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School Background
S.W Primary School is located in a village to the north of Swansea.  There are currently 99 pupils in the school from the ages of three to eleven.  There are four mixed-year classes.  
The number of pupils in the academic year of 2017-2018 who are eligible for free school meals is 24%, which is above the national average of 19%.  About 29% have additional learning needs, which is above the national average of 25%.  No pupils have a statement of special educational needs or are in the care of the local authority.  Very few are from an ethnic minority background.				
 There have previously been no children who has received support for having English as an additional language, however in the upcoming academic year of 2017-2018 the school is expected to receive 2 Syrian refugees, these children will be going in to the Year 2 class. The school currently has no interventions in place to address the child’s language needs and therefore, in the next meeting with the school governors this will be the issue that will be addressed.   
[bookmark: _Hlk529454768]The pupil deprivation Grant sum for the academic year of 2017-2018 which intends to break the link between disadvantage and educational attainment is £27,600. 











Rationale

Within the initial lectures regarding this module we explored a series of scenarios. One of these scenarios regarded strategies that we would implement when facing a situation regarding Somalian asylum seekers who were joining school within the next academic year. This task allowed me to identify an area in which I had a gap in my knowledge. It was also an area that I was interested in researching as within the area in which I live, this is not something that I have experienced. I became aware that I was unsure about how to meet the needs of children who are seeking-asylum or refugees children within the school environment. Therefore, I decided that further research in to this area as a part of my assignment would benefit my professional and academic knowledge. 

In ‘Successful Futures’ Donaldson also talks about creating children who are ethical informed citizens of Wales and the World’ in future practice within my classroom It will be an expectation that as a teacher I celebrate the diversity and different cultures of the children I teach in my classroom. Consequently, looking at how to ensure these children are included and catered for in schools is something I believe is going to be very important in my practice and hence why I wanted to look deeper in to this topic. 

Research on refugees/ asylum seeking children lead me to identify that they encounter many problems when integrating in to schools in Wales as outlined in ‘Inclusion and pupil support’ (Welsh Government, 2016). A particular area which engaged me in further research was the fact that many refugee/ asylum-seeking children have minimal to no English when starting in schools in Wales. The teaching of children with English as an additional language (EAL) within a dominantly English classroom was something I have experienced in my own practice and was an area in which I was not confident that I was fully meeting the pupils needs. Therefore, this lead me to focus my intervention specifically on interventions which could be implemented to support children with EAL. This will allow me to build my confidence when encountering this scenario when in the school environment. 

Appendices

Appendix 1 
Description of intervention: ‘Talking Partners@ Primary’ 
‘Talking Partners @ Primary’ is an intervention which aims to ‘help learners to develop their skills in speaking and listening, to learn to listen more actively and to talk effectively for a range of purposes.’ (WAG, 2012) Talking partners focus on oracy makes it an effective intervention for children with English as an Additional Language (EAL). Mills and Mills (1993) states that ‘Learning language is an active process and best takes place in genuinely communicative situations’ this is provided within the Talking Partners @ primary intervention, as tasks within the targeted time focus on communication with others in order to develop language skills to complete the tasks. The importance of oracy for EAL pupil’s is shared by the Welsh Government, in their document ‘Inclusion and Pupil support’ (WAG, 2016) they suggest that pupils with less developed language skill find it difficult to access the curriculum and therefore have a larger chance of underachieving in school; highlighting the importance of language intervention for EAL pupils to teachers. 							
	The intervention is appropriate for ages 4 to 11. Making it an effective intervention for primary schools due to its ability to be a method used for all age groups. Nusche (2009) emphasises that some interventions mean children are separated from their class and curriculum work for too length periods, and that this should be avoided. This is not the case with the ‘Talking Partners @ Primary’ intervention, where from Year 2 to Year 6 it is suggested to take place in short periods of twenty-five minutes, in groups of no more than three pupils, three times per week, this can be adapted for Foundation phase to 15 minutes, 5 days a week.  Meaning that children are only removed from class to engage in the intervention for short periods of time; this is in line with Welsh Government policy in ‘Inclusion and diversity’ which emphasises that children should not be ‘distanced from the main curriculum’ (WAG, 2016). However, in ‘Supporting Identity, Diversity and Language in the Early Years’ (Clarke and Saraj-Blatchford, 2000) it stresses that interventions such as ‘Talking Partners@ Primary’ which assists in progressing language and literacy skills should not be seen just as an early assimilation programme, they should be on-going; this is a limitation Talking Partners. Although, the intervention does assist in giving teacher’s the skills to apply to the teaching of EAL pupils within their teaching in the classroom. Two of the main stakeholders in this intervention is the class teacher and the member of support staff within the classroom, an important role of theirs within this intervention is to ensure they communicate in order for learning in the intervention to directly feed in to classroom learning. Therefore, enabling the child to be an active participant in class tasks, this is supported in a guide on educating asylum seekers and refugees (DEE, 2001). 
	In a document by Estyn (2016) on schools with EAL pupils, it proposed that when teaching EAL pupils, good practice is when learning is based around a stimulus ‘which serves as a springboard for vocabulary work and oracy activities that underpin writing’ this can be seen in the intervention where learning is based around a stimulus, and therefore language is learnt in a meaningful context through task-based work. A Lambeth document on good practice with EAL pupils also share this view and further suggests that language is acquired better where the theme or stimulus is relatable to them, this is as they are then further inclined to talk about the subject and share their experience or view. However, Vygotsky (1986) would argue that in the early stages of language development the meaningful context is not enough, he suggests that the language needs to be used in a larger social situation. This is the case in this intervention as learning from the group intervention is transferrable in to the classroom, where the pupils are expected to use their vocabulary within whole class activities. This has been observed in the author’s practice within school, where a EAL pupil engaged in class activities where she has been given topic related words for in her mother tongue, which are translated to English. The more she heard the story in which she was taking part in an activity on, the more words she was encouraged to speak and use when conversing with her group.									
	Saraj-Blatchford and Clarke (2000) state that ‘Assessment plays an important part in helping…practitioners to recognise children’s progress, understand their needs, and to plan activities and support’. This intervention requires engagement of support staff, the class teacher and a senior member of staff. These stakeholders will all be involved in assessing and assisting the pupil throughout the intervention. Within the ‘Talking Partners @ Primary’ intervention pupils are regularly assessed. When referring to assessment in the intervention it discusses how children are regularly assessed so that the intervention can be adapted, this ensures the intervention meets the needs of the individual taking part. It allows for the tasks to be varied and for support through the ‘Partner’, who is the member of support staff carrying out the intervention with the child to provide the child with varied support depending on their abiity/progress. In a Welsh Government evaluation report (2015), it spotlights this importance of assessment and suggests that resources should not only enable children to work to their level of language proficiency but also, should provide a means for them to improve. This is enabled through Talking Partners through the constant use of assessment. 						
	Inclusion and Pupil Support (WAG, 2016) states ‘All staff should have the skills and knowledge necessary to support all children and young people in achieving the highest possible standards’ in line with this Talking Partners@ Primary provides an effective basis for schools, in order to provide pupils with the highest possible standards. Research carried out by Education Works (2016) shows how it significantly improves the Language and Literacy skills of participants. The Welsh Government document on the Talking Partners intervention states that the training costs £600 per day for the two days required. It then costs an extra £300 for the follow up half-day training. Every trainee must then purchase a file with necessary resources which will allows them to assess pupils during the training and carry out the intervention, this is at a further cost of £57.50 for every trainee, eight members of staff will be required to attend the training. A translator, who is not required for the Talking Partner @ Primary intervention, however is beneficial to the acquirement of language for the EAL pupil costs £50 for one hour per week, over ten weeks the cost of this is £500. The overall cost of the intervention is therefore, £2,460.00. 								
In conclusion, research has shown that the Talking Partners@ Primary intervention can ensure the progression of pupil’s Language and Literacy skills. Activities within the Talking Partners @ Primary intervention allows targeted learning to transfer in to the classroom, which supports the inclusion of the EAL pupil. Through the use of the ‘Partner’ within the Talking Partners @ Primary intervention the pupil benefits from correct modelling of language, a positive role model and promotes a member of staff which the children can build a positive relationship with; catering to well-being. The focus on oracy further develops the well-being of pupils involved by giving them the tools and a safe space to express themselves through language. Talking Partners@ Primary has the ability to accommodate the needs of a wide target group and variety of ages; making it a worthy cause of school funding, as every teacher has the option to apply it within their classroom. Research from Talking Partners@ Primary has identified the importance of the integration methods, such as using a theme to encourage the use of vocabulary in a variety of settings. The author values this as a tool that will be carried in to practice when catering to the needs of EAL pupils. 
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School development plan
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Appendix 3 
Evaluation 
Overall, I found this assignment to be very challenging. I have become familiar with the format of academic pieces of writing for university assignments, therefore having to present information in a different format is something that I have found difficult as I do not feel that presenting is my strong point. In line with this I struggled with this format in the form of collecting information for my folder. I found it difficult to limit the amount of resources I chose to look at and use, as many sources lead to me using and reading other sources. 
	The fact that this assessment allowed me to choose a topic of my choice, meant that the reading for this assessment was enjoyable. Reading about a topic that I identified as an area that I had little knowledge in was very beneficial, in future practice this knowledge will allow me to be a more inclusive practitioner. 																				When writing my script for this module, I found it difficult to restrict the amount of information that I wanted to include in my video. As can be seen in Appendix 4 where the highlighted sections are sections of information I had to remove from my script, you can see my script was very detailed. I found it hard to establish how much information I could give the audience. When going on to record my video, due to my script having too much information I experienced difficulty fitting my video in to the time limit; and therefore, had to eliminate some information due to this. In future, I would ensure that I set deadlines prior to the video deadline where I could rehearse and time my video with a view of then being able to amend my script and re-film my video at a later time. 									
	When looking back at the recording of my video, it was evident that in parts I stumbled which meant that it lacked fluency. This was down to my confidence when presenting, this could have been eliminated by me practicing my script for a longer period of time prior to recording. The longer I recorded for the less I began to stumble with my speech. Becoming more confident when presenting my ideas is something that I will look to work on in future practice. 







Appendix 4 
Script on my intervention: Draft 1 
Introduction
Prynhawn da, good afternoon all, I value the opportunity to introduce you to my intervention which aims to progress the English language skills of children with English as an additional language. 
As you may know in the new academic year we will be welcoming 2 Syrian refugee children in to Year 2. To facilitate their needs as a school we have assembled a team which will offer support to these children.				
 Article 22 of the United Nations Conventions on the Rights of the Child states that If a child is seeking refuge or has refugee status, governments must provide them with appropriate protection and assistance to help them enjoy all the rights in the Convention. One of these rights within Wales is the right to an education. As highlighted in ‘inclusion and pupil support’ by the Welsh Government we as a school must ensure that we offer these children an inclusive environment where all pupil’s differences and cultures are celebrated. 
In a wide body of research, it is evident that refugee children incur many difficulties when transitioning in to schools where they become the minority. These difficulties include: 
1) A decreased feel of belonging. 
2) Difficulties coping with readjustment: this may be due to the difference in school programmes between their home country and their new school. 
3) Also, social isolation.  
These difficulties faced by refugee children contribute to a decline in their well-being. An overarching barrier which contributes to these difficulties is the fact that often they have minor or no English language ability to communicate. Research shows that the connection between oracy and well-being is crucial; if they can’t communicate, it can be detrimental to their well-being. In line with this a recent study found that English Proficiency was the biggest barrier to successful social and academic inclusion. This view is also emphasised by the Welsh Government who believes that less developed language skills make it difficult for pupils to access the curriculum and therefore, they are at a greater risk of underachieving. 														Good Practice for teaching language to children who have English as an additional language as exhibited by Estyn, talks about providing children with an experience that encourages Oracy activities that underpin writing and opportunities to interact with others. With the emphasis on the importance of oracy for children with English as an additional language in mind, I have chosen to introduce you to the intervention ‘Talking Partners@Primary’ as a targeted intervention which would support the progression of the pupil’s English language skills. 
Introduction to my intervention
	Talking Partners@Primary is an intervention designed to improve the way children communicate across the curriculum. It helps children become more confident and competent users of English by encouraging them to listen more actively and talk for a range of purposes, drawing attention to the links between oracy and literacy. 
	Talking Partners@ Primary is also appropriate for ages 4 to 11, therefore meaning that it can be appropriate for all ages within our school. Although, it is especially advantageous for children learning English as an Additional Language. It is beneficial for a range of pupils including children who suffer with difficulty expressing their emotions. 			
	It is argued that we cannot learn a language by just studying the words and grammar rules of that language, we must then use this language in a meaningful context. This is a feature of Talking Partners@ Primary. Vocabulary is learnt in meaningful contexts by completing a task. The task completed by the learners in the intervention is usually based around a theme or stimulus which is also being followed within the class, staff can focus on activities that focus on common experiences that can provide a shared knowledge for children to discuss. Allowing learning from targeted sessions to transfer in to learning in the classroom, attempts to reduce the risk of children becoming isolated by their teachers or peers; which was a barrier identified in a Welsh Government document. Talking Partners also eliminates this as input time for this intervention is typically only 25 minutes, over a ten-week period with no more than 3 children. This can be adapted for Early Foundation Phase to 15-minute sessions, 5 days a week. 
	Planning for Talking Partners requires teachers to identify focus vocabulary, display it, model it and refer and add to it. Talking Partners@ Primary is supported by a creative and cross-curricular curriculum as envisioned for the future curriculum for Wales in Successful Futures. Using the idea of a theme in talking partners allows targeted vocabulary to be practiced and heard across the curriculum which deepens understanding and promotes the learning of new vocabulary. 										
Who will be involved?
- All staff and Governors: A range of Welsh Government document regarding English as an Additional Language pupils, suggest that for EAL practice to be implemented successfully, the school should take a whole school approach, one that is not just a response to waves of migration. As a result of the ‘Talking Partners’ intervention all staff will take part in the training to prepare and extend their professional knowledge of accommodating EAL pupils. As this requires a whole school approach I would suggest adding it to our School Development Plan for the next academic year, in order to make this a priority. A draft of this can be seen on your tables.  A member of the Senior Leadership team will be required to become the co-ordinator of the intervention and will be essential when looking at assessment of the individual. 													      - Class Teacher: Recent information has identified that teachers in Wales have little knowledge on how to accommodate the language needs of children who have little understanding of English; Talking Partners training begins to eliminate this in our school. The role of the class teacher will be to uphold the strategies used in targeted sessions for the English as an Additional Language pupil and use these to include the pupil within class activities. As stressed by OFSTED in a variety of school reports, the class teacher is important in the pupil’s progress as they model language and create a positive classroom environment. Talking partners aids this by giving EAL pupils the vocabulary to be included in class; firstly, gaining their confidence and understanding in small groups and then being encouraged by the teachers to use this on a bigger platform in class activities.			
- Support Staff: Within the guidance of the document, it suggests that experienced TA’s who are level 3 and above and HLTAs are trained to become the ‘partner’ who undertakes the target intervention with the EAL pupil when at school.
- Translator: Stronger foundations in the home language can provide a basis for more satisfactory learning of an additional language. Hence, the reason for including a translator when implementing the intervention ‘Talking Partners’. Although this is not a requirement of ‘Talking Partners’ supporting pupils mother tongue is important when assisting a pupil in understanding the contexts of a text, hence why when sharing a stimulus such as a book/ theme: which is a basis of Talking Partners, it is beneficial to teach it in mother tongue first which will then enhance understanding when learning key vocabulary in English.
- Parents: Parents play a key role in a pupils’ education. Involving them in this intervention, by inviting them in while there the translator supports communication, will offer a good opportunity to make positive home-school links and engage parents in understanding about their children’s education. 
How/ when?
On the 4th and the 5th of September 2017, Staff will be free within school for an inset day. The ‘Talking Partners@ primary’ intervention training takes place over 2 full days, with half a day follow-on support which can take place on the inset day on the 6th of November 2017. 	
 How much? 
A recent report of which evaluated the use of the Pupil Deprivation Grant by schools, expresses that some schools do not put the funding from the Pupil Deprivation Grant to as effective use as they would like and that it should be used to implement strategies/ interventions which would have a long-term effect on ‘closing the gap’. The pupil deprivation Grant sum for the academic year of 2017-2018 is £27,600. I believe that talking partners would have a long-term effect on ‘closing the gap’ for many of our pupils, not just for those with English as an Additional Language, this is due to the emphasis it puts on using oracy as a tool to improve literacy and communication skills which would also help raise attainment in other subjects. 															As the Training will take place on INSET days, there is no additional cost for staff cover. However, the training for the two days costs £600 per day, and then for the follow up at a different time the cost is £300. This is for all Teachers, the head and all support staff.  Each partner must also purchase a file appropriate for recording progress and other resources to implement the intervention. For all staff this will be at a cost of £460. 			
	In regards to a translator, we would require their services once a week for the 10 weeks of the Intervention, this is as the importance of on-going education in the pupils’ home language is deemed as essential to learning their second language. Over the 10 weeks the translator would be £500, £50 for 1 hour per week. 					
Overall, putting the intervention in to place would cost £2,460.00 of our £27,600 Pupil development Grant budget. 
Assessment: How will we monitor?
The Welsh Government acknowledge that the best inclusive practice in the area of language is based on knowledge of the linguistic repertoire of all pupils. This emphasises that in order to implement good practice we must first know the capabilities of the linguistic repertoire of our pupils. This is no different for our pupils with English as an Additional Language. In order to know where to go within the Talking Pupils intervention we must assess the pupil’s competency in their home language by talking to and observing children for long periods of time; OFSTED voice this as good practice for not only EAL pupils but all pupils. 		
	Assessment of the pupil’s abilities is an essential part of the ‘Talking Partners’ intervention, adults assess pupils throughout the intervention on a basis for every session. The activities are then tailored to support the needs of the pupil. When the ‘Partner’ feels the pupil no longer needs as much support with their language, they can provide more independent tasks, which encourages them to become independent communicators. 
Impact
Results from schools show that Talking Partners@ Primary enables pupils to make significant progress in their Information and Grammar skills. Research suggests that anything over twice the rate of expected progress is statistically significant, with a programme of 10 weeks, any gains greater than 5 months is significant. This is evident within data from schools that have participated in talking partners, in data from 2014 children made an average of 1Year and 6 months with their information skills and an average of 1 Year and 4 months with their Grammar skills. The data is consistent for all groups of pupils, with boys, girls and English as an Additional Language pupils making very similar progress. This correlates to information collated in 2015 where all groups of pupils made significant progress in their information and grammar skills, which also identified that ‘Talking Partners’ also encouraged a progression in independent writing due to its encouragement of oracy to underpin writing. 
Summary 
As supported by evidence, talking partners is beneficial for a pupil with English as an Additional Language’s oracy and literacy skills. Talking Partners can additionally be valuable for pupils’ well-being. Research shows that Oracy is particularly advantageous for children with English as an Additional Language, this is because as a result they can communicate and express themselves therefore they can begin to make sense of the new world around them. 																								There has recently been an emphasis on the importance of a child-centered approach to education within Welsh Government documents, with the way that Talking Partners emphasises this through assessment, it allows children to progress. 																I would like to thank you for listening to me this afternoon and would now like to give you the opportunity to ask me any questions you have about Talking Partners.
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