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This paper will create an academic reflective account of a 30-minute micro-teaching session on "Copperopolis," focusing on critical and analytical features for self-evaluation and professional development within my teaching practice. The reflective narrative will highlight learning, employ rational thinking to interpret knowledge, and assess challenges. An action plan will be created using S.M.A.R.T objectives to address my developmental needs identified during self-evaluation, peer and assessor feedback. The reflective account and action plan will align with professional development goals, based on relevant academic research within pedagogy. The paper will correlate to the Professional Standards Framework for Teaching and Supporting Learning in Higher Education 2023, which includes professional values, core knowledge, and areas of activity; hereon in referred to as PSF (PSF, 2023).
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‌To increase learning and self-discovery, reflective practice entails long-term evaluation of prior experiences and thoughts (Brookfield, 2017, p.3; The University of Edinburgh, 2018). According to Quirke et al., (2021), students who practice reflectively build knowledge, language skills, teaching competency, ideologies and educational leadership awareness.

Erdemir and Yeşilçinar (2021, pp. 766-781) state, reflective practice in micro-teaching enhances students' comprehension and implementation of teaching theories by drawing upon their pedagogical knowledge. Sharif and Zainuddin (2017, pp. 204-212) note that pedagogical reflective practice equips students with key skills for continued professional development; however, highlight concerns regarding teacher-to-student feedback which can expose gaps of inadequacy, rendering it ineffective.

I considered Driscoll’s, Gibbs’, and Kolb’s reflective models (Driscoll, 2007, pp. 53-71; Gibbs, 1988; Kolb, 2015); but opted upon Driscoll's "The 'what' model" for my first reflective writing as it encouraged conciseness; I found the other models too granular for my needs. Driscoll’s model is based on Borton's three stem questions: 'What?', where I will describe the experience; 'So What?', where I will unpick the experience to find meanings to improve my pedagogy; and 'Now What?', where I will take stock develop actions to support my professional development (Borton, 1970; Karsten, 1971, pp. 652-653).
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I conducted a 30-minute micro-teach session to my cohort, where I received written and on-the-spot feedback from my academic tutor and peers. I have used this feedback within my reflection and have identified what went well and what needs improvement to create a concise action plan with objectives, which will complement the learning gained from the experience.  
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I deliberated for some time before deciding on a topic for the micro-teaching session. After considering my knowledge and the group size, I decided to talk about the history of the Lower Swansea Valley during the Industrial Revolution, termed "Copperopolis." Upon reflecting, I learned my delay in selecting a subject was caused by overthinking of pedagogical aspects, such as skill levels and potential teaching approaches and strategies. This was because I wanted to remove as many barriers as possible to improve the quality of my teaching. 

For me, the most important factors were the considerations of the methods and tools, these encompassed lesson planning, identification of teaching methods and how they satisfy PSF objectives. Kwanning (2023, p.8) explains how these teaching theories display parallels within pedagogical approaches, such as within lesson planning, delivery, and assessing. I was disappointed in myself since I believed the lesson planning paperwork might have benefitted from elaboration on such elements as teaching styles, methods, and employing active phrasing within the objectives. For example, using Bloom's taxonomy and replacing the word 'understand' with active verbs, I could broaden and develop the lesson plan objectives (Bloom, 1956; Bloom and Krathwohl, 2020)

These would become:

· Discover the heritage of the Lower Swansea Valley, during the Industrial Revolution.
· Analyse and summarise the changing landscapes and identify toponymic places within the Landore, Morfa and Hafod areas.
· Describe, define and recognise what life was like during Copperopolis.




I also discovered my lack of attention to printouts and subsequent reliance on technology. I assumed dual screens would allow me to read the presenter notes, without students viewing them. However, I realised having printed copies of notes would be more affective. Despite not having these, I demonstrated resilience within my presenting, building on my grit and ability to overcome challenges (Duckworth and Quinn, 2009, pp. 166-174).

I was able to do so because I had strong subject knowledge and felt comfortable with the presentation. I kept the slides unified and concise, utilising visuals with minimal bullet points to use as markers throughout the presentation. In addition, to assess students' learning, I designed a group activity game in which they had to match a series of questions to answers. According to West Chester University (2022), group activity reinforces teamwork abilities and collaboration. I had delayed the printing and laminating until the last minute, and the text size was so small that it may have hampered the group's ability to complete the tasks. Nevertheless, I had recognised this and apologised for the error, and I felt relaxed and confident, overcoming preparation issues.

My confidence increased, and the group became my focus, I can attribute this to my subject knowledge, presentation style and lesson introduction, affording rapport, eye contact, and creating a friendly learning environment. I assisted the group with a variety of teaching strategies and complimented the activist and kinaesthetic learners by using a show and tell lecture and a group activity game; the reflector and theorist learners with supplementary reading resources; and the pragmatist, visual, and auditory learners with visuals and videos embedded within the teaching materials. 

I asked open-ended questions, which challenged the group to reflect and summarise. Upon reflection of feedback and subsequent research into questioning techniques, I can complement my skills by combining evaluative questions that require cognitive and emotional reflection, with divergent questions that encourage students to explore answers based on basic knowledge, intuition, or imagination, thus stimulating creative thought (Claxton, 1984; UNSW, 2023). 
I could further enhance this by introducing digital tools such as Mentimeter and Kahoot! (Kahoot!; Mentimeter (No Date). The comfortable environment I created, encouraged engaging conversations, which I supported by positive affirmations, all of which demonstrated care in my interactions with the group. This is akin to the humanistic approach advocated by theorists such as Claxton, Maslow, and Rogers, who emphasise that reducing perceived challenges can promote freedom and optimise the learning process (Barclay, 2021, p. 68; Maslow and Zimmerman, 1956, p.185; Rogers, 2001, p.25). Feigenbaum (2023) and Henschke (2021) support Rogers' research and discovered by developing connections with students based on empathy and trust, improve overall learning; whereas Maslow’s style employs a hybrid approach, promoting andragogy.  

Andragogy is something I wanted to extend to the group, however, I was mindful of time constraints, so opted to plant a seed of curiosity by offering a resource bank for extended learning (Lewis and Bryan, 2021, pp. 31-40). By playing the role of facilitator and employing an immersive, discovery learning method, I was able to display knowledge and practices of three teaching theories: behaviourism, cognitivism, and constructivism. I found, these complemented the range of learning styles outlined within Mumford and Honey (1986), derived from Kolb’s theory, which are activist, reflector, theorist, and pragmatist (Kolb, 1984).
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Reflection has afforded me to test my pedagogical-related behaviours, beliefs, and assumptions to improve self-awareness. I have drawn learning from experiences and have constructed an action plan based on specific, measurable, achievable, relevant, and time-bound objectives, based upon Geore Doran’s S.M.A.R.T goals, to improve my professional growth (Doran, 1981). Aligning my aims with PSF demonstrates my grasp of changing requirements, reflection, and assessments, thus enabling informed pedagogical decisions (PSF, 2023).
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