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Part of speech
Assignment task 

Part one of the Three parts
1. bemonster means “become monster-alike”, noun changes into verb. The prefix “be” changes “monster” originally a noun into a verb.
2. enwheel means ‘turn’, noun   verb,the prefix ‘en’ changes wheel originally as a noun into a verb, meaning ‘turn around’
3.fishify: fishify means get hooked, noun changs into verb by adding suffix -ify.

4. lieutenantry: lieutenantry means the identity of being a lieutenant. Noun-noun. The suffix -ry makes a position into an identity of being such a position.

5.oathable: oathable means unable to make an oath. Noun-adj. The suffix -able changes the part of speech.

6. outstorm: outstorm means to survive and conquer the storm. Noun-verb. The prefix out-changes the part of speech, meaning successfully survive some circumstance.
7. razorable: razorable means being able to be trimmed. Noun-adj. The suffix -able changes the part of speech. 

8. rumourer: rumourer means someone who create and spread the rumor. Noun-noun, the suffix -er means someone who perform the action of the previous word.

9. under-honest:

10.unscissor’d: unscissored means the hair not to be cut. Noun-adj, with both prefix’un’ and suffix ‘ed’, meaning opposite and grammatical function shift. 

Assignment task 

Part Two of three parts:

a. lip. It means kiss. Noun-verb.

b. duke. Here it means playing the role of a duke. Noun-verb.

c. urn. Here it means to hold, or contain the ashes. Noun-verb.

d. kingdomed. It means to govern the nation. Noun-verb.
E:first grace means compliment, do not compliment me. first uncle means do not call me uncle. Both are nouns-verbs. 

f. out-herod Herod. It means to outdo Herod in terms of excessive behavior. Noun-verb. 

g. scissored. It means act of grooming, or preparation, suggesting that his conscience is not easily trimmed away or made neat and tidy. Noun-verb.

H.furnaces: To "furnace" in this context means to generate or produce, much like how a furnace generates heat. Noun-verb.

I:safe: it means to rescue someone from the enemy, adj-verb.

J:window: it means to look, but in a secret way.
Part Three of three parts:

A: “down-fallen birthdom” means that the whole Scotland is falling down into chaos 

B: "snow-broth" suggests that Angelo's blood is as cold as snow, indicating his lack of passion, warmth, or humanity. It's a vivid metaphor that characterizes Angelo as a rigid, unfeeling, and perhaps even hypocritical individual.

C: mouth-honour means mere verbal condemnation, but lack of action. Hamlet understands the shallowness of mere verbal condemnation ("mouth-honour") and the need for deep, genuine action.

D:care-crazed mother means a mother who is crazy about caring her child or overwhelmed by her concerns for her numerous sons due to maternal responsibilities.

Beauty-waning means a widow whose beauty is fading gradually, or physical attractiveness is diminishing.

E: out-storm：means making effort to outdo others

To-and-fro conflicting: back and forth situation of the wind and rain. It indicates that the bad weather is intense and not peaceful at all. 

Cub-drawn: it refers to a bear that is drawn to its den by its cubs, and this means that even though bear is wild and tough, it may still be attracted by soft and mild situation, which is quite abnormal.

Belly-pinched: wolf is usually portrayed as powerful and fierce, but now its belly is pinched due to hunger. This passage is contrast the powerful lion and this disadvantaged wolf, to illustrate the changes of authority, or power. 

Language variation and change

Grammar and rhetoric in early modern English

Task 1

Group 1

A：the first of gold who this inscription bears…

   Could be said as: the first of gold which this inscription bears…

The relative word today used would be “which” instead of who. The reason of using “who” is because in this sentence, "who" and "which" can both be used to introduce a relative clause modifying "the first of gold". However, in English, when referring to people or things with human-like characteristics, "who" is typically used instead of "which". This is because in this sentence, "the first of gold" may be considered to possess some human-like characteristics or at least be endowed with human attributes, so using "who" is more appropriate. If we were to use "which" in this sentence, it might give the reader a somewhat mechanical, impersonal feeling, whereas using "who" helps to highlight the qualities or symbolic significance attributed to the thing.   
B: John Mortimer, which now is dead

  The relative word “which” should be replaced as “who”, because John Mortimer is a name of a person, and in modern English, the relative pronoun indicating a person should be “who” instead of “which”. But here “which” is used probably because John Mortimer is dead, so he is no longer a living person but an object.
C: Rotten opinion, who hath writ me down after my seeming, here “hath” could be used as “has” in modern language. “who” refers to an object again, which should be indicated by “which” in modern language. But here “who” is used probably because opinions could only be produced by mankind.
Group 2

D: let fame, that all hunt after in their lives, should be: let fame, after which all hunt in their lives.

The great glob itself, yea, all from which it inherit

In present English, the preposition behind the verb should be placed in front of the relative word, but in Shakespeare’s time, the preposition is still behind the verb.
Group 3 
F: and should you fall, he is the next (who) will mount. “who” is omitted in original text. 

G:I have a brother (who) is condemned to die.

H: I have a mind (which ) presages me such thrift.

In all the three examples, relative words are omitted, in present English, they should be present. This indicates that modern English is more analytical and has strict request for the language form.

Group 4

I：by sycorax my mother which thou takest from me: in modern way, it should be expressed as “by sycorax my mother whom you take from me.” Here “which” is used because probably the mother is considered as an object because she is taken away like what an object goes through.
J: old lord, I cannot blame thee, who am myself attached with weariness: in modern way, it’s like: old lord, I cannot blame you, to whom am myself attached with weariness. The preposition should be in front of the relative pronoun.
K: as if it were cain’s jawbone that did the first murder：in modern way, it should be like: as if it were cain’s jawbone who did the first murder. 
Part 2 

a. negative, the rule is the same as today.

b.negative. The negation in Shakespeare is to add “not” directly behind the verb instead of using do. In present day, the sentence should be: or else you don’t like of my company.

c.interrogative. In this sentence, the verb is directly moved to the beginning of the sentence to make it interrogative. In present day, it should be like: Signor Gremio, did you come from the church?

d.interrogative. the rule is the same as today, we can use question mark and a rising tone to express the question with a statement sentence order.

f: negative. The negation in Shakespeare is to add “not” directly behind the verb instead of using do. In present day, the sentence should be: Tut, I didn’t come to hear this.

G: negative, and the rule is the same as it is today.

h. interrogative, and the rule is the same as it is today.

Part 3 

In this passage from "Hamlet," Shakespeare employs several instances of figurative language:

Metaphor:

"vicious mole of nature": Here, "mole of nature" metaphorically refers to an inherent flaw or defect in a person.

"o'ergrowth of some complexion": This metaphorically describes the excessive development  of a particular trait.

"stamp of one defect": This metaphorically compares a person's flaw to a mark or impression that defines them.

Personification:

"nature cannot choose his origin": this personifies nature by giving it the ability to choose, emphasizing the uncontrollable aspect of one's inherent characteristics.

"breaking down the pales and forts of reason": Personifies reason as something that can be attacked or breached.

Imagery:

"breaking down the pales and forts of reason": This portrays the destructive impact of a flaw on one's ability to reason, visualizing it as a force breaking through defensive structures.

"form of plausive manners": Creates an image of outward behavior or demeanor that appears acceptable or pleasing.

Simile:

"Carrying, I say, the stamp of one defect, / Being nature's livery, or fortune's star": This simile compares a person's flaw to a mark or symbol, suggesting that it is as conspicuous as a livery or a star.

Through these figurative devices, Shakespeare vividly illustrates the concept of individuals being defined by their flaws and the societal judgment that follows, enhancing the depth and resonance of the passage.

Complex syntax in the passage:

Subordinate Clauses:

"That for some vicious mole of nature in them, As, in their birth--wherein they are not guilty, Since nature cannot choose his origin--By the o'ergrowth of some complexion, Oft breaking down the pales and forts of reason, Or by some habit that too much o'er-leavens The form of plausive manners..."

Parallel Structures:

"Their virtues else--be they as pure as grace, As infinite as man may undergo--Shall in the general censure take corruption From that particular fault..."

Elaborate Phrasing:

"Being nature's livery, or fortune's star..."

Inversion:

"Oft breaking down the pales and forts of reason..."

Emphasis through Repetition:

"Carrying, I say, the stamp of one defect..."

These elements combine to create a dense and intricate sentence structure that reflects the complexity of the speaker's thoughts and the philosophical depth of the ideas being explored.

Language and gendar 

Read Chapter 5 and answer the following 3 questions.
Question 1

Compared with questions in Chapter 1 about Extract(1A), the questions above are more critical and more helpful for analysis of media text.

Firstly, the questions above are much more than a discourse linguistic analysis. The questions are arousing readers to explore the motivation of media laying behind its language implementation and encourages reader to be aware of its ideological guidance to readers through the linguistic presentation and make own decision of following the ideology or not. For example, as to the question “what femininities and masculinities are constructed for women and men in the text” is reminding readers that media is deliberately constructing imbalanced traits for two genders and doing so is probably for sake of its own benefit, either economically or with marketing purpose. 

And the second question “what gender relations are constructed for women and men in the text” is to say that media could manipulate linguistically to construct a superior or equal or inferior relations between genders and its implement on language might impact readers ideologically on the issue of inequality of gender as well. So this question is showing that media is not a neutral information provider but more importantly, media is functional in creating a invisible but a subject world whereas for a reader, there might be something more to do than just receiving and believing into the information given, but to treat them with prudence.
To answer the third question “who is the idea reader and what subject positions are available in the text”, readers need to consider who the media is assuming its addressee, and what the subject position the media is placing on them. The media are not simply representational, but can be seen as sites for the discursive construction, and contestation, of knowledge, beliefs, values, social relations, and social identities. Then the reader could categorize themselves whether in line with the ideal reader or not. If readers are aware of who the ideal readers of the media are and what the media’s subject positions are, they could know exactly why such linguistic features are present and why some others are absent, enabling themselves to make a decision of whether to avoid deviation by the appearing languages. For example, In Extract 1A, Hewwit is portrayed more technologically and that report is more match-centered, but the female athlete is depicted more girl-based, the reason might be that the ideal reader for this media is the male the tennis fans who are focusing on Hewitt’s technical performance and the female athlete’s sexual looking and sexual attractiveness, so the male athlete’s technical detail is included and the female athlete’s technical performance is excluded. The inclusion and exclusion of information is benefit-oriented to attract media’s supposed idea reader. So the value of this question lies in that it helps readers to reexamine the article from a third-person angle and consider the article as a production of a biased and benefit-driven working stuff who works for media instead of an article as an information-giver based on linguistic representation, this question could also function as a reminder that articles on media should be treated in a cool-minded and critical manner because there are always purposes or aims of the linguistic production lying behind.

To answer the forth question “what power relations, particularly unequal power relations, are created through certain inclusion/exclusion?”. This question indicates that media is not only a passive information provider, it is functional because it could include or choose information in favor of its purpose or exclude if the information doesn’t serve its purposes. Media discourse works ideologically: the meanings produced serve a system of power relations, and all representation involves decisions about what to include and what to exclude, what to foreground and what to background. So this question is arousing readers’ awareness that media is powerful and could manipulate reader ideologically and is not objective at all. And empowered media or media manipulation is on purpose as well because it could serve its purpose, both economically or attracting more audiences.

 To conclude, these set of questions provoke readers that media is not functioning just as information provider but could manipulate and guide and divert people to think in the way they mean to.
Question 2

Refer to any of the extracts included so far in this section.(Alternatively, choose a text from a women's magazine, e.g. an article on health or beauty, an interview, an advice column, etc.)

Who is the ideal reader in the extracts?
The ideal reader of the extract(5b) are women who believe they are young, beautiful, and successful in their careers. These women are heterosexual, sexually passive, and play the role of mothers or girlfriends in their families.In fact, their differences in economy, society, nationality and race are not obvious.
In what ways are women/men positioned in the extracts? What femininities and masculinities are constructed? Why? 

The extract(5b) positioned women as independent, strong, and diverse individuals who play an important role in their families and communities. They pursue beauty in their families and possess charming female traits. In society, one can achieve career success just like men.

Refer to the extract(5b) femininities are constructed as beautiful, gentle, cultured, more passive, with a feminine touch in behavior and appearance, and more family roles.

Writers may construct certain femininities  to appeal to their audiences' existing views and expectations.

What kind of power relations are assumed/created?
A gender power relations are assumed.The relations refer to the phenomenon of gender based power inequality. In traditional society, men often have higher power and status, while women are in a subordinate position. However, with the improvement of women's status and the popularization of gender equality concepts, this relationship is gradually changing.
What are some possible ways in which readers can respond to the various positionings in the texts?
Readers have a wide range of possible responses to the various positionings in texts,such as Agree or Disagree,Critique or Question,Connect with Personal Experience,Reflect and Consider,Apply the Positioning,and so on.
How do the cultural practices in the texts compare with those in other cultures?

Comparing cultural practices in texts with those in other cultures requires a respectful, balanced, and comprehensive approach. By identifying similarities and differences, understanding context and perspective, and considering values, beliefs, language, and practical applications, readers can gain a deeper understanding of the complexity and diversity of cultures around the world.
Question 3

Refer to the Corby Trouser Press advertisements.
Who is the ideal reader of each of the ads?
The ideal reader of the advertisement in Figure 5.6 is female, in a heterosexual relationship, with disposable income; and someone who appreciates traditional rituals of courtship and marriage，and have a certain level of feminist ideology.

The ideal reader of the advertisement in Figure 5.7 is male, who is in a heterosexual relationship, have a fixed profession, does not do housework, as husband or boyfriend, and is male centered.

Can you identify any of the linguistic features discussed in the first section of this chapter?

Pronouns:

I can identify the linguistic feature of pronoun usage from advertisements.The use of pronouns like  "her" could reveal a gendered perspective. If the advertisements refer to the user as  "she" or "her" more often than"he" or "him" , it could suggest a male-oriented marketing strategy.

In what ways are women/men positioned in each of the ads? 

Positioning of the men in the Ad:

Professionalism and Authority: The male model is dressed in a formal suit, white shirt, and tie, suggesting he is a professional or businessman. This positioning conveys authority, success, and reliability.

Product-Focused: The male model is standing next to the trouser press, indicating that he is using or endorsing the product. His attire also complements the product, suggesting that it is suitable for professionals or businessmen who want to maintain a polished appearance.

Age and Experience: The model appears to be middle-aged, which may suggest that the trouser press is suitable for men of a certain age or maturity. This positioning could appeal to older customers who value experience and tradition.

Positioning of the women in the Ad:

Appearance and Style Focus: Women are  positioned as concerned with appearance, style, and fashion. They may be depicted using similar products to maintain a polished and fashionable look.

Stereotypical Gender Roles:  women may also be positioned in traditionally feminine roles, such as homemakers or professionals in fields associated with women. This positioning may reinforce gender stereotypes.

What femininities and masculinities are constructed? Why?

The construction of femininities is associated with traits such as tenderness, thoughtfulness, sensitivity, care, dependence, and beauty. These traits are considered unique to women and are often emphasized and shaped in various cultures and societies. This construction can stem from various reasons, including biological gender differences, traditional gender role division, and societal expectations and biases towards female traits.

The construction of masculinities is associated with traits such as strength, courage, decisiveness, independence, and confidence. These traits are considered unique to men and are emphasized and shaped in various cultures and societies. This construction can also stem from various reasons, including biological gender differences, traditional gender role division, and societal expectations and biases towards male traits.

What kind of power relations are assumed/created?

Based on the advertisement images, several assumptions and power relationships between men and women are created:

Age and Youthfulness: The male advertisement mentions "Time for a younger model?" implying that the product is for those who desire to appear younger or remain youthful. This suggests a preference for youthfulness and possibly a devaluation of older men. No such comment is made about women.

Functionality vs. Aesthetic: The male advertisement focuses on the product itself, the trouser press, and suggests its usefulness in maintaining a professional look. The female advertisement instead positions the trouser press as a gift that will "save her precious time!" This suggests a focus on convenience and time savings for women, rather than on their professional appearance.

Expression and Mood: The male model stands confidently with his hands crossed, appearing serious and focused. In contrast, the female model smiles and looks friendly, suggesting a more relaxed or approachable demeanor. This could imply that men are seen as serious and in control, while women are seen as more agreeable and accommodating.

Stereotypical Roles: While the product is the same for both genders, the advertisements seem to appeal to traditional roles. The male advertisement evokes the image of a professional businessman, while the female advertisement suggests the trouser press is a gift for her to make her life easier. This reflects traditional gender roles of men as breadwinners and women as homemakers or recipients of gifts.

Unequal Focus: The male advertisement focuses on the product's functionality and the man's professional appearance. The female advertisement seems to focus more on the woman herself as a recipient of a gift that will save her time. This unequal focus could suggest that men's worth is tied to their work and appearances, while women's worth is tied to their personal lives and ability to receive favors.

Overall, the advertisements seem to perpetuate traditional gender roles and assumptions about men and women, positioning men as professional, youthful, and in control, while positioning women as more relaxed, receptive, and focused on convenience and time savings.

What are some possible ways in which readers can respond to the various positionings in the ads?

Readers can respond to the various positionings in the ads in several ways:

Critical Analysis: Readers can engage in a critical analysis of the ads, identifying the gender stereotypes and assumptions that are being perpetuated. 

Seek Balance: Readers can look for ways to balance the representations of men and women in the ads. They can point out that both genders should be portrayed as capable, confident, and in control of their lives, regardless of their chosen roles or occupations.

Reject the Ads: Depending on the severity of the stereotypes and assumptions presented, readers can choose to reject the ads entirely. They can voice their dissatisfaction with the portrayal of men and women and demand more inclusive and balanced representations.

﻿How do the cultural practices in the ads compare with those in other cultures?

The cultural practices depicted in the ads, particularly those focusing on gender roles and representations, can vary significantly compared to those in other cultures. Here are some key points of comparison:

Gender Roles: Many Western cultures tend to perpetuate traditional gender roles, as seen in the ads, where men are portrayed as professional and in control, while women are seen as more domestic and receptive. However, in some cultures, gender roles are less rigid, and both men and women are expected to participate in a wider range of activities and occupations.

Expressions of Emotion: The ads seem to present men as serious and focused, while women are shown smiling and in a more relaxed mood. However, in some cultures, men are expected to express their emotions openly, while in others, women may be discouraged from doing so. The expression of emotions can vary widely across cultures.

Family and Social Structure: The ads imply a traditional family structure, with men as the primary breadwinners and women in more domestic roles. However, in many cultures, family and social structures are more egalitarian, with both genders sharing responsibilities and power equally.

In summary, the cultural practices depicted in the ads reflect Western cultural norms and values to a certain extent. However, they can vary significantly compared to those in other cultures, where gender roles, expressions of emotion, family and social structures, cultural values may differ. It is important to recognize and respect these cultural differences when interpreting and comparing advertising practices.

The challenges in reaching 1 million welsh speakers in Wales by 2050

Wales has its own language and culture, which was marginalized when it lost its political independence following its union with England in the mid-16th century. At the end of the 20th century, the Welsh Government began work on the preservation and revitalization of the Welsh language, which has been strengthened by the establishment and gradual expansion of the powers of self-government for local authorities in Wales. But what has been done by government and what are the challenges that the government hold to reach 1 million welsh speakers in Wales by 2050?

Welsh Users Today

Welsh is the language of Wales, spoken by 600000 people, less than a quarter of the total population of Wales. At the beginning of the 20th century, half of the population in Wales used Welsh as their daily language. At the end of the 20th century, the proportion of Welsh language users decreased to 20%. According to the 2001 census, 659301 people were able to speak Welsh, accounting for 23% of the Welsh population. 797717 people have some understanding of Welsh, accounting for 28% of the Welsh population. According to a survey by the Welsh Channel S4C of the radio station, there are approximately 750000 people in Wales who can speak Welsh and 1500000 people who can understand Welsh.

In addition, in England, about 133000 people can speak Welsh, while in Greater London, about 50000 people can speak Welsh. The earliest form of Welsh literature was Talesin's poetry, which narrated the stories of King Ewing of Reggie and the relationship between Annalin and Golding. The former was a monarch from the 6th century who lived in southern Scotland, while the latter described a battle between the Celts and the Northumberland people in 600 AD. No one knows when these works were created and in which era they were passed down in written form. Prior to this, all writing in Wales was written in Latin.

In Wales, a television station and several radio stations broadcast the vast majority of their programs in Welsh, some of which are broadcast in pure Welsh. Every week and every month, a certain number of Welsh newspapers and magazines are published. Every year, around 500 Welsh language books and magazines emerge. Welsh music is thriving and the situation is pleasing. In addition, there are many Welsh language theater troupes and regularly hold artistic performances (eisteddfodau) throughout Wales.

In Wales, all students aged 5 to 16 are required to learn Welsh as their first or second language. In 1939, Aberystwyth established the first school to use Welsh as the language of instruction. There are approximately 448 primary schools and 53 secondary schools in Wales that teach in Welsh. There is also a school in London that uses Welsh as the teaching language. Some courses in Welsh universities are taught in Welsh. In various parts of Wales, there are many Welsh language courses specifically designed for adults.
2. Achievements the Walsh government has made in its language revival

The experience of Welsh language preservation and revitalization in the past 20 years or so has been: 1. There is a government-led language revitalization planning and implementation; 2. There are vigorous development of education related to language revitalization; and 3. There are strengthened international cooperation in language revitalization. 

2.1 There is a government-led language revitalization planning and implementation; 

The enactment of the Welsh Language Act 1993 (WLA) in 1993 marked the beginning of a government-led revival of the Welsh language. The Act stipulated that Welsh and English had equal status in Wales, that the Welsh Assembly, regional assemblies, government departments such as the police, fire service, health and education had to use Welsh as the same official language as English, and that public places and signposts, etc. had to be labeled in both Welsh and English. The Bill also requires public bodies to plan and develop their own practical Welsh language implementation plans, which must include specific measures and targets for how the body will use Welsh to serve the public. The Bill also encourages private and charitable organizations that are in a position to do so to develop their own Welsh Language Implementation Plans on a voluntary basis.

The Council has established an annual Bilingual Award, which is presented to an individual or organization that has made an outstanding contribution to the development of the Welsh language. In 2008, a project called Investing in Welsh was launched under Investing in People, the UK's corporate HR training program, to support the development of Welsh-speaking people in business, attracting hundreds of private sector organisations from across Wales.

2.2 There are vigorous development of educational language revitalization;

The Government launched the Welsh-medium Education Strategy to strengthen Welsh language education across the whole of the school system, from pre-school to higher education. In preschool to senior high school, Welsh must be taught as a first or second language in state schools in Wales to all pupils aged 5 to 16, and the government plans to increase the breadth and depth of use of Welsh by progressively using Welsh as the medium of instruction in more subjects. In universities, In order to increase the number of Welsh-medium courses at universities, the National College for the Welsh Language was established in 2011 to establish Welsh-medium courses in law, social sciences and natural sciences at universities on a partnership basis, with a range of scholarships available to encourage students to take such courses, and plans to recruit 100 Welsh-medium university teachers in the next few years. In terms of adults language education, the government has also focused on the teaching and use of Welsh for Adults, starting with a comprehensive evaluation of the Welsh for Adults program in 2013 and publishing Raising Our Sights: Review of Welsh for Adults at the end of the year. Welsh for Adults). The report concluded with a series of improvements, particularly in the organization of Welsh for Adults and the use of Welsh for Adults, which have resulted in a real increase in the relevance of Welsh in the lives of adults, and in the sustainability of the Welsh for Adults project in providing adults with a sufficient environment and opportunities for the use of the Welsh language.

2.3 There are strengthened international cooperation in Welsh revitalization efforts

Among the Welsh Language Institute research projects at the University of Wales are studies such as "How the Israeli Government maintains and revitalizes the Hebrew language" and "The Irish Government's policy of implementing the teaching of the Irish language". The results of these studies have provided the Welsh Government with important practical experience and theoretical underpinnings for the development of its Welsh language policy. Meanwhile, there are regular Celtic cultural festivals or exchanges in Wales and other parts of the United Kingdom, as well as in other countries around the world, such as Scotland, the Brittany region of France, and the state of New South Wales in Australia. However, the most Welsh-speaking area of overseas contact and activity would be Patagonia.

The region of Patagonia, located mainly in Argentina, has a population of nearly 2 million, of which more than 50,000 are of Welsh descent, of which 10% still speak the Welsh language. Patagonia is the largest Welsh-speaking region outside the UK. An annual Welsh-language poetry and arts festival has been held in Chubut, Argentina, since 1965.21 Since the turn of the century, the relationship between the Welsh Government and the regional government of Chubut has been strengthened as an integral part of the Welsh Government's efforts to revitalize the Welsh language and to strengthen Welsh cultural identity.

Welsh Government support for the Welsh language in Patagonia began in 1997, and the first Memorandum of Cooperation between the Welsh Government and the Regional Government of Chubut was signed in 2001 and renewed in 2007. In the years since, the Welsh Government has invested more than £100,000 in setting up the Welsh Language Project, employing and training Welsh language teachers, providing Welsh language tuition and organizing a variety of Welsh cultural activities. Under the project, the Welsh Government has a permanent Welsh language teaching co-ordinator in Patagonia and sends three Welsh language teachers to Patagonia each year to provide various forms of Welsh language teaching and to participate in and organize other related cultural organization activities. The results already achieved by the project include: nearly 1,200 participants in various Welsh language classes; an increase in the number of classes from 83 in 2013 to 90 in 2014, and the establishment of partnerships with two schools. The project is commissioned by the Welsh Government and managed jointly by the British Council, the Wales-Argentina Friendship Association and the Welsh Language Centre for Adults at Cardiff University. These activities have greatly strengthened the linguistic and cultural links between the Welsh Government and people of Welsh descent in Argentina, and have been important for the revival of the Welsh language by increasing the sense of identity and pride in their own language among people of Welsh descent in Argentina.

3. Challenges in reaching 1 million welsh speakers in Wales by 2050

At least four challenges are there which can be drawn from these experiences: 1. Is there any consistency in government language planning and resource investment for language revitalization? 2. Is there a comprehensiveness in policy coverage which guarantees for language revitalization? 3. Is there enhancing economic development which is the key to language revitalization?

3.1 Is there any consistency in government language planning and resource investment for language revitalization?

Welsh Government's policy support for the teaching and use of the Welsh language and reinforcing its own rights have made the transformation of the Welsh language over the past two decades from a dependent regional language to one of the bilingual members of the community on an equal footing with English possible,    What is even more remarkable is that the goal of keeping welsh never fails in despite of the fact that the Welsh Government has changed hands several times, and the specific initiatives of each government have varied. So one challenge is that could the trend of supporting, empowering language and consolidation of language continue in its original way despite of the political changes? To consolidate the status of the Welsh language and to develop its education and to expand the use of the Welsh language is closed related to authority. So the change of authority poses a challenge to the language revival.

Another challenge is on the investment issue. The Welsh Language Board, which operated for more than ten years between 1993 and 2012, dedicated £12 million per annum to the Welsh language alone. So is it possible that the consistency of this investment from government might continue? This is also the uncertainty that the government should face because the investment comes from taxes. Guarantee of the tax means that economic status of the Wales should be consolidated. So the challenges come from both government initiatives and the economic status which may influence the language protection and preservation.

3.2 Is there a comprehensiveness in policy coverage which guarantees for language revitalization?

 The use of language requires continuous implementation of policies in both educational and social aspects, and the implementation of policies is related to the world situation, domestic economic conditions, etc., all of which are uncertain factors.  For instance, strengthening Welsh language education in schools and improving the application of Welsh language in society in order to achieve the policy goals of maintaining and revitalizing Welsh language has been implemented and achieved a lot.  In terms of school education, the 2010 Welsh Language as a Media Language Strategy made Welsh language education truly a part of mainstream school education. In the field of adult education, the use of Welsh language has also been consolidated through the government, which encourages the promotion of adult Welsh language education through six regional Welsh language centers. In terms of social life, Welsh language has been integrated into Welsh language art festivals, news broadcasting, publishing, and the increasingly developed Welsh language teaching media in recent years. Therefore, Welsh language has become parallel with English in government departments and some public institutions. However, the challenge is that whether these phenomena can continue, because to guarantee the holistic coverage of policy implementation requires support from all walks of life. 

3.3 Is there enhancing economic development relating to Wales use?

  The challenge facing the government is how to ensure that the use of language can continue to be connected to the people’s economic life. One of the important factors in the protection and revival of Welsh language is to connect it with economic life. If the use of language can bring more economic benefits, the protection and revival of language can be maintained. If people master Welsh language, it can directly improve their quality of life, increase economic income, and increase employment opportunities. Only then can promoting Welsh language become a part of the daily lives of people living in the Welsh region, and Welsh language can be easily inherited. For example, almost all universities in Wales prioritize those with bilingual abilities when hiring personnel. It is precisely through this language policy that language is linked to economic life that people's language usage tendencies are stabilized, and the importance of Welsh language in the Welsh region is gradually increased, making it truly comparable to English. Because economic forms are constantly undergoing dynamic changes, wars and the arrival of refugees have an impact on people's income, employment, and industry changes. If the economy maintains a positive momentum, language protection will be positively stimulated and language will be easily disseminated.

4. Conclusion

   The way in reaching 1 million welsh speakers in Wales by 2050 is still long and some challenges are to be met. But as long as the economy situation in the country is still prosperous and in stable condition, there is still confidence in the revival of the Welsh language.
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