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Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise

and consider how you might be able to develop the creative and enterprising skills of primary

learners through your own pedagoqy.

Creativity is an essential skill for learners to develop how to communicate and express original
ideas and feelings (Fisher and Williams, 2004). Robinson (2013) defines creativity as process
of developing ideas and having them be valued by others. Within the current world, creative
thinking has huge value, as creativity supports learners to grow their personal talents and
abilities to make meaning. Costa and Kallick (2008) defined behaviours and attributes of a
creative person, which are known as the sixteen habits of mind (appendix one). These attributes
have not been just collected from musicians, mathematicians or scientists, they have been
collected from all walks of life. Teachers can use these attributes as a creative checklist to see
if children are being inventive when they explain an answer related to a creative question or in

their work.

Enterprising skills closely links to creativity as they both have connections and similar aspects
which develop learners to become high achievers in life. Enterprising learners will be
prosperous in eight skills which are; creative skills, problem-solving skills, good listening and
understanding skills, collaboration skills, good leadership and presenting skills as well as being
positive and aiming high in everything they undertake (Enabling Enterprise, 2015). This is an
achievable goal for teachers to aim for, as every learner should leave school confident and
creative individuals ready to succeed in life. European Commission (2016) released the,
“Entrecomp Framework,” to build bridges with education and work life through three areas
and competences (appendix two). The framework areas closely connect to the enterprising

skills to make sure education generates lifelong learners.

The framework is believed to be flexible and can be adapted to support different inspirational
contexts. The idea behind the framework is to provide learners with time to process their
creative ideas, while the teacher generates the framework skills to enhance the learning taking
place. This is useful as these skills can be adapted to use within the developing curriculum with
areas of learning such as, the literacy and numeracy framework and digital competency
framework. Donaldson (2015) states within the report of, “Successful Futures,” that he wants
children to be enterprising and creative contributors for them to flourish within the fast-
developing, future Welsh society. This relates to what the European Commission (2016) wants

to achieve too, by promoting work skills for learners. Donaldson (2015) recognises how
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important developing creative and enterprising learners are, as it is one of the four main
purposes (appendix three) within the evolving curriculum. Therefore, this would mean that the
Entrecomp framework would be useful to partner to achieve a better, successful education for
all.

Kirsty Williams (WG, 2017) explains in the, “National Mission,” that every child should be
aiming high and achieve their goals, while becoming resilient and imaginative individuals also.
Therefore, for children to reach their full potential, teachers will need to be creative with
lessons, while teaching children creative and enterprising skills. This links closely to the
entrecomp framework (2016) as the skills the framework wants to develop are, critical thinking,
problem-solving and learning to learn. These skills are needed to create the future Welsh
society fairer and better well-being for all, and this is evidenced in the Welsh government
document (2015), “Well-being future generations (Wales) act.” The aim of the framework is
to develop social inclusion, personal development and active citizenship for all. To achieve the
set goals in the well-being document children will have to be taught the above skills, to make
Wales a fairer society in the future by using the framework.

On the contrary, the entrecomp framework has not been used in real setting such as education
systems, therefore, we do not know if it will be effective or work. The framework may lead
education to use more business leadership skills, rather than creative skills. Education is to
teach children about various skills and knowledge from a wide range of subjects, not just
business skills. The framework explains that they can measure how creative individuals are by
using different levels to identify where you are, and how you can move forward to become
more creative. As the framework has not been tested, the levels may not work. Therefore, if
teachers want a tool to measure their creativity from a reliable source, they should use
Torrance’s (1963) creativity tests which measured creativity accurately and successfully
through testing for fluency, flexibility, originality, elaboration and resistance. This would be
reliable as there is evidence that the test works effectively, consequently, there would be no
need for the Entrecomp framework to be used or tested. Although, if the framework is yet to
be tested, it could be vital for schools to use in the future to develop curriculum links such as
the literacy, numeracy framework and digital competency framework, as it could be extremely
effective once professionals are taught how to use the framework. Before disapproving the
framework, perhaps professionals should test the framework and measure its effectiveness
through a month of lesson reflections to understand the effectiveness on learners’ abilities and

needs.
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Teaching the creativity process has been diverse in many ways. Baer and Kaufman (2006)
believe teaching creativity is amendable to teach. Guilford (Parnes, 1963) implied that
creativity can be fostered like behaviour can be nurtured. Michael Gove (Grigg, 2015) believed
that before children can express themselves and their ideas, they will need to acquire basic
knowledge and understanding of creativity. Robinson (2013) argues that creativity is not a
linear process, he believes it is a personal process that develops and flourishes while being
educated at school. For this reason, creativity should not be seen just for talented learners or
subject related elements like art or music, everyone has creative skills. This can be a challenge
for teachers as it might be difficult for teachers to overcome negative attitudes towards
creativity from the children. Therefore, teachers need to build children’s confidence that they
are all good in creative skills, otherwise they will lead a life where they will think negatively
about their enterprising and creative skills, hence they could believe that they are deskilled in
future society. Creative programmes such as De Bono’s (1985) six thinking hats can be used

to generate diverse ideas to solve problems through divergent thinking.

Creativity within in the old curriculum was a secondary importance as teachers needed to meet
intense set curriculum targets, which did not give teachers time to teach creative lessons or be
creative (Grigg, 2015). The old curriculum focused less on enterprising skills like problem-
solving which can be used in real-life, and more focus on standardised teaching strategies with
no creative involvement. For children to develop their full potential, teachers will need to
understand the importance that creativity is not on the opposite end to literacy, numeracy
lessons. In the new curriculum, this has changed as creativity can be found across every subject
within Foundation Phase (FP) and Key Stage Two (KS2) subjects (appendix four). Enterprising
skills and creativity can be used in a cross-curricular approach which is beneficial for teachers
to teach the whole curriculum areas creatively (Barnes, 2011). Also, teachers can build on
previous creativity skills daily from the curriculum, by allowing children to explore their
natural curiosity to develop imagination through promoting thinking skills. Teachers can teach
creativity as a process, rather than a subject this way (Wyes, 2013).

Creativity can be criticised within education as teachers need to teach innovative practices
while progressing multiple intelligences (Armstrong, 2000), as well as developing higher order
thinking (Fryer, 2003). Secondly, another challenge is to create a learning environment that
supports enthusiastic creative behaviour (Torrance, 1995). Enterprising and creativity skills
can be attained if the learning environment is an inviting, inclusive atmosphere to develop

innovative learners and inspire creativity (DeWitt, 2011). A stimulating learning environment
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will allow children to mature their creativity skills independently through first-hand
experiences or, by working collaboratively with peers. Outdoor environments and learning
walks allow imagination to flow and research suggests that walking boosts divergent thinking.
Outdoor learning environments can also motivate as children can explore their senses in open
spaces (Gilchrist and Emmerson, 2016). Adding provision to the learning environment will
create wonder and awe to motivate learners to freely think also. This will create challenges for
teachers as it can be difficult to achieve an inspiring learning environment. Rearranging
furniture frequently permits children to recognise that classrooms should be active to resemble

how thought processes work, nevertheless, moving furniture is one aspect to develop creativity.

Pupil-voice should be used so that learners can express themselves about the learning
environment with arrangement of the classroom to develop respectful relationships with peers
and the teacher. If teachers ask what the children need to become high achieving learners,
teachers will overcome challenges about the learning environment. Children understand what
they need from creative spaces therefore, their point of view about the learning environment is
vital. This will raise standards in achievement, attainment and pupil well-being. Developing
creative learners in learning environments will allow children to progress in life skills such as
problem-solving and other skills (Duffy, 1998). These skills provide experiences for children
which lead to vital reflections for development of original ideas. These experiences can be
shared with different characters in society like artists, mathematicians or musicians to develop

their knowledge and connections with the community.

The writer’s own creativity skills have been measured through the entrecomp framework in
two competences of; creativity (ideas and opportunities section) and self-awareness and self-
efficiency (resources section). Firstly, to measure the writer’s own creativity, she tried to
understand where creativity can be found to be able to assess her own creativity successfully.
Amabile (1983) believed creativity can be found at ordinary everyday situations to higher
levels of creativity in inventions, paintings or scientific discoveries. This proves that every
individual has the desire and can be creative. Amabile (1983) explained that there are three
influences on creativity which are; domain relevant skills, creativity-relevant skills which are
cognitive and personal processes to develop thinking and lastly, task motivation and enjoyment
to engage within creativity. This is known as, “the componential model of creativity.” After
understanding these components of creativity, the writer reflected upon her own creative
thinking such as when she created ideas of how to use a shoe in different ways, at a task in

university (appendix five). The writer understands that imagining different valuable uses of a
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shoe is not a science discovery, yet it is an everyday creativity task that boosted the writer’s
creativity skills. At the time, the writer did not feel that she was immensely creative, yet some

of her ideas were original, which is evidence that she used her divergent thinking.

After looking at entrecomp framework levels, the writer based herself at intermediate level
three, as in the section of developing ideas, the writer did explore the different solutions of how
to use a shoe in different contexts effectively, and she understood the design value of the basic
function from the shoe. Therefore, to develop the writer’s creativity thinking further onto the
level four, she will need to test the value of the shoe methods to test how effect and valuable
the ideas were. This could be done through using the writer’s convergent thinking, to have only
one best fit idea for the shoe. Diversely, this would mean that the writers creativity skills will
be decreased as convergent thinking dulls creativity and imagination, the writer needs to
overcome her functional fixedness in order to be creative (Craft, 2000). Although, if divergent
and convergent learning are connected, this will progress the writer’s problem-solving skills
through creating many imaginative solutions that work. The level three was awarded by
understanding how creative the writer is through her thinking and imagination skills. This does
not mean she is a level three for her creative teaching. Supposedly, to create good creative
lessons, the writer would have to be on a good level of understanding through her own creative

thinking to plan effective lessons.

To prove the writer has good skills to teach creativity, she will provide evidence through an
example lesson in KS2. The lesson was taught to year five pupils, where they had to create
body movements to express feelings and emotions through no communication. The lesson was
taught to deepen their knowledge within history, while developing different types of learners
needs through body-kinaesthetic, interpersonal and intrapersonal intelligences (Gardner,
1985). Before the lesson was planned, the writer made sure that this lesson was never taught to
the children so, that they would imagine creative emotion movements through new, original
ideas. The lesson involved the children having scenarios from World War Two (WW2), where
they used their creative movements to show how they felt within situations such as, leaving
their mother to go to a safer environment via a long train ride to the countryside. They imagined
original movements independently then collaborated in groups to show their creative
movements. An example of this was a child used their body to arch downwards to create a sad
smile, while using one arm straight in the air to visualise a tear. This is evidence that the child

was using an element of divergent thinking through the aspect of complexity of their ideas.
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The children valued every child’s original ideas of the different scenarios, as they knew every
child would act differently to each problem, as everyone thinks differently. This type of
learning is developing heutagogy teaching (Hase and Kenyon, 2000), as the writer is using a
holistic teaching approach to allow children to explore while creating discussions about
information they want to learn about. This type of teaching is effective for creativity, as the
children are self-leading their learning by contributing to the lesson through interaction with
others. However, this type of learning was not personalised to suit thirty different learning
needs, although heutagogy learning is essential to create children who are determined to seek
knowledge and to become life-long learners, which European Commissions (2016) wants to
provide in their framework. The writer found this lesson thought-provoking while innovative,
as the children were engaged by learning about well-being feelings and applying them to real-
life situations, which happened hundred years ago. The valuable outcome of this lesson was
allowing children to explore their divergent thinking skills (Runco, 1991), while developing
historical knowledge through questions and thinking time to process the information (Black
and Wiliam, 1998). Some children connected this lesson to how refugees would feel, and this
connected the children to modern day society. This developed the children’s diverger learning
style (Kolb, 1994) as all children were learning about real-life experiences and discussing the
problems in detail, through self-chosen action (McAuliffe, et al, 2008). The children were
developing their own critical thinking skills in a respectful, controlled environment to allow
learner performance grow, as well as students learning from each other (Rogers et al, 2013).
The children were developing innovative, problem-solving skills within this discussion
(Blaschke, 2012) as they were reflecting (Savery and Duffy, 1995) and expressing true

emotions how they would feel in past-history like WW2 and modern-day history.

Lastly, the writer will measure her self-awareness and self-efficiency using the entrecomp
framework. To measure this accurately, she will be using her arc from the history lesson to
analyse what level she will be. Reflections provide evidence for self-awareness and self-
efficiency, as they show personal development to improve personal targets. The writer reflects
constantly as she strives for her best, not just to improve her own development, but to also
make sure that children are provided with lessons that reach their full potential. The writer
believes that her reflection (appendix six) supported her to understand how self-efficient and
aware she is. Before understanding what creativity really intended, the writer was not confident
in teaching creative lessons as she did not think she was not skilled enough in creative related
subjects, like art or music.
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This is a challenge as the writer needed to develop a positive ethos with an open attitude
towards creative ideas and behaviours, also, developing a humanistic approach to value
independent thinking (Chen, 2008). At the start of teaching for creativity, the writer had no
confidence as she needed to have an accepting approach to challenges and failed attempts of
creative lessons, instead of thinking she was not creative through errors. The writer needed to
be more reflective in order to achieve this challenge and to be an inspirational teacher. A lack
of professional voice (Callan, 2008) will reflect onto the students. Non-creative behaviour is
learnt as discussed previously, so the writer needed to be positive to reflect positive creative

behaviour for children to learn positively (Land-Ainsworth and Jarman, 1993).

The writer believes she is on level three and four intermediate level, as her reflection included
own targets to strive for improvement, which shows the writers commitment to fulfil her goals
to be the best teacher (appendix seven). The lesson was taught to four groups over four days,
therefore, the writer knew how to improve the lessons for the next group through creating more
value of the lesson. This provided learners with better opportunities to achieve their creative
needs. The writer’s confidence grew to teach this creative history lesson also, and this is
documented in the reflection. She knew that the children were developing vital knowledge and
understanding about children from WW2, as well as progressing in key enterprising and
creative skills. As the writer repeated this lesson four times with different ability groups, her
creativity confidence grew stronger, and she was self-aware about this, as she started creating
her own historical scenarios and questions by using her own creative initiative to develop the
children’s divergent thinking. This is evidence for the writer’s self-efficiency of her creative

mind by judging her own strengths and weaknesses (Bohm, 1998).

One of the challenges in developing enterprising and creative learners, is developing their
creative minds through different ways of thinking. This can be a challenge for teachers as all
children are motivated by different types of questions to develop the skill of problem-solving.
For example, lower ability children benefit from knowledge and comprehension questions to
raise confidence from teacher praise if correct and higher ability children develop deeper
knowledge from difficult open and closed questions (Woolfolk, 2008). Hayes (1998) stated
that novice teachers would not understand the difference between differentiating questions,
consequently this could be a challenge for teachers. Sharp (2004) advices teachers how to
promote creativity through open-ended questions, praising unexpected answers and modelling
creative thinking and behaviour. On the other hand, teachers will benefit from enterprising and

creative lessons as they will produce better relationships with children through connecting
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learning in engaging and exhilarating lessons (N.A.C.C.C.E, 1999). The writer believes her
reflections support learners to motivate their creativity as she has evidenced how she used high-
order thinking questions to stimulate the children in the history lesson. To reach an overall
level four, the writer would need to compensate her weaknesses by building upon more
strengths, while inspiring more learners to develop their creative weaknesses into strengths,

through positive attitudes with more problem-solving and decision-making tasks.

In conclusion, the writer believes the entrecomp framework could be useful to utilise teachers
and learner’s skills, as there are many aspects ranging from different creativity aspects. This
means it could be used effectively to move children forward in their creativity to support them
to have positive futures. If creativity was made vital in the old curriculum, perhaps there would
already be more talented artists, mathematicians and scientists to enhance their creative
capacities for a fairer and successful society. Overall, creativity is an essential part to develop
important work-related skills and thinking skills. William Plomer (Grigg, 2015) described,
“creativity is the power to connect the seemingly unconnected.” This is an influential quote to
remember that all teachers can provide every learner with creativity to connect all areas of

learning and connect all pupils to society.
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Appendix Three:

The Donaldson Review recommends four purposes to the Curriculum for Wales and says
that, if generally supported, they should ‘guide all future decisions about national and

local educational priorities and underpin all teaching and learning in Wales'.

The four purposes are that all children and young people will be:

Ambitious, capable learners who are ready to learn throughout their lives.

» Enterprising, creative contributors who are ready to play a full part in life and work.

Ethical, informed citizens who are ready to be citizens of Wales and the world.

Healthy, confident individuals who are ready to lead fulfilling lives as valued

members of society.
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Appendix four:

52: Knowledge and Understanding

Good

+ Comments and Evidence

» Targets for improvement and suggested ways forward

Your file demonstrates a very clear understanding of FP principles. You include a very good balance of independent, adult-led and focused tasks in your
planning. and there is emphasis on practical learning where appropriate. Additional adults are clear as to expectations of the activities they are involved
with. You manage behaviour well throughout the session, and your expectations are clear. Some appropriate differentiation is planned for. Good modelling
of appropriate mathematical vocabulary. ICT opportunities are included throughout your file - today you have created and sourced different activities to

reinforce and model concepts. Some use of Welsh commands during the carpet session.  _

L L

§3.1: Teaching: Planning, Expectations and Targets

Excellent

« Comments and Evidence

» Targets for improvement and suggested ways forward

Today's plan is very detailed and shows some personalisation regarding the needs of a few individual pupils. You make clear reference to FP outcomes,
vocabulary and expectations, and these are differentiated appropriately. For example, some pupils are using non-standard and some are using standard
measures. You are planning for all levels of provision, and this is done in advance. Key vocabulary is displayed for pupils using the computer. You have

researched games that the pupils could play to reinforce the concept being taught today, and have created an ICT based task based on key vocabulary. LNF

is really well integrated. 1_.___. . _

e

These are two mentor reports from this year’s teaching practice. These reports are evidence
that I am good at cross-curricular planning, including planning for creativity and engaging
with the LNF and DCF. | consider this as evidence for my own creativity and teaching for
creativity. Cross-curricular planning is needed to reach children’s full potential in their
learning.

12
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Model Beirniad Wedi Adfyfyrio (BWA)

Assisted Reflective Conclusions (ARC) Model

Dyddiad/Dote: 20.11.2017

Dizwyddiad critizol [Ffocws)! Critical incident {focus): History — physical literacy.

profiad) Experience

Teimladzu/

Feelings

Berh o ik Brimlediy paghkh ¢
prafisd?

“What are pow fiedings repanding
thit erparhens i

| felt wery nervous to teach my first history lesson. | had to teach the middle
ability children first, so 1 had a group of 6 children. The reason | felt nervous was
because | have never taught a physical literacy lesson before and the children
had never done this lesson before either. | wanted it to be a fun lesson where
the children were engaged and enjoying learning about history knowledge from
W2,

cofio 3 Deall!
Remember and

Understand
Aweks el riatn aumedde o

Fo wlfensag o' peafiod dyigl oedd
[P -~

of witre Ihi ehemintts af B
esrnieg ergerhenee that wirte
aisaggainting

At the beginning of the lesson, | had to demonstrate an example movement to
show the children what they had to do, then they all guessad what emotion | was
trying to create. | give them some emotive language words such as depressed or
excited, just to make sure they understood what they had to do. The lesson went
well as each child was engaged outside, and they all listened to each other while
collaborating. They were all thinking about their movements carefully also, as
they wanted to be precise. At the end of the lesson, | allowed the children to
express which movement they liked the best, and they all give different reasons
about different children’s movements, which was good to see, They all presented
their emotions and views appropriately. The questions were expressive which
included scenarios such as, “The world War has ended, its 1945, you have just
seen your mother for the first time in two years, how do you feel about this?”

| remember that my questions from De Bono's red hat were engaging to allow
the children to express their emotions fully and this showed me that the children
understood what emotive language was.

Gwerthuso & dadznsoddiy
Evoluote and onalyse

Bt fchunch chi'e cadwet an farh §
ditrbag dysgy oc addyaga nlnthal
¥ ffendal®

Bt ovdd saked pr elfie dlamiediy

[

n mvan A mh adaan

The children were focused but some children didn't finish their work or salf-
assess. | would like this work to be finished for them te improve their work, but |
didn’t rush the children ta finish as | wanted them to stay focusad and | didn't
want te interrupt them as they were 50 focused.

Casgliadau a chamau
gweithredu/
Conclusions and octions
Bath e il atebio pasbi T
atarian samidig o nodwd?
“What ant your peddible ssluliong
to cher diappoirrirg Siues
it i

.....

“Whor will pou o next?

If | was to do this lesson again, | would use guestions from De Bono's green
creative hat to holistically add creativity into the historical gquestions and
scenarios | was providing the children. 1 believe this would be much better suited
to develop creative and history skills further.

¥ profiad newydd [ Transformed experience

This reflective arc shows the beginning of the week, where my confidence was not strong. |
was nervous because it was in my second week of teaching practice and | was still trying to
get to know the children properly so that my lessons could suit individual needs. | planned
this lesson as | wanted to explore history scenarios in a different way, rather than the children
being sat in a classroom listening to a PowerPoint about the scenarios. This would not have
raised creativity or history knowledge. The lesson was planned for active learning so that all
children were engaged. This arc shows the first group I taught. The lesson went well but I
knew myself, that I could make improvements to engage the learners further as well as
developing myself into a better professional.
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Cyddiad/ Date: 24.11.2017

ECADG6011

Profiad) Experience

Teimladaw

Feelings

Bt s ineh evmbadau paglaich g
arafima’®

"Wl v poar finekings regording
Ehnt iraganshine

Today's lesson went really well, as it was my last history lesson of the week, as 1
hawe successfully taught all 4 ability groups. | taught the other higher, middle-
ability group today and | feel that my creativity has really improved, | feel that 1
can now successfully teach history i a cross-curricular approach effectively. The
children really were engaged today, and as the other groups had explained to
this group how good the lesson was.

The children were prepared and engaged outside too, they all were very creative
espedally M.D who created a movement where he arched his back onto the floor
and lifted his arm in the air to oreate a tear. He also wiggled his arm, to
symbolize the tear moving. This was wery original as no-one created this mowve, |
was very impressad. | thought my guestions were also much improved today, as |
used ry own initiative to ask high-order thinking questions more creatively,

Cofio & Deally | adapted my lesson by asking the children to walk around the foothall pitch
Remember and while | read the historical guestion and scenarios out loudly to them, for them to
Linderstond dewvelop their ideas further. | was fair and gave them example emotive language
vk &b rislrers aguindhdeg ar ¢

i st
af the
hrarilay espsiimar that wamr

prafisd dyEpy @ o
o poo Nl Hhe

war N

Fo efeamon o peoffod dagl sedd
s

Wl warne 2ha el of e
hearaisg exgeramer thal wame

as | did with the other groups, so that they had the lesson aims explained to
them too. The walking kept them thinking for longer independently, whereas the
groups before just had to think of & creative movement in a space outside. | liked
the walking as it felt more creative while they were active learning.

The guestions which were asked were a mixture of green and red De Bono's hats.
The learning experience outside was really effective and improved my own
creativity and history knowledge toa.

dtiapgakifing *
Ewerthuso & dadansoddi/ | | found that this lasson improved my teaching skills as 1| developed my creativity
Evalugte ond anolyse within questions and AFL. My AFL strategy of allowing the children to process the

St faldhescty b cade'y wn fatl
dngrhiau dysga & aditpgu flintfual
iy dyfadal™

gk Ayl ke p phe S 1o
e inecfing and
fraraieg in e fuluse ®

PP p— o s B

questions through thinking time to develop their order thinking skills. The
children were also developing skills such as collaboration, self-assessment and
independent working. These are all skills that are vital to be developed.

| did not think | used a lot of Welsh within this lesson, | think this could be
developed next time or if | was to teach this lesson again.

Casglisdaw 3 chamau
gweithredu)
Conclusiens ond actions
B th g ek ot ifihan perily
malimaot insnndig o nodwpdF
“Wilal ave poar pedstile soluliong
82 M N ESE el g UL

[T e

Eath pdpeh yn oy Nw s
Aiaf?
“Hlaal w el et F

If 1 was to do this lesson again, | would use maore classreom Welsh to promate
welsh further in the classroom as well s the outdoor environment.

Alsp, 1 think | could improve this lesson further by allowing the children to create
their own scenarios in pairs then areate a movement together, to develop the
skill of working in a team, and to develop their skills of questioning. This would
hawe helped them to promote presenting skills also,

owerall, this was one of the best creative lessons | have ever taught, as well as
integrating history knowledge too,

Al changes to this lesson have been adapted on the lesson plan,

¥ profiad newydd [/ Transformed experience

This was my last reflective arc from this lesson. Here, | have shown my development through
this reflective arc explaining how | improved the original lesson, as well as still reflecting on
other aspects to make sure | am allowing children to strive for their best, to raise attainment
and to also be an outstanding teacher. There is always something to improve, and even the
little changes have vital importance for a teacher. This lesson went well due to my own
reflective experience, and | believe this is good evidence to show my self-awareness and
efficiency as a trainee teacher.
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Appendix seven:

§3.3: Teaching: Teaching and Class Management

Good

+ Comments and Evidence

» Targets for improvement and suggested ways forward

A good clean start with the quiz. Take time to contextualise the review further, to elicit pupils' understanding and experiences of previous activity and to
introduce today's activity with this connection in mind. A very good relationship has been developed with the pupils - establishing a clear teacher presence
and voice. Incidental Welsh used routinely. You relaxed into the lesson offering good support through monitoring for this need. A clear strategy for class
management is established and you are using this well. A well managed interactive activity to close.Target: Self confidence in your ability to lead the

teaching, relax and be yourself - the pupils are clearly responding positively to you as the teacher.

| believe this mentor review shows how I strive for my best to become a good teacher
through constant reflections (this was from 2017). This is evidence how | am good at
connecting and engaging with the children. Even though is a class-management report, |
think this is evidence how | have used all areas of my teaching including creativity well.
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