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 Within this assignment I aim to discuss the potential barriers children and young adults studying English as an additional language (EAL) frequently experience because of poor funding, lack of provision and expert practitioners. I aim to explore some of the most influential theorists connected to language acquisition and relate the ideas to those underpinned in practices and policies in our education system to ensure equal opportunities for all. Language development has sparked various opinions. As part of this assignment, I will focus my attention on three major theoretical perspectives: behaviorist, nativist, and social constructivist.

The theory ‘Law of Effect’ was developed by Thorndike in the early twentieth century. As cited by Vinnie (2020) Thorndike suggests: 
responses that receive positive outcomes in a given situation will be repeated in that situation, while responses that lead to negative outcomes in a given situation will not be repeated in that situation.
Just like Thorndike, Skinner an American psychologist redefined his ideas to form the basis of his ‘operant conditioning’ theory, a concept which states behaviour can be enhanced through negative and positive reinforcements (Miller, 2021). This concept was ‘based on the premise that satisfying responses are conditioned, while unsatisfying ones are not’ (Brown and Zhou, 2015, p.8). Although his research was initially undertaken on animals, Skinner has further developed his ideas to relate to behaviours demonstrated by human beings. Thorndike and Skinner’s research on the laws of learning has significantly impacted on education. According to Cherry (2020) it has played a key role in the ‘development of behavioral psychology and continues to exert influence to this day’. Skinner believed that all babies were born with a blank slate of knowledge also known as the ‘tabula rasa’ and through highly stimulating social experiences for example school can acquire complex skills including language (Bransford, Brown and Cocking, 2000, p.79). In theory, Skinner’s work suggests the habits that humans develop are a biproduct of the experiences and environment which surrounds them, therefore, if a child is provided with consequences for example a sanction after inappropriate behaviour they are less likely to repeat the action (Shaffer, 2000). 
Unlike Skinner, Chomsky (1957) an American linguistic theorist argued that conditioning and the use of reinforcements are not the only instigating catalysts for language development (Lemetyinen, 2012). The nativist approach suggests that all babies are born with an innate ability which enables them to develop language (McGilvray, 2021). According to Chomsky, every child has a ‘blueprint’ of language and therefore regardless of language or origin all children share the same characteristics, intrinsic motivations to master set skills (Aitchison, 1974). In contrast to Skinners initial findings conducted on animals, Chomsky proposed that for humans to be the only species to progress and develop language, they must be born with the capacities to master such skills (Stanborough, 2019). Chomsky agreed that behaviour could be positively influenced by external factors, but also placed emphasis on a person's internal motivation which he believed played a central role in language acquisition (Levey and Polirstok, 2011, pp.290-291). He reinforced that although operant conditioning encourages specific behaviours, the speed in which children develop is linked to social factors influenced by society. Children are hardwired to explore the basic structures of language from an infantile stage. (Chomsky, 2000a). 

English is one of the most common languages spoken in the world, with approximately 1.35 billion people using the language either as their native or as a secondary language, estimating one third of the world's population (Szmigiera, 2021). According to the Pupil Level Annual School Census (2017) there were 5,338 ethnic minority learners living in Swansea, equating to 14.6% of the pupil population, of which 11.8% studied English as a second language (Swansea Council, n.d). Statistics gathered by the Welsh Government (2017) highlight that 1,830 of EAL learners aged between four and sixteen access education in an English medium school yet communicate through their native language at home. Statistics in England numbers are far greater, with an estimated 1.5 million EAL students. When studying figures between 1997 to 2017 there has been a dramatic inflation, in fact three times more (Demie, 2018, pp.220-221). The cause of this resorts back to economic conditions linked to homelife, employment, greater opportunities, and better lifestyles (Kierans, 2021). Many countries feel that ‘English is a direct medium of acquiring knowledge... English widens ones cultural and intellectual horizon’ (Patel and Jain, 2008, p.14).  According to Maps of the World (2019):
Being an English speaker facilitates better opportunities of learning and earning because of its wide acceptance. Today, even non-English speaking nations are adopting the language to meet the global standard for communicating and overcoming language barrier.
Unfortunately, with levels of EAL students continuing to rise, children are forced to attend education with only the use of their mother tongue to communicate. Without appropriate action and support these students will regress, preventing them from developing cognitively, socially and emotionally creating limitations on the future success (Durlak et al. 2011, p.405).

School A is a mainstream English medium school situated in the suburbs of Swansea with 867 students enrolled. Amongst the cohort of students are a range of abilities, those with additional learning needs, those more able and talented, pupils supported by the local authority and a handful of students who attend mainstream education studying English as a second language, with little or no prior experience before entering school. As noted by Drummond (2014) these learners come from diverse backgrounds:
Some arrive seeking asylum, while others follow families coming to the UK as economic migrants or for other reasons. EAL learners also include those who were born and raised in the UK speaking a language other than English. 
These students are expected to blend into society, learn and develop in relation to their peers, therefore tailored support is essential to integrate and secure access to equal opportunities (Bruce and Richardson, 2021). Students who come from a foreign country often present different beliefs and understanding in comparison to peers, with an additional language barrier this can result in the individual feeling isolated, excluded from the school environment, battling overwhelming emotions, forcing them down a negative route, not meeting their potential target grades (Weeks, 2000, pp.14-15). To overcome social and cognitive barriers, School A strive to create an inclusive environment which welcomes all students regardless of diversity (School A, 2018). As cited by Arnott et al. (2014, p.14) the Department for Education (2012a) states:
the current UK Government stipulates that local authorities have a legal duty to ensure that education is available for all children of compulsory age... irrespective of the child’s immigration status, country of origin or rights of residence in a particular area.
The United Nations Convention of the Rights of the Child Article 2 reinforces every child should be free from acts of discrimination, regardless of their sex, religion, language etc. They have the right to equal opportunities and to obtain a well-rounded education (UNCRC, n.d, p.3). The Equality Act states all schools must ensure all nationalities and pupils from diverse ethnic origins are provided ‘favorable treatment’ in comparison to their peers. Segregation is considered an unlawful act, and therefore schools must only introduce ‘positive action to deal with particular disadvantages affecting children of one racial or ethnic group, where this can be shown to be a proportionate way of dealing with such issues’ (Department for Education, 2014, p.18).

To ensure ethnic minority students develop sufficiently, School A provide additional measures including pastoral support, tailored interventions to enhance their experiences at school. Teaching plays a central role in how effective and successful language is acquired (Archana and Usha Rani, 2017, pp. 2-3).
If a child is motivated by the teacher to learn English with the help of mother tongue, he can easily learn English. A student of correctly motivated to learn foreign language can himself manage to learn language (Patel and Jain, 2008, pp.25-26).
This suggests that if the lesson is planned and executed correctly with interesting topic content, stimulating learning experiences, teachers can influence and encourage learners to explore and deepen their knowledge of the English language. Lev Vygotsky, a social constructivist (1978) reinforced that individuals learn and develop faster through social experiences. His theory, the ‘Zone for Proximal Development’ focuses on the importance of a ‘skilled partner into the learning situation’ (Fernyhough and Lloyd, 1999, p,332). He recognized that although teachers lay the foundations for language, ‘inexperienced learners learn from working with someone more experienced than themselves as they are ‘scaffolded’ by their knowledge and expertise’ (Sarikas, 2020). Overtime these concrete tools can be gradually withdrawn, when the individual is competent enough to master further learning independently. 

Students who are born and raised in the UK into non-English speaking families often experience significant challenges. Parents can often create additional barriers which if left unaddressed can result in serious implications on a child's willingness to participate in learning (Baker et al. 201, pp.161-184). As a result of parents being illiterate, unable to converse in English this means they are unequipped to guide and enhance their child's understanding. For some children who lack exposure to the English language, when accessing education this means they are instantly behind peers, expected to explore a new language and partake in learning tasks severely disadvantaged. EAL students are taught through the medium of English, encouraged to practice their language skills, however this is not promoted at home. Through lack of parental support, low confidence levels, learners resort back to the native language, creating a lack of consistency, leading to confusion, which prevents them developing fluency of language. 
Parents who are new to English or have limited language proficiency in English often have a significant lack of knowledge and understanding of important areas concerning school life, such as the school system; that they are significantly underrepresented in school structures and decision making; and that the perceptions of the staff regarding parental engagement differs greatly from that of parents and pupils (Evans et al. 2016). 
To overcome barriers created by illiterate parents the LA have developed a provision which aims to educate adults lacking understanding of the English language. These classes aim to provide parents with the core values, beliefs and literacy skills enabling them to merge successfully into society, providing families with communicative skills to allow them to form relationships outside of their family environment, creating more opportunities for them to lead a successful life, and become valued member of society. 
 
To remove inequality, the Ethnic Minority Achievement Unit (EMAU) was introduced by the LA to provide guidance and tailored intervention to schools supporting EAL learners develop English language. The Welsh Government aims to provide annual funding to remove barriers identified within society. In 2017, EMAU successfully provided support to 68 schools in Swansea, working directly and collaboratively with 2,345 EAL students. Unfortunately, specialized staff allocated to schools has decreased by 45% in recent years due to reductions in funding (Swansea Council, n.d). With EAL numbers rising, ‘the current central service model of providing support to pupils and schools is not matching the demand’, leading to negative repercussions on accessibility to education, leading to less funding allocated to support and train practitioners, leading to a decrease in the amount of bilingual specialized staff, teaching assistants working within the service. Unfortunately, since 2018 this funding has been revoked, adding to additional pressures with education. In order to meet the ever-growing demand expressed by schools and maintain previous operations, the Welsh Government has devised new plans to enhance services and provide sustainable measures to schools (Welsh Government, 2015, pp.4-5). As outlined by Swansea Council, they propose to develop a new model to ‘Improve the knowledge and skills of the school-based workforce to support minority ethnic learners to achieve their potential’. By increasing staff awareness, incorporating additional training, schools are expected to provide a curriculum which is accessible to all learners of all abilities. 

As stated in the School Census Report 2017 to 2018:
where ‘Proficiency in English’ is required, schools will assess the position of their EAL pupils against a five-point scale of reading, writing and spoken language proficiency (see below) and make a ‘best fit’ judgement as to the proficiency stage that a pupil corresponds most closely to (Department for Education, 2018, p.65).
To obtain a more in-depth picture on a student's prior knowledge and understanding, the Welsh Government have devised a five-point scaling system to determine the individual's capability at the point of entering education. During this process students are graded from A to E: A being new to language, B being early acquisition, C developing confidence, D acknowledged to be competent and finally E fluent in the English language (Welsh Government, 2015, p.11) For EAL learners living in Wales who meet the threshold for stage A or B, this means they would qualify for more bespoke intervention, gain assistance from EAL specialist support to work collaboratively alongside the class teacher to close the gap between learners in the class. To remove inequalities which may present in the classroom, teachers must provide EAL students appropriate scaffolding tools to strengthen and expand their knowledge. Scaffolding tools provide temporary support for learners, who present underexperienced in language skills (The Bell Foundation, 2021). To improve their understanding teachers should provide them with speaking and writing frames, visual aids, graphic organizers to encourage them to activate prior knowledge to shape and develop their language skills. These tailored interventions, differentiated worksheets, electronic tools, visual aids enable EAL students to access equal opportunities to learning, removing any inequalities which may arise if students lack understanding in a particular subject area. 

The social elements of schooling are a vital aspect of development (Glenn, 1997, pp.9-13). School A acknowledge education can be extremely stressful, therefore, to ensure behaviour and attendance remain consistent they utilize Vygotsky’s concept to create a buddying system whereby EAL children are partnered up with a child with similar interests, integrating them into the social elements of school life, making breaktimes more inclusive, transitions more accessible and overall day to day operations more EAL friendly, which in turn enhances attendance and progression.

To maximize the best possible outcomes for all, collaborative work is essential in all schools. Class teachers are expected to work in partnership with support staff to introduce specific strategies, designate roles, to scaffold the learning task. One of the most common strategies used to deepen understanding is known as ‘pre-teaching’ which aims to introduce primary information, overview of topic content in preparation for the lesson to enable the child to access basic vocabulary allowing them to participate in the lesson. This simple tool aims to reduce any additional barriers caused by growing anxieties and confusion. To ensure this information has been retained School A include plenary tasks into their lesson plans to consolidate information learnt within the process. 

As stated by Demie (2018, p.21) in order to improve outcomes for EAL students, practice and policies need to be implemented on an international level. Before we can enhance results and obtain a clearer perspective on how language acquisition can be achieved and accelerated, we need to adopt a more cohesive approach to analyzing data which in turn will expand our current knowledge on the culture, diversity and language identified not just within communities but the wider society. Language surveys provide a detailed insight into the barrier's individuals face; through regular monitoring and assessment we can visibly identify pupil progression and implement appropriate tools and support to ensure they master fluency in the English language. To secure a National Curriculum which is accessible to all, we must use this data collection to determine the main instigating barriers these students face, failure to do so may lead to further negative repercussions on the child's future success. This data plays a central role in identifying those experiencing specific barriers, to allow schools to provide appropriate strategies to optimize understanding and provide a route to share best practice to support others in other schools. According to Professor Donaldson, an influential practitioner in the development of the New Reformed curriculum, his vision looks to encourage students to become ambitious, capable learners with the ability to master array of skills which involves becoming ethnically informed citizens with the ability to not only consider perspectives and knowledge from their own communities, but also society and the wider world (Donaldson, 2015, pp.21-31).. School A create an ethos which accepts all abilities, languages, and beliefs to allow all students to develop and progress whilst also equipping them to meet the demands of society and play a part of achieving a sustainable future.
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