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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  15th June 2023 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


The observation was of a financial Mental Capacity Assessment, with a 16 year old. Who for the purpose of this observation will be referred to as YP1. Under Social Services and Well-being (Wales) Act 2014 (SSWBA), YP1 is having this assessment to ensure that they have capacity to manage their own finances and benefits going forward. As a looked after child it is good practice to inform the parent and carers of the assessment and its outcome. As such, parents and carers were informed in advance. YP1 has a diagnosis that requires medication to aid their cognitive functioning. As such The Equality Act 2010, Section 20 was considered, and this assessment was undertaken at a time when YP1 had taken this medication. 

The session was arranged in advance, YP1 was asked to provide consent to the observer’s presence and to giving feedback.  The presence of the observer and purpose of the observation was explained to them to inform their decision. YP1 gave consent to the observation and agreed to provide feedback following the observation. Measures were taken to ensure that the observer did not impact on the assessment or the needs of YP1. They acted as a secondary worker, ensured distance and did not provide any input into the assessment. The observation took place within the school setting, in a quiet and comfortable room, chosen by Y1. 

The ensure language preference was acknowledged, the ‘Active Offer’ was made to YP1.  The ‘Active Offer’ of Advocacy was also provided in line with Part 10, of SSWBA 2014, this was declined. Prior to the observation being undertaken, the potential impact to YP1 was considered and no circumstance was determined as to why the observation should not go ahead. 

Word Count 285



	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 



1300 (+/- 10%: include your actual word count at the end of each section).


Although the direct observation with YP1 was successful, there are aspects that I would consider when completing this piece of work again, I will outline these reflections below. I used a person-centred approach, to ensure that YP1 is at the centre of the intervention, thus allowing them to be key in decision making (Maclean and Harrison, 2015). YP1 was given the choice of language based on the ‘Active offer’ this ensured their preferred language of choice was used, in line with the ‘More than Just Words’ policy by Welsh Government(2015). YP1 chose to conduct the assessment in English, this is their first language, and they do not speak any other languages. Using YP1’s first language ensured that they were comfortable in discussing matters personal to them (Welsh Government, 2015). In doing this I am aiming to ensure that the Welsh language remains as visible and accessible in social work as the English language, and is provided as standard throughout Wales as opposed to being an additional option, as per the Welsh Language (Wales) Measures 2011.

It is important that YP1 felt confident and able to communication openly and freely, and any barriers were minimised to allow for this. It is also important that they have confidence in the Social Worker to ensure this.  This is in line with the code of professional practice (COPP), section 2 that states that social workers should ‘strive to establish and maintain trust and confidence of individuals’ (Social Care Wales2022).  As such, I took a number of measures to aid this. The assessment was explained to YP1 again and they were given the option as to whether they wished to participate. I also explained the observation process again, and we discussed that they were happy and consenting to the observer being present. It was essential to consider the impact of Y1s addition needs on the process. YP1s diagnosis can affect memory and processing, they respond well to repetition. As such I wanted to ensure they were clear about why we were completing the assessment and what was expected from them again before starting. In doing this I was ensuring that they did not become confused or agitated about why I was questioning them about finances, a very personal topic.  I note previous mistakes, whereby, I have been involved in questioning a young person without explaining the purpose of the interaction which has created a communication barrier and an ineffective interaction (Koprowska 2005).
I paid regard to the importance of the environment, in that it would impact the responses from YP1 who due to their needs can be easily distracted by external stimuli.  Korthagen’s 2004 onion model notes that levels 1 and 2 of environment and behaviour do not occur independently, each affects the other. Therefore, I acknowledged that the setting, may impact how confident YP1 felt in answering questions posed, or whether they felt the environment to be one which ensured confidentiality. YP1 was given the choice of which room they wanted to complete the assessment in, within the school environment, they chose a quiet room, away from the main body of the school.  The school environment can be busy and loud, as such a quiet and private space was necessary to ensure the best out of YP1, had they chosen a busy classroom I would have questioned if they were sure of this choice and possibly offered alternatives, ultimately still allowing YP1 to make the final decision. They were also given the choice as to where to sit within the room, and where they would prefer myself and the observer to be seated, allowing them to feel comfortable within the situation and visually able to see body language to aid their communication.  I believe this is important in paying regard to YP1s wishes and views and in line with Section 1 of COPP, but also due to YP1’s sensory processing difficulties, it is important for them to feel in control within their surroundings. 
Before starting the assessment, I spent some time talking generally with YP1 so that I was able to gauge their general mood, body language, and observe the environment. This also allowed them time to settle into the session and become comfortable in their environment.  Establishing rapport is a key skill within communication, it encourages engagement and empathy between individuals (Mantell, 2009). Using Roger Hart’s Ladder of Childrens Participation (1992), I wanted to ensure that YP1 felt that they were an active participant in the assessment, my action were to enable them to reach rungs 5-8. Adopting a collaborative approach, where they had a voice and control in the assessment, in line with the principles of SSWBA (2014).  I did not want them to feel as though they were on rungs 1-4, of non-participation, where they would feel manipulated, tokenised or only there for decoration.  Every interaction I have with YP1 is important in terms of our collaborative working relationship, I did not want them to feel as though I was making choices for them or engaging them in assessments of which they have little understanding.  By taking the time to explain the purpose and objectives further and using active listening and an opportunity for them to ask me questions, I was ensuring YP1 understood, were consulted and consented. My aim was for them to feel that decisions were, and that they were leading the assessment through their answers. As ultimately this assessment would inform the ongoing care plan (Hart, 1992) which is owned by YP1. 
On reflection I can identify that when questioning YP1 they were veering off topic, when answering the questions that I was posing. I used Korthagen’s onion model 2004 to acknowledge my own competencies, beliefs and identity as YP1s social worker, and ensure my self-doubt did not impact on the assessment in progress. I have worked with YP1 for a long period, and know their traits well. I was able to reflect on this prior to the assessment, and acknowledge that they may talk themselves into tangents, as this is a behaviour that they regularly display. To combat this I had identified specific questions that I would find helpful during the assessment in terms of keeping it on track. I was able to bring YP1 back to point using these questions. By planning in advance, I was able to stay calm during a professionally challenging situation. On reflection, visual aids that took into consideration YP1s learning needs, may have guided the questioning more appropriately. It may have also allowed YP1 to feel more comfortable and have a better understanding. In future I would take this into consideration with a young person, and make allowances for their learning style. 
At one point YP1 began to withdraw from the interaction, their facial expression changed to subdued where they had been quite smiley previously. I acknowledged that the line of questioning had changed to understanding of financial exploitation, which has been an issue with YP1s family members. I could see that this had triggered an emotional response in YP1 and they withdrew from the discussion.  I acknowledged this response internally, and changed the line of questioning. YP1 was protecting herself and attempting to feel emotionally safe, using avoidance, so as not to enter the vulnerable stage as described by Mantell (2009). In hindsight, this was a very important part of the assessment, and one that cannot be ignored in terms of ongoing care planning, as there are concerns of financial exploitation and ongoing risk. I could have acknowledged their feelings, allowed them time to regulate, and continued with the questioning, as opposed to ending the questioning there. 

[bookmark: _GoBack]Therefore, upon reflection, I feel that the assessment process went well, I communicated well with YP1, to get the best out of them. By, actively listening, putting measures in place and acknowledging their needs I was able to empower YP1 to participate fully in the discussion, and ensure they did not feel oppressed due to their learning disability (Williams and Evans, 2013). I can acknowledge that the use of picture cards may have allowed them to gain a better understanding and guided the questioning at a more appropriate level in line with their additional needs, I would consider these in future assessments. I feel that I was able to show empathy and understanding of YP1s emotions by recognising questioning that was creating turmoil. However, I should not have disregarded this line of difficult questioning altogether as it was important in regards to the overall assessment and determining ongoing risk.  

Word Count 1416 










Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Yes, she is always on time. 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, I was looking forward to seeing you, I haven’t seen you for ages. 

Yes she explained everything. 

	Were you clear why the social worker met with you today?

	Yes, she fully explained why she was coming. 

	How well prepared do you think the social worker was for his or her meeting with you?

	She seemed very prepared. 

	  How has the social worker listened to you and respected your views and wishes?

	I always feel like I can speak to her about anything. 

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes 



	How has the social worker’s involvement met your expectations for this visit?

	Yes, it went well. 

	Are there any other comments or suggestions that you would like to make?
	She is one of the best social workers I’ve ever had. Some of the others were ‘Grrr’. Even my foster carers like her. 
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