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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 


AI Acknowledgement  

I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.











Part 2 – Reflection 

The process of designing my curriculum based on applying technology in sports performance and analysis has been a key experience during my time as a student lecturer. It has allowed me to enhance my pedagogical knowledge and be creative when applying my ideas to the process. Furthermore, it has raised my awareness of the importance of designing a curriculum which aligns with real-world demands and policy frameworks. Designing the curriculum allowed me to understand the relationships between education, technology and employability and how important it is for educators to successfully equip students with relevant knowledge that they can use in real-world situations. Covering a topic like technology aligns with the Curriculum for Wales’ aim of preparing students for the 21st-century workforce.

One of the most important areas of designing the curriculum was ensuring that it aligned with academic content and the national policy frameworks. The rationale for the curriculum was stated clearly and it aimed to ensure that students were having vital experiences of using technology and applying it to sport which is crucial in most sporting jobs and industries in the 21st century. Further research from UEFA (2023) and Estyn (2020) allowed me to understand the importance of technology in sports and how the majority of professional sports organisations employ individuals with experience using performance technologies. Despite this, many graduates often lack experience using performance technology and therefore don’t go into jobs within the sporting industry. This motivated me to create a curriculum that included outcomes that could prepare students for future careers in the sporting industry.

When designing the curriculum, it was important that I fully understood the purpose of education. I needed to think and plan how content was going to be delivered while also thinking about what vital life skills students need like effectively working as a team and critical thinking. These skills aligned with the Curriculum for Wales’ four purposes to create ambitious, capable learners and ethical, informed citizens, Welsh Government (2022). Creating a curriculum that aligned with the Curriculum for Wales and also integrated learning experiences like data analysis, wearable technology and group-based projects, meant I could embed many values which create lifelong learners.


A key element of the curriculum was ensuring that the delivery of content was engaging and worthwhile. It was important to me that learning learnt key theoretical information which they could then apply to practical sessions. To create a successful module, I used Biggs’ (2003) constructive alignment model to ensure that the learning outcomes, teaching methods and both formative and summative assessments flowed. The structure was not only important to ensure the best for students, but it also ensured that students understood the theory before applying it into practice which can enhance students' learning outcomes. One way I did this is I ensured to schedule practical sessions straight after the lecture which allowed students to use the new theory they learnt and apply their knowledge to practice in real time which strengthens student’s ability to connect theory to practice.

As a new graduate, I knew the importance of creating a learning environment which was inclusive to all. As stated previously, I structured the content of the course so that it flowed well, however, to go with this it was also important for me to deliver content which had varied instructional techniques which included visual aids, group tasks, demonstrations and one-to-one support which is a few of many ways to build an inclusive learning environment. Furthermore, due to students using a variety of digital tools to track fitness, it was important to consider the ethical complications that could come with it. Some include considering students with disabilities, students from different backgrounds and also university funding. These considerations highlighted to me that curriculum development isn’t just academic exercise and delivery, but also the social responsibility and equity to ensure fairness for all.  

Sticking at ethical awareness, it was important that the curriculum created socially responsible learners. Information from the Future Generations Act, Welsh Government (2015) allowed me to explore ethical issues which come with using technology in education. These include data privacy and consent which is a key and vital component for students to learn and understand. This is to ensure that students are prepared for the complex moral issues that might arise in the workforce after education. 

As a past student on the sports management undergraduate course, I understood the usual assessment strategies which allowed me to ensure that I included ones that could be effective. 



The curriculum includes both formative and summative assessment strategies which means that all learning experiences included areas of progression and achievement. Weekly formative assessments included peer feedback, one-to-one feedback and reflection while summative assessments on the module included grades on a group presentation and an assignment at the end of the module. These assessment types of not only test knowledge but also prepare students for the challenges that come with working in the sporting industry. Learning about the importance of formative and summative helped me realise that assessment is a vital and powerful tool to motivate students and to encourage good students’ engagement and motivation. 

Finally, this curriculum project supports the goals of delivering meaningful educational experiences by integrating traditional content with current industry practices which is especially relevant to post-compulsory learning in Wales. The curriculum for Wales aims to create digitally confident work-ready graduates, Welsh Government (2023). Designing this curriculum has allowed me to reflect critically on sporting education, technology in sports and employability after education. It has allowed me to do further research which has strengthened my pedagogical knowledge which has expanded my ethical awareness and allowed me to create a curriculum which is inclusive to all. Furthermore, it has allowed me to understand how education is more than just learning, it is about purpose and preparing students to be 21st century learners.

Following the submission of the curriculum, I received feedback from three peers which allowed me to reflect further on the contents within the curriculum design. The peer review process allowed me to critically reflect on my idea and provided insightful and constructive feedback which included key suggestions of what I could do to further improve my idea. From all three peer feedbacks, a clear theme was that I could have provided clearer aims and outcomes. Reviewers noted that I used the term ‘understand’ which makes aims and objectives hard to measure and assess effectively. One of the reviewers suggested I replace the term ‘understand’ with more specific and observable verbs which align with Bloom’s Taxonomy for the best practices in educational design. Due to this, I would change the word. 





‘understand’ to an observable verb like ‘demonstrate’ could enhance precision in assessment and make student learning outcomes transparent and achievable.

Furthermore, while the peer reviews acknowledged my use of references like Estyn and the Welsh Government, one peer felt that I could have mapped each learning outcome to a relevant standard to reinforce how the curriculum could prepare students for work after university. I agree with this feedback and could incorporate this in a table which is laid out clearly and connects the curriculum to QAA benchmarks which could further validate the relevance of the content in the curriculum. However, one reviewer questioned the inclusion of the Estyn reference and believed that I should have focused more on the QAA framework which is more suited the university students. While I understand that Estyn is linked to schools, I decided to include Estyn as a reference due to its influence on post-compulsory education in Wales which also emphasises the importance of preparing students in education for employability and collaboration which are key components of the module. While I still agree with my inclusion of Estyn, I accept the point of feedback and could also incorporate the QAA into relevant points.

Although I included Biggs’ (2003) constructive alignment, one reviewer noted that a deeper inclusion of pedagogical theory could strengthen the rational for the curriculum. In response to this constrictive feedback, I could link references to learning theories which could support the curriculums foundation and further justify the design choices of the module and ensure balance between lectures, practical and seminar content delivery. 

Lastly, all peer reviews praised the structure, real-world application and the emphasis on digital competencies. The integration of guest speakers, group work and relevant technology were all key strengths that the reviewers noted. One reviewer highlighted that the curriculum reflects workplace expectations due to its emphasis on collaboration and communication. All of the positive points supported my decision to stick to the current weekly structure, delivery methods and assessment tasks as they align with student needs, learning outcomes and 




Industry demands. In conclusion the peer review process was essential to reflect on the curriculum design. It reinforced the design of the curriculum while also highlighting some key improvement which could ensure clarity, consistency and measurability which all aim to improve student learning outcomes.
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Appendix 

List of curriculum models reviewed:
· Curriculum 9 
· Curriculum 3
· Curriculum 5

Peer review feedback:
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Peer Review Feedback

Curriculum number: 5

Aclear justification has been provided for the proposed curriculum with an appropriate target
audience.

The curriculum has a clear justification for the proposed curriculum and targets first year students
who wish to study film and Tv. The starter course focuses on basics needed for those new to
filmmaking. The module aims to equip students with core technical skills in camera operation,
sound and lighting which is essential preparation for second and third year. The curriculum is
tailored to suit first year, beginner students in film production and aims to use a trial run to
measure improvement through an evidence-based approach. The curriculum structure is clear
and includes lectures, practical workshops and assessments which aims to measure practical film
competence rather than a traditional theory approach which aligns with the module well. Overall,
the justification for the curriculum is designed well to meet the needs of its target audience of
beginners while also preparing students with foundations for both professional and academic
progression within the industry.

The aims and objectives for the curriculum are appropriate for the topic and learning group

The curriculum includes aims and objectives that align well with the subject and intended learning
group. Due to the curriculum targeting first year students, the curriculum is designed to build
essential skills in filmmaking. The aim is to ensure that students can adapt confidently to a variety
of areas in production using professional tools which are appropriate for those starting their
journey in film. The objectives are highly realistic and achievable, focusing on practical
competence in areas like lighting, sounds and camera operation. These are vital skills for future
filmmakers and ensure that the course prepares students to future careers in film. The curriculum
prepares students for real-world scenarios which students will encounter in their second and third
year of study. The use of professional equipment allows students to start making connections to
equipment they might come across after finishing their studies. Overall, the aims and objectives
are appropriate and achievable and align with vital areas of development for the target audience.
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The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The curriculum has clear structures for the topic. The delivery is spread over 4 weeks and includes
six study hours a week, balancing both theory and practical study. Each weekly session is logically
sequenced, progressing basic camera skills and moving onto advanced elements by week by like
sound and lighting. The scheme of work includes a range of teaching strategies like lectures,
practical workshops and group activities which are suitable for this creative subject. All resources
are clearly listed and align with industry standards which ensure that students are engaging with
relevant and professional tools. The curriculum includes formative assessment through workshop
participation, peer feedback and observation which supports that students develop relevant skills
on the course. Summative assessment includes a reflection on their understanding on film
equipment which is a great way for students to learn theory and apply their knowledge to their

assignment. Finally, the curriculum scaffolds the learners needs for future careers in filmmaking
and has clear structure which aligns with the aims, outcomes and activities within a short and
intense space of time.

Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.

The writer has provided relevant professional standards in the curriculum design. Multiple
standards are addressed and aligned with teaching, learning and assessment practices. The
curriculum design supports learner development and includes bilingual resources to support the
Welsh language and aligns with the Welsh Curriculum. The module promotes respectful classroom
dynamics through discussion and encourages student voice for learning. There is emphasis on
ensuring that the lecturer maintains up to date knowledge on theory and technology to deliver
current and effective teaching. Collaborative learning is a key element to the course while also
ensuring that students have their own responsibilities through individual workshops and receiving
formative feedback opportunities. Overall, the curriculum incorporates reflective practice and
clearly embeds relevant professional standards throughout the design and delivery of the module.

Comments on the scheme of work that was designed.

The scheme of work that has been designed is well thought and demonstrates clear progression
of practical skills over a short period of four weeks. Each lecture includes specific aims and
objectives which align closely with the module outcomes. Each week, the topics are relevant to
students in their first year of university and covers essential filmmaking skills that would help for
future development in the second and third year of study. The curriculum has a variety of delivery
strategies which accommodate all learning styles and requirements. The curriculum includes
detailed planning around required resources, formative and summative assessment and
opportunities for reflection and development. Furthermore, the scheme of work highlights the
incorporation of individual, group work and communication opportunities which is key for skills in
the filmmaking industry. Overall, the scheme of work is practical, engaging and relevant to equip
students with skills in a well-structured manner. It demonstrates alignment with relevant theory
and shows consideration of the expectations for future filmmakers.
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Anything else that you would like to comment on?

While the curriculum includes some academic references, there could be incorporation of further
citations, making links to the Welsh Government.
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Peer Review Feedback

Curriculum number: 9

Aclear justification has been provided for the proposed curriculum with an appropriate target
audience.

The writer has proposed a curriculum which is clearly designed and set with a strong justification
and a clear target audience. The course is aimed at a mix and diverse of community members,
new, current and past students of any age which accommodates a variety of skill levels. The
curriculum aligns with educational benchmarks (QAA) and the Welsh Governments digital literacy
initiatives. Practical considerations like accessibility, cost and scheduling have been planned well
which enhances potential student’s inclusivity. Overall, the curriculum is well-justified and is
tailored correctly to its target audience with clear educational and professional relevance meeting
the assignment brief.

The aims and objectives for the curriculum are appropriate for the topic and learning group

Both the aims and the outcomes of the curriculum are appropriate for both the topic and the
intended learning group. The main aim is to equip students with skills to conceptualise and
execute a media campaign focused on social cause which is both ambitious and relevant whilst
aligning with the courses focus on social impact and activism through visual communication. The
writer emphasises on guiding students through the creative process from the start to the finish
which ensures that students receive a structured yet flexible and fun learning experience which
suits a range of learners with a variety of abilities. The learning outcomes are clear and
measurable and align with the course’s aims. They allow students to become critical thinkers
which encourage students to explore relevant themes through illustration. The inclusion of digital
and traditional media skills, personal and peer critical reflection aligns with contemporary practice
and supports the students pathway to employability after university.
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The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The proposed curriculum has clear and appropriate structure that supports the students learning
needs and outcomes. The course is split over 10-weels and is structured to build students skills
progressively overtime, starting with introductory activities that foster discussion and groupwork
before moving to specific media formats like magazine illustration, social media and printmaking.
Each week focuses on a different method, offering a balance between traditional and digital
techniques which is appropriate to suit learners from all backgrounds and of all ages. The
curriculum allows both individual and groupwork activities with weekly sessions including hands-
on workshops, practical demonstrations and formative assessments through Q&A's, group
discussions and one-to-one help. All of these strategies will help the needs of the students to stay
on track and progress every week. By the end of the course students will need to use all the skills
they have developed over the 8 weeks and apply them to a self-directed final task. The structure

is set well with the course’s aims and ensures that students and equipped with a variety of skills
which will help them succeed for their final task.

Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.

The writer has integrated relevant professional standards and benchmarking statement to the
curriculum. It aligns with QAA’s subject benchmark statement which ensures that the quality and
integrity of the course is guiding students appropriate learning outcomes and broadening skills.
The curriculum also references QAA’s UK quality code which ensures that there are consistent
acadenmic standards throughout the course. Furthermore, the curriculum aligns with the Welsh
Governments FE professional standards which reflects the writer’s commitment to wellbeing,
inclusion and diversity on the course. The curriculum is designed to provide students with a safe
and supportive environment while also ensuring that students develop appropriate peer feedback
with no judgement.

Overall, the inclusion of the relevant standards in the curriculum ensures that students develop
acadenmically and professionally. It reflects good practices in further education while also
supporting students creative and professional development which makes the curriculum
appropriate and effective in its context.

Comments on the scheme of work that was designed.

The scheme of work has been thoughtfully designed and structured and aligns with the
curriculum’s aims and outcomes which is provided through gradual progression over 10 weeks.
The creator has created a curriculum that is inclusive to workers due to it being from 5:30 —
8:30pm every Wednesday. The curriculum also allows students to build knowledge over the 10
weeks and apply this to their assignment which is due on the final day of the course which
provides students to opportunity to ask any questions on the day of submission.

Anything else that you would like to comment on?

The curriculum overall fosters critical thinking, collaboration and practical skills that are relevant
to real-world creative industries which prepares students for future careers.
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Peer Review Feedback

Curriculum number: 3

A clear justification has been provided for the proposed curriculum with an appropriate target
audience.

The curriculum has been designed with a clear vision and justification. The curriculum is targeted
to students interested in a career in the police and is aimed to be a partnership programmed with
Gwent Police. The length of the course is practical and allows learners to apply prior knowledge to
practical elements of building a case file. The course is spread over 10 weeks and includes a
variety of formative and summative assessment blending both individual and group tasks which
creates an inclusive learning environment. The curriculum allows students to learn about evidence
collection, charging decisions and writing statements which are vital skills for working in the police
force. There is also inclusion of equality, diversity and inclusion which aligns with relevant
professional standards and the Welsh Curriculum. Overall, the curriculum targets the correct
audience, is justified and well structures to improve and prepare students for working in the
police.

The aims and objectives for the curriculum are appropriate for the topic and learning group

The curriculum includes clear and well thought aims and objectives that are appropriate for case
file study within police training. The curriculum ensures that there are links between learning
outcomes, teaching methods and assessment strategies and is supported by pedagogical
approaches by Biggs et al., 2011 which provides meaningful and measurable learning experiences
and outcomes. The curriculums aims and objectives align with the QAA subject Benchmark
statement for policing and specifically address level 6 learning which will provides skills required
for policing like being able to apply interdisciplinary knowledge, adopt inclusive approaches and
use leadership skills alongside collaborative work. The curriculum ensures that learners are both
theoretically and practically prepared for the policing industry.
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<[ The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The curriculum is well structured and clearly outlines the learning over a 10-week period. Each
session is designed to build logically and steadily each week and starts with fundamental
knowledge and advances to complex tasks and learning like evidence handling and digital system
use. The structure implements both theory and practice and includes a range of collaborative
tasks, digital skills and individual work. The curriculum will be taught using PowerPoint
presentations, guest speakers, group activities and role play which comply all learning styles.
Weekly themes align well with policing standards which allow students to develop and reflect on
their own practices and prepares students for future career opportunities through using real-
world contexts on a weekly basis. The curriculum includes appropriate assessment strategies with
formative assessments including quizzes, questioning and presentations and the summative
assessment being a case file assignment. Overall, the curriculum structure is well designed and

meets academic goals and achievements ensuring that students are well prepared for the police
force.

Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.

The curriculum demonstrates relevant professional standards and benchmarking statements
which are vital to have a successful curriculum. The QAA benchmark statement aligns with
curriculum suitable for level 6 which is suitable for policing professional expectations.
Furthermore, the curriculum is designed to be inclusive for all learning styles which aligns with
professional standards which the writer has stated clearly throughout the plan. There are 4
caseworks quality standards which need to be met over the 10-week course. The curriculum
effectively and successfully is planned and created to prepare students for professional policing
practices. Overall, the curriculum includes a number of cited benchmarking statements
professional standards throughout the assignment and does directly reflect on some benchmarks
and professional standards. However, they are scattered throughout the assignment which makes
it difficult for the reader to directly see and understand exactly what standards and benchmarking
statements the curriculum aims to include.

Comments on the scheme of work that was designed.

The scheme of workis structured well and includes reference to the QAA benchmark statement
for policing. The curriculum specifically prepares students to be at Level 6 learning and is
proposed as a 30-credit module which contributes towards the overall degree. The curriculum has
a clear and structured delivery which spans over 10 weekly sessions held on Fridays which ensures
consistent progress and learning. The curriculums aim, outcomes and teaching methods align with
the overall goals which ensures that student learning outcomes are met. The writer includes clear
guidance of assessment strategies which are included under every week and makes it easy for the
reader to assess. The curriculum includes a mixture of individual, group tasks and practical
workshops in which students will be assessed through presenting work, Q&A’s and knowledge
checks which ensures that students are on track and can apply new knowledge into their case file
assignment.





