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	Over recent years in the UK, the terms 'inclusion' and 'inclusive' have been shared and used within numerous contexts. An important point to mention here is that this concept is not an innovative notion within the 21st century, with work dating as far back as the early 1950's. However, since these efforts, one of its central issues has been within the education sector. This reinforces the importance that education curriculums  should incorporate and cater for all groups. Based from the 1981 Education Reform Act, this notion forced practitioners to enquire about the social structure of their learning environments and  the diversity within them. This involved a series of stages which education systems needed to explore. They were also required to revise and strategise different ways of responding to children with disabilities, and to students who experience difficulties in learning. (UNESCO, 2005).  However, Many have criticised the way in which education contexts deal with such issues. Kanpol (1997, p25) stated that when entering a contemporary classroom, such issues for individuals are described as 'alienation, oppression and subordination'. This lead to schools being required to enhance their standards of provision within classrooms, and target this at students that tend to need it more. Nevertheless, since the introduction of legislation such as the Equality Act (2010), the previously mentioned concept of inclusion became somewhat obsolete. This is particular legislation focused on making 'strategic decisions about the exercise of their functions to have regard to the desirability of reducing socio-economic inequalities; to reform and harmonize equality law and restate the greater part of the enactments relating to discrimination and harassment related to certain personal characteristics' (Equality Act, 2010). Characteristics such as age, disability, race, religion and sex are all included when considering inclusion. This led to many educational practitioners moving away from the previous concept as it had been seen as a 'narrow interpretation of inclusion'  (Hockings, 2010, p1). This is because the difficulties experienced by individuals result from the ways that education contexts structure teaching and rigid teaching methods (UNESCO, 2005). This leads to the conclusion that the main focus of inclusion before this time has been associated solely with individuals that have special needs. This categorisation became unpopular with individuals such as Dyson (2005, p123) who described them as 'crude categorisations', and in turn a more diverse approach became  the ideal. 
	This interpretation shifted towards an alternative approach that focuses on  considering 'inclusion' from a holistic perspective, meaning that barriers should be overcome for participation for any individual. In turn, this lead to contexts possessing a more 'positive' attitude towards diversity, embracing the different characteristics individuals posses. By doing so, it focuses more on systematic changes rather than individual. Hockings (2010) believes this view is the way forward for inclusivity and that it embraces a view of the individual and individual difference as the source of diversity that can enrich the lives and learning of others. In other words, developing strategies for a wider holistic view of inclusivity, not solely categorising  individuals with special needs. It is evident from this that there should be current strategies that have intentionally been put into practice in order to promote this concept of inclusivity. Strategies that should be included are examples such as widening participation, inclusive practice and differentiation. This should be incorporated into curriculum designs and ensured that is accessible to all. This critical analysis aims to examine these strategies that are currently used within education, how they are implemented into the curriculum and if these strategies assist the promotion of inclusion. Numerous educational contexts such as schools and colleges interpret this into their own curriculum, however the focus of this investigation is based on the Higher Education sector. Within Higher Education, inclusive learning and teaching should be implemented in a way that ensures pedagogy, assessment and the curricula is delivered to ensure that students are engaged, included, and that it is relevant and accessible to all. It should also include within its curriculum acknowledgement to learners of all ages who come from a variation of social classes and cultural backgrounds. This analysis will asses if this is the case and how this equality and diversity is embedded into numerous universities curriculums.  
	This section forms the start of an analysis of widening participation in higher education in the UK. It is known that 'increasing participation in Higher Education is a major strand of government policy' (Lall and Morley, 2004, p5.)  It is underpinned by the notion of inclusive learning and teaching (Hockings, 2010, p3). Defined as an 'inclusive approach to widening participation, equality and diversity, and improving student retention and success through a series of change programmes and associated research, publications and events' (Thomas and May, 2010, p4). Recently implemented in policies such as the 'National Strategy for Access and Student Success' (2015), it is aimed at lower socio-economic groups and low-participation schools. The strategy became implemented in order to target these groups and schools in an attempt to increase participation levels in the HE sector, provide extra support and aid them to complete their courses successfully. This therefore means that there became a significant focus on higher education becoming more culturally and socio-economically representative. In order to achieve this, there are various measurements put into place so that 'any barriers to students from lower income and other under-represented backgrounds entering and successfully completing higher education are removed' (Atkins and Ebdon, 2014, p108). This is because lower socio-economic groups find it extensively more difficult to enter and succeed in the higher education sector. The Government recently noticed high levels of this within the UK, and has made efforts to increase their presence within the sector. They aimed to get 50% of school leavers into higher education under the age of 30 by 2010 to promote greater diversity of students. In order to achieve this, universities collaborated with schools, offering schemes such as industry placements, outreach programmes and initiatives. These are effective strategies for widening participation because they raise the aspirations of people within this group, causing them to become motivated to apply for courses in relation to their placements, programmes or interests.  This supports purpose of the government's efforts as one of the end goals is raising aspirations and educational achievement among students that are from under-represented groups. Academic support is also an important focus of this strategy, with counselling offered to these students. This is available to them due to the fact that these students will not be familiar with the culture that comes in hand with university, and may find it a challenge. It prepares them for university life and eliminates any anxiety they may face. In regards to the institution, this strategy requires the institution to consider diversity and equality within it. Another main aim of this strategy is for universities to consider the intake of students and ensure that there are many diverse students as possible. This has been incorporated into action plans and lecturers have been required to consider what is inclusive learning and teaching. It also was important that lectures can be made relevant for minority groups, and to incorporate teaching methods that are best tailored to avoid alienation of certain individuals. This strand of the strategy ensures that all students gain success from their studies, and can improve their employability profile. Another important factor is it also opens possibilities for post-graduate studies. This means that students can take from this the notion that education will always be accessible for them throughout their lives, eliminating pressures to access higher education at a young age.  
	Following from this, even though there are advantages from this approach, there are drawbacks which will be also considered when forming a holistic analysis. In black and white, this strategy provides the basis for strong, diverse participation within universities. However, it does not highlight how complicated this is to put into practice. Action on Access (2007, p4) supports this and states that it is difficult to 'prove which interventions in a young or adult life are the ones that trigger educational aspiration and lead to participation in higher education'. This means that a specific strategy cannot pinpoint a time when practitioners can trigger the interest and aspirations within individuals. This leads to the second disadvantage that widening participation needs to be embedded across the whole of a person's academic cycle, not just in within higher education. There are also huge drawbacks such as 'finance, access to buildings, disability adjustments, access to curriculum, identifying support needs and what support is available' (Action on Access, 2007, p19) that need to be considered before this strategy can be deemed as a completely reliable  approach to inclusion. However, in conclusion the number of individuals in England who seek higher education qualifications has grown enormously since this strategy and it has been recorded that over 934,000 full time students and 521,000 study part time (Lall and Morely, 2004) at a higher education standard. 
	With this in mind, inclusive practice is also an important strand of legislation when considering inclusivity within higher education. This section seeks to construct an analysis of inclusive practice. This term is recognized as 'an approach to teaching that recognises the diversity of students, enabling all students to access course content, fully participate in learning activities and demonstrate their knowledge and strengths at assessment.' (ECU, 2013, p1). It is underpinned with the value of diversity within students and is used as a resource to develop learning experiences. This however raises the question of how this is relevant to promoting inclusivity within higher education if widening participation also does this? Having a one size fits all curriculum within higher education, with the expectation of individuals being able to all learn the same is not a realistic approach. Expecting students to learn in the same language and in the same learning style means the majority of students will struggle with this.  Student population reflects the promotion of diversity in the UK, higher education institutes use inclusive practise to attract international students to study within UK institutions. Therefore, this is a diverse perspective in the sense that it focuses on the fact that students will acquire the vital skills that work productively when it comes to engaging with individuals from varied backgrounds. In turn, this means that their skills profile becomes more attractive to employers. ECU (2013, p3) supports this and state that 'students may be inclined to work with others from a similar background  - which may be particularly true for students whose first language is not English'. This results in lecturers having to modify strategies for diverse inclusivity in lectures and seminars. Encouraging interaction is a focal point in order to make this strategy successful. Examples that can be used are such as allocating diverse groups for team work rather than allowing students to chose groups for themselves. The ECU (2013, p3) framework supports this and believe that lecturers 'explaining cultural references, using accessible language and illustrating points with examples that reflect diversity of students' will promote inclusivity in higher education. It is also in line with the Equality Act (2010) which requires universities to make positive steps towards the promotion of equality across all activities. These steps requires all students to be acting inclusively. 
	Even though this strategy gives reason to believe it can achieve successful inclusivity, research from Hockings (2010, p28) shows that there is little research that specifically focuses on the learning and teaching of diverse students in the context of mass higher education. This means that there is no evidence to suggest that this implementation is thriving within the higher education sector. This may be due to inclusive practice being too broad of a strategy, or too much pressure on university lecturers to deliver this within institutions. Glasner (2003, p12) argued that there is 'no clear, universally accepted or agreed definition of what excellent teaching is'. Therefore, this can conclude that there is no defined way of delivering inclusive practise within higher education curriculum, causing uncertainty. A recommendation for this issue is that there could be recognition and rewarding of excellence tied to strategic institutional goals such as the promotion of inclusivity, widening participation and engagement with students. This will then give lecturers a defined way of how inclusive practice should be delivered. 
	Continuing with this investigation, differentiation is also a strategy that is implemented within the higher education curriculum to promote inclusivity. Differentiation is defined as the 'process in which new entities in a system emerge; diversity refers to the variety of the entities at a specific point in time' (Huisman, 1995, p. 51). This means that differentiation addresses the concepts of diversity in higher education systems. The term has previously been defined in relation to students with 'special educational needs' (DES, 1978) and it has been known that students with disabilities have been extremely segregated from the public education system. This term has been underpinned with the belief that students with these needs tend to be categorised into 'weaker groups' of society. Tomlinson (1982, p5) supports this conception with the belief that the weaker groups are treated 'unequally and differentially'. Knight (1999) also supports the statement that the population of the 'weaker groups' became excluded from the mainstream of educational experiences. However, when considering inclusivity, children with special educational needs are just a branch of the holistic view. Lecturers in universities are required to seek the varied needs of students with all requirements and this occurs by being realistic when it comes to adopting diverse approaches towards learning. Diversity has been identified in the higher education literature as one of the major factors associated with the positive performance of higher education systems (Van Vught, 2007, p5). With the right approach in place, this can be achieved. There are known to be four strands of differentiation within the higher education sector. These are curriculum adaptation, instructional modifications, environmental considerations and people resources. When broken down into simpler terms, Humphrey and Lewis' (2008) adaptation of this is that institutions must consider changing what is taught, how it is taught, where it is taught and if there is enough support for this form of teaching and learning. 
	Adapting an accessible curriculum is a focal point when considering this strategy to promote inclusivity. This is because a diverse curriculum is able to meet all of students needs with the support of appropriate learning styles and convenience. It should be able to consider the social, physical, intellectual, cultural and emotional wellbeing of each student. Hanesworth (2015, p5) supports this statement and believes that higher education institutions need to adhere to 'teaching methods and learning activities to support diverse learning preferences and to encourage active participation of all students'. This means that a diversified curriculum should consist of 'learning, teaching and assessment environments and experiences that proactively eliminate discrimination, promote equality of opportunity and foster good relations in a manner that values, preserves and responds to diversity' (Hanesworth, 2015, p3). It is also important to take into consideration why an individual is applying for a degree programme, and if it caters for that need. Universities should be forming curriculum and teaching in order to develop students understandings of these factors and if their curriculum design is appropriate for their needs. This impact  towards student learning can be adapted to teaching fittingly, depending on the need.  Through personal research, it has been found that Plymouth University deliver an accessible curriculum very well, they incorporate realistic admissions, personal tutoring, ensure that teaching methods and assessments do not place individuals at any form of disadvantage, and realistic admissions into their university curriculum. This university also welcomes a diverse society into their alumni, and enrich diversity within their degree programmes rather than the formation stereotypes or sub-groups within the curriculum. Their prospectus also takes advantage of technology, learner-centred activities and group work in order to promote inclusivity. Cardiff University also promote diversity and inclusion within their degree programmes. On their website, they provide a breakdown of support available for sub-groups such as asylum seekers, disabilities and dyslexia, religion, belief, estranged individuals and student parents. Courses are designed with a variation of course materials, teaching methods and learning activities that accommodate these diverse groups of individuals. This provides significant evidence that an inclusive course climate and an accessible curriculum can be incorporated into higher education institutions within the UK.  Environment is also a factor to consider, universities should ensure that students are in a setting where they feel welcome and are confident to feel esteemed. Resources are also considered to be important and that they are accessible in sufficient time and in various formats. Cardiff University does so in the sense that they provide day care centres for student parents, chaplaincies for diverse religions and beliefs, support groups and learning support schemes for individuals that have disabilities or dyslexia (Cardiff University, 2014). This helps promote inclusivity and will ensure that all students that study at that particular university do not feel segregated.
	To summarise, strategies such as widening participation, inclusive practices and diverse curriculums all aid to promote inclusivity within higher education. This analysis has given an in-depth critique of how they work and of whom they benefit. This critique has also shown what adjustments need to be made if not all individuals benefit from the strategy.  It has also provided wider evidence from degree programmes and has shown that these strategies can work when they are implemented into a curriculum correctly. These strategies are important to consider when looking at inclusivity in a holistic way, as they promote  . However, it is clear that there are numerous strategies in place for inclusivity that eliminate socio-cultural groups, anxiety and bewilderment within the higher education sector. 
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