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	Experience Plan

	Experience: To visit the school woodland area


	Number of children: 12

	Age of children: 4/5 years old
	Number of adults: 2

	Location: School Woodland Area

	Preparation time: 30 minutes
	Activity time: 2-3 hours

	Resources:   
· String
· Rope
· Tarpaulin
· Small fishing nets
· A range of different size buckets
· Magnifying glasses
· Pots and pans
· Paper and crayons
· First aid kit
· Drink and Snack


	Aim/s of activity:
Allow the child to holistically develop.
Allow the children to engage with nature
Allow the children to freely explore the forest school area and pond.
Allow children to experience their senses of the natural environment through child led play.
Allow the children to develop their gross and fine motor skills
Allow children to take risks.


	Links to outcomes:
The woodland experience aims to develop the child holistically, linking to all seven of the Foundation Phase statutory areas of learning, during this experience we will aim to link to;
· Personal and social skills
· Language skills
· Mathematical skills
· Welsh language development
· Knowledge and understanding of the world
· Physical development
· Creative development.

Individual outcomes listed below;
· To show an understanding and follow basic instructions
· Communicate their observations
· Expressing opinions and feelings
· Develop gross and fine motor skills
· Control body movements
· Use and handle a range of tools
· Develop sensory awareness
· Become aware of safety and danger issues in their environment
· Begin to understand the importance of carrying items and equipment safely
· To communicate with peers and adults
· Children sort objects and materials accordingly
· Children experiment, investigate and explore a range of materials
(Welsh Government, 2015)
· Links to the importance of the environment and the future of the planet
(ESTYN, 2014)


	Differentiation:
The area chosen for this experience is accessible to all children, no matter what their needs, ensuring an inclusive approach to practice. This is due to the range of learning opportunities available to children for them to choose dependent on their own individual skills and interests. 


	Health and safety:
· Ensure a qualified first aider is present
· Be aware of any allergies and take necessary medication
· Follow the outdoor risk assessment
· Ensure the outdoor area is free from any animal mess that may cause risk or harm to the children.


	Role of adult/adults:
To prepare resources ready to take on the experience.
The adult is not to be used as a leader, but as a facilitator.
The adult is to encourage child led play, exploration and discovery.
The adult is to model a positive attitude towards the outdoor environment.
To ensure the safety of the children whilst allowing an element of risk taking.
The adult is required to take a step back, making pen/paper observations as well as possible videos of the children’s experience.
When invited into the child’s play cycle, encourage sustained shared thinking by asking open ended questions.
To support the child when invited and asked.


	The experience:
Before heading out on the experience the adults need to ensure the children are dressed appropriately and wearing wellies to ensure the fulfillment and use of the chosen environment. The experience will take place in the school woodland area, a short walk across a field from the classroom. The intended experience will help the child’s holistic development with a wide range of opportunities for the child to engage, discover and explore. On arrival to the woodland area the children will take a seat in the log circle, where the adult will explain the rules and boundaries of where the children are able to go and also what to do should they find something that may not be safe, i.e a piece of glass. The children are made aware of the additional resources brought by the adults should they wish to use them. The children are then asked to go and explore whilst the adults stand back and observe.
The woodland area has a wide range of opportunities for the children to be able to make their own choice as to what they do. 
The woodland area has the following features, all available should the child wish to use them; 

· a range of trees suitable for climbing
· low level branches for sitting, laying, climbing and balancing
· a mud kitchen for role play or experimenting with mud and water
· lots of loose logs and wood for building towers or dens
· tyres to build a tyre swing or for rolling, building or hiding in
· old drainpipes and guttering, these could be used to experiment with gravity and friction or as a water shoot
· a small pond for investigating wildlife or floating and sinking
· natures environmental resources such as pinecones, acorns, pebbles, leaves, sticks to collect, sort, but in a mud pie, make pictures or sink or float experiment.
· a small mount of grass they could roll down, roll objects down or laydown and watch the trees blowing in the wind or the clouds passing by.
The extra resources are available should the children wish to use them. These are string, ro[e and tarpaulin should the children wish the made a den or shelter. There a fishing nets available and magnifying glasses should a child want to take a closer look at insects or flowers and plants found in the environment. The pots, pans and buckets are available for the children should they wish to collect natural items found in the environment, use them to carry water to the mud kitchen and vice versa. The final resource included is some paper and crayons, should a child like to do some bark rubbing, draw a flower they may have found or make a paper boat to see if it will float. 
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Risk/Benefit Assessment

	Location / Activity:
	Woodland Area
	Date:
	01.09.2020

	Assessor:  
	Practitioner
	Review date:  
	27.09.2020




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Movement on uneven surfaces
	Allowing children to travel along the uneven surfaces helps their physical development, they can improve their sense of balance when exploring the area as well as their gross motor skills, when running, jumping or skipping.
	Slips, trips, falls. Cuts, grazes and abrasions.
	Young people; adults
	· Encourage an awareness of surroundings.
· Ensure the children are wearing appropriate footwear.
· Keep a first aid kit available.
	Low

	Loose parts:
Wood, plastic pipes, tyres
	Allowing children to use wooden objects for building increases their physical development and both gross and fine motor skills. The use of resources like these also develops the child’s creative mind, as the wood could be used as a wide range of things.
	Scratches and splinters. Hurting themselves or others whilst lifting and moving objects.
	Young person; adult
	· Ensure children are aware of other people and their surroundings when transporting objects from one place to the next.
· Advise children on how to best pick up heavier items without causing injury.
· Encourage children to ask a friend for help to lift should they need it.
· Keep a first aid kit available.
	Med

	Mud Kitchen
	The mud kitchen provides the children with an area for role play, developing their social, communication and creative skills. The area also allows children to experiment of mixing mud, water and additional items such as leaves, grass and flowers.
	Cuts and scratches.
Infection of cuts.
Consumption of potions. 
	Young person; adult
	· Ensure pots, pans, jugs are not damaged.
· Make children aware of where to get water from safely.
· Advise children not to drink or eat any potions made.
· Ensure hand washing before eating snack.
· Cover any open cuts and wounds before leaving class.
· Have a first aid kit available.
	Low

	Tree climbing
	Children being able to climb trees develops them physically as well as allowing the child to assess their own risks.
	Falling. Cuts and scratches.
	Young person; adult
	· Ensure the children follow boundaries in regards tree climbing; such as one child to climb at a time.
· Ensure the child is wearing appropriate footwear.
· Encourage awareness of their surroundings. 
	Med

	Pond Dipping
	The children are able to explore the pond and wildlife close up. The ability to play with the water and experiment with items floating or sinking. How water moves. Allow risk taking.
	Slipping. Drowning.
	Young person; adult
	· Ensure the children are aware of the boundaries of the pond with clear instructions.
· Ensure children have appropriate clothing and footwear.
· Adult to keep close supervision when observing.
· Encourage awareness of their surroundings.
	Med

	Weather exposure: Sun, wind, rain, temperature
	Children having access to the outdoors in a range of weathers they will learn how the environments changes and different seasons. They will get hands on experience of how wind can make things travel. How water freezes in very cold weather and possibly learn about shadows.
	Slips and trips. Sunburn. Slippery surfaces. Hyperthermia.
Dehydration.
Falling branches. 
	Young child; adult
	· Ensure children are dressed appropriately depending on the weather (gloves, hat)
· The use of sun cream
· Drinks available to the children
· A shaded area is available to them
· Advise children on areas that may be more slippery due to frost
· In cases of extreme weather conditions, such as very strong winds or storms consider finding a different outdoor environment.
	Low

	Insects and Animals
	Allowing a child to explore nature includes the animals in that specific habitat. Children can learn so much about the world, different environments and seasons of the year by what animals they can see and explore at the time.
	Bee/wasp stings. Insect bites.
Animal mess.
	Young person; adult
	· Ensure staff are aware of any medical issues linked to stings and bites, keeping and medication on hand.
· First aid kit available.
· Staff to check the area for any animal mess prior to arriving with the children, should this not be possible, advise children on what to do should they come across it.
	Low




	

	The muddy side allows close access to the contents of the pond and is an essential component of exploring this habitat.
	Slips, trips and falls.
Cuts, grazes and abrasions.
Drowning.
	Young people; adults
	· Banks shallow and planted to prevent accidental entry.
· No access to banks for young people; use decking or ‘beach’ area only.
· Deepest area is centre of pond – keep to edges.
· The child is only to use the area of the pond without dense or high foliage so pond edges are clearly defined and can be seen / avoided.
· Dipping platform kept clear of trip hazards (e.g. nets, trays)
· Pond use rules clearly displayed and reviewed at the start of each session.














Environmental Audit
	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	The trampling of undercover plants when walking to and from the environment




	By traveling and using the same pathways within the woodland setting, damage to the grass and plants underfoot will eventually lead to bare ground, losing all plant life and diversity.
	When travelling to and from the woodland try and use different pathways, so not one area is damaged more than another. If the leader becomes aware of a worn path they need to create a new one to prevent further damage.
	N/A
	Experience leader

	The damaged caused to undercover plants in the mud kitchen and den building areas.





	By building dens and having the mud kitchen constantly in one area, the ground below is being damage by being trampled and by not receiving the required sunlight and water to survive.
	Consider moving activities around within the woodland area so the den building for example takes place in different places to the ground underneath is still getting the sunlight and water required. The same with the mud kitchen area, as there will be mud dropped and covering the area, by moving the grass can regrow.
Being aware of areas becoming worn and moving these activities before further damage is done.
	N/A
	Experience leader

	Bud and insect hunting





	Insects and bugs could get damaged or killed unless respected and returned to their original habitat effecting the biology of the site.
	Encourage all adults and children to be careful and gentle when handling bugs and insects, reminding them not to over collect. Once the child has finished admiring the creature they are reminded to return it to where they got it from.
	N/A
	Experience leader, all adults and children

	The picking of flowers and plants




	The over picking of flowers and plants will result in them no longer growing in the area.
	Limit children to what they can pick and encourage them to pick up natural items than have already fallen to the ground, such as acorns or pinecones.
	N/A
	Experience leader, adults and children









	The pond



	There is a possibility of foreign objects being left in and surrounding the pond, such as buckets, pans or crayons, damaging the wildlife and biology of the pond.
	Ensure the children are aware that no items are to be left in the pond at the end of the activity, with the adult ensuring all items are counted for before leaving.
	N/A
	







	General waste







	As our woodland area is close to a public pathway, there is often litter and rubbish blown or thrown in. this can damage the wildlife by getting into the pond etc.
	To make children are aware of the dangers of rubbish, not only to wildlife but also what impact it has on the environment. I will encourage the children to safely collect it and return it to the school to recycle where possible. 
	A bag for rubbish
	Experience leader, adults and children.


























Experience Evaluation
The experience was placed within a woodland setting as the environment lends itself to holistic learning. Froebel and Montessori believed in a holistic approach to child development and encouraged this by incorporating nature as much as possible (Montessori Educational Centre, 2019.) According to Frost and Sutterby (2017) McMillan drew on the work of Froebel, whose greatest passion as a child was being outside exploring nature. Froebel went on to teach, following on from the influence of colleague Pestalozzi, who believed children needed to be active learners (Early Childhood Today, 2000).  Froebel believed humans and nature were connected on a spiritual level in the same way Steiner believed in the child’s spiritual growth by having a closeness with nature and the environment around them (Knight, 2013).
The chosen environment supports the holistic development of children through the engagement and interaction of the wide range of natures natural resources being available to them. According to Waite (2011) when children partake in activities in typical outdoor environment the adult uses the same resources as they would in a classroom environment. Often the outdoor classroom has segregated areas where for example sand and water must not mix, limiting a child’s learning experience, this being a reason to take the children away from the classroom. Within the experience all activities will be child led to encourage experiential learning. There will be no set outcome or goal and the children are free to discover and explore nature as they wish. Edgington (2002) cited in Waite (2011) suggests that the sheer scale of the outdoors must change the sort of learning experience children have, and in order for the child to fully explore in rich learning, insisting these boundaries and areas need to be crossed.
Orion and Hofstein (1994), cited in Harris (2017) and Jensen and Bullard (2005) would agree, stating the outdoor environment should give children a unique learning experience. Children should be able to extend their learning in rich, messy activities, using their gross and fine motor skills, to develop physically (Ashmed, et al, (2007) and Trudeau and Shephard, (2008), cited in Harris (2017)). 
The woodland environment chosen gave the children a range of activities to partake in should they wish. An example of this is the mud kitchen area, holistically developing the child in a wide range of areas including their language, social/emotional, mathematical, and physical development. According to The Scot’s College (2017) using an experiential approach to learning is key for a child as helps them develop in a holistic manner. It allows the child to see the transformation of experiences by using a hands on learning approach linking to Kolb’s learning cycle, Donaldson’s Successful Futures (2015), Piaget theory on hand’s on learning (Macintyre, 2001) and Vygotsky and Bruners approach to learning by doing (Overall, 2007). According to Rupiper (2016) and Life Education (2020) children playing with mud also has a benefit to the child’s health, increasing their immune system, linking to The Education for Sustainable Development and Global Citizenship (ESDGC) health section (Welsh Government, 2012).
The setting offered a wide range of learning potential from nature, one of which was the range of loose parts available to the children should they wish to use them, from logs and branches to pipes and tyres. Architect Simon Nicholas introduced his theory on loose parts, and the benefits they can have on a child’s learning in 1970’s. Nicholas insisted that the free parts of natural environments, develop a sense of creativity in children, encouraging a rich play experience where children can experiment, build, and invent with these materials (Sutton, 2011). 
According to Spencer, Joshi, Brajne et al (2019) for children to gain the most from outdoor play, loose parts and open-ended natural materials are required. Daly and Beloglovsky (2014) would agree, stating the use of loose parts within the early years opens a child’s mind to the ‘what if’, encouraging thinking, reasoning and problem solving, enabling a sense of adventure and curiosity. They go on to state, using natural materials such as pinecones, acorns and sticks, can heighten the child’s senses giving them a deeper learning experience, through texture, smell and taste. This linking to Donaldson (2015) and the four key purposes of the new curriculum in Wales and the Reggio Emilia approach where the environment is seen as the third teacher (Sprouts, 2019). Loose parts also links to Bruner and the process of representation, and how individual children wish to use an object; what one child may use as a stick to mix ingredients in a pot, another child may use as a magic wand, or a sword (Bruce, 2009, Smidt, 2011 and Earth Day Canada, 2018).  
Waite (2010) suggests how an adult’s attitude towards the outdoor learning environment can have an impact on how the child freely explores discovers and engages. Waite (2010) goes on the discuss that staff’s attitudes are often due to the pressure from the government, insisting on the importance of national testing, Ernst and Tornabene (2012) would agree with this, but also insisting on how outdoor experiences have a positive impact on the child’s health and wellbeing and well as their educational development. According to Donaldson Successful Futures (2015) educational settings are encouraged to learn through a range of ways, enhancing a depth of learning, including regular use of the outdoors throughout Primary schools, but especially the Foundation Phase. Going forward the outdoor environment and learning experiences should be just as important as the classroom environment. Waller et al (2010) also recognise the lack of outdoor exploration for children over recent years and aim to promote the benefits for future children.
The role of the adult within my experience is to be that of a facilitator. Smidt (2011) suggests the adult it there to set up the environment and resources to allow children to partake in child led learning however they wish. The adult must also ensuring all children are appropriately dressed, and the only time it is unsafe to enter a woodland area is due to high winds, due to falling branches, but advised to still explore the outdoor and finding an additional open space (Knight, 2013) According to Tovey (no date) the role of the adult in out outdoor environment is to carefully observe and enjoy the child’s learning experience. Wilson (2010, p. 8) would agree and suggests by the adult taking a step back they will see an “unbounded exuberance reflecting a deeply felt emotion” from the child when allowed to freely explore and discover. The confidence expressed when a child is able to discover independently is a trait not always seen in the classroom, as often these children when forced to follow a curriculum are seen as ‘underachievers’, which is why the outdoor environment is so important for all children (Maynard, Waters and Clement, 2013). The Welsh Assembly Government Foundation Phase Outdoor Learning Handbook (2009) insists the outdoor environment is ideal for experiential learning, however this doesn’t always happen, due to staffing ratios needing to be higher outdoors due to a higher risk (NCPCC, 2019). 
Following on from Dewey, Vygotsky and Bruner’s theories on the more knowledgeable other, the adult within the experience is there to scaffold the child’s learning, but only when given cues from the child. Overall (2007) and Siraj-Blatchford (2009) suggests a knowledgeable adult will know the right point to help the child, and will ask probing open ended questions, to reach a point of sustained shared thinking developing the child’s knowledge further. Smidt (2015) would agree, insisting that the adult must respond appropriately to the child led learning, assessing what is required for the child to succeed in their learning. 
One of the main roles of the adult is to allow children to take risks in a safe environment. According to Little (2013) we live in a time where parents fears of harm to their children are restricting and limiting the child’s ability to take risks and challenge themselves in their learning experiences. Early Education (2020) suggests a child’s holistic development will suffer by a them not having access to risky play at young age. May (2011) agrees stating unless a child has access outdoor spaces to negotiate and manage risk and boundaries, their self-esteem and self-confidence will be affected resulting in poor resilience. The adult should encourage children to measure and assess risk to enable them to see what their limits are. To ensure the risk of the outdoor environment is as safe as possible risk assessment will be undertaken. James (2018) and Knight (2013) suggests when using the outdoor environment, the area is required to be ‘safe enough’, but not risk free as this limits the child’s holistic development. However, the risk assessments address parents and staff with any concerns of the precautions taken to prevent any serious harm coming to a child. 
Throughout the experience the importance of the outdoor environment was key. According to Tinney and Hirst (2018), Wales is at the fore front in Europe when including the ESDGC in educational settings for all age groups.  Following links from The Welsh Assembly Government (2007) on how to inspire both adults and child’s on how the ‘outdoor classroom’ can enhance learning. Children were informed of the importance of nature and the natural environment, and how the decisions made as individuals can have an impact on both present and future generations. Furthermore, the role of the adult was not only to help children understand the dangers of litter and pollution, but also how to respect non-human life, such as bugs and creatures and how us entering their environment and moving things may have an impact of the life cycle in that area (Welsh Government, 2012). This also links to RSBP (2013) who goes on to suggest children learning about nature and the outdoors will go on to obtain positive partnerships with parents and communities, becoming active global citizens, linking to Donaldson Successful Futures (2015) and also linking the United Nations Convention on the Rights of the Child , article 12, the right to have an opinion and to be heard (Unicef, 2020).
On reflection upon writing and planning the experience, it is apparent that a shelter could have been provided to enhance the child’s learning experience. The shelter could encourage children to discuss and communicate with others about their findings. Another change may be the amount of resources provided. As it is a child led experience, taking items such and paper and crayons may have implied the adult is wanting something written or drawn to be used as an end goal, however this was not the case. 
Possibly on initially entering the setting whilst discussing the safety and boundary aspects with the children, a further discussion could have been had in regards the ESDGC, preventing any possible risks to the environment, for example dirty water being thrown into the pond impacting natural habitat and wildlife.
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