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A critical analysis and evaluation of the observation research tool, “Leuven Scale’.


In Wales the current curriculum is the Foundation Phase. It is for children ages three to seven. This curriculum encourages active learning where children are given real life experiences and opportunities to be creative and use their imaginations (Welsh Government, 2018). As a first year BA Primary Education student, usually I would attend a school to observe children and complete an observation schedule but in view of the current situation we are unfortunately unable to do this.  We have been given a selection of videos in order to do a critical analysis and evaluation of the observation research tool “Leuven Scale’. I have chosen video number 3 and the research question for this video is “To what extent does the role play environment provide opportunities for pupil involvement and learning. In the video, the children are actively learning in a pretend travel agent’s shop. I believe this is good area to research because one of the qualified teacher status professional standards for teaching and learning is that a teacher needs to ensure learners are provided with opportunities to learn in real life authentic contexts (Welsh Government, 2019).  

There are seven areas of learning in the Foundation Phase, they are taught in a cross curricular way. A role play area is often used for enhanced provision (Estyn, 2017). When in my placement school, I observed children playing in a number of roleplay areas, such as Counting castle and a school of the past, with old fashioned desks (School x, 2020).  Enhanced provision is used to make children practise new skills and think deeper. It is used to support learning. Jean Piaget and Lev Vygotsky believed children need to be actively involved in their learning. Vygotsky believed social connections were important however Piaget believed children are curious and being actively involved, discovering new ideas encourages understanding and development (Gray and Macblain, 2015). In contrast to this, some may suggest learning does not always happen when you provide real life experiences and concrete examples because if the learner does not have enough subject knowledge then it could cause the learner to just fixate on an item and not make a connection (Weinstein, Sumeracki and Caviglioli 2019). 

Research suggests classroom teaching is what that influences learning the most and professional teaching standards in Wales require excellent pedagogy at the centre of teaching and improvement in schools (Estyn, 2018). Research is important in teaching because it is a way of reviewing existing knowledge, creating new knowledge and exploring effectiveness so that we can ensure best practice (Moore, Neville, Murphy and Connolly, 2010). In agreement is a Welsh Government document entitled “Observing Children” (Welsh Government, 2008). This document explains the importance of teachers understanding children’s development and that by observing children when they are actively involved in their learning, we can find out what the children are able to do and how they are developing their skills. This could then be used in future planning. Professor Ferre Laevers carried out research into successful early learning and development. He believed there are two important aspects, well-being and involvement.  He developed a five-point scale to assess this which he called the Leuven Scale and he believed the outcome of a process depends on the learner’s well-being and involvement (Earlylearninghq.org.uk, 2013). Learners are given a score depending on the levels of their involvement and well-being. It is suggested that use of this scale can give a measure of effectiveness of learning (Laevers, 2011) (See appendix 1).  The Foundation Phrase in Wales, builds upon prior knowledge and aims for learning to be meaningful. Professor Laevers believed children learn when they are actively involved in something that interests them and they have deep concentration, he called this “Involvement” (Welsh Government, 2008). In contrast to this, Parten believed children learn in stages and she called this “Stages of Play” (Bernstorf, 2012). Her theory suggests she does not agree with Ferre Laevers. Her stages of play explain how involvement is not necessarily needed for a child to learn and when a child is not taking part it does not mean that he is unaware of what is going on, so there still may be an element of learning from watching and listening. She also believed children who have additional learning needs may need opportunities to be onlookers before they feel they can do the activity themselves. A child maybe shy and feel more content playing independently, she believed this was normal in early years. This would contradict well-being and involvement on the Leuven scale (Bernstorf, 2012).

Professor Donaldson carried out a review of the curriculum and assessment arrangements in Wales. His Successful futures report identified that the new curriculum should be based on evidence, best practise and good research (Donaldson, 2015). I chose observation to carry out my research, because when observing you can see first-hand, what works and what doesn’t. You can then reflect and improve practice. In Reggio Emilia schools they have a pedagogy of listening which is linked to being reflective, and as a teacher we should always reflect and improve our practise as part of our professional development (Appleby, 2009). Some may believe observation is an opportunity to record data reliably because you have witnessed it yourself (Eales-Reynolds, Judge, McCreery and Jones, 2013). Another advantage of observation is it can be linked closely to assessment and planning, it can help with assessing children’s development and a teacher’s practice and it is a great tool for being able to obtain information to pass on to parents (Grigg, 2010).  There are a number of types of observations. I used an observation schedule and I focused on qualitative data by using the Leuven Scale. It is suggested that gathering data this way, visually yourself could be more accurate, however some may say that this approach can be unreliable and non-factual (Burns and Sinfield, 2016). Other forms of observation are narrative observation and critical incident. When using narrative observation, the observer records everything that happens, this offers positives such as you will have comprehensive detailed account, however information can be taken out of context if interpreted wrongly because it is open to bias. The observer may also miss information which is relevant, this could change the end result and data may then be inaccurate, it is also difficult to note down everything because classrooms are so busy (Palaiologou, 2008).  

When planning and creating my observation schedule, I adhered to Yr Athrofa research dispositions (See appendix 2).  I included space to explain the context of the lesson, but I ensured that my observation schedule was anonymous as I am aware of the importance of confidentiality to ensure there is no way participants can be identified. Not respecting this may result in the wrong persons gaining private information (BERA, 2018).  I used both the well-being and Involvement Leuven Scales, because I wanted to have a holistic approach. I feel this is a strength because it is suggested that we should look at the holistic development of children (Meggitt, 2012). I have however, decided for future observations when in a classroom, I may create two separate schedules to conduct my research, one for well-being and one for involvement to be able to make more notes on each specific area and reduce risk of missing information.  I included a brief description of each point of the scale as a reminder. This helped me when deciding scores, however sometimes I still felt indecisive, which made me question how accurate this is? Another observer may mark higher or lower. In agreement with my concerns are New Zealand government guidelines which also suggests that different people can interpret things differently when doing an observation. NSW Government believes an observation team is important, they do trial runs to ensure everyone is consistent. So perhaps working with another student or the teaching assistant may result in more accurate data (New South Wales Government, 2019). (See appendix 3 for my observation schedule).

When conducting research, it is important to be ethical. The research may involve the lives and feelings of the people involved so it is important to ensure that the participants know what you will be doing with your findings and also there is the risk they may not agree with your interpretation. In view of this there is a requirement to submit proposals to an ethics committee before you proceed with an observation for research (Moore, Neville, Murphy and Connolly, 2010). Informed consent needs to be obtained prior to observation. The participant must keep on consenting. When I conduct an observation for research, I will provide participants with an information sheet and a consent form to ensure I am being ethical. The British Educational Research Association (BERA) (2011) explains that researchers must ensure they obtain consent from participants and make sure that participants know what they are engaging in and what will be done with the findings. It is also paramount that participants are informed that they have the right to withdraw at any stage (Ramrathan, Le Grange and Shawa, 2017). The best interest of the children needs to be the main consideration and children that are able to express their own views must be allowed to do this. An observer must obtain assent from children and take into account the UNCRC United Nations Convention on the Rights of the Child (UNICEF, 2020) (See appendix 4). There are many ways to obtain assent, examples such as the use of stickers or coloured aprons but if the child changes apron colour or if their body language shows that they do not want to be involved then you cannot use the information. For Foundation Phase research we should obtain consent from parents and assent from learners. 

My findings have been positive because I observed more than one child and I used both the well-being and involvement Leuven Scales, therefore observing with a holistic approach.  Whilst I feel that the Leuven Scale is a great tool for giving us an idea of if practice works and how children learn I do not feel it is sufficient enough to use the Leuven Scale as an observation tool on its own.  Two of the children interacted well with each other. They were confident, asked good questions and expressed their feelings. They scored quite high overall. However, it could be argued that were they generally more confident children? Child 3 did not join in as much, she mostly just listened and watched. Using the Leuven Scales this scored her much lower than the other two children.  However, children can change on a daily basis so maybe a one-off observation is not accurate? The child who scored low could be a shy child or a child who prefers to observe before taking part as suggested by Parten (Bernstorf, 2012). Another theory which maybe relevant here is that Vygotsky believed learning occurs with use of scaffolding. It could be that child 3 needs to be shown how to play with the items and how to speak in a travel agent shop. Maybe she has not played in this area before? Watching a more capable other, she could possibly score higher in well-being and involvement the next time she is in this area (Pound, 2014). Another suggestion could be that a child scores lower because of lack of interest if they are not be being challenged enough which would then impact learning negatively.  It could even be that a child has things happening at home which may cause distraction. There could be a number of reasons for the way the children behaved in the observation. (See appendix 5 for my completed observation schedule).

I carried out an observation with use of the Leuven Scale and I critically analysed and evaluated this.  It could be suggested that the Leuven Scale may work very well if you are making an assessment of a particular child or children that you are concerned about. I believe more so if you know more about the child / children too. You could focus on a child and observe, assess and reflect and it will give you a deeper understanding and you can then change planning in response to your findings. I feel it is a good tool for that, however I believe that to obtain more reliable data you need a mixed method approach where you can collect and analysis qualitative and quantitative data in order to strengthen your studies and your conclusion. Studying for this module has transformed my practice because I now understand the importance of being sceptical and ethical in research. I am looking forward to carrying out research as a participant observer, being fully involved in the classroom. A question I would like to research in the future is “Does teaching children in large groups benefit their overall learning? My interest in this is because when on placement I taught a lesson to half the class and I reflected and changed my practice before teaching the second half of the class and this worked better so I would like to research this area further.






[bookmark: _Toc40388362]References

Appleby, K. (2009) Children’s Learning and Development. Available at:
https://uk.sagepub.com/sites/default/files/upm-assets/29215_book_item_29215.pdf (Accessed: 9 May 2020).

Burns, T and Sinfield, S (2016) Essential Study Skills. London: Sage.

British Educational Research Association (BERA) (2018) Ethical Guidelines for Educational Research. Available at:  https://moodle.uwtsd.ac.uk/pluginfile.php/362316/mod_resource/content/1/BERA-Ethical-Guidelines-for-Educational-Research_4thEdn_2018.pdf (Accessed: 10 May 2020).

Bernstorf, E. (2012) Parten’s Levels of in Kodaly Teaching. P.7 and p.8. Available at:
https://web-a-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=1&sid=7665d0ca-5a6b-483b-a130-36d8b6a3b8f1%40sdc-v-sessmgr03 (Accessed: 6 May 2020).

Donaldson, G. (2015). Successful Futures. Available at: https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf (Accessed: 4 May 2020).

Eales-Reynolds, L-J, Judge, B, McCreery, E and Jones, P. (2013) Critical Thinking Skills for Education Students. 2nd Ed. London: Sage.

Earlylearninghq.org.uk (2013) Communication, language and literacy: Planning your learning environment. Available at: https://www.earlylearninghq.org.uk/earlylearninghq-blog/the-leuven-well-being-and-involvement-scales/?fbclid=IwAR2deuBB9ywUHdCfokyXGb9KKlsYGoxQgWoCfVecavZXzMnIqHQcXdHEG9g (Accessed: 12 May 2020).

Education Scotland (2018) Involvement and Well-being as a measure of quality learning processes and provision. Available at: https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2018/12/Ferre-Laevers-SICS-for-LPAS.pdf (Accessed: 6 May 2020).

Estyn (2017) Active and Experiential learning. Available at: 
https://www.estyn.gov.wales/thematic-reports/active-and-experiential-learning-effective-foundation-phase-practice-delivering (Accessed: 6 May 2020).

Estyn (2018) Improving teaching.  Available at: https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Improving%20teaching.pdf (Accessed: 5 May 2020).

Gray, C and Macblain, S. (2015) Learning Theories in Childhood. 2nd Ed. London: Sage.

Grigg, R. (2010) Becoming an outstanding primary school teacher. Harlow: Pearson.

Leavers, F. (2011) Encyclopaedia on Early Childhood Development. Available at: http://expertisecentrum.cego.be/wp-content/uploads/2019/07/Laevers_2011_ChildEncyclopedia.pdf (Accessed: 9 May 2020)

Meggitt, C. (2012) Child Development. An Illustrated Guide. 3rd Ed. Harlow: Pearson. 

Moore, S. Neville, C. Murphy, M and Connolly, C. (2010) The Ultimate Study skills Handbook. Berkshire: Open university Press.

New South Wales Government (NSW.gov) (2019) Observation: a guide for use in evaluation. Available at: https://education.nsw.gov.au/teaching-and-learning/professional-learning/evaluation-resource-hub/collecting-data/observation/step-2-prepare-the-tools-and-the-people (Accessed: 9 May 2020).

(Palaiologou, I. (2008) Childhood Observation. Available at: https://www-dawsonera-com.ezproxy.uwtsd.ac.uk/readonline/9781844455942 Exeter: Learning Matters ltd. (Accessed: 10 May 2020). 

Pound, L. (2014) How children learn. Practical pre-school books: London. 

Ramrathan, L, Le Grange, L and Shawa, L. (2017) Ethics in educational research. Available at: https://moodle.uwtsd.ac.uk/pluginfile.php/362318/mod_resource/content/1/Ethics%20in%20Educational%20Research%202017.pdf (Accessed: 10 May 2020).

School x. (2020)

UNICEF. (2020) A summary of the UN convention on the rights of the child. Available at: https://www.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_summary-1.pdf (Accessed: 13 May 2020)

Weinstein, Y. Sumeracki, M and Caviglioli, O. (2019) Understanding how we learn. A visual Guide. Oxen: Routledge.

Welsh Assembly Government. Department for Children, Education, Lifelong Learning and Skills (2008) Learning and Teaching Pedagogy. Available at : https://hwb.gov.wales/storage/8f0b360f-f1f6-4bec-b11a-df88168007f9/learning-and-teaching-pedagogy.pdf  (Accessed: 3 May 2020).

Welsh Government (2018) How is my child doing in the Foundation Phase? Available at: https://gov.wales/sites/default/files/publications/2018-06/how-is-my-child-doing-in-the-foundation-phase-a-guide-for-parents-and-carers.pdf (Accessed: 7 May 2020).

Welsh Government (2008) Observing Children. Available at: https://s3-eu-west-1.amazonaws.com/hwb-live-storage/a8/9c/a8/ee/f299432c801d025d875da415/observing-children.pdf (Accessed: 5 May 2020).

Welsh Government (2019) Professional standards for teaching and leadership. Available at: https://hwb.gov.wales/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf (Accessed: 3 May 2020).

YouTube Research question 3. Available at:  
https://www.youtube.com/watch?v=yt69atPdg3I (Accessed 1 May 2020).













Appendices

[bookmark: _Toc40388363]Appendix 1. The Leuven Scales for Well-being and Involvement.
Lewis, A. (2020)
[image: ]

[image: ]


[bookmark: _Toc40388364]
Appendix 2. Yr Athrofa Research Dispositions.
Lewis, A. (2020)
[image: ]







[bookmark: _Toc40388365]Appendix 3. My observation schedule. 
Gould, A.  (2020)
[image: ]


[bookmark: _Toc40388366][bookmark: _Toc36202181]Appendix 4. A summary of the UN convention on the rights of the child.  
UNICEF (2020)
[image: ]





[bookmark: _Toc40388367]Appendix 5. My completed observation schedule.
Gould, A. (2020)

[image: ]


Page 2

image1.png
The Leuven Scale for Well-being (in learning)

It’s time for an honest observation of your students

Based on: http://www.plymouth.gov.uk/documents-ldtoolkitleuven.pdf

The child clearly shows
signs of discomfort
such as crying or
screaming. They may
look dejected, sad,
frightened or angry. The
child does not respond
to the environment,
avoids contact and is
withdrawn. The child
may behave
aggressively, hurting
him/herself or others.

By Richard Wells
Twitter: @EduWells
EduWells.com

- ]

The posture, facial
expression and actions
indicate that the child
does not feel at ease.
However, the signals
are less explicit than
under level 1 or the
sense of discomfort is

not expressed the
whole time.

o

The child has a neutral
posture. Facial
expression and posture
show little or no
emotion. There are no
signs indicating
sadness or pleasure,
comfort or discomfort.

Let’s hope teachers are designing and evaluating classroom

r-2

The child shows
obvious signs of
satisfaction (as listed
under level 5). However,
these signals are not
constantly present with
the same intensity.

activities with an aim that every learner might reach a state of flow.

&

Extremely High

The child looks happy
and cheerful, smiles,
cries out with pleasure.
They may be lively and
full of energy. Actions
can be spontaneous
and expressive. The
child may:

- talk to him/herself,

* play with sounds,

* hum, sing.

The child appears
relaxed. The child
expresses self-
confidence and self-
assurance.
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The Leuven Scale for Involvement (in learning)
It’s time for an honest observation of your students

Based on: http://www.plymouth.gov.uk/documents-ldtoolkitleuven.pdf

Activity is simple,
repetitive and
passive. The child
seems absent and
displays no energy.
They may stare into
space or look around
to see what others
are doing.

By Richard Wells
Twitter: @EduWells
EduWells.com

Frequently
interrupted activity.
The child will be
engaged in the
activity for some of
the time they are
observed, but there
will be moments of
non-activity when
they will stare into
space, or be
distracted by what is
going on around.

Mainly continuous
activity. The child is
busy with the activity
but at a fairly routine
level and there are
few signs of real
involvement. They
make some progress
with what they are
doing but don’t show
much energy and
concentration and
can be easily
distracted.

Let’s hope teachers are designing and evaluating classroom

Continuous activity
with intense
moments. The child’
activity has intense
moments and at all
times they seem
involved. They are
not easily distracted.

activities with an aim that every learner might reach a state of flow.

53

™ high W Exvemely High

The child shows
continuous and
intense activity
revealing the greatest
involvement. They
are concentrated,
creative, energetic
and persistent
throughout nearly all
the observed period.

Look out for: focused concentration on the present moment; loss of
self-consciousness; activity that’s intrinsically rewarding; Distorted

awareness of time; personal agency.
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Amanda Gould’s Observation schedule

Research question: To wh

opponunities for pupil invzfveextieer:\ttdazzslte::r:ior:?plav Wi

Timescales: Observation will be 4 minutes long. .

éi\;etlei:.u;v\t’)ilt\j/emegt and l.evel of well-being will be scored every 1 minute.

g .I eo o serva_non of three foundation phase children that are in
-o eplay area. The children are believed to be ages 6 or 7. They are

playing travel agents. Using resources such as brochures of Japan, pen and

Paper and a telephone. Observation of Well-being and Involveme'nt with use

of the Leuven Scale and space for comments.

Student level of involvement using the Leuven scale — Well-being.

1 Extremely low - Signs of discomfort. Sad/frightened/angry. Not responding to the environment. Withdrawn. Signs of aggression.

2 Low —Posture/facial expression/actions does not show ease. Signs less explicit as level 1 or discomfort not expressed the whole time.
3 Moderate — Neutral posture. Facial expression/posture showlttle/no emotion. No signs pf sadness or pleasure. Comfort or discomfort.

4 High — Shows obvious signs of satisfaction (A listed under level 5) However not constantly present with same intensity.
S Extremely High — Happy/cheerful/smiles. Lively/full of energy. Spontaneous/Expressive actions. Talking to themselves/hum/sing.
Appears relaxed. Expresses self-confidence and self assurance.

Well-being 1 minute 2 minutes 3 minutes 4 minutes Average

Child 1

Child 2

Child 3

Student level of involvement using the Leuven scale — Involvement.

1 Extremely low — Activity simple. Child seems absent/displays no energy. May stare into space/look around to see what others are doing.
2 Low - Interrupted activity. Child is engaged in the activity but moments of non-activity when they will stare into space or distracted.

3 Moderate — Mainly continuous activity. Busy but few signs of real involvement. Not much energy/concentration. Easily distracted.

4 High - Continuous activity with intense moments. At all times they seem involved. They are not easily distracted.

5 Extremely High - Continuous and intense activity. The greatest involvement. Concenirated, creative, energetic and persistent

throughout nearly all the observed period.

Involvement | 1 minute 2 minutes 3 minutes 4 minutes Average

Child 1

Child 2

Child 3

Comments

Child 1 Child 2 Child 3
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A summary of the UN Convention 
on the Rights of the Child



Article 1 (definition of the child)
Everyone under the age of 18 has all the 
rights in the Convention.



Article 2 (non-discrimination) 
The Convention applies to every child 
without discrimination, whatever their 
ethnicity, gender, religion, language, 
abilities or any other status, whatever 
they think or say, whatever their family 
background.



Article 3 (best interests of the child)
The best interests of the child must be a 
top priority in all decisions and actions that 
affect children.



Article 4 (implementation of  
the Convention) 
Governments must do all they can to make 
sure every child can enjoy their rights by 
creating systems and passing laws that 
promote and protect children’s rights.



Article 5 (parental guidance and a 
child’s evolving capacities) 
Governments must respect the rights and 
responsibilities of parents and carers to 
provide guidance and direction to their 
child as they grow up, so that they fully 
enjoy their rights. This must be done in a 
way that recognises the child’s increasing 
capacity to make their own choices.  



Article 6 (life, survival and development)
Every child has the right to life. 
Governments must do all they can to 
ensure that children survive and develop to 
their full potential.



Article 7 (birth registration, name, 
nationality, care)
Every child has the right to be registered at 
birth, to have a name and nationality, and, 
as far as possible, to know and be cared 
for by their parents.



Article 8 (protection and preservation  
of identity)
Every child has the right to an identity. 
Governments must respect and protect 
that right, and prevent the child’s name, 
nationality or family relationships from 
being changed unlawfully.



Article 9 (separation from parents)
Children must not be separated from their 
parents against their will unless it is in their 
best interests (for example, if a parent is 
hurting or neglecting a child). Children 
whose parents have separated have the 
right to stay in contact with both parents, 
unless this could cause them harm.  



Article 10 (family reunification)
Governments must respond quickly and 
sympathetically if a child or their parents 
apply to live together in the same country. 
If a child’s parents live apart in different 
countries, the child has the right to visit 
and keep in contact with both of them. 



Article 11 (abduction and non-return  
of children)  
Governments must do everything they can 
to stop children being taken out of their 
own country illegally by their parents or 
other relatives, or being prevented from 
returning home. 



Article 12 (respect for the views  
of the child)
Every child has the right to express their 
views, feelings and wishes in all matters 
affecting them, and to have their views 
considered and taken seriously. This right 
applies at all times, for example during 
immigration proceedings, housing decisions 
or the child’s day-to-day home life. 



Article 13 (freedom of expression)
Every child must be free to express their 
thoughts and opinions and to access all 
kinds of information, as long as it is within 
the law.



Article 14 (freedom of thought,  
belief and religion)
Every child has the right to think and 
believe what they choose and also to 
practise their religion, as long as they are 
not stopping other people from enjoying 
their rights. Governments must respect 
the rights and responsibilities of parents to 
guide their child as they grow up. 



Article 15 (freedom of association)
Every child has the right to meet with 
other children and to join groups and 
organisations, as long as this does not stop 
other people from enjoying their rights.



Article 16 (right to privacy)
Every child has the right to privacy. The law 
should protect the child’s private, family 
and home life, including protecting children  
from unlawful attacks that harm their 
reputation.



Article 17 (access to information  
from the media)
Every child has the right to reliable 
information from a variety of sources, 
and governments should encourage the 
media to provide information that children 
can understand. Governments must help 
protect children from materials that could 
harm them.



Article 18 (parental responsibilities  
and state assistance)
Both parents share responsibility for 
bringing up their child and should always 
consider what is best for the child. 
Governments must support parents by 
creating support services for children and 
giving parents the help they need to raise 
their children. 



Article 19 (protection from violence, 
abuse and neglect) 
Governments must do all they can to 
ensure that children are protected from all 
forms of violence, abuse, neglect and bad 
treatment by their parents or anyone else 
who looks after them.



Article 20 (children unable to live  
with their family) 
If a child cannot be looked after by 
their immediate family, the government 
must give them special protection and 
assistance. This includes making sure 
the child is provided with alternative care 
that is continuous and respects the child’s 
culture, language and religion.



Article 21 (adoption)
Governments must oversee the process of 
adoption to make sure it is safe, lawful and 
that it prioritises children’s best interests. 
Children should only be adopted outside of 
their country if they cannot be placed with 
a family in their own country.



Article 22 (refugee children)
If a child is seeking refuge or has refugee 
status, governments must provide them 
with appropriate protection and assistance 
to help them enjoy all the rights in the 
Convention. Governments must help 
refugee children who are separated from 
their parents to be reunited with them. 



Article 23 (children with a disability)
A child with a disability has the right to live 
a full and decent life with dignity and, as far 
as possible, independence and to play an 
active part in the community. Governments 
must do all they can to support disabled 
children and their families. 



Article 24 (health and health services)
Every child has the right to the best 
possible health. Governments must 
provide good quality health care, clean 
water, nutritious food, and a clean 
environment and education on health 
and well-being so that children can stay 
healthy. Richer countries must help poorer 
countries achieve this.



Article 25 (review of treatment in care)
If a child has been placed away from 
home for the purpose of care or 
protection (for example, with a foster 
family or in hospital), they have the right 
to a regular review of their treatment,  
the way they are cared for and their 
wider circumstances. 



Article 26 (social security)
Every child has the right to benefit from 
social security. Governments must 
provide social security, including financial 
support and other benefits, to families in 
need of assistance.



Article 27 (adequate standard of living)
Every child has the right to a standard of 
living that is good enough to meet their 
physical and social needs and support 
their development. Governments must 
help families who cannot afford to 
provide this.



Article 28 (right to education)
Every child has the right to an education. 
Primary education must be free and 
different forms of secondary education 
must be available to every child. Discipline 
in schools must respect children’s dignity 
and their rights. Richer countries must help 
poorer countries achieve this.



Article 29 (goals of education)
Education must develop every child’s 
personality, talents and abilities to the 
full. It must encourage the child’s respect 
for human rights, as well as respect 
for their parents, their own and other 
cultures, and the environment.



Article 30 (children from minority  
or indigenous groups)
Every child has the right to learn and 
use the language, customs and religion 
of their family, whether or not these are 
shared by the majority of the people in 
the country where they live.



Article 31 (leisure, play and culture)
Every child has the right to relax, play and 
take part in a wide range of cultural and 
artistic activities.



Article 32 (child labour)
Governments must protect children from 
economic exploitation and work that is 
dangerous or might harm their health, 
development or education. Governments 
must set a minimum age for children to 
work and ensure that work conditions 
are safe and appropriate.



Article 33 (drug abuse)
Governments must protect children from 
the illegal use of drugs and from being 
involved in the production or distribution 
of drugs. 



Article 34 (sexual exploitation)
Governments must protect children from 
all forms of sexual abuse and exploitation.



Article 35 (abduction, sale  
and trafficking) 
Governments must protect children from 
being abducted, sold or moved illegally 
to a different place in or outside their 
country for the purpose of exploitation.



Article 36 (other forms of exploitation)
Governments must protect children 
from all other forms of exploitation, for 
example the exploitation of children for 
political activities, by the media or for 
medical research.



Article 37 (inhumane treatment  
and detention)
Children must not be tortured, 
sentenced to the death penalty or suffer 
other cruel or degrading treatment 
or punishment. Children should be 
arrested, detained or imprisoned only 
as a last resort and for the shortest time 
possible. They must be treated with 
respect and care, and be able to keep in 
contact with their family. Children must 
not be put in prison with adults. 



Article 38 (war and armed conflicts) 
Governments must not allow children 
under the age of 15 to take part in war 
or join the armed forces. Governments 
must do everything they can to protect 
and care for children affected by war and 
armed conflicts. 



Article 39 (recovery from trauma  
and reintegration)
Children who have experienced neglect, 
abuse, exploitation, torture or who are 
victims of war must receive special 
support to help them recover their health, 
dignity, self-respect and social life.



Article 40 (juvenile justice)
A child accused or guilty of breaking 
the law must be treated with dignity 
and respect. They have the right to legal 
assistance and a fair trial that takes 
account of their age. Governments must 
set a minimum age for children to be 
tried in a criminal court and manage a 
justice system that enables children who 
have been in conflict with the law to 
reintegrate into society.  



Article 41 (respect for higher  
national standards)
If a country has laws and standards that 
go further than the present Convention, 
then the country must keep these laws. 



Article 42 (knowledge of rights)
Governments must actively work to 
make sure children and adults know 
about the Convention.



The Convention has 54 articles in total. 
Articles 43–54 are about how adults 
and governments must work together to 
make sure all children can enjoy all their 
rights, including:



Article 45
Unicef can provide expert advice and 
assistance on children’s rights.



Optional Protocols
There are three agreements, called 
Optional Protocols, that strengthen the 
Convention and add further unique 
rights for children. They are optional 
because governments that ratify the 
Convention can decide whether or not 
to sign up to these Optional Protocols. 
They are: the Optional Protocol on the 
sale of children, child prostitution and 
child pornography, the Optional Protocol 
on the involvement of children in armed 
conflict and the Optional Protocol on 
a complaints mechanism for children 
(called Communications Procedure). 



For more information go to 
unicef.org.uk/crc/op





http://www.unicef.org.uk


http://www.unicef.org.uk/crc/op
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Amanda Gould’s Observation schedule

Research question: To what extent does the role play environment provide
opportunities for pupil involvement and learning?

Timescales: Observation will

be 4 minutes long.

Level of involvement and level of well-being will be scored every 1 minute.

Context: A video observation of three foundation phase children that are in
the roleplay area. The children are believed to be ages 6 or 7. They are
playing travel agents. Using resources such as brochures of Japan, pen and
paper and a telephone. Observation of Well-being and Involvement with use
of the Leuven Scale and space for comments.

Student level of involvement

using the Leuven scale

1 Extremely low - Signs of discomfort. Sad/frightened/angry. Not responding to the enviro

2 Low —Posture/facial expression/actions does not show ease. Signs less explict s level 1 or discomfort not expressed the whole time.
3 Moderate —Neutral posture. Facial expression/posture show itle/no emotion. No signs pf sadness or pleasre. Comfort or discomfrt.
4 High — Shows obvious signs of saisfaction (As isted under level5) However not constantly present with same intensity.

5 Extremely High — Happy/cheerful/smiles. Lively/full of energy. Spontaneous/Expressive actions. Talking to themselves/hum/sing.
Appears relaxed. Expresses self-confidence and selfassurance.

S | 1 minute 2minutes |3 minutes |4 minutes [ Average
Child 1 5 g 5 4 4 .75
Child 2 = L IS 5 LY RS
| child 3 2 L 3 = SR

Student level of involvement

using the Leuven scale —|

nvolvement.

L Extremely low — Activity simple. Child seems absent/displays no energy. May stare into spacé/lo0K afound to see what others are doing,
2 Low- Interrupted activity. Child s engaged i the activity but moments of non-activity when they willstare into space or distracted.
3 Moderate — Mainly continuous activty. Busy but few signs of el involvement. Not much energy/concentration. Easily distracted.

4 High - Continuous activity with intense moments.
5 Extremely High ~ Continuous and intense actvity.
throughout nearly al the observed period.

Atall times they seem involved. They are not easily distracted.
The greatest involvement. Concentrated,creative, energetic and persistent
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