice-Hall
Bandura, A. (1999). A social cognitive theory of personality. In L. Pervin & O. John. Handbook of personality. New York, Guildford publications: 154-196
Goodall, J. & Montgomery, C. (2013) Parental involvement to parental engagement: a continuum, Educational Review, 66:4, 399-410, Accessible at https://learningfoundation.org.uk/wpcontent/uploads/2016/03/parental-involvement-to-parentalengagement-a-continuum.pdf
Estyn (2019) Supporting parental engagement through workshops. Accessible at https://www.estyn.gov.wales/effectivepractice/supporting-parental-engagement-through-workshops
3

image1.png
Figure 1: School development planning cydle
- >

Stage 4:

Reviewing
impact

Raising
standards and
improving

learner
outcomes

Stage 3:
Making
improvement/
action





